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If Natives began living on the Plains 11,500 years ago, and Europeans first saw the Canadian Plains less
than 300 years ago, this means that more than 97% of Plains history is Native history alone. Imagine a
textbook with ten chapters, with each chapter portraying an equal part of that history. The first nine
chapters would be devoted to Native history, as would more than 70% of the final chapter.

Full Circle Canada’s First Nations
Steckley and Cummins, 2001, p. 91
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Native Studies 10
Program Essentials

Curricula has two functions, it provides a mirror

in which students see themselves, but it also provides a window
through which students see others.

(Source unknown)

Native Studies 10: Social Organizations of
First Nations, Métis and Inuit Peoples

Rationale

The development of Native Studies courses fulfils a central recommendation of Directions, the Five Year Action
Plan for Native Curriculum Development, (Saskatchewan Education, 1984) and the Indian and Métis Education
Policy from Kindergarten to Grade 12, (Saskatchewan Education, 1989). Further, in January, 1997, IMEAC (now
AEPAC):

Affirmed the importance of supporting Aboriginal identity through continuing development and implementation of
Native Studies Courses. The need exists for all students to have access to specific, accurate information on
Aboriginal history, culture, and perspectives. Aboriginal life is an important part of Saskatchewan’s reality, and
all students need to be empowered to work together for the future of the province. (p. 6) Priorities in Indian and
Métis Education. (1997).

Courses of study for and about First Nations, Métis and Inuit peoples clarify identity and address misinformation of

the past. All students are entitled access to accurate information on Saskatchewan’s history. Such information
forms the basis for positive future relationships amongst the diverse groups in Saskatchewan.

Vision

All students will benefit from a historically accurate study of Aboriginal peoples. The vision of Native Studies 10
is to graduate a generation of students who will be prepared to interact in mutually respectful ways in a
multicultural environment.

Aim
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The aim of Native Studies 10 is to help all students develop their knowledge, positive attitudes and cultural
understanding about First Nations, Métis and Inuit peoples. The unique history of Aboriginal peoples is part of our
collective past and present reality. Thus, students will benefit from a study of Aboriginal peoples because it will
give them the opportunity to understand and respect one another.

Goals

*AEPAC, the Aboriginal Education Provincial Advisory Committee (formerly IMEAC), developed goals for
Native Studies. The major goals of the course are to have students:

e Gain knowledge about First Nations, Métis and Inuit nations.

e Clarify their own cultural identities, and function effectively within their local and broad-based
communities.

e Become sensitive, understanding and respectful of other cultural groups.

e Understand First Nations, Métis and Inuit philosophies and the underlying importance of land, culture and
the ideals that foster respect for the environment.

e Understand the important connection between the preservation of language and tradition to the preservation
of culture.

e Appreciate the contributions made by First Nations, Métis and Inuit peoples to the development of Canada
and contemporary Canadian society.

e Appreciate current issues, and the historical context that affects First Nations, Métis and Inuit peoples and
their position in Canadian society.

e Develop knowledge about Aboriginal rights, land claims, treaties, legal distinctions and related policies
such as the Indian Act.

*AEPAC is a committee represented by individuals from Saskatchewan’s educational community. AEPAC advises
the Minister of Learning on issues related to Aboriginal education. For more information see AEPAC’s most recent
publication, Action Plan 2000-2005, September 2000. Saskatchewan Education.



Aboriginal Content and Perspectives

Integrating First Nations, Métis and Inuit content and perspectives in the K-12 curriculum fulfils a central
recommendation of Directions, the Five Year Action Plan for Native Curriculum Development and the Indian and
Meétis Education Policy from Kindergarten to Grade 12. In general, the policy states:

Saskatchewan Education recognizes that education programs must meet the needs of Indian and Métis peoples,
and that changes to existing programs are also necessary to benefit all students (1995, p.2).

An understanding of traditional Aboriginal cultures and worldviews provides educators with a basis for teaching
Aboriginal students whose diverse traditions and learning styles may be factors in learning. The policy further
states:

The education system must recognize that Indian and Métis students are the children of people whose cultures are,
in many ways, very different from those of the people who established the school system. These differences, which
may include learning styles, language and worldview, must be accounted for in curriculum, programs, teaching
methods and climate...(p.5).

The diversity of Aboriginal students in Saskatchewan should be reflected in curricula, teaching methods and the
school climate. However, cultural norms must allow for individuality. No cultural group should be stereotyped as
exhibiting a particular learning style.



Focus of Native Studies

The traditional diversity of Aboriginal societies is made complex by the effects of contemporary social change.
Today, students of Aboriginal ancestry make up approximately one fourth of Saskatchewan schools’ population.
(Saskatchewan Education Indicators Kindergarten to Grade 12, 1999. Saskatchewan Education).

Native Studies 10 concentrates on positive images of First Nations, Métis and Inuit peoples. It reinforces and
complements the beliefs and values of the peoples, and presents materials in a continuum of traditional, historical
and contemporary perspectives. The teacher and students will become familiar with the preferred terms used in
Native Studies 10.

Aboriginal peoples have a unique position within the province’s cultural mosaic because they are, firstly, the
original peoples of the province. Secondly, they are the first pluralistic society. The Cree, Siksika, Nakota, Dakota,
Dene, Anishinabeg, Métis, Inuit and others, are distinct linguistic groups with individual languages (and dialects),
cultural traditions and histories. The Métis form a distinct nation. Historically, the Métis draw from both First
Nations and European traditions creating a new culture and a new identity.

Native Studies 10 focuses on social organizations of First Nations, Métis and Inuit peoples in Canada. Within the
context of these organizations important concepts may be developed including, but not limited to:

Beliefs Decision making
Causality Distribution
Change Diversity
Conflict Location

Culture Needs



Environment Power
Identity Resources
Institution Technology
Interactions Time
Interdependence Values

Social Sciences disciplines, as demonstrated in provincial curricula, require the development of 20 core concepts.
These concepts provide the foundation from which knowledge, skills, values and processes are learned. The
interrelatedness of the Native Studies content makes it difficult to compartmentalize concepts. Instead, Native
Studies 10 focuses on the bolded concepts and acknowledges the relatedness of the others as shown on the next

page.

Native Studies 10 Concept Development

Unit One - Unit Two - Unit Three - Unit Four -
Identity and Community and Governance: Economies:
Worldviews: Kinship: Aboriginal Aboriginal
Concepts Aboriginal Aboriginal Perspectives Perspectives
Perspectives Perspectives
Beliefs
Related Focus Related Related
Causality Focus
Related Related Related
Change Focus Focus Focus Focus
Conflict Focus
Related Related Related




Culture

Related

Decision making

Related

Related

Distribution
Related Related Related
Diversity
Related Related
Environment
Related Related Related
Identity
Related Related Related
Institution
Related Related Related
Interaction
Related Related
Interdependence
Related
Location
Related Related Related Related
Needs
Related Related Related Related




Power Focus Focus
Related Related
Resources Focus Focus
Related Related
Technology Focus
Related Related Related
Time
Related Related Related Related
Values Focus Focus
Related Related

Native Studies 10

Social Organizations

Unit One - Identity and Worldviews: Aboriginal Perspectives

Goal setting
Life-long learning
Respect

Leadership

Identity

Unit Two - Community and Kinship: Aboriginal Perspectives

Values

Oral tradition

Importance of family

Values and decision making
Equity and equality

Ignorance-based thinking

Child-rearing philosophies

Worldviews (unity and harmony) and spirituality




Government policy
Social organization
Environment
Emergence of Métis

Unit Three - Governance: Aboriginal Perspectives

Leadership

Values

Political processes and structures
Forced change

Legislation

Imposed governance

Residential schools

Loss of traditional land
Experience with colonization
Treaties

Unit Four - Economies: Aboriginal Perspectives

Environmental responsibility
Diverse economies
Self-reliance

Active, successful economies
Skilled work force

Economic disruption
Worldviews

Native Studies 20
World Issues
Unit One - Self-determination and Self-government

Sovereignty

Treaties

Aboriginal rights

Land claims

International declarations
Self-government

Resistance and protest for change

Unit Two - Development



Cultural programming
Environment
Conservation

Sustainable development
Industry/technology
Education

Urbanization

Poverty and debt
Multinational corporations
Development banks
Resistance and protest for change

Unit Three- Social Justice

Racism

Identity

Human rights

Child welfare

Genocide

Ethnocide

Justice system

Resistance and protest for change

Native Studies 30

Canadian Studies

Unit One - Aboriginal and Treaty Rights

Aboriginal beliefs and Worldviews
Treaty rights and Aboriginal rights

Unit Two - Governance

Unit Three - Land Claims and Treaty Land Entitlements

Political structures
Aboriginal self-government

Land claims processes and cases

Unit Four - Economic Development



e Development of natural resources
e Economic development

Unit Five - Social Development

e Justice, health, education and child welfare
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Foundational and Learning Objectives

Unit One - Identity and Worldviews: Aboriginal Perspectives

Foundational
Objectives

Learning Objectives

Realize that learning is a life-long
process.

o Establish realistic, achievable goals.
e Recognize that learning is a life-long process

Know that self-respect and
respect for others is the
foundation on which human
relationships develop.

e Gain self-awareness, self-respect and acknowledge the
need for self-development.

e Recognize that respect for self and others are
important human values.

e List specific behaviours that illustrate respect for self
and others.

Analyze the difference between
equality and equity.

e Make judgements regarding fairness, equality and
equity.
e Describe the difference between equality and equity.
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Develop and expand the concept
of leadership to include subtler
forms of leadership.

Develop the skills required to be an effective leader
and group member.
See the value of various approaches to leadership.

Compare and contrast leadership qualities.
Collect, classify, and present pertinent information.

Interpret and describe leadership qualities in self and
others from print and electronic sources.

State the difference between effective and ineffective
leadership qualities.

Use effective decision-making
techniques to solve a problem.

Practise decision making techniques individually and
within a group.
Identify appropriate decision making methods.

Interpret the harm caused by
ignorance-based thinking.

Define bias, stereotyping, discrimination, prejudice
and racism.

Analyze the subtler distinctions of ignorance-based
thinking.

Explore the possibility of becoming agents of change.
Understand and describe the harmful effects of bias,
stereotyping, discrimination, prejudice and racism.
Apply critical thinking skills to a specific racist
incident.

Become increasingly independent thinkers and
decision-makers.

Replace negative stereotypes with accurate
information.

Empathize with people who are victimized by
another’s lack of knowledge.




Analyze materials for bias and
stereotypes and replace these with
accurate information.

Sort through a variety of data for relevant information.
Compile, organize and present data in a pie chart or
graph form.

State/explain how knowledge gained can improve the
quality of life for self and others.

Detect bias and stereotypes in print and video.

Infer the complexity of identity
for people in general, and for
Aboriginal people in particular.

Recognize factors that influence identity generally,
and Aboriginal identity specifically.
Expand knowledge of Aboriginal philosophy.

Value Aboriginal worldviews as
valid ways of thinking and
knowing and understand that
worldviews underlie self-concept.

Recognize the concept of circularity as it applies to
Aboriginal worldview.

Apply the Aboriginal concept of circularity to personal
identity.

Analyze the effects of external
labels on Aboriginal peoples.

Identify ways that legal and political appellations
affect identity.
Recognize Aboriginal peoples’ right to self-define.

Respect the distinctions among
and within Aboriginal groups:
First Nations, Métis and Inuit.

Use legal, political and preferred terms in their
appropriate contexts.

Describe the relationship between culture and identity.

Respect Aboriginal cultural
traditions.

Research and demonstrate knowledge of the cultural
traditions of Aboriginal peoples’ in Canada.

Make connections between personal and Aboriginal
cultural traditions.

Learn and practise group skills: cooperate, participate,
listen, respect and assume different roles.

e Recognize and avoid the use of stereotypes.

Build on group and leadership skills.




Identify the major elements of
Aboriginal worldviews.

Deepen understanding of Aboriginal worldviews.

e Make connections between Aboriginal worldviews

and personal world-views.
Describe an understanding of the cyclical nature of
life.

Identify and explain the ethics by
which Aboriginal peoples live.

Display an understanding of the spiritual philosophy
of Aboriginal peoples.

e Discuss the value of ethics in everyday life.

Produce codes of ethics that represent personal values.

Interpret the important teachings
of tricksters in Aboriginal stories.

Display understanding that Aboriginal worldviews are
embedded in Aboriginal literature.

Gain insight into the importance of trickster stories to
Aboriginal cultures.

Value Aboriginal authors’ literary
contributions.

Discuss how Aboriginal authors express worldview
through their works.
Experience and analyze Aboriginal literature.

Value storytelling, both as a
teaching tool and as an art form.

e Engage in listening for a variety of purposes.

Write with a specific audience in mind.

Explore the unique ways in which
Aboriginal peoples experience
spirituality.

Distinguish similarities and differences among the
spiritual beliefs of Aboriginal groups.
Choose and practise a variety of presentation skills.

Unit Two - Community and Kinship




Foundational
Objectives

Learning Objectives

Analyze the functions of
families.

e Summarize the importance of family life in the
development of the individual.

e Illustrate the fact that family size or composition does not
hinder its importance or function.

e Identify the individual needs met by families.

e State the benefits and drawbacks to flexibility in familial
roles.

e Identify family patterns.

Determine the importance of
family members as role
models.

e Discuss specific examples of Aboriginal family life.

e Categorize the qualities of Aboriginal family members.

o Identify similarities and differences between traditional
Aboriginal family life and contemporary family life.

e State the similarities and differences in contemporary and
traditional family roles.

e Show the importance of role models to Aboriginal families.

Interpret the importance of
traditional Aboriginal family
life.

e Relate the various ways in which Aboriginal people
established kinship ties.

e List the benefits of traditional kinship ties.

e Compare the traditional roles of women and men with
regard to the Aboriginal groups being studied.

e Infer the benefits of consensus decision making to Métis
family life.

Illustrate the importance of
traditional Aboriginal family
values today.

o Identify the values that underlie traditional Aboriginal
relationships.

e Evaluate individual and family values.




Detail how Aboriginal
societies cultivated a sense of
belonging.

Explain traditional Aboriginal child-rearing practices.
Interpret the goals of traditional Aboriginal education.
Analyze the methodologies of traditional Aboriginal child
rearing and education.

Show how a sense of family and community extended to
the environment.

Appreciate the relevance of
traditional Aboriginal child-
rearing philosophies to
contemporary society.

Explain the importance of Elders to Aboriginal family life.
List Aboriginal approaches to education and youth
development.

[lustrate the different views on child rearing and discipline
in Aboriginal societies.

Explain the ways in which Aboriginal peoples nurture self-
esteem.

Synthesize the impact of
residential schools on
Aboriginal family life.

Describe the importance of spirituality to Aboriginal family
life.

[lustrate the impact of colonialism on Aboriginal family
life.

Explain how being removed from one’s family for
education impacted individuals and families.

List specific elements of traditional Aboriginal child-
rearing practices.

Appreciate the discipline and
guidance techniques of
Aboriginal peoples.

Differentiate between traditional Aboriginal education and
European education.

Evaluate how external changes can be both beneficial and
detrimental to individuals.
State the role of children to Aboriginal family life.




Respect the intellectual

integrity of the oral tradition.

Discuss aspects of the Aboriginal intellectual tradition.
Understand that, with the assistance of their Elders,
Aboriginal people strive to preserve their cultural
knowledge.

Discuss some characteristics of Aboriginal Elders.
Discuss the value of sharing knowledge orally.

Determine how the
intellectual integrity of the
oral tradition was
undermined by government
policy.

Explain the changes in government policy on Aboriginal
education in the 1960s.

Discuss the goals of the foreign education system.
Understand the factors that disrupted Aboriginal education
systems.

Understand how the differences between Aboriginal and
European worldviews caused conflict.

Discuss Aboriginal peoples’ reaction to government policy.

Determine how Aboriginal
people have reclaimed their
education.

List the important values in Aboriginal education.

Discuss how Indian education benefits everyone.
Appreciate individual contributions to Indian education.
List ways in which challenges in Aboriginal education may
be met.

Discover what Aboriginal
people are doing to heal from
the residential school
experience.

Appreciate the cross-generation effects of residential
schools on Aboriginal people.

Appreciate the challenges that Residential School survivors
and their families face.

Analyze the ways in which
Meétis people preserve their
cultural heritage through
education.

List the goals of Métis education.

Infer the relationship between Métis and Non-status Indian
education.

Analyze the unique features of Métis education.




Compare Aboriginal peoples’
and European views of the
land.

Deepen understanding of how worldview contributes to a
peoples’ view of the land.

Understand Aboriginal peoples’ special relationship with
the land.

Explain the unique ways in
which Aboriginal peoples
chose to live.

Analyze traditional marriage and child-rearing customs to
discover their value.

Discover the different ways in which Aboriginal nations
celebrate the coming of age.

Make personal connections with historical customs.

Appreciate the historical
customs of Aboriginal
peoples.

Identify similarities and differences between personal
experiences of "coming of age" and historical experiences.

Analyze the importance of the
clan and extended family
systems to Aboriginal people.

Explore aspects of a specific clan system.

Research factors that
influence(d) Aboriginal
housing.

Locate information from a variety of sources.

Make inferences based on accurate information.

Become aware of and respect specific customs and beliefs
of cultural groups that may be different from personal
customs and beliefs.

Account for the longevity of Aboriginal values and
customs.

Become aware of current issues that concern the integrity
of Aboriginal families.

Analyze the importance of the
concept of circularity to
Aboriginal peoples.

Discuss the concept of circularity as applied by Aboriginal
peoples.
Apply the concept of circularity to self.




Discern and appreciate the
values that underlie
Aboriginal recreation.

e Understand the values embedded in traditional Aboriginal
forms of recreation.

e List some of the goals of traditional Aboriginal recreational
activity.

Discover how Métis people
emerged and developed.

e Research how the Métis Nation emerged from the
marriages between First Nations women and explorers.

e Understand how Aboriginal families were affected by the
fur trade.

e Appreciate the unique familial patterns of the Métis Nation.

Display understanding of the
evolution of Aboriginal
family life.

e Express understanding of Aboriginal family life over time.

Unit Three - Governance: Aboriginal Perspectives

Foundational
Objectives

Learning Objectives

Determine how, historically,
Aboriginal leaders were
chosen.

e Evaluate the criteria by which leadership is chosen.
e Assess leadership qualities based on personal knowledge.

Investigate how Aboriginal
leadership is based on values
that may differ from the
values of Euro/Canadians.

e Research a variety of sources for accurate information.

e Categorize information into specific time, place and
situational contexts.

e Use symbols to convey meaning

e Increase knowledge base on Aboriginal leadership.




Appreciate the unique
political processes and
structures of Aboriginal
peoples.

Respect that First Nations,
Inuit and the Métis Nation
have always had political
structures designed to serve
their needs.

Work cooperatively to enhance the learning of self and
others.

Rethink previously held thoughts on Aboriginal leadership.
Assemble information in a coherent format.

Appreciate the unique ways in which Aboriginal peoples
traditionally chose leaders.

List the important qualities of Aboriginal leadership.

Examine the harmful effects
of forced change.

Know that Euro/Canadian
government policies intended
to 1) remove Aboriginal
people from their land, 2)
suppress Aboriginal nations
and their governments, 3)
undermine Aboriginal
cultures, 4) erode Aboriginal
identity.

Read, interpret and summarize written material.
Compare different political structures.

Use symbols to express ideas.

Dramatize an interpretation of a specific time period in
history.

Understand the legislation
that affects Aboriginal
peoples.

Interact with specific policies and legislation that put
Aboriginal independence in jeopardy.

Explain how policies and legislation jeopardized
traditional Aboriginal governance.

Explain how legislation discriminated against Aboriginal
women.

Analyze the intent and detriment of government
assimilation policies.

Make connections between new learnings and prior
knowledge.

Appreciate the resiliency of Aboriginal peoples under
oppressive conditions.




Recognize the effects of an
imposed system of governance
by examining a specific
example.

Empathize with people who have experienced a process of
assimilation.

Question why the government would implement
assimilationist policies to the detriment of the people
involved.

Imagine what it would be like to have your history and
identity completely devalued.

Realize the devastating effects
of the Residential School
system.

Learn the means by which governments oppressed
Aboriginal peoples.

Make inferences based on research and personal accounts.
Compare an imposed education system to traditional
Aboriginal education.

Gain knowledge of the Residential School system from
primary sources.

Analyze the concept of
contractual agreements.

Brainstorm the components that comprise agreements.

Imagine situations in which agreements may be necessary.
Discuss factors that may cause different interpretations of
the same agreement.

Discuss the consequences of breaking an agreement.

Investigate the factors that led
to Aboriginal peoples losing
their traditional, historical
territories.

Use a variety of sources for information to discover how
Aboriginal peoples lost their land.

Explore the implications, for Aboriginal peoples, of the
loss of their land.

Infer that Aboriginal peoples
had, and have, different
experiences with governments
regarding their land.

Research a specific Aboriginal group’s experience with
their traditional, historical land.
Demonstrate understanding of the objective.




Interpret the circumstances
under which Métis people lost
their land.

e Discover the government’s motives for their mistreatment
of the Métis.

o Know that Métis people organized governments to assert
their needs.

e Know that the Métis do not have a collective land base
from which to build the nation.

e Simulate writing a land agreement for the Métis nation.

Discover why Louis Riel is an
important figure to
Saskatchewan and Canadian
history.

e Research one aspect of Métis history.
e Demonstrate a variety of researching, writing and critical
thinking skills.

Understand the significance
of provincial recognition of
Métis people.

e Appreciate the lengthy struggle of Métis people for
provincial recognition.

e Interpret the implications of legislation affecting Métis
people.

e Infer the implications of a symbolic gesture.

Research the unique land
agreements between the Inuit
and various governments.

e Respect the sacredness with which treaties were signed.

e Research a specific land agreement between Aboriginal
peoples and the government.

e View and interpret video productions on treaty and other
land agreements.

e Display understanding of the Elders’ perspectives on
treaty.

Unit Four - Economies: Aboriginal Perspectives

Foundational
Objectives

Learning Objectives




Analyze how Aboriginal
economies were
environmentally
responsible.

Explain Aboriginal peoples’ reciprocal relationship with the
environment.

List Aboriginal peoples’ contributions of food to the well-
being of everyone.

Provide evidence of the reciprocal relationship that involved
spiritual rituals of showing respect and giving thanks for that
which was harvested.

Understand that the message of reciprocal obligations is
carried in Aboriginal stories.

Appreciate the economic contributions of Aboriginal peoples
to historical and contemporary society.

Infer that the buffalo
economy was one part of
diverse Aboriginal
economies.

e Describe the requirements of pursuing a buffalo economy.
e List the contributions of women to Aboriginal economic life.
e Describe how Aboriginal peoples replenished the

environment to ensure renewal and abundance.

Confirm that Aboriginal peoples were agriculturists prior to
the arrival of Europeans.

Provide evidence that Aboriginal peoples were habitat
specialists.

Recognize that Aboriginal
peoples were economically
self-reliant prior to
European contact.

[llustrate how the Cree adapted to environmental changes.

Discuss how sharing was an economic necessity and a
diplomatic virtue.

Appreciate the independence and sophistication of Cree
trade systems and uses of technology.

Interpret how the horse
dramatically altered
Aboriginal economic
enterprise.

o List the effects of the horse on Aboriginal economies.

Describe how the horse became a status symbol.

Provide evidence that
economic activity thrived
prior to the arrival of
Europeans.

Describe Aboriginal economic activity prior to arrival of
Europeans.
Describe how Europeans adapted to Aboriginal commerce.

e List specific Aboriginal trade strategies.




Analyze the factors that e Provide details of cooperation and organization.
contributed to successful e Give evidence that Aboriginal peoples were astute business
Aboriginal economies. people.
e Supply evidence of Aboriginal diplomacy.
e Describe Aboriginal hospitality.
e Appreciate Aboriginal adaptations of European technology.
Ilustrate the physical e Describe specific skills required of buffalo hunters.
dexterity and mental acuity e Describe the difficulties involved in butchering and
required for hunting preparing a buffalo.
buffalo. e List the duties involved in butchering and preparing a
buffalo.
e Construct a buffalo pound.
Explain how the Métis e Describe the Métis buffalo hunt.
buffalo hunt was a highly o Justify regulations for the Métis buffalo hunt.
organized, democratic e Describe how American policy altered the buffalo hunt.
event. e Describe how the Métis prevented a HBC monopoly of the
buffalo hunt.
Analyze the factors that o List the technologies that disrupted traditional Aboriginal
disrupted traditional economies.
Aboriginal economies. e List the developments that broke Aboriginal nations apart.
e Describe how different government Acts impeded
Aboriginal control of their economies.
e Explain why certain government economic projects
ultimately failed.
e Provide evidence of Aboriginal economic diversity.
Understand that European e Describe how the fur trade facilitated epidemics.
diseases devastated entire e Describe the causes for the change in relationships between

Aboriginal populations.

Aboriginal nations.




See that while Aboriginal
and Euro-Canadian
worldviews are vastly
different, basic values can
be shared.

Discuss the values that can be shared by Aboriginal and non-
Aboriginal Canadians.

Create an imaginary business in which traditional Aboriginal
values are incorporated.

Explain the importance of a
land base to Métis economic
well being.

Discuss the ways in which M¢étis peoples used the land and
its resources.

Appreciate the Métis traditional use of land in spite of not
having a land base.

Recognize how the rich
history of Métis people
attracts economic activity.

Discover why Louis Riel is still an important figure to
Saskatchewan and Canadian history.
Research one strand of Métis history.

Analyze the impact of the
post-contact economy to
traditional Aboriginal
societies.

Describe the economic pressures experienced by Aboriginal
peoples.
Explain the factors that made economic transition difficult.

Realize some of the barriers
to employment for
Aboriginal peoples.

List the obstacles to employment off reserve.

o List other barriers to Aboriginal peoples gaining

employment off reserve.

Realize that traditional
Aboriginal skills and values
are relevant to a
contemporary economy.

Discuss the effects of economic devastation.

o List and provide details of Aboriginal entrepreneurial

temperament and skills.
Describe how government policy restricts Aboriginal
economic development.




State the importance of
preserving Indigenous
knowledge.

List the academic disciplines to which Aboriginal peoples
contribute.

List the academic institutions that Aboriginal knowledge can
enhance.

Appreciate the scholarly contributions of Aboriginal
peoples.

Analyze the importance of
Aboriginal peoples and
individuals to the current
economy.

Gauge the current and projected growth of the Aboriginal
population.

e Interpret the purchasing power of Aboriginal Canadians.
e Calculate the projected growth of the Aboriginal labour

force.

Calculate the increase in educated Aboriginal peoples over
time.

Explore the kinds of occupational choices Aboriginal
peoples are making.

Infer factors that make Aboriginal peoples accessible
employees.

Describe how Aboriginal economic success is beneficial to
Canadian society.

Strategize for ways in which
work environments can be
inclusive.

e Convert statistics into a visual format.

Brainstorm for ways to embrace a diverse work force.

Analyze Aboriginal
participation in artistic
economic endeavors.

Explore the implications of the growth of Aboriginal
involvement in the arts.

Discuss the successes and challenges of Aboriginal
economic ventures.

Investigate the qualities of Aboriginal film and/or television
programming.

Display understanding of
the damage stereotypes and
misinformation do to the
employment opportunities
of Aboriginal peoples.

Discuss the myths surrounding Aboriginal peoples.

e Discuss the facts that dispel stereotypes of Aboriginal

peoples.




Display knowledge of the e Discuss the experiences of historical and/or contemporary

economic experiences of Aboriginal peoples.

Aboriginal peoples. e Apply previous knowledge to a group project.
Worldview

Aboriginal worldviews are as diverse as they are complex. Aboriginal peoples in Saskatchewan, like all
other Canadians, have divergent cultural backgrounds and innumerable experiences that shape the ways
in which they see the world. Saskatchewan Education acknowledges the complexity of Aboriginal
worldviews. However, it is important for teachers to explore and expand their understanding of
Aboriginal worldviews because they are so closely linked to Aboriginal identity. Such knowledge aids in
dispelling stereotypes and enhances our ability to empathize. Seeing the world from another person’s
perspective 1s an invaluable skill that can enhance all the relationships we have in life.

Teachers and students need a guide or benchmark from which to begin discussions and learning.
Therefore, the following model of a traditional Aboriginal worldview is presented. It is important to
remember that the Aboriginal students in Saskatchewan classrooms may or may not have this worldview
and that their own is just as important as anyone else’s, even those expressed in this curriculum guide.

Within Aboriginal philosophy, four dimensions of human nature (spiritual, mental, emotional and
physical) are identified and viewed as interrelated.




Each dimension is considered inseparable from the others.

When each aspect is developed equally, an individual is considered well-balanced and in harmony. If an
individual concentrates on only one aspect, the other three suffer. All aspects are connected together
through the individual. When off-balance the individual is not considered to be whole. (Hart, Michael
Anthony, 1996, p. 66.)

Aboriginal worldview also includes the perspective that people are not superior to other creatures and
elements of nature. Rather, people are an equal and integral partner in nature’s cycle. One is considered
to be living in balance when one is cognizant and respectful of one’s place within the entire spectrum of
being.

This worldview, which embodies a common respect for the environment, is being applied to problems of
waste, pollution of the environment and sustainable development. A quote from Chief Seattle aptly
captures this view:

The Earth does not belong to man, man belongs to

the Earth. All things are connected, like the blood that unites us all. Man did not weave the web of life,
he is but a strand in it. Whatever he does to the web, he does to himself. (xv) (Oakes, J., R., Riewe, K.
Kinew and Maloney, E. (eds.), 1988, p. 337.)

Transmission of this holistic way of thinking ensures the development of the individual in all four areas.
This focus on all four areas also ensures the continuation of Aboriginal cultural traditions.

Similarly, this holistic worldview assumes a wide variety of instructional approaches to the curriculum.
See

Approaches to Instruction on page 30. All units further develop this concept further.

Identity

For the purposes of this guide, the term "Aboriginal" is used to name all
three groups: Inuit, First Nations and Métis. The teacher will notice that the
terms "Indian(s)" and "Native(s)" are used within the context of certain
quotations to maintain the veracity of the speaker's words.



A peoples’ right to name themselves and to self-identify their members is basic to survival as a distinct
people. Aboriginal peoples’ right to self-identify must be

respected as they seek to regain what was lost through colonization. It is therefore important to respect
Aboriginal peoples’ self-definitions. Learn the appropriate terms for the Aboriginal peoples in your
region or community.

The names many nations choose often translate into "the people." It is appropriate and respectful to refer
to Aboriginal groups according to their preference. People’s concept of themselves is the most valid form
of group identity. Self-determination is a struggle crucial to all societies.

How society meets this challenge defines its cultural identity. The reclaiming of lost traditions, customs,
ceremonies and languages will help determine and strengthen the identity and culture of future
generations.

Saskatchewan First Nations, Métis and Inuit students come from diverse cultural backgrounds and social
environments including northern, rural and urban areas. Ideally, teachers recognize and welcome the
diversity among, and within, their students’ unique backgrounds.

An explanation of political and legal terms is provided in Unit One, IWAP8 Definitions, on p. 97. A
further explanation is found in Appendix A — on p. 366.

(Mills, Sheryl, 1996, p. 11. Adapted with permission.)

Culture

Culture governs behaviour and communication styles. Understanding this reality leads to greater respect
for the cultural differences teachers see in their classrooms. Students should be guided to understand how
people operate in different cultures according to their belief systems.

Awareness of such differences also allows teachers to create lessons that reflect cultural norms, varied
learning styles and abilities, as well as to understand students’ perspectives. Identity development is
important to young people in general, and Aboriginal youth in particular. Hence, the transmission of
cultural heritage is critical to the development of a healthy self-concept. Educators may contribute to
their students’ cultural development when they:

e Recognize the validity and integrity of traditional knowledge systems and use traditional settings
for transmitting both cultural and academic knowledge and skills.

e Involve Elders, parents and local leaders in instruction, implementation and evaluation.



e Provide opportunities and time for students to learn in culturally relevant settings.

e Respect the cultural and intellectual property of the knowledge students are exploring.

e Learn about local culture by actively participating in the community’s cultural events.

e Exercise professional responsibilities in the context of local cultural traditions and expectations.

e Seek to continually learn about, and build upon, the cultural knowledge, including language, and
promote their use in the classroom.

e See cultural differences as springboards for expanding knowledge and opportunities to learn about
what different cultures have to offer.

e Provide learning opportunities that help students recognize and affirm the integrity of the
knowledge they bring to the classroom and expand their knowledge in ways that strengthen their
own identities.

(Alaska Native Knowledge Network, 1998, pp. 9-11. Adapted with permission.)
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Community Awareness and Involvement

To enhance the Native Studies Program, capitalize on the strengths of the community in which you are

teaching. Initiate communication with the school staff and the community prior to implementation of the
curriculum. The community may be sensitive to the presentation of particular information.

The resource-based nature of the curriculum allows flexibility in the selection of resources and in the
implementation of course content. Discussions with community members and leaders may inform the
teacher

of areas of concern or interest, and the availability of community resource people and facilities to
enhance implementation.

Engaging with persons of expertise in the community or local reserve enhances the program’s credibility
and implementation. Community involvement places curriculum materials within the appropriate context
of the region, thereby benefiting those particular students.



Students come to appreciate this social context by going into the community, and by having resource
people come into the classroom. Resource people may be able to validate data, discuss issues of concern
or present workshops illustrating their area of knowledge or expertise. Contact the reserve band council,
education committee, district chiefs’ office, tribal council office or Métis Local in your area. They may
be able to provide the names of persons who are recognized for their knowledge and skills. (See the
appendices at the end of this curriculum guide.)

Inviting Elders into the School

Elders are the keepers of indigenous knowledge and traditions. Certain valuable and unique individuals
enrich all cultures. Such individuals possess a wide range of knowledge that, once shared, can expand

students’ insight beyond the perspectives of the teacher and classroom resources.

Bell (1999) summarizes the qualities of Métis Elders from a recent meeting of M¢étis Settlement Elders.
While Bell refers specifically to Métis Elders, the qualities are similar to the qualities these First Nations
and Inuit Elders possess.

Respect

They have the respect of the community not because they are older, but because they have earned the
respect through their lifestyle.

Values

They display clearly recognizable values and live their lives according to those values. In doing so, they
set an example for others to follow.

Knowledge, Wisdom and Life Experience

They demonstrate, through their actions, that they possess the knowledge, wisdom and experience that
come from a lifetime of learning.

Work Ethic
They are hard working, self-sufficient members of the community.
History and Culture

They are keepers of the traditions. They know the history and language of their people, and understand
the importance of a unique cultural heritage.



Caring

They care about their community and the welfare of their fellow settlers, and they work for the common
good of the community.

Mentoring

They carry the values and traditions from generation to generation by mentoring those who follow them.
Leadership

They are the true leaders in the community, whether directly or in an honorary capacity.

(Bell, Catherine E., 1999. P.18. Adapted with permission.)

First Nations, Métis and Inuit Elders are particularly integral to the revival, maintenance and preservation
of Aboriginal cultures and languages. First Nations and Métis students develop a positive identity and
gain self-esteem from interacting with Elders. All students may benefit from contact with Elders.

When approaching Elders, follow the protocol (code of conduct or etiquette) that is appropriate in your
community. Notice that protocol varies from community to community. The district chiefs’ office, tribal
council, band council or education committee may be able to assist you. Ask these professionals what is
appropriate to give, because traditions differ throughout Aboriginal communities. Initiate the cycle of
giving and receiving prior to an Elder’s visit. An appropriate offering represents respect and appreciation
for knowledge shared by an Elder.

In addition, if your school division normally offers honoraria and/or expense reimbursement to visiting
instructors, it would be similarly appropriate to extend such considerations to a visiting Elder.

To initiate the process of dialogue and participation, a letter should be sent to the local band council
requesting Elder participation, and indicating the role the Elder would have within the program. The
band council may then be able to provide the names of persons who have the recognized knowledge and
skills to meet your specific needs. Consult with the Elder prior to his or her visit to clarify expectations
for learning opportunities.

For comprehensive information on the role of Aboriginal Elders in schools, see Aboriginal Elders and
Community Workers in Schools (March 2001), Saskatchewan Education. For specific delineation of the
distinct qualities of First Nations, Métis and Inuit Elders see AWPI Tool Kit (1998) Indian and Northern
Affairs Canada.
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Native Studies 10 Resource-Based Focus

The over-arching benefit of involving Aboriginal Elders,

community workers, cultural advisors and other resource

people in the school is that Aboriginal students see themselves

and their cultural heritage reflected and respected within the school.

Aboriginal Elders and Community Workers in Schools
Saskatchewan Education, 2001, p. 3

Resource-Based Learning

Resource-based learning is advocated for all provincial curricula, but is particularly effective for Native
Studies. It can be argued that given the diversity of topics and the rapidity of change taking place,
Resource-based learning is the only effective approach to Native Studies teaching and learning.

Resource-based learning:

e makes provision for the exceptional student, and the student who needs to learn in a different
manner.

e allows students to vary the rate at which they learn.

e cncourages children to be creative, imaginative and curious, and to become active rather than
passive learners.

e offers many choices in print and nonprint resources from which to learn.

o offers students and teachers the opportunity to choose the location in which to learn.

o allows the teacher to team teach with other teachers, teacher-librarians and community members.
e cncourages students to make choices and accept responsibility for the outcomes of those choices.

(Saskatchewan Education, 1987.)


http://www.sasked.gov.sk.ca/curr_inst/iru/bibs/ns10bib/index.html
http://www.sasked.gov.sk.ca/docs/evergrn.html
http://elara.sasked.gov.sk.ca/cgi-bin/forum/wwwboard.cgi?Subject=social

Many school divisions and communities employ Aboriginal consultants who can provide important links
to community agencies, individuals, the public library, special libraries, government departments and
nongovernmental agencies. All of these sources may provide valuable information for students and
teachers of Native Studies 10.

Community resources complement the Resource-based nature of Native Studies 10. Often there is
someone knowledgeable on relevant subjects in your community who may be willing to speak to the
students. Sometimes government offices have personnel who will come to speak to students.
Saskatchewan Learning acknowledges that it takes time to develop a network of human resource, and
encourages teachers to share this valuable information with each other.

Native Studies 10 uses background material such as current case studies and articles. It is essential that
teachers, teacher-librarians and students evaluate materials for bias, stereotyping, discrimination and
racism. Unit One provides the forum in which students acquire these necessary skills. However, even
information that is biased can be used to teach critical and creative thinking skills, provided it is openly
discussed and specific guidelines are used. Refer to Selecting Equitable Resources on p. 27 of this guide.

Learning material selected for use in Native Studies 10 should be accurate, up-to-date and meet the
criteria of literary and artistic excellence. Guidelines for selecting First Nations, Métis and Inuit resource
materials are detailed in Diverse Voices: Selecting Equitable Resources for Indian and Métis Education,
Saskatchewan Education, (1995). Teachers may wish to consult Elders when uncertain of the validity and
accuracy of content.

Saskatchewan Learning compiles an Aboriginal Resource List for K-12, (1999) which is available at the
Learning Resources Distribution Centre (LRDC). Resources that the LRDC has in stock have been given
an order number (Order no). Other items can be special ordered through the LRDC. Orders to the LRDC

can be placed by telephone (306) 787-5987 or fax 1-800-668-9747, or online at:
http://Irdc.sasked.gov.sk.ca.

Prices quoted are subject to change and do not include taxes, but will serve as a guide to approximate
costs. LRDC prices include shipping and handling fees.

Please note that LRDC will be closing effective March 31, 2003. If you need assistance acquiring
learning resources after that date, please contact the Instructional Resources Unit at 787-8621

The local library is part of a network of regional

and branch libraries that reach most communities in the province. An interlibrary loan service may assist
communities in obtaining information from other communities.

Reading Material



Readings are provided at the end of each unit to support the achievement of curriculum objectives with
relevant content. Readings have been selected based on their relevance to the objectives, their literary
quality and their appeal to grade 10 students; however, students may find some of the reading
challenging. Teachers may need to provide direct reading instruction, and guided reading activities, to
enhance comprehension. Every attempt has been made to reflect an authentic Aboriginal voice in
materials written by Aboriginal writers. Similarly, care has been given to choosing materials that achieve
high standards of literary and intellectual excellence, including the elimination of bias and stereotypes.

Teacher diligence in constantly adding or replacing reading material will ensure the continued relevance
and literary excellence of the resource material. Each reading is coded with its unit acronym, its title and
a number, according to the order in which it appears. For example, the first reading in Unit One, Identity
and Worldviews: Aboriginal Perspectives is labeled, IWAP1 Native Studies Self-Assessment Profile.
Readings are referred to under the Suggested Activities column and are listed as bulleted items under the
Resources column of each unit. Teachers may choose to give students reading material as the course
progresses, or give students reading "packages" at the beginning of each unit.

At the time of printing, the resources listed in the third column of each unit page were available.
However, occasionally, print, video, and Internet sources become unavailable over time. Teachers need
to add to the list of suggested resources to ensure continuity of course content.

First Nations, Métis and Inuit Resource Material

All materials identified for use in the classroom are chosen based on literary and artistic excellence.
Resources depicting First Nations, Métis and Inuit peoples are evaluated to determine accuracy, balance
and diversity of perspectives.

Excellence is generally based upon, and judged by, individual and community members who are
portrayed in the particular resources. What one community may deem appropriate may be regarded as
unsuitable in another. Differences can also occur at the individual level.

Attending cultural events can be rich and rewarding experiences. Consult Aboriginal groups/persons on
the etiquette of participation. Such consultation will enhance the outing and provide a rich learning
experience.

Resources and the Adaptive Dimension

As mentioned in the previous section, the reading level of the provided readings may pose challenges to
students and teachers. The Adaptive Dimension; however; provides the flexibility teachers need to ensure
all students receive the learning benefits of Native Studies 10. Teachers may need to provide scaffolding
supports for particular students in order to address the following factors:



e Many print sources have high levels of readability.

Variety of print sources with which students may not be familiar (require different reading
strategies).

Use of original documents can be challenging.

Use of historical texts create challenges.

Students for whom English is a second language.

Opportunities to use documentation in original Aboriginal languages where students have the
expertise.

Internet Use

School-based Internet use requires teachers to plan and supervise student activity on the Internet.
Saskatchewan Learning’s requirements for excellence in materials also apply to Internet sites. Follow
school-based policy regarding the use of Internet.

Saskatchewan Learning provides a link through its website on the World Wide Web for teachers to share
educationally appropriate Internet sites. If teachers wish to suggest new Internet sites or evaluate
websites that have been suggested by other teachers, they may do so at: http://www.sasked.gov.sk.ca/cgi-

bin/urldb/urlreview

Information on sites that are highly recommended will be shared with teachers. Saskatchewan
Learning will list the sites recommended for curriculum support at: http:// www.sasked.gov.sk.ca/cgi-

bin/urldb/urlsearch

Saskatchewan Learning also provides links to other provincial and territorial education websites at:
http://www.sasked.gov.sk.ca/curr_inst/tech/links.html

If teachers are unsure about the reliability of the information found at a website, they should seek the
authors’ and/or contributors’ names along with the title. If the site does not identify contributors and
authors, the information found at the site may not be reliable.

The Internet sites provided on the following pages offer an overview of what is available. They have
been evaluated and are recommended for use in schools; however, it is still a good idea to carefully
screen and evaluate sites prior to use. These sites were last viewed in January of 2002.
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Selected List of Web Resources with Aboriginal Content


http://www.sasked.gov.sk.ca/cgi-bin/urldb/urlreview
http://www.sasked.gov.sk.ca/cgi-bin/urldb/urlreview
http://www.sasked.gov.sk.ca/cgi-bin/urldb/urlsearch
http://www.sasked.gov.sk.ca/cgi-bin/urldb/urlsearch
http://www.sasked.gov.sk.ca/curr_inst/tech/links.html

Aboriginal Education Unit, Saskatchewan Education
http://www.sasked.gov.sk.ca/k/pecs/h/ab/index.html

Aboriginal Faces of Saskatchewan
http://collections.ic.gc.ca/faces/women.htm

Aboriginal Links (Canada and U.S.)
http://www.bloorstreet.com/300block/aborcan.htm

Ahtahkakoop Publishing
http://www.ahtahkakooppublishing.com/

Bill's Aboriginal Links (Canada and U.S.)
http://www.bloorstreet.com/300block/aborcan.htm

Cradleboard Project (Buffy Saint Marie)
http://www.cradleboard.org/

Dene Kede Curriculum - A Resource Book for Teachers
http://www.learnnet.nt.ca/ECE/ECSS/school/7/index.htm

http://www.learnnet.nt.ca/ECE/ECSS/early childhood ss.html

Federation of Saskatchewan Indian Nations
http://www.fsin.com/

First Nations Education Centre
http://www.cmsd.bc.ca/schools/fhec/main.html

First Nations History Theme Page Index
http://www.cln.org/themes/fn history.html

First Nations Periodical Index
http://www.lights.com/sifc/index.htm

First Nation's Traditional Teaching Units
http://aboriginalcollections.ic.gc.ca/e/listsubject.htm

First Peoples on SchoolNet
http://www.schoolnet.ca/aboriginal/



http://www.sasked.gov.sk.ca/k/pecs/h/ab/index.html
http://collections.ic.gc.ca/faces/women.htm
http://www.bloorstreet.com/300block/aborcan.htm
http://www.ahtahkakooppublishing.com/
http://www.bloorstreet.com/300block/aborcan.htm
http://www.cradleboard.org/
http://www.learnnet.nt.ca/ECE/ECSS/school/7/index.htm
http://www.learnnet.nt.ca/ECE/ECSS/early_childhood_ss.html
http://www.fsin.com/
http://www.cmsd.bc.ca/schools/fnec/main.html
http://www.cln.org/themes/fn_history.html
http://www.lights.com/sifc/index.htm
http://aboriginalcollections.ic.gc.ca/e/listsubject.htm
http://www.schoolnet.ca/aboriginal/

Gabriel Dumont Institute
http://www.gdins.org/

Indian and Northern Affairs Canada
http://www.inac.gc.ca/index e.html

INAC - Kids Page for Students and Teachers
http://www.inac.gc.ca/ks/english/4000_e.html

Index of Native American Book Resources on the Internet
http://www.hanksville.org/N Aresources/indices/NAbooks.html

Indigenous Peoples' Literature
http://www.indigenouspeople.org/natlit/natlit.htm

Links for First Nations
http://www.treaty7.org/links/links.htm

Maracle, Dawn T., Queen's University at Kingston - Iroquois Creation Story
http://collections.ic.gc.ca/curriculum/iroquois/iroquois.htm

Metis Resource Centre
www.metisresourcecentre.mb.ca

National Library of Canada - Native Canadian Women Writers
http://www.nlc-bnc.ca/6/3/s3 - 201 -.html

National Aboriginal Achievement Foundation
http://www.naaf.ca/cnaf.html

Native American Authors
http://www.ipl.org/ref/native/

Native American Authors - Teacher Resources
http://falcon.jmu.edu/~ramseyil/natauth.htm

Native American Authors - Internet Public Library
http://aristotle.sils.umich.edu/cegi/ref/native/browse.pl/authors



http://www.gdins.org/
http://www.inac.gc.ca/index_e.html
http://www.inac.gc.ca/ks/english/4000_e.html
http://www.hanksville.org/NAresources/indices/NAbooks.html
http://www.indigenouspeople.org/natlit/natlit.htm
http://www.treaty7.org/links/links.htm
http://collections.ic.gc.ca/curriculum/iroquois/iroquois.htm
http://www.metisresourcecentre.mb.ca/
http://www.nlc-bnc.ca/6/3/s3%20-%20201%20-.html
http://www.naaf.ca/cnaf.html
http://www.ipl.org/ref/native/
http://falcon.jmu.edu/%7Eramseyil/natauth.htm
http://aristotle.sils.umich.edu/cgi/ref/native/browse.pl/authors

Native American Books (includes reviews)
http://www kstrom.net/isk/books/auth idx.html#b

http://www .kstrom.net/isk/books/bookmenu.html

Native American Indian Resources (includes Canadian content)
http://www .kstrom.net/isk/mainmenu.html

Native Authors (closing)
http://nativeauthors.com/index.html

Norval Morrisseau and Medicine Painting
http://www kstrom.net/isk/art/morriss/art morr.html

Oyate (Books and reviews)
http://www.oyate.org/main.html

Saskatchewan Evergreen Curriculum
http://www.sasked.gov.sk.ca/

Saskatchewan Indian Cultural Centre
http://www.sicc.sk.ca/

Saskatchewan Indian Federated College
http://www.sifc.edu/

Storytellers and Native American Authors Online
http://www.hanksville.org/storytellers/alfa.html

Saskatchewan Teacher's Federation
http://www.stf.sk.ca/

Windspeaker's 2000 PeopleofHonor http://www.ammsa.com/achieve/index.htm

Selecting Equitable Resources


http://www.kstrom.net/isk/books/auth%20idx.html#b
http://www.kstrom.net/isk/books/bookmenu.html
http://www.kstrom.net/isk/mainmenu.html
http://nativeauthors.com/index.html
http://www.kstrom.net/isk/art/morriss/art_morr.html
http://www.oyate.org/main.html
http://www.sasked.gov.sk.ca/
http://www.sicc.sk.ca/
http://www.sifc.edu/
http://www.hanksville.org/storytellers/alfa.html
http://www.stf.sk.ca/
http://www.ammsa.com/achieve/index.htm

Saskatchewan Learning acknowledges the difficulty in finding reliable, bias-free sources to support
Native Studies curricula. This limitation makes it even more important that teachers of Native Studies
select sources carefully.

Saskatchewan Learning’s document, Diverse Voices Selecting Equitable Resources for Indian and Métis
Education, affirms that:

All students are influenced by what they read and by what they see. The interactions they observe and in
which they participate shape their attitudes. An individual’s perceptions may become distorted to the
point that myths and stereotypes are accepted as reality. Students who are constantly exposed to, and
come to accept, perceptions about themselves as "inferior" and their cultures as "uncivilized" or
"primitive" may suffer psychological scars that undermine their personal development. Conversely,
students who come to believe that certain peoples are incapable of participating fully in a "civilized"
world may develop an unrealistic sense of superiority that may be psychologically damaging. Students
who are actively taught to identify bias in resources and to examine its effect on their thinking, will learn
to understand all individuals and groups. They may then transfer their understandings to other areas.

Native Studies 10 provides a forum for such active participation by students. Unit One for example,
allows both time and opportunity for teachers and students to engage in productive discussions on bias,
stereotyping and so on. Secondly, the time-line (provided within the curriculum guide) is also an
important spring board for teaching about biases. The time line illustrates, for example, that Aboriginal
peoples had thriving, complex communities prior to contact with Europeans. Finally, the reading material
provided at the end of each unit not only dispel myths about Aboriginal peoples, but it is, as often as
possible, written by Aboriginal scholars and writers. Therefore, teachers have opportunities, throughout
the teaching of Native Studies to address biases and dispel myths. Teachers and students may wish to use
Diverse Voices on which to base their discussion.

Different forms of bias occurring over time in resources have been identified. These include:
o invisibility/omission
some groups may be rarely seen, or not seen at all
e stereotyping
use of pared down, simplified attributes
e imbalance
one-sided interpretation of issues or situations

e unreality



avoidance of in depth analyses of situations and circumstances in life
o fragmentation/isolation
treatment of gender, age and cultural differences as separate, add on information
o linguistic bias
language that is patronizing or ignores disability, age, gender differences and cultural diversity.
(Saskatchewan Education. March, 1995. p. 2)

Diverse Voices provides background on the need for guidelines, how to use guidelines and the use of
(appropriate) terms for Aboriginal peoples. It also provides a series of checklists that teachers and
students may use together to address bias. These checklists include:

General Questions

Portrayal of Cultural Interactions
Portrayal of Traditions and Institutions
Portrayal of Identity

Use of Language

Use of Visuals

Literature

Oral Literature.
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Teacher Planning Guide

Teachers have several factors to consider when planning to teach Native Studies 10.



Students and Community.

Teachers need to consider who their students are
and the community in which they live. Teachers
should tailor the Native Studies content to the
people for whom they are providing the course.
For example, if the course is being taught in a
Dene community, content should focus on that
community’s history. Community people may be
available to provide the teacher with guidance.
Human and other resources will vary from
community to community. Teachers are
encouraged to tap into the strengths of the
community in which they are teaching.

My Students and Community are...

Time Frame

Saskatchewan Learning curriculum guides are
designed with 100 hours of instruction in mind.
To stay within these suggested guidelines
teachers are encouraged to select foundational
and learning objectives that will most benefit
their students within the time frame. After the
initial week of study, for example, teachers will
have a better idea about how much time students
will need to spend achieving the foundational
objectives in Unit One. To save time, teachers
may choose an activity that will achieve more
than one foundational objective. Teachers may
also team up with other teachers to achieve
mutual foundational objectives.

Considerations for time in my classroom are...




Reading Material

The reading material provided within each unit is
provided to support the achievement of
foundational and learning objectives. However,
teachers are encouraged to use other materials
that may be more appropriate in their particular
community. For example, when teaching kinship
in Unit Two, teachers may have sources (other
than Cree) that are more relevant to the kinship
system(s) in their community.

Reading material more appropriate for my
community is...

Using the units of study.

Teachers are encouraged to see the renewed
Native Studies 10 curriculum as flexible.
Teachers who are new to Native Studies 10 may
wish to follow the guide more precisely than
teachers who are experienced Native Studies
teachers. Teachers may wish to combine relevant
sections from each unit to achieve certain
foundational objectives. Teachers are also
encouraged to familiarize themselves with the
objectives and the reading material provided.
After teachers have read the foundational and
learning objectives, as well as the readings, they
will have a better idea about where to begin.

I will begin preparation for teaching the units
of study by ...
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Saskatchewan Learning Essentials

Students need a learning environment in which they are at ease;,

they need to be taught in a manner compatible with their backgrounds and learning styles;
they need to see their world reflected in subject matter and content;

they need to feel they are part of a learning community.

Aboriginal Education Initiatives in Saskatchewan Education
Saskatchewan Education, March, 2000. p. 3.

Components of Core Curriculum

Core Curriculum encompasses:

Seven Required Areas of Study
Six Common Essential Learnings
The Adaptive Dimension, and
Locally-determined Options.

In addition to these components, Core Curriculum includes various initiatives that guide the selection of
teaching materials, as well as instruction, in the classroom. These initiatives include: Resource-based
learning, Aboriginal Content and Perspectives, Gender Equity, Multicultural Education, Special
Education, instructional approaches, assessment and evaluation practices, and others.

(Saskatchewan Education, 2000 a.)

=
. i Y.
- i S
s = L a.'\-''''‘'_'-—‘-‘-'_"'_‘\-\::._\._'= -T-\......__\_‘_‘*
- -f—:f__“—--\u
T B =

Common Essential Learnings

The Common Essential Learnings (CELSs) are to be developed and evaluated within each subject area.
The decision to focus on one or more CELs in a lesson is guided by the needs of the students and by the
specific requirements of Native Studies 10.

Most units offer several opportunities to develop knowledge, values, skills and abilities related to the


http://www.sasked.gov.sk.ca/curr_inst/iru/bibs/ns10bib/index.html
http://www.sasked.gov.sk.ca/docs/evergrn.html
http://elara.sasked.gov.sk.ca/cgi-bin/forum/wwwboard.cgi?Subject=social

CELs. They also provide the basis for planning, instruction, assessment and evaluation. The CELs are
not necessarily discrete categories, so working toward the achievement of one CEL may contribute to the
development of others.

Incorporating the CELs into instruction has implications for the assessment of student learning. Thus, if
students are encouraged to think critically and creatively throughout a unit, then teachers need to develop
assessment strategies for the unit which require students to think critically and creatively.

The Common Essential Learnings are designated according to the following acronymes.
C Communication

N Numeracy

CCT Crtitical and Creative Thinking

TL Technological Literacy

PSVS Personal and Social Values and Skills

IL Independent Learning

Teachers may use the following guideline to ensure they are incorporating the CELs appropriately for
Native Studies 10.

During the course of study, students are provided the opportunity to:
Communication

e Develop and express understanding of Native Studies content by providing a forum where
different forms and styles of communication are accepted and relevant.

e Use all forms of language communication (listening, speaking, reading, writing, representing and
viewing) for different audiences and purposes that are relevant to learning Native Studies.

e Understand and use the vocabulary, structures and forms of expression that are appropriate to the
people being studied in the Native Studies course.

e Experience oral history methodology in a nurturing environment.

Numeracy



e Participate in activities that focus on historical and current situations involving quantitative
information in Native Studies.

e Strengthen understanding of Native Studies content through applying knowledge of numbers,
graphs, maps, locations and their interrelationships.

e Develop ability to analyze and critique statistics, and reporting techniques.
Critical and Creative Thinking
e Make use of multiple abilities and intelligences.
e Experience situations in which research combines oral and written information.
e Participate in activities that focus upon differing points of view or alternate perceptions.
e Use intuitive and imaginative thought.
e Freely generate ideas.
e Apply creative thinking to problems.

e Participate in activities and assignments that encourage discussion of controversial issues and
challenge perceived biases.

e Use various strategies to develop awareness of thought processes.

e Develop an understanding of how, and by whom, knowledge is created, evaluated, refined and
changed in the area of Native Studies.

e Determine the most accurate and fair positions regardless, or in spite of, particular interests or
desires.

Technological Literacy

e Develop a historical and contemporary view of technology within the framework of Native
Studies.

e Develop an understanding that technology both shapes and is shaped by society.



e Develop an understanding of both the value and limitations of technology within society.

e Understand, analyze and evaluate technological issues/developments, and their implications for
both historical and contemporary Aboriginal societies.

Personal Social Values and Skills
e Lcarn in an environment that incorporates democratic processes.
e Practice and reflect upon cooperative, respectful, and empathetic behaviours.
e Develop self, interpersonal, group and cross-cultural understandings.
Independent Learning

e Grow as independent learners within a classroom environment that promotes self-esteem,
curiosity, competence and trust.

e Experience a wide variety of activities, topics, and various ways to learn in order to determine
interests, abilities and preferences.

e Discover meanings and solutions through active participation in learning activities and
experiences.

e Participate in experiences that lead to independent exploration, or that require information beyond
what the classroom provides.

e Choose among learning options.
e Take on more responsibility for learning as competence develops.

e Develop abilities to access knowledge from a variety of sources.



The Adaptive Dimension

The use of the Adaptive Dimension is critical to the success of students taking Native Studies 10. The
course entails more than students acquiring knowledge; rather it is an active engagement in group and
individual processes. Teachers are encouraged to adapt content, instructional strategies and assessment
tools to recognize students’ varied levels of prior knowledge, cultural backgrounds and comfort levels
(with course materials).

Saskatchewan Education’s Core Curriculum: Principles, Time Allocations, and Credit Policy, 2000
outlines that the Adaptive Dimension is used:

In order to meet the variety of students’ needs, flexibility is required within the school program to enable
schools and teachers to adapt instructional materials, methods, and environment to provide the most
appropriate educational opportunities for students. (p. 4)

The Adaptive Dimension is used to:

help students achieve the objectives of the course.
e maximize student learning and independence.
e lessen discrepancies between achievement and ability.

promote a positive self-image and feeling of belonging.

promote a willingness to become involved in learning.



These purposes address the primary function of the school, that of helping students to maximize their
potential as independent learners.

Critical to the appropriate application of the Adaptive Dimension is the understanding that Foundational
Objectives are not changed. Rather, the curriculum materials and topics, instructional approaches and
the learning environment are adjusted so that students with varying strengths and needs can achieve pre
stated curriculum objectives.

The Adaptive Dimension is intended to meet individual student needs through adaptations that enrich,
extend, reinforce or teach differentially toward formally stated curricular objectives for small groups of
students. The teacher may also choose to accommodate the needs, interests or abilities of individual
students using the same procedures.

The teacher is the key to successful application of the Adaptive Dimension. In Native Studies 10, the
teacher’s role may be to adapt classroom instruction, the learning environment, or course materials to
reflect the different knowledge bases and learning styles students bring to class. Students’ knowledge
base and learning styles depends on several factors, including experiences at home and at the elementary
level.

(Saskatchewan Education, September 2000 b.)

Gender Equity

Saskatchewan Learning is committed to efforts to bring about the elimination of gender bias, which
restricts the participation and choices of students. Expectations based primarily on gender limit students’
ability to develop to their full potential. Saskatchewan Learning recognizes and applauds attempts to
provide equal opportunity for males and females. However, continued efforts are required so that equity
is realized.

Saskatchewan schools are responsible for creating an educational environment free of gender bias. This
can be facilitated with the use of gender-balanced material and varying teaching strategies. Both genders
benefit from encouragement to explore different learning options. Every attempt has been made to reflect
gender balance in this curriculum guide. However, many documents written about Aboriginal peoples
focus on the roles and perspectives of males in a society to the exclusion of women.

A balanced view of female and male perspectives and roles is consistent with principles of Aboriginal
philosophies and the teachings of the Medicine Wheel.

Material is written and compiled to attain gender balance; however, because gender balance is not always
possible, students should learn to detect gender bias. Thus, it is appropriate to analyze and discuss
articles presented in this curriculum from the point of view of both genders.
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Portrayal of Persons with Disabilities

Wherever possible, ability rather than disability should be emphasized. Materials implying that persons
with disabilities must be cared for or pitied should not be used. Materials should convey respect for the
individuality of all persons, including those with disabilities. For example, terminology such as "people
with disabilities" or "has a disability" should be used, rather than terms like "the less fortunate,"
"afflicted" or "suffers from a disability" that tend to have negative connotations.

Heim (1994) suggests that it is important to be aware that literature, the media and other resources
frequently portray people with disabilities in a stereotypical way. When evaluating material for use in the
Native Studies classroom, the teacher should consider the following:

Accuracy of Information: Accurate and up-to-date information should be used in the resource to
describe the disability. The best approach is one where aspects of the disability are revealed, not as the
main focus of the text, but through the unfolding of the documentary or story.

Stereotypes: Stereotypes frequently found in media portrayals of people with disabilities include pitiable
and pathetic, objects of violence, or burdens who are incapable of fully participating in everyday life.
Material that includes characters or people with disabilities should provide an insight into the feelings
and thoughts of the individuals with disabilities. The characters should not be used to provoke certain
feelings and thoughts in the reader, listener or viewer (e.g., pity).

Growth in Character: Often, in fiction, a character with a disability is used as a vehicle for the growth
of another character who is "normal." The "normal" character gains sensitivity or awareness as a result of
his or her relationship with the character with a disability. The character with a disability does not grow
or change. This treatment is troubling because the character with a disability is relegated to a passive
role; the character is not treated as a unique, whole individual.

(Saskatchewan Education, 1999 a.)
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Approaches to Instruction

Applied to education, the Medicine Wheel illustrates the necessity of attending to the physical,
emotional, intellectual, and spiritual dimensions of learning and personal development.

Aboriginal Education: Fulfilling the Promise
Castellano, Davis, and Lahache (2000)

An Indigenous Model for Teaching and Learning

Students come to the classroom with a wide range of backgrounds and cultural lenses through which they see
the world. Given the varied backgrounds of students, teachers may wish to utilize a more inclusive approach to
classroom dynamics.

The teachings of the Medicine Wheel offer a model for inclusion of all students. This holistic educational
philosophy is geared toward teaching the whole child. Holistic teaching from the Medicine Wheel begins with
the individual and expands therefrom to include an Aboriginal view of human development: mental, spiritual,
emotional and physical.

Figure 1 (although American) illustrates the synthesis of the Medicine Wheel and the seven intelligences, but
includes an eighth intelligence, the indigenous worldview.

Pewewardy (1999) applies this holistic model to Harvard psychologist Howard Gardner’s seven intelligences.
The seven intelligences are centered around the self that, with the addition of an eighth intelligence, indigenous
worldview, all impact on the individual as he or she learns and grows in life. The seven intelligences not only
surround the self, but also act as spokes that connect to the outside circle and the world.
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(Pewewardy, Cornel, 1999, pp. 29-30. Adapted with permission.)

Figure 2 is an adaptation of Pewewardy’s Medicine Wheel model as it relates to Native Studies 10. Notice that
the Aboriginal worldview permeates the entire the entire model, and consequently, the entire course. In Native

Studies 10, Aboriginal worldview is seen as the overriding lens through which content is taught. Therefore,
instructional approaches that affirm Aboriginal worldviews are listed first.

Subsequent strategies are also categorized under a circular model geared toward the Aboriginal philosophy of



the circular nature of teaching and learning. Please note that instructional approaches are categorized for
organizational purposes. Teachers know that instructional approaches are not easily categorized and one
strategy may fit under several headings.

4. Economies 1. Identity/
World View

N

3. Governance 2. Kinship/
Community




Storytelling

When inviting storytellers, try to create a comfortable atmosphere for the storyteller and the students that is
less institutional. Compensation in the form of a gift is appropriate.

Storytelling, as a teaching and learning strategy, is central to illuminating both Aboriginal history and
Aboriginal worldviews Petrone (1999) points out, in her study, Native Literature in Canada, "Long before
Europeans came to Canada, even long after their arrival, the natives of Canada had an oral literature that had
been transmitted by word of mouth from generation to generation through storytelling, song, and public
ceremony, which itself involves oration and song." She also cautions that although Aboriginal peoples have an
oral tradition, that those traditions are unique to the nations. "Canada’s Indian peoples, however, do not share a
common literary heritage. Tribal literatures are culturally specific to each of the five cultural groups in
Canada.... Their oral cultures reflect this great diversity in their histories and literatures." ( Petrone, Penny.
1990 Reprinted with permission.)

The teacher may use the following instructional strategies to enhance understanding of Aboriginal worldview
in any of the units.

Oral Tradition

o Use creation/transformation/origin stories to compare the worldviews of different First Nations.

o Invite Elders, oral historians and storytellers to discuss the art of storytelling including getting
permission to tell a story, appropriate times to use a story and their views on cultural appropriation.

e Use a prompt (such as a natural phenomenon), and apply the writing process to draft, revise, write, edit
and illustrate the story.

e Have each student bring a significant object from home, and tell the story of how the object was
acquired and why the object is important.

e Have students create storybooks for younger children using vocabulary from an Aboriginal language.

e Have students compare/contrast the characteristics of traditional oral literature to contemporary
Aboriginal stories. How has the oral tradition influenced contemporary literature?



e Examine the stylistic elements of oral literary traditions and written forms. Look at literary devices and
figures of speech including the use of symbolism and metaphor. (4htahkakoop is a useful source.)

e Have students employ similar devices and figurative language in their retelling or creation of their own
story.

(See IWAP13 Narrative and IWAP15 Passing on the Knowledge at the end of Unit One for protocol.)
Talking Circles

Talking circles foster respect, enhance self-concept, nurture a sense of belonging and affirm identity. Talking
circles are most useful when:

e the topic has no right or wrong answer
e moral or ethical issues need to be addressed
e consensus is not required.
Talking circles may also be useful to:
e introduce new ideas/concepts

teach the significance of the circle for various Aboriginal cultures

promote respect for the opinions and ideas of others

develop a trusting environment where students feel free to express thoughts, ideas, and feelings

develop listening and speaking skills in a safe, affirming environment

e respond to literature, other media, or important issues.
Guidelines for Talking Circles:

The group sits in a circle and each person has a turn to contribute. An object (stone, stick or other) can be used
to signify whose turn it is to speak. The teacher facilitates by ensuring that guidelines are followed.

e Direct comments to the question or issue, not to comments that another participant has made.

e Avoid responding either negatively or positively to participants’ comments.



e Silence is an acceptable response. There must be no negative consequences, however subtle, for passing.

Show respect for others by listening when they speak.

Explain that self-putdowns or putdowns of others are unacceptable.
e Ensure that everyone has a turn to speak.

The facilitator should model respectful listening and speaking by participating in the talking circle. The
facilitator might also consider the size of the group. Small groups are preferable when students are
uncomfortable speaking in a large group or when time constraints are an issue.

(Four Worlds Development Project, 1988 . Reprinted with permission.)

Timeline Activities

Timeline activities are presented to give teachers a starting point from which to develop their own repertoire of
timeline activities. The timeline shows unique features of Aboriginal life, and offers teachers a source with
which to dispel myths about Aboriginal peoples. The timeline shows that there was a profusion of activity
(intellectual and otherwise) in North America prior to the arrival of Europeans, and provides a "snap shot" of
events from which the teacher and students can explore the rich cultures of Aboriginal peoples. One of the
difficulties in devising a timeline is determining what to include and what to leave out. This dilemma can
provide rich learning opportunities because events left out are useful as springboards for exploration and
discussion.

e Have students create a timeline of their own lives, outlining the major events.

e Have students create a timeline choosing an important journey in their lives.

e The teacher and students can trace events that are of particular importance to their own community.
e The students may devise their own timelines using the events on the one provided as anchor points.
o The students may develop a "people timeline" of important leaders, politicians or humanitarians.

o Students may illustrate a particular segment of the timeline that is important or of interest to them.

"Inspiration™ Models

Like the National Aboriginal "role model" posters, students may develop their own "you have inspired me"
posters. Sometimes people are reluctant to be seen as role models, even though they make important
contributions to students and the community. Respecting people’s reticence to be seen as a "role model" is
important; however, they may be more willing to participate in being honoured when they are being honoured



for a specific contribution. A student may be inspired, for example, by his or her grandmother or grandfather to
learn traditional hunting or trapping methods. A student may want to honour an extended family member for
carrying on a cultural tradition or for helping him or her to cope with one of life’s many challenges. The
reasons for honouring the people in our lives are as unique as each student. This activity is particularly
appropriate to the inclusive nature of Native Studies 10. It fosters personal and community pride because
everyone has a mentor.

(Riese, Kandis, 2001, Churchill Composite High School. Used with permission.)

Critical Thinking

In Native Studies 10, students may be introduced to information or ideas that are completely new to them.
Students may come to your classroom with misconceptions or misinformation about Aboriginal peoples. The
teacher’s challenge is to teach the skills required so students can think critically for themselves. For this reason
critical thinking skills are important to Native Studies.

Critical thinking allows us to determine the accuracy of statements, the soundness of reasoning that leads to
conclusions, interpret complex ideas, appraise evidence offered in support of arguments, and distinguish
between reasonableness and unreasonableness. Both problem solving and decision making depend on critical
thinking, as does the meaningful discussion of controversial issues. Traditionally, our notion of critical thinking
is based upon logic rooted in Western philosophic tradition. Matters under discussion are divided into smaller
parts to make them more manageable as is shown by the following linear thinking model.

S AN

One of the problems associated with this way of thinking is that it asks us to detach ourselves from what we are
discussing. In other words, we ask our students to disregard experience, intuition and indeed the context in
which a problem occurs. This model requires linear thinking.

This linear method may work for thinkers who can separate problems into discrete parts and analyze each
separately. For some students, this method of thinking is inappropriate and unproductive. In fact, some students
rely on context and the interrelatedness of ideas to gain meaning and solve problems.



(Ruggiero, Vincent Ryan, 1990, p. 14. Adapted with permission.)

In the following daisy pattern, ideas are not laid out in a form that leads directly from one conclusion to the
next. Instead, background context is developed, even before identifying the point of the discussion. The central
idea, the center of the daisy, will not be addressed in full until the entire background is thoroughly provided. In
fact, the central idea may not be explicitly discussed at all. Instead, the background context and the richness of
that context makes the sense of the central idea evident. Meaning is embedded in context.
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This daisy pattern illustrates how the following problem was solved: This is a true story. There was a man once
who had a dog that barked at night. That dog barked and barked, and kept neighbors up at night. This man did
not seem to care. He did nothing to stop his dog barking. So a group of neighbors talked about his problem.
They could not sleep because of the barking dog. One man said, "l know what to do," and without knowing
what he would do, and without asking what he would do, the community gave its consent. The man went and
talked with the man. He did not talk about the dog. He talked about the neighborhood. About the weather.
About how the man was. And the neighbor asked if he could come back and visit. And he did, and they talked
about the neighbors, and so-and-so who has been sick and needs rest, and ... before long, that dog did not bark
at night anymore. Nothing was ever said about the dog, or the problem of barking at night, or angry upset
neighbors. The context created the frame for just one behaviour being acceptable within the context: to keep
the dog quiet.

(Palmerton, Patricia R and Yvonne Bushyhead , 1994. Adapted with permission.)

In this particular case, the idea of explicitness inherent in linear thinking would limit and create boundaries to
solving the problem. Hence, although linear thinking is a valuable method to apply to problems and has its
place, it is not always the best model. Teachers may wish to experiment with both methods of critical thinking,
and have students determine which is most effective for them.



Concept Mapping

Concept mapping is designed to show meaningful relationships between concepts. The difference between
concept mapping and concept webbing is that "mapping is hierarchical. Mapping can make clear to students the
key ideas on which to focus. It can show new relationships between concepts and can "stretch" the student’s
mind to see things in a new perspective. The following concept map may be used to show the strengths and
weaknesses between two methods of decision making.
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The concept map at the top of the next column may be used to show the interrelationship between ideas. For
example, the cause/effect relationship between negative stereotyping, bias, prejudice and the consequences.
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Concept Webbing

Concept webbing may begin with a concept presented in the middle of a page. From that concept, a group of
students may brainstorm all related concepts that they feel are relevant or that flow from that initial concept.
Concepts will multiply as more and more of them are generated and presented on paper. Each individual within
the group may build upon the concepts of others.

Concept webbing may also be used as an evaluation tool. Teachers may ask students to discuss the
relationships between items on a self-made, or provided, blank concept web. Students can be asked to complete
it with the knowledge gained from a particular unit. Students may be asked to explain how the following
elements affected Aboriginal family life in a specified time period.
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Figure 3 depicts strategies as intersecting circles reinforcing the idea of a circular method of teaching and
learning. The headings of the five circles are then used to organize the instructional strategies on the following

pages.
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(Pewewardy, Cornel, 1999, p. 30. Adapted with permission.)

Direct Instruction

Direct instruction is usually deductive. A rule or generalization is presented and then illustrated with examples.
While this strategy may be easier to plan and use, it has limitations for developing the abilities, processes, and
attitudes required for critical thinking and for interpersonal and group learning. Native Studies 10 requires
development of the affective domain and higher level thinking skills. Direct instruction is most effective when
the teacher prepares students to become actively involved in the activity. Direct instruction should not be



discounted, just used sparingly with a wide variety of other strategies.
Video

The use of video or film can be an effective instructional strategy for Native Studies 10, particularly when they
present an Aboriginal perspective. However, watching a video or film is of little use to students if they are
passive listeners/viewers. To help students become productive when viewing a film or video, teachers may
employ a number of methods before, during and after viewing.

Pre-viewing
e Determine students’ prior knowledge
e Discuss the content or concept under study
e Have students make predictions
e Brainstorm for related ideas
e Provide "cue" words or phrases that require students’ complete attention
e Ask students to focus on a particular idea.
Viewing
e Make notes on important ideas
e Use a chart to gather information
e Create a visual of an important idea
e Map/web the salient points.
Post-Viewing

e Discuss predictions

e Remake or add to map/web

e Engage in small or large group discussion

e Create small group or individual summaries.

Invited Speakers

The importance of knowledgeable guest speakers to Native Studies 10 can not be overstated. Students can gain



valuable knowledge about Aboriginal content and worldview. It is important for students of Native Studies 10
to see knowledgeable Aboriginal people as the owners of their knowledge. Knowledgeable Aboriginal speakers
are invaluable both to their own communities and to the community at large.

During communication between the teacher (or a selected student) and the speaker, the teacher/student needs to
find out:

o the kind of presentation the speaker will give (Will the session be interactive or lecture style?)

the equipment (e.g., t.v., vcr, overhead) the speaker will need

o the amount of time the speaker is willing to share

if the speaker needs access to photocopying

if the speaker will allow time for questions.
*If the speaker is using a lecture style, the

teacher can help the students prepare by conducting a brief discussion that solicits students’ prior knowledge
about the topic.

Information the teacher can share with the guest speaker:

number of students

classroom arrangement

time frame

the current topic under study
students knowledge level
foundational and learning objectives.




Indirect Instruction

Indirect instruction is student-centered and may also be called inquiry, induction, problem solving, decision
making and discovery. Indirect instruction may involve reflective discussion, concept formation or attainment,
cloze procedure, problem solving and guided inquiry. Students may be asked to observe, investigate, draw
inference or form hypotheses. Indirect instruction taps into students’ natural curiosity and encourages them to
seek intriguing alternatives. Students are free to think creatively without worry about giving the wrong
answers. Interpersonal skills are enhanced as students seek out the appropriate material and human resources.
This strategy is most appropriate when:

thinking outcomes are desired;

attitudes, values, or interpersonal outcomes are desired;

process is as important as product;

students need to investigate or discover something in order to make connections from later instruction;
there is more than one appropriate answer;

the focus is personalized understanding and long term retention of concepts or generalizations;
involvement and intrinsic motivation are desirable;

decisions need to be made or problems need to be solved

life-long learning capability is desired.

Inquiry
Inductive Inquiry may be approached in two ways:
Guided Inquiry

The teacher provides the basic information to conduct the lesson and asks the students to make generalizations
or conclusions that can be reasonably inferred. The teacher begins the process of induction through a set of
guided experiences. The teacher’s key role is to ask questions, prompt responses, and structure materials and
situations. The teacher is the main organizer of the learning. Thus, guided inquiry takes substantial teacher
preparation time, but students become active thinkers and doers.

Unguided Inquiry

Generally once the students have gained some skill at guided inquiry, they may then begin this more
independent method of study. Students take on more responsibility for collecting and examining data, concepts
and events or situations.

The teacher’s role becomes one of "clarifier." As students develop their own generalizations and hypotheses,
the teacher acts as a sounding board.



(Orlich et. al., 1990 , p. 339)

Problem Solving and Decision Making

Decision making is an intellectual process that requires students to select the "best" alternative choice based on
a set of conditions and circumstances. This process requires that the students review and describe the issue or
the problem to be resolved and identify the various alternatives for resolution. They study the effects and
consequences of each possible alternative choice. After each possible selection has been compared according to
the same set of characteristics, the final selection is presented with a list of reasons for selecting this choice
over the other alternatives. Teachers can engage students in problem solving and decision-making activities
through a variety of sources:

¢ historical events
e literature
e art
e news stories
e stories.
(Orlich et. al.,1990 , p. 285)
The following steps may guide students.

Define the problem.

Develop criteria for judgement.
Find solutions/Apply criteria.
Take action.

Evaluate solution.

Experiential Learning

Native Studies 10 lends itself most appropriately to experiential learning in a variety of ways, in particular,
attending cultural events and activities. However, to ensure that meaningful learning takes place, students need
to be prepared accordingly. Students should be reminded that they are going on a learning adventure. Their
conduct during the outing is as important to the success of the outing as the event itself. Students should also be
aware of:

the purpose of the outing

the expected conduct for the event

the specifics of the event

what they are to do with the information gained from the outing



e how the outing relates to the content under study.
Skits

Have students write and perform skits that portray an historical or contemporary situation related to what they
are learning. Creating their own props and improvising costumes enhances student learning.

Role Playing
Background knowledge

An effective role playing exercise builds on knowledge that students already possess about a particular
historical concept. They may have read a certain curriculum reading, literary work or an excerpt from a
textbook. Their knowledge may be imperfect or superficial, but that makes little difference to the success of the
exercise. The purpose of the activity is to enhance their understanding of a specific historical situation, so it is
actually a good thing if they have not yet mastered the ideas or perspectives under discussion. Difficult texts
are often the ideal foundation for a role playing activity. While students may have trouble immediately
discussing a text they had difficulty understanding, role playing allows them to focus on one aspect of the
reading and to delve more deeply into the author’s points of argument and evidence.

Perspectives

The second element of the role play is to design the roles themselves to maximize student involvement and,
most important, student conflict. Whether students choose their roles does not seem to make much difference,
so long as conflicting perspectives are equally presented.

In some instances it is important to have opposing views represented, while in other instances it is important
that students focus on the perspectives of the historical personalities involved in the conflict.

Situation

Some role playing exercises need more in the way of a story than others, but it is almost always a mistake
simply to "let the students go" in a role playing discussion without giving them a focal point for debate.
Students feel an investment in the part they are to play if there is a specific, immediate crisis to be solved.

Management

The final and most critical element of a successful role play exercise is the teacher’s management of the debate.
This is the most difficult element to master and to explain. The two keys to a well-managed role playing
discussion are the teacher’s limited involvement and willingness to be flexible. One of the main purposes of the
role play is to get students talking to each other, instead of to the teacher. Accordingly, the teacher’s role is to
guide the students’ conversation among themselves through questions issued from the side lines. This limited
role means that sometimes students may follow an unanticipated line of argument, or take up positions that
were not originally a part of the lesson. These circuitous or unexpected routes can provide some of the most



interesting and valuable insights into the historical situation. While the teacher does need to manage the
discussion so that it does not veer off onto unproductive tangents, to a large extent the role of the manager is to
let the students drive the discussion and to remain flexible about the paths students take to understanding.

(McDaniel, Kathryn N. May, 2000. pp. 357-62. Adapted with permission.)

Case Studies

By giving students actual or fictional case studies but not providing them with the concluding accounts of the
situation, teachers can pose analytical dilemmas to students to be resolved. After reading and discussion,
students may try to complete the case and reach resolution individually or as a group. If conclusions cannot be
reached, students offer alternatives, or may declare the problem a dilemma.

The case study is a valuable strategy for skill building, particularly in strengthening critical thinking abilities.
Commercial case studies are difficult to find. Most teachers develop materials themselves.

(Dynneson & Gross, 1999, p. 339. Adapted with permission.)

Individual Study

Journals
A journal is one way to help students record what they learn from classroom experiences and course materials.

Journals should be kept at school, although students may add entries they have written elsewhere. Assign
specific journal entries and allot specific times for daily entries.

Confidentiality should be guaranteed; entries are not shared with the class without the individual’s permission.
Students may choose to have the teacher share a journal entry, but keep the authorship anonymous. These
general rules of journal writing should be clearly stated, as should the dates for handing in and returning the
journals.

To establish positive relationships with students it is important that the teacher respond to journals expediently
and sensitively. Students need immediate feedback, both for their self-confidence and to get to know their
teacher. There is always something positive to say to every student. Journals provide privacy for the free
exchange of thoughts, feelings and ideas that discussion cannot ensure.

To facilitate learning through journals, prepare and display a series of questions or provide a handout as a
journal recording guide. Provide thought-provoking questions after lessons. For example:



In your opinion, what was the issue that stood out from the others? What did you learn?

How did you feel after the experience and discussion? Why?

What new questions did it bring to you or what puzzles you?
e How did this experience connect to your own experiences?
Journal entries may include poems, short stories, artwork, questions or comments related to the topic.

Journal entries may provide springboards for further discussion and other activities. As you read the journals,
try to share with the class (with permission from the writer) a journal entry from each student. You will
undoubtedly read a variety of perceptions on a single issue. This illustrates the students’ individuality, and at
the same time, shows that they each have a contribution to make.

Periodically, ask the students to reread their journals, and notice specific instances of personal growth and
learning. Ask them to write, or share with others, some of their personal feelings as a result of this growth.

Journals may also be used for unit-ending summaries. They may provide ideas for short essays or areas for
further study.

Teachers may also keep a journal and occasionally share entries with the class. Students benefit from seeing
teachers as partners in the learning process.

Benefits of Journal Writing
The writer:
e learns to articulate thoughts
e has a source of writing ideas
e has the opportunity for daily reflection and self-examination
e has the opportunity to rehearse writing
e has the opportunity to experiment with different forms and styles of writing
e develops a daily "habit" of writing
e is provided with a sense of the importance of everyday events

e is provided with a record of personal development



e learns that everyone writes (including the teacher)

e can share thoughts with others

e cnjoys privacy

e has the opportunity to get to know the teacher on a personal level

o gets feedback without criticism of the writing.
Types of Journals
Dialogue Journals provide a forum for communication between teacher and student and student and self.
Journalogs are usually written in chronological order and cover main ideas/generalizations and opinions.

Reaction Journals assist students in absorbing information, answering questions, highlighting main points,
sorting new information and expressing feelings.

Diaries are personal and student’s choose when and if to share these thoughts.

Learning Logs differ from journals in that the focus is upon course content and classroom experiences.
Generally, topics decided by the teacher stem from required reading, viewing or discussing issues related to the
course.

Learning logs serve a number of important functions. Students may be encouraged to write more, to provide
more detail or to investigate an issue. Students may be asked to perform specified tasks, then respond to the
product. They may model problem-solving techniques or critical thinking skills.

It is important that teachers allow students class time to complete journal assignments. Often the quality of
journal entries is equal to the quality and quantity of time given during class time.

Creative Writing Activities

Poem/Song Activity: Ask students to compose a poem or song based upon the concepts or facts in a particular
unit. Specific topics and/or historical perspectives may be used.

Personal Letter: Ask students to write personal letters to fictional characters in the literature, or to the author
of the expository reading material.

Biography: Have students write a biography of an historical or contemporary Aboriginal person of interest to
the student.



Autobiography: Have students write an autobiography (in the first person) from the perspective of an
Aboriginal individual of interest.

Parody: Have students write parodies of poems, newspaper articles or other short narratives.
Pamphlets: Have students develop a pamphlet of information on a particular unit or issue being studied.
Cartoon: Have students create cartoons with captions that depict an ironic situation or issue.

Advertisements: Have students create an advertisement that will convince an audience to choose their side on
a particular issue.

Oral Histories: Have students interview an Elder or other members of the Aboriginal community who have
cultural knowledge. Students may ask the Elder for permission to practice their storytelling skills using the
information.

Allegory: Have students create and illustrate an animal allegory or fable representing a key concept in a
particular unit.

Book Review: Have students design a book cover for a book by an Aboriginal author; write a review that goes
inside the cover, and display it for others to see.

Newsletter: Have students write a newsletter to be sent home, or for the school newspaper explaining the
current unit of study.

Reading Strategies

Native Studies students need to develop thoughtful interpretations of the reading material. They need to be
actively involved in making sense of what they read. Teachers can encourage students to become actively
involved in the process of making meaning by choosing instructional approaches that meet the needs of their
students. Consider the following instructional activities:

Help students prepare to read by:

e Encouraging them to activate what they already know about the people, situations, events and ideas in
the text.

e Providing important background information, relevant to the selection, in order to expand their
knowledge.

e Explaining the conventions, techniques and vocabulary used by the writer.

e Helping them set purpose(s) for reading.

Help students employ effective reading strategies during reading by:



e Encouraging them to become involved with the text.
e Modelling strategies that effective readers use as they read.

e Guiding the reading process with questions and activities that help students build their own
understanding of what they are reading.

Help students understand and respond after reading by:

e Encouraging them to move beyond their initial understanding, and developing deeper interpretations and
connections.

o Expanding their reading experiences to include a variety of genres.
o Clarifying and extending their thinking about language and meaning through related writing, speaking,
viewing and listening activities.

e Encouraging them to share their initial reactions to text through discussion and other activities.
(Saskatchewan Education, April 1999. a)

Note-Making Activity: Have students read a short curriculum reading or other selection and discuss the central
or difficult ideas in pairs. Students try to remember basic points of the selection without referring to the text.
Students share their notes with the class. Each pair contributes until all the main ideas are charted on the board
or chart paper.

Map and Chart Interpretation: Students interpret maps and charts supplied by the teacher, or develop their
own from material being studied.

Glossary Activity: Students compile a glossary of terms, concepts and organizations that appear in a specific
unit. Students may use this glossary to develop crossword puzzles to test their classmates. This glossary could
be used in class and kept as a permanent Appendix.

Collage: Students work through a particular concept or unit and then collect photographs, pictures, cartoons,
articles and headlines for the production of a collage, or mixed-media work illustrating the ideas presented in
the unit.

Verbal-visual Essay: Combines collage and writing. Students create a verbal-visual collage using pictures and
captions from magazines/catalogues. Then students provide a brief summary on the back of the collage on the
topic they are assigned or have chosen. Then they provide 10 "verbals": five factual statements reflecting the
content under study and five statements reflecting their opinion.

Current Affairs Activity: Students locate materials and sources for current information regarding Aboriginal
issues, or on the content of a given unit. Appropriate sources may be:



Newspapers

Journals

Magazines

Radio and television programs
Friendship Centres

Aboriginal rights organizations
Video and audio tapes.

Clippings and references may be shared with the class, displayed in the classroom, evaluated for bias, and/or
compiled into folders. Keep clippings for class use and placement in a school resource centre.

Independent Research Activities

Assign, or have students choose, a topic to explore as a research essay. Students may use the readings provided
at the end of each unit, listed sources and independent research to document and write about their topic. The
readings often supply the names and addresses of organizations and companies involved with the subject of a
particular unit. Contacting such organizations may yield more specific and current information. Students may
choose to present their findings to the class.

Essay Writing

The essay is a prose form with which all students should become adept. Native Studies 10 offers plenty of
opportunities for students to refine their writing skills. An essay usually begins with an opening paragraph that
states the topic or thesis, a body of one or more paragraphs that provides evidence or proof and a concluding
paragraph that sums up arguments and relates to the thesis.

Teachers have a variety of essay writing formats from which to choose. Native Studies 10 is particularly suited
to three particular styles of essay writing: the Personal Essay, the Persuasive Essay and the Research Essay.

Personal Essay

The main purpose of a personal essay is to share an insight with the reader in a manner that reflects the writer’s



personality and attitude toward a subject. This type of essay leaves room for individuality and creativity. It is
written in a conversational style and usually from a first-person point of view. It does not just narrate events or
experiences; it explores their significance or insignificance, and offers the writer’s perspective on them.

In Native Studies 10 students might:
e Write a personal essay to illustrate or refute one of the following statements:
o Goal setting is not necessary for personal achievement.
e Some of our greatest leaders received no formal education.
e Equality does not necessarily mean fair.

o Write a reflective essay to narrate a personal experience and explain what students learned from this
experience.

e Use one of the following as the subject for a personal essay:

o family

e friends

e community

e coming of age.

o Use one of the following as a first sentence for a personal essay:

e How I appreciate...
o IfI could change the world in one way I would...

e My greatest adventure was....

Students might introduce their personal essay in a casual or easy way by arousing their readers’ interest and
stating the theme or insight the essay will explore. They might consider opening with a proverb or a familiar
quotation, challenging a statement made by someone else, asking a question that will arrest the attention of the
reader, or beginning with a personal anecdote or experience. The opening should announce the subject of the
essay, and establish the tone (e.g., humorous, reflective) and point of the essay. The body of the personal essay
should stick closely to the subject and maintain the thesis and tone.

It might include commentary, narrative passages, and descriptive details to illustrate or convey an idea, feelings
or experience of the subject. The reader needs to be able to follow the treatment of the subject and understand
the meaning intended. Finally, students should bring the essay to a satisfactory end. They might conclude with



a strong statement about the lesson their experience has taught them, a thought-provoking question or a
concluding paragraph that states what they have learned.

Persuasive Essay

A persuasive essay gives the writer’s opinion about a topic. A persuasive essay appeals to the emotions and the
logic of the reader. The writer’s task is to convince the audience that his or her point of view is correct (or at
least reasonable).

In Native Studies 10 students might:
e Write a persuasive essay that presents their point of view on one of the issues studied in the course.

e Use readings from this curriculum to support their stance on the following: "Education is today’s
Buffalo."

e Agree or disagree with the following statement. "The question of identity is important and matters to
most people." Students might support their stance by referring to personal experiences and selections
they have studied in this course.

e Write an essay in which they take a position on a controversial issue facing the world today. Students
could convince their readers that they are right by using accurate information, concrete examples and
compelling organization.

e Agree or disagree with the following statement: "Human beings each have the responsibility for one
another."

The introduction of a persuasive essay should begin with a device to catch the reader’s attention (e.g., a strong
statement of the main idea/thesis, a question, or an important, unusual or dramatic detail). The introduction
should also express a firm opinion or position that the writer wants the reader to consider. The body of the
essay should provide evidence to support the opinion that has been offered in the introductory paragraph. It
should support the thesis with appropriate facts, incidents, expert opinions, or responsible appeals to emotion.
An effective persuasive writer tries to anticipate opposing or alternative viewpoints, and may provide counter
arguments along with main points of the essay.

The conclusion usually ends with a summary of the most important details of the argument and restates what
the reader is to believe or do.

Research Essay

A short research essay explores a specific topic, synthesizing and incorporating information from a variety of
sources. In addition to stating clearly the purpose in a thesis statement, an effective research essay uses
evidence and details from a variety of sources to support the thesis. It contains only accurate and relevant
information, documents sources correctly, and includes a properly formatted reference list or bibliography.



Finding and evaluating relevant sources, and determining useful, accurate information from those sources,
requires students to explore a range of human, electronic, and print resources and to check if they are
authoritative, up-to-date and respected. It also requires students to make notes as they paraphrase, summarize,
and quote the key ideas they wish to use. To avoid plagiarism, students need to credit sources using
documentation procedures employed in various acceptable style guides (e. g., Modern Language Association).
Students should feel comfortable using a research strategy that might include:

choosing and defining their topic

o finding background information from a range of sources

narrowing and summarizing their topic and identifying a possible thesis statement to direct their
research

finding the basic information they need to support their thesis

evaluating useful sources, making notes and documenting sources

finding additional information (if needed)

organizing their notes and planning their essay

writing their first drafts and citing their sources

revising and polishing their papers

reflecting on experience.

Teachers may provide students with the Essay Instructions and Outline provided on page 272 in Unit Three -
Governance: Aboriginal Perspectives.

(Saskatchewan Education. 1999. b)

Learning Contract

Learning contracts can be used for enrichment, or as a replacement for missed assignments. The learning
contract may be as simple or as complex as the situation requires. The teacher and student may develop the
learning contract together, negotiating the terms of the contract, specific goals, learning outcomes, evaluation
criteria, resources, learning environment and due dates. An example follows.

Name:



From this project I hope to learn:

This project will be evaluated based on:

The resources I need are:_

I can find the resources at:

I will use the following schedule to complete the work:

This project is due on:

Obstacles I might encounter:

Persons I could consult if obstacles occur:

We, the undersigned, agree to consult from time to time to discuss my goal and to review my plan.




Student’s Signature Teacher/Librarian/ Significant Adult or Classmate’s Signature

Interactive Instruction

Group Work

Group work not only facilitates learning, it also gives grade 10 students a structured environment in which to
develop important social skills. However, to keep grade 10 students motivated requires more than providing the
forum for discussion. Ayers and Paris (1994) suggest that motivating students involves creating a student-
centered classroom. A classroom that puts students at the center of its environment provides the following:

authentic projects

learning centres

flexible groups and partners
response journals and thinking logs
student-teacher conferences
hands-on materials and technology
caring atmosphere

exhibitions of students’ work
classroom libraries

peer discussions and tutoring.

(Paris, Scott G., and Linda R. Ayres. 1994, p. 4. Adapted with permission.)

Classroom Discussion

The teacher’s ability to conduct discussions is a key element in the development of inquiry and critical thinking
skills. Skillin facilitating a discussion is achieved through continued practice. There are a few questions
teachers may think about when conducting discussion.

e Why am I using discussion?
o Am I trying to increase verbal interaction between, and amongst, myself and the students?
o Am I willing and able to accept and facilitate a wide range of ideas and opinions?

o Am I willing to allow students to discover and state a personal opinion and not merely repeat what I said
or the text has presented?



e Am I conducting the discussion to enhance learning?
e Do I want to improve the speaking-thinking-articulating skills of the students?

Am [ optimizing the opportunities for the success of all the students?

o Am I willing to facilitate the discussion and not dominate it?

Classroom discussion can be an effective teaching tool. Teachers may provide students with some basic ground
rules for discussion. It may also be practical to start with small group discussions prior to entire class
discussions, depending on the students’ comfort level with open discussions.

Debate

A debate is a structured discussion. The degree of structure and formality is up to the teacher. There are usually
two teams of at least two people each. One team, the Affirmative, supports the resolution. The second team, the
Negative, opposes it.

The topic can be selected to achieve a particular educational goal. In a debate, students are often required to
debate both sides of a proposition, which offers them the opportunity to understand more than one viewpoint.

In preparing to debate, participants are required to proceed through a variety of steps. First, students research
the topic to identify what the issues are. The research must then be examined to allow the formulation of
propositions and the gathering of evidence to support these propositions.

The Affirmative will examine problems and try to formulate resolutions advocating the most logical solution.
The Negative will try to show that the reasoning, evidence and propositions of the Affirmative are faulty, and
may offer solutions of their own. Debate focuses on oral communication and thorough preparation, which
triggers pragmatic and spontaneous response. Debating contributes to the development of several of the
Common Essential Learnings.

The Saskatchewan Elocution and Debate Association (SEDA) suggests the following ideas to get started.
Guiding Principles in Teaching Debate:

The teacher does not have to hear and evaluate everything.
In any activity, each student must have a specific duty.

All events are timed.

At first, give insufficient time for the activities.

Get a whistle or bell to signal the end of time.

NP

Depending on circumstances, debates may work better if you use teams of three, four or more students.
Consider the maturity of your students, the time available and the class size.



Warmups (One hour)

Step #1: In partners, give students a word (blue, birthdays, happy). They must speak for 30 seconds, then
switch.

Step #2: Give students a list of words. One partner begins, and must talk about the first word for as long as
possible without pausing or saying "um." As soon as he or she pauses, the partner starts on the next topic. Have
students time each other.

Step #3: Give students a simple resolution (e. g. school is important, birthdays are fun) and have each partner
take a side. The Affirmative one speaks for 30 seconds, then the Negative one speaks for 30 seconds.

Step #4: Have each pair choose sides, as described above, but this time he or she must listen to their partner and
clash with as many points as possible. It is not quite a debate, just: Negative speech (1 min), Affirmative reply
(30 seconds), then Affirmative speech (1 min), Negative reply (30 seconds).

The following Sample Unit using debate is a guide to help teachers develop their own.
Step #1: Explain the idea of resolutions. Have the students develop resolutions (one hour).

Step #2: Once the resolutions are prepared, students divide into groups of six to study the implications and set
the basis for the research. The teacher should provide a template or general guide for the students to use.

Template suggestion:

Students may be familiar with some type of KWL procedure:

K - First, the students record what they already Know about the topic.

W - Next, students record what they Want (or need) to know about the topic.

L Finally, after their research, students record what they have Learned about a topic - usually in a chart format.
Research tools should be student-centred, but other simple and general patterns are PMI (plus, minus and
interesting) the classic W5. Active learning needs to involve the students at all stages, including the guiding of

their own research.

Step #3: Once each group has researched its’ issue (at least two hours), divide the groups into two teams of
three people. The teams draw for Affirmative/Negative, then spend time preparing their arguments. It is a good
idea to ask at least three students and probably five to act as judges for the debate.

Step #4: The teacher then takes time to explain the roles of each of the debaters and the debates begin. (See
Step by Step Guide available from SEDA for this information.) Discussion style works best. Some teachers
have debaters clashing only in their speeches, and a large number of the audience or class act as questioners,



distributing questions between the two sides. The remaining groups take their turn; if time is controlled
carefully, all the groups of six can finish debating in two hours.

The "Step by Step Guide" to debate contains detailed information about debate in general. The "Debate
Information Package for Teachers" contains information on using and adapting debate for the classroom and
can be obtained from SEDA.

SEDA also offers research packages, in a pro/con format for a reasonable price. Those relevant to Native
Studies 10 may be: Pardon of Louis Riel (1991), Media, Influence (1999), Native Rights and Self-Government
(1994). For more information, contact:

Colleen Yanush,
Executive Director
1860 Lorne Street
Regina, SK

S4P 217

Telephone: (306) 780-9243
Fax: (306) 781-6021
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Appendices

Appendix A:
Glossary of Terms

WORDS FIRST An Evolving Terminology Relating to Aboriginal Peoples in Canada
Introduction

Aboriginal peoples have occupied the territory now called Canada for thousands of years. Many diverse and autonomous peoples lived in this territory and had
distinct languages, cultures, religious beliefs and political systems. Each community or culture had its own name for its people and names for the peoples around
them.

When Columbus arrived in North America, he gave the name ‘Indians’ to the people he encountered. This misnomer was based on the mistaken notion that he had
landed in India.

Today, terms to describe Aboriginal peoples are continually evolving. Understanding the distinctions among these words, and to whom they apply, can be a
challenge for teachers and students.

Purpose

WORDS FIRST is a lexicon of words that describe or relate to Aboriginal peoples in Canada. It was created by the Communications Branch at Indian and Northern
Affairs Canada (INAC) to help departmental staff with terminology usage. While it was written with INAC staff in mind, it is also useful to anyone who wants to
write or learn about Aboriginal peoples in Canada.

Guidelines

e Teachers should keep in mind that there is no single lexicon to describe Aboriginal peoples. For example, there is not a sole agreed-upon name for the
original peoples who inhabited North America before European settlers arrived. In Canada, Aboriginal peoples’ is often used. In the United States,
‘American Indian’ or ‘Native American’ are commonly used. United Nations documents and organizations (and some Aboriginal scholars and advocates)
use the term ‘Indigenous people.’

e This guide uses current names and definitions that have been selected and defined by Aboriginal peoples themselves. However, some of the terms listed here
have strict legal definitions. They may seem outdated, but they are still necessary in certain contexts explained later in the guide.

e This guide does not list the many and varied names of individual Aboriginal nations. Rather, it provides inclusive terms that describe them collectively.
Whenever possible, try to characterize Aboriginal people through their specific identities, for example, a Haida painter, a Mohawk school, a Blackfoot
publication. These types of identifications more accurately capture the unique aspects of the people or things you are describing.


http://www.sasked.gov.sk.ca/curr_inst/iru/bibs/ns10bib/index.html
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o Ifteachers are unsure about names and terms, try contacting Aboriginal peoples to learn which terms they prefer. Also note that many Aboriginal peoples use
English transliterations of terms from their own languages to identify themselves. For example, the Mohawk Nation is also called ‘Kanien ‘Kaha:ka’; the
Blackfoot, ‘Sisika’; the Chippewas, ‘Anishnabeg’ and the Swampy Cree, ‘Mushkegowuk.’

The following is a breakdown of the terms in this guide according to various themes.
Collective names to describe the original peoples of North America and their descendants:
- Aboriginal people(s)
- First Peoples
- Indigenous people(s)
- Native people(s)
- Native American
- American Indian.
More narrowly defined groups of Aboriginal peoples:
- First Nation
- Indian
- Innu
- Meétis
- Eskimo
- Inuit.
Terms associated with communities and community organization:
Among First Nations
- band

- tribal council



- tribe

- reservation

- reserve.
Among Inuit

- Inuit communities

- Inuit regions.
American usage:

- American Indian

- Native American

- Eskimo

- Reservation

- Tribe.
Aboriginal people(s)

Aboriginal people is a collective name for the original peoples of Canada and their descendants. The Constitution Act, 1982 specifies that the Aboriginal peoples
consist of three groups: Indians, Inuit and Métis.

When referring to ‘Aboriginal people’, you are referring to all the Aboriginal people in Canada collectively, without regard to their separate origins and identities.
Or, you are referring to more than one Aboriginal person.

By adding the letter ‘s’ to the word people, you are emphasizing that there is a diversity of people within the group known as Aboriginal people.
non-Aboriginal people (nof peoples) refers to anyone who is not an Aboriginal person. Note that the ‘non’ stays lower-case.
Usage:

Despite the wide use of the word Aboriginal as a proper noun by many Canadian and Aboriginal media, Indian and Northern Affairs Canada uses the term only as a
modifier, for example, ‘The government’s new strategy will support increased business with Aboriginal people.’



Avoid describing Aboriginal people as ‘belonging’ to Canada. Use neutral terms instead. For example, ‘Aboriginal people in Canada have traditions and cultures
that go back thousands of years,” instead of ‘Canada’s Aboriginal people have traditions and cultures that go back thousands of years’.

Capitalization: INAC capitalizes ‘Aboriginal,” as it would other designations like ‘Francophone,’ ‘Arabic,” or ‘Nordic.’
American Indian

American Indian is a commonly used term in the United States to describe the descendants of the original peoples of North America (see also Native Americans.)
Some people are dissatisfied with this term, because it retains the misnomer ‘Indian’ in its name, and it covers people who consider themselves distinct from Indian
peoples, namely Inuit, and the Yupik and Aleut peoples in Alaska. The term is not popular in Canada.

Band

A band is a community of Indians for whom lands have been set apart, and for whom money is held by the Crown. It is a body of Indians declared by the Governor-
in-Council to be a band for the purposes of the Indian Act. Many bands today prefer to be called First Nations and have changed their names to incorporate First
Nation; (e.g., the Batchewana Band is now called the Batchewana First Nation).

Band Council

The band council is the governing body for a band. It usually consists of a chief and councillors, who are elected for two- or three-year terms (under the Indian Act
or band custom) to carry out band business, which may include education, water, sewer and fire services, community buildings, schools, roads and other businesses

and services.

Capitalization: When naming a specific band, for example, the Bonaparte Indian Band, the word band is capitalized. Otherwise, the word band can remain lower
case.

Eskimo

Eskimo is the term once given to Inuit by European explorers and is now rarely used in Canada, but is used frequently in the United States in reference to Inuit
living in Alaska.

First Nation(s)

The term First Nations came into common usage in the 1970s to replace ‘band’ or ‘Indian’, which some people found offensive (see Indian for an explanation).
Despite its widespread use, there is no legal definition for this term in Canada.

Many people today prefer to be called First Nations or First Nations people instead of Indians. Generally, ‘First Nations people’ is used to describe both Status and
Non-Status Indians. The term is not used as a synonym for Aboriginal peoples as the term First Nations people does not include Inuit or Métis.

Because the term First Nations people generally applies to both Status and Non-Status Indians, writers should take care in using this term. For example, when
describing a government program that is for Status Indian youth only, they should avoid using ‘First Nations youth,” which could cause misunderstanding.



‘First Nation’ has been adopted by some Indian communities to replace the term ‘Indian band.” A band is defined as a community of Indians for whom lands have
been set apart, and for whom money is held by the Crown. Many Indian bands started to replace the word ‘band’ in their name with ‘First Nation’ in the 1980s. It is
a matter of preference, and writers should follow the choice expressed by individual First Nations/bands.

Usage: The term ‘First Nation’ can be used as both a noun and a modifier.
Capitalization: INAC capitalizes ‘First Nation’ as it would any other designation like ‘Francophone’, Arabic’, or ‘Nordic.’
First Peoples

First Peoples is another collective term used to describe the original peoples of Canada and their descendants. It is used less frequently than terms like ‘Aboriginal
peoples’ and ‘Native peoples.’

Capitalization: Some spell the word ‘peoples’ in lower case, but both words in upper case appear to be the dominant spelling.
Indian

The term Indian collectively describes all the Indigenous people in Canada who are not Inuit or Métis. Indian peoples are recognized as Aboriginal in the
Constitution Act, 1982, which specifies that Aboriginal peoples in Canada consist of three groups: Indian, Inuit and Métis.

In addition, three categories apply to Indians in Canada: Status Indians, Non-Status Indians and Treaty Indians.
Status Indians

Status Indians are people who are entitled to have their names included on the Indian Register, an official list maintained by the federal government. Certain criteria
determine who can be registered as a Status Indian. Only Status Indians are recognized as Indians under the /ndian Act, which defines an Indian as "a person who,
pursuant to this Act, is registered as an Indian or is entitled to be registered as an Indian." Status Indians are entitled to certain rights and benefits under the law.

Non-Status Indians

Non-Status Indians are people who consider themselves Indians or members of a First Nation, but whom the Government of Canada does not recognize as Indians
under the Indian Act, either because they are unable to prove their status or have lost their status rights. Many Indian people in Canada, especially women, lost their
Indian status through discriminatory practices in the past. Non-Status Indians are not entitled to the same rights and benefits available to Status Indians.

Treaty Indians
Treaty Indians are descendants of Indians who signed treaties with Canada and who have a contemporary connection with a treaty band.

The term ‘Indian’ is considered outdated by many people, and there is much debate over whether to continue using this term. Indian and Northern Affairs Canada,
following popular usage, typically uses the term ‘First Nation’ instead of ‘Indian,” except in the following cases:



in direct quotations

when citing titles of books, works of art, etc.

in discussions of history where necessary for clarity and accuracy

in discussion of some legal/constitutional matters requiring precision in terminology
in discussions of rights and benefits provided on the basis of ‘Indian’ status

in statistical information using these categories (e.g., the Census).

Capitalization: INAC capitalizes ‘Indian,” ‘Status Indian,” ‘Non-Status Indian,” and ‘Treaty Indian,” as it would other designations like ‘Francophone,” ‘Arabic,” or
‘Nordic."

Innu
Innu are the Naskapi and Montagnais First Nations peoples who live in Quebec and Labrador. Not to be confused with Inuit.
Inuit

Inuit are the Aboriginal people of Arctic Canada. Inuit live primarily in the Northwest Territories and northern parts of Labrador and Quebec. They have
traditionally lived above the treeline in the area bordered by the Mackenzie Delta in the west, the Labrador coast in the east, the southern point of Hudson Bay in the
south and the High Arctic islands in the north.

Inuit are not covered by the /ndian Act. However, in 1939, the Supreme Court interpreted the federal government’s power to make laws affecting "Indians, and
Lands reserved for Indians" as extending to Inuit.

The word Inuit means ‘the people’ in Inuktitut, the Inuit language, and is the term by which Inuit refer to themselves. Avoid using the term ‘Inuit people,’ as the use
of ‘people’ is redundant. The term ‘Eskimo,” applied to Inuit by European explorers, is no longer used in Canada.

Inuk is the singular form of Inuit. Use ‘Inuk’ when referring to one Inuit person.

Usage: It is acceptable to use the term Inuit as both a noun and as a modifier. According to the Inuit Tapirisat (spelling) Kanatami, the preferred use of the term as a
noun is simply ‘Inuit,” not ‘the Inuit’ or ‘Inuit people.’

Capitalization: INAC capitalizes ‘Inuit,” as it would other designations like ‘Francophone,” ‘Arabic,” or ‘Nordic.’
Inuit Communities
Inuit live in communities. They are referred to as communities in the Arctic, and more commonly as Inuit communities in southern Canada.

Inuit never lived on reserves. Therefore, the terms ‘on-reserve’ and ‘off-reserve’ do not apply to Inuit, only to First Nations. Wording that is supposed to cover all
Aboriginal communities, for example, a reference to people ‘living on a reserve, off a reserve, or in urban areas’, must add in ‘Inuit communities’ to be inclusive of
Inuit living in the North.

Inuit Regions



Inuit live in regions. They are referred to as regions in the Arctic, and more commonly as Inuit regions in southern Canada.

There are four Inuit comprehensive land claims regions covering one-third of Canada: They are Inuvialuit, Nunavut, Nunavik and Labrador. Nunavut has three sub-
regions, Kitikmeot, Kivalliq and Qikiqtaaluk — which are called regions.

Sometimes Inuit regions are called Inuit territories, or Inuit territory, individually or collectively.
Métis
The word Métis is French for ‘mixed blood.” The Canadian Constitution recognizes Métis people as one of the three Aboriginal peoples.

Historically, the term Métis applied to the children of French fur traders and Cree women in the Prairies, and of English and Scottish traders and Dene women in the
north. Today, the term is used broadly to describe people with mixed First Nations and European ancestry who identify themselves as Métis, distinct from Indian
people, Inuit or non-Aboriginal people. (Many Canadians have mixed Aboriginal and non-Aboriginal ancestry, but not all identify themselves as Métis.) Note that
Métis organizations in Canada have differing criteria about who qualifies as a Métis person.

Use of accent

Many people and groups, particularly in the West and North, have dropped the accent in Métis. Both spellings are acceptable in English, but INAC continues to use
the accent. Regardless of your preference, it is a good idea to always check the names of individual Métis organizations before you publish them. For example, the
Metis Association of the NWT does not take an accent; the Métis National Council does take an accent.

Capitalization: INAC capitalizes ‘Métis,” as it would other designations like ‘Francophone,” ‘Arabic,” or ‘Nordic.’
Native

Native is a word similar in meaning to ‘Aboriginal.” ‘Native peoples’ is a collective term to describe descendants of the original peoples of North America. The
term is increasingly seen as outdated (particularly when it is used as a noun) and is starting to lose currency.

Native American

This is another commonly used term in the United States to describe descendants of the original peoples of North America. The term has not caught on in Canada
because of the apparent reference to U.S. citizenship. Some Aboriginal peoples in Canada have argued that because they are descendants of the original peoples of
the Americas, the term Native American should apply to them, regardless of their citizenship.

Reservation
A reservation is land set aside by the United States government for use and occupation of a group of Native Americans. The term does not apply in Canada.

Reserve



A reserve is the land that is set aside by the Crown for the use and benefit of a band in Canada. Many First Nations now prefer the term ‘First Nation community,’
and no longer use ‘reserve.’

Tribal Council

A tribal council is a group made up of several bands that represents the interests of those bands and may administer funds or deliver common services to those
bands. Membership in a tribal council tends to be organized around geographic, political, or cultural and linguistic lines.

Tribe

A tribe is a group of Native Americans sharing a common language and culture. The term is used frequently in the United States, but only in a few areas of Canada
(e.g., the Blood Tribe in Alberta).

Adapted from WORDS FIRST: An Evolving Terminology Relating to Aboriginal Peoples in Canada, a guide created by the Communications Branch of Indian and
Northern Affairs, Government of Canada (2001).

For more information about Aboriginal Peoples in Canada, visit INAC’s website at www.inac-ainc.gc.ca.

Appendix B:

Saskatchewan Tribal Councils

Agency Chiefs Tribal Council
P.O. Box 327

Spiritwood, Saskatchewan

S0J 2MO

Telephone: (306) 883-3880
Facsimile: (306) 833-3336

Battlefords Tribal Council
P.O. Box 1300

North Battleford, Saskatchewan
S9A 3L8

Telephone: (306) 445-1383
Facsimile: (306) 937-7797

File Hills Qu’Appelle Tribal Council
Treaty Four Governance Centre

740 Sioux Avenue

Box 985



Fort Qu’Appelle, Saskatchewan
S0G 1S0

Telephone: (306) 332-8200
Facsimile: (306) 332-1811
Website: www.fthqtribalcouncil.ca

Fort Carlton Agency Council
P.O. Box 220

Shell Lake, Saskatchewan

S0J 2G0O

Telephone: (306) 468-2326
Facsimile: (306) 468-2344

Meadow Lake Tribal Council
8003 Flying Dust Reserve
Meadow Lake, Saskatchewan
S9OX 1T8

Telephone: (306) 236-5654
Facsimilie: (306) 236-6301

Prince Albert Grand Council
P.O. Box 2350

Prince Albert, Saskatchewan
S6V 671

Telephone: (306) 953-7200
Facsimile: (306) 764-6272

Saskatoon Tribal Council
Suite 200, 203 Packham Avenue
Saskatoon, Saskatchewan

S7N 4S1

Telephone: (306) 956-6100
Facsimile: (306) 244-7273

South East Treaty #4 Tribal Council
P.O. Box 550

Whitewood, Saskatchewan

S0G 5C0

Telephone: (306) 696-3451

Facsimile: (306) 696-3146

Touchwood Agency Chiefs
P.O. Box 280


http://www.fhqtribalcouncil.ca/

Punnichy, Saskatchewan
SO0A 3CO0

Telephone: 835-2937
Facimile: 835-2198

Yorkton Tribal Council
21 Bradbrooke Drive
Yorkton, Saskatchewan
S3N 3R1

Telephone: (306) 786-7888
Facsimile: (306) 786-7855

Appendix C:

Saskatchewan First Nations

Ahtahkakoop First Nation
P.O. Box 220

Shell Lake, Saskatchewan
S0J 2G0O




Telephone: (306) 468-2326
Facsimile: (306) 468-2344

Beardy’s & Okemasis First Nation
P. O. Box 340

Duck Lake, Saskatchewan

SOK 1JO

Telephone: (306) 467-4523
Facsimile: (306) 467-4404

Big Island Lake Cree Nation
(formerly Joseph Bighead First Nation)
P.O. Box 309

Pierceland, Saskatchewan

SOM 2K0

Telephone: (306) 839-2277

Facsimile: (306) 839-2323

Big River First Nation
P.O. Box 519

Big River, Saskatchewan
S0J 0S0

Telephone: (306) 724-4700
Facsimile: (306) 724-2161

Birch Narrows First Nation
General Delivery

Turnor Lake, Saskatchewan
SOM 3E0

Telephone: (306) 894-2030
Facsimile: (306) 894-2060

Black Lake Denesuline Nation
General Delivery

Black Lake, Saskatchewan

S0J OHO

Telephone: (306) 284-2044
Facsimile: (306) 284-2101

Buffalo River Dene Nation
General Delivery

Dillon, Saskatchewan

SOM 0OS0



Telephone: (306) 282-2033
Facsimile: (306) 282-2101

Canoe Lake First Nation
General Delivery

Canoe Narrows, Saskatchewan
SOM 0KO0

Telephone: (306) 829-2150
Facsimile: (306) 829-2101

Carry the Kettle First Nation
P.O. Box 57

Sintaluta, Saskatchewan

SO0G 4NO

Telephone: (306) 727-2135
Facsimile: (306) 727-2149

Chakastapasin First Nation
717 MacArthur Drive

Prince Albert, Saskatchewan
S6V 5X6

Telephone: (306) 922-5633
Facsimile: (306) 922-5662

Clearwater River Dene Nation
P.O. Box 5050

Clearwater River, Saskatchewan
SOM 3HO

Telephone: (306) 822-2021
Facsimile: (306) 822-2212

Cote First Nation

P.O. Box 1659

Kamsack, Saskatchewan
SOA 1S0

Telephone: (306) 542-2694
Facsimile: (306) 542-3735

Cowessess First Nation
P.O. Box 100

Broadview, Saskatchewan
S0G 5L0



Telephone: (306) 696-2520
Facsimile: (306) 696-2767

Cumberland House Cree Nation
P.O. Box 220

Cumberland House, Saskatchewan
SOE 0S0

Telephone: (306) 888-2226
Facsimile: (306) 888-2084

Day Star First Nation
P.O. Box 227

Punnichy, Saskatchewan
SOA 3CO

Telephone: (306) 835-2834
Facsimile: (306) 835-2724

English River First Nation
General Delivery

Patuanak, Saskatchewan
SOM 2HO

Telephone: (306) 396-2066
Facsimile: (306) 396-2155

Fishing Lake First Nation
P.O. Box 508

Wadena, Saskatchewan
SOA 4JO

Telephone: (306) 338-3838
Facsimile: (306) 338-3635

Flying Dust First Nation
8001 Flying Dust Reserve
Meadow Lake, Saskatchewan
SOX 1T8

Telephone: (306) 236-4437
Facsimile: (306) 236-3373

Fond du Lac Denesuline Nation
General Delivery

Fond Du Lac, Saskatchewan

SOJ OWO

Telephone: (306) 686-2102



Facsimile: (306) 686-2040

Gordon First Nation

P.O. Box 248

Punnichy, Saskatchewan
SOA 3CO

Telephone: (306) 835-2232
Facsimile: (306) 835-2036

Hatchet Lake Denesuline Nation
General Delivery

Wollaston Lake, Saskatchewan
SOJ 3CO

Telephone: (306) 633-2003
Facsimile: (306) 633-2040

Island Lake First Nation

P.O. Box 460

Loon Lake, Saskatchewan

SOM 1LO

Telephone: (306) 837-2188
Facsimile: (306) 837-2266

James Smith Cree Nation
P.O. Box 1059

Melfort, Saskatchewan
SOE 1AO

Telephone: (306) 864-3636
Facsimile: (306) 864-3336

Kahkewistahaw First Nation
P.O. Box 609

Broadview, Saskatchewan
SOG OKO

Telephone: (306) 696-3291
Facsimile: (306) 696-3201

Kawacatoose First Nation
P.O. Box 640

Raymore, Saskatchewan
SOA 3JO

Telephone: (306) 835-2125
Facsimile: (306) 835-2178



Keeseekoose First Nation
P.O.Box 1120

Kamsack, Saskatchewan
SO0A 1SO

Telephone: (306) 542-2516
Facsimile: (306) 542-2586

Key First Nation

P.O. Box 70

Norquay, Saskatchewan
SOA 2VO

Telephone: (306) 594-2020
Facsimile: (306) 594-2545

Kinistin First Nation

P.O. Box 2590

Tisdale, Saskatchewan
SOE 1TO

Telephone: (306) 878-8188
Facsimile: (306) 873-5235

Lac La Ronge Indian Band
P.O. Box 480

Lac La Ronge, Saskatchewan
SOJ 1LO

Telephone: (306) 425-2183
Facsimile: (306) 425-2590

Little Black Bear First Nation
P.O.Box 40

Goodeve, Saskatchewan

SOA 1CO

Telephone: (306) 334-2269
Facsimile: (306) 334-2721

Little Pine First Nation
P.O. Box 70

Payton, Saskatchewan
SOM 2JO

Telephone: (306) 398-4942
Facsimile: (306) 398-2377



Lucky Man Cree Nation
#225 : 103B Packham Avenue
Saskatoon, Saskatchewan
S7N 2T7

Telephone: (306) 374-2828
Facsimile: (306) 934-2853

Makwa Sahgaiehcan First Nation
P.O. Box 340

Loon Lake, Saskatchewan

SOM 1L0

Telephone: (306) 837-2102
Facsimile: (306) 837-4448

Mistawasis First Nation
P.O. Box 250

Leask, Saskatchewan

SOJ IMO

Telephone: (306) 466-4800
Facsimile: (306) 466-2299

Montreal Lake Cree Nation
General Delivery

Montreal Lake, Saskatchewan
SOJ 1YO

Telephone: (306) 663-5349
Facsimile: (306) 663-5320

Moosomin First Nation
P.O. Box 98

Cochin, Saskatchewan
SOM OLO

Telephone: (306) 386-2206
Facsimile: (306) 386-2098

Mosquito Grizzly Bear’s Head First Nation
P.O. Box 177

Cando, Saskatchewan

SOK OVO

Telephone: (306) 937-6120

Facsimile: (306) 937-3678

Muscowpetung First Nation



P.O. Box 1310

Fort Qu’Appelle, Saskatchewan
SOG 1SO

Telephone: (306) 723-4747
Facsimile: (306) 723-4710

Muskeg Lake Cree Nation
P.O. Box 248

Marcelin, Saskatchewan
SOJ 1RO

Telephone: (306) 466-4959
Facsimile: (306) 466-4951

Muskoday First Nation
P.O. Box 9

Birch Hills, Saskatchewan
SOJ OGO

Telephone: (306) 764-1282
Facsimile: (306) 764-7272

Muskowekwan First Nation
P.O. Box 249

Lestock, Saskatchewan

SOA 2GO

Telephone: (306) 274-2061
Facsimile: (306) 274-2110

Nekaneet First Nation
P.O. Box 548

Maple Creek, Saskatchewan
SON INO

Telephone: (306) 662-3660
Facsimile: (306) 662-4160

Ocean Man First Nation
P.O. Box 157

Stoughton, Saskatchewan
SOG 4TO

Telephone: (306) 457-2679
Facsimile: (306) 457-2933

Ochapowace First Nation
P.O. Box 550



Whitewood, Saskatchewan
SOG 5CO

Telephone: (306) 696-2425
Facsimile: (306) 696-3146

Okanese First Nation
P.O. Box 759

Balcarres, Saskatchewan
SOG OCO

Telephone: (306) 334-2532
Facsimile: (306) 334-2545

One Arrow First Nation
P.O. Box 147

Bellevue, Saskatchewan
SOK 3YO

Telephone: (306) 423-5900
Facsimile: (306) 423-5904

Onion Lake First Nation

P.O. Box 100

Onion Lake, Saskatchewan
SOM 2EO

Telephone: (306) 847-2200
Facsimile: (306) 847-2226

Pasqua First Nation

P.O. Box 968

Fort Qu’Appelle, Saskatchewan
SOG 1S0O

Telephone: (306) 332-5697
Facsimile: (306) 332-5199

Peepeekisis First Nation
P.O.Box 518

Balcarres, Saskatchewan
SOG OCO

Telephone: (306) 334-2573
Facsimile: (306) 334-2280

Pelican Lake First Nation
P.O. Box 399
Leoville, Saskatchewan



SOJ INO
Telephone: (306) 984-2313
Facsimile: (306) 984-2029

Peter Ballantyne Cree Nation
General Delivery

Pelican Narrows, Saskatchewan
SOP OEO

Telephone: (306) 632-2125
Facsimile: (306) 632-2275

Pheasant Rump Nakota First Nation
P.O. Box 238

Kisbey, Saskatchewan

SOC 1LO

Telephone: (306) 462-2002

Facsimile: (306) 4462-2003

Piapot First Nation
General Delivery

Zehner, Saskatchewan
SOG 5K0

Telephone: (306) 781-4848
Facsimile: (306) 781-4853

Poundmaker Cree Nation
P.O. Box 220

Payton, Saskatchewan
SOM 2JO

Telephone: (306) 398-4971
Facsimile: (306) 398-2522

Red Earth First Nation
P.O. Box 109

Red Earth, Saskatchewan
SOE 1KO

Telephone: (306) 768-3640
Facsimile: (306) 768-3440

Red Pheasant First Nation
P.O. Box 70

Cando, Saskatchewan

SOK OVO



Telephone: (306) 937-7717
Facsimile: (306) 937-7727

Sakimay First Nation
P.O. Box 339

Grenfell, Saskatchewan
SOG OBO

Telephone: (306) 697-2831
Facsimile: (306) 697-3565

Saulteaux First Nation
P.O. Box 159

Cochin, Saskatchewan
SOM OLO

Telephone: (306) 386-2424
Facsimile: (306) 386-2444

Shoal Lake Cree Nation
P.O. Box 51

Pakwaw Lake, Saskatchewan
SOE 1GO

Telephone: (306) 768-3551
Facsimile: (306) 768-3486

Standing Buffalo First Nation
P.O. Box 128

Fort Qu’Appelle, Saskatchewan
SOG 1SO

Telephone: (306) 332-4685
Facsimile: (306) 332-5953

Star Blanket First Nation
P.O. Box 456

Balcarres, Saskatchewan
SOG 1SO

Telephone: (306) 334-2206
Facsimile: (306) 334-2606

Sturgeon Lake First Nation
Comp. #5, Site 12, RR#1
Shellbrook, Saskatchewan
SOJ 1EO

Telephone: (306) 764-1872



Facsimile: (306) 764-1877

Sweetgrass First Nation
P.O. Box 147

Gallivan, Saskatchewan
SOM OXO

Telephone: (306) 937-2990
Facsimile: (306) 937-7010

Thunderchild First Nation
P.O. Box 600

Turtleford, Saskatchewan
SOM 2YO

Telephone: (306) 845-4300
Facsimile: (306) 845-3230

Wahpeton Dakota First Nation
P.O. Box 128

Prince Albert, Saskatchewan
S6V 5R4

Telephone: (306) 764-6649
Facsimile: (306) 764-6637

Waterhen Lake First Nation
P.O.Box 9

Waterhen Lake, Saskatchewan
SOM 3BO

Telephone: (306) 236-6717
Facsimile: (306) 236-4866

White Bear First Nation
P.O. Box 700

Carlyle, Saskatchewan
SOC ORO

Telephone: (306) 577-4553
Facsimile: (306) 577-4363

Whitecap Dakota/Sioux First Nation
Site 507, Box 28, RR#5

Saskatoon, Saskatchewan

S7K 3J9

Telephone: (306) 477-0908

Facsimile: (306) 374-5899



Witchekan Lake First Nation
P.O. Box 879

Spiritwood, Saskatchewan
SOJ 2MO

Telephone: (306) 883-2787
Facsimile: (306) 883-2008

Wood Mountain First Nation
P.O. Box 104

Wood Mountain, Saskatchewan
SOH 4L0

Telephone: (306) 266-4420
Facsimile: (306) 266-2023

Yellowquill First Nation
P.O. Box 40

Yellow Quill, Saskatchewan
SOA 3A0

Telephone: (306) 332-2281
Facsimile: (306) 332-2304

Young Chippewayan First Nation
P.O. Box 66

Gallivan, Saskatchewan

SOM 0X0

Telephone: (306) 937-7475
Facsimile: (306) 937-1010

Appendix D:

First Nations Affiliates

Federation of Saskatchewan Indian Nations
Saskatoon FSIN Head Office
Asimakaniseekan Askiy Reserve

Suite 200, 103A Packham Avenue

Saskatoon, Saskatchewan

S7N 4K4

Telephone: (306) 665-1215



Facsimile: (306) 244-4413

Office of Treaty Governance Processess
Asimakaniseekan Askiy Reserve
200-203 Packham Avenue

Saskatoon, Saskatchewan

S7N 4K4

Telephone: (306) 667-1876

Facsimile: (306) 477-5115

Regina Sub-Office

Regal Plaza

Suite A : 1680 Albert Street
Regina, Saskatchewan

S4P 2S6

Telephone: (306) 721-2822
Facsimile: (306) 721-2707

e-Learning Project

U of R Petroleum Research Centre
Suite 150-6 Research Drive
Regina, Saskatchewan

S48 717

Telephone: (306) 949-3415
Facsimile: (306) 949-3419

Fort Qu’Appelle Sub Office
Treaty Four Governance Centre
#120-740 Sioux Avenue

Fort Qu’Appelle, Saskatchewan
SO0G 1S0

Telephone: (306) 332-2556

First Nations Bank of Canada
224 : 4th Avenue South
Saskatoon, Saskatchewan

S7K 5M5

Telephone: (306) 955-3622
Facsimile: (306) 955-6811



First Nations Insurance Services Ltd.
Opawikoscikan Reserve

2300 : 10th Avenue West

Prince Albert, Saskatchewan

S6V 671

Telephone: (306) 763-4712

Facsimile: (306) 763-3255

National Indian Financial Corporation
Suite 217, 103B Packham Avenue
Saskatoon, Saskatchewan

S7N 4K4

Telephone: (306) 955-4712

Facsimile: (306) 477-4554

Saskatchewan Indian Culture Centre
Suite 205, 103B Packham Avenue
Saskatoon, Saskatchewan

S7N 4K4

Telephone: (306) 955-4550

Facsimile: (306) 955-3577

Saskatchewan Indian Equity Foundation
224 : 4th Avenue South

Saskatoon, Saskatchewan

S7K 5M5

Telephone: (306) 955-4550

Facsimile: (306) 373-4969

Saskatchewan Indian Federated College
Room 118, College West

University of Regina

Regina, Saskatchewan

S4S 0A2

Telephone: (306) 546-8400

Facsimile: (306) 546-8470

Saskatchewan Indian Federated College
Native School of Dental Therapy

710 : 15t Avenue East

Prince Albert, Saskatchewan

S7V 7A4

Telephone: (306) 763-8800



Facsimile: (306) 763-8899

Saskatchewan Indian Federated College
Prince Albert Campus

#1500 : 10th Avenue East

Prince Albert, Saskatchewan

S6V 6G1

Telephone: (306) 763-0066

Facsimile: (306) 764-3511

Saskatchewan Indian Federated College
Saskatoon Campus

710 Duke Street

Saskatoon, Saskatchewan

S7N OPS8

Telephone: (306) 931-1800

Facsimile: (306) 665-0175

Saskatchewan Indian Gaming & Licensing Inc
Suite 200, 103B Packham Avenue

Saskatoon, Saskatchewan

S7N 4K4

Telephone: (306) 477-5700

Facsimile: (306) 477-5704

Saskatchewan Indian Gaming Authority
Suite 250, 103C Packham Avenue
Saskatoon, Saskatchewan

S7N 4K4

Telephone: (306) 477-7777

Facsimile: (306) 477-4582

Saskatchewan Indian Institute of Technology
5th Floor, 229, 4th Avenue South

Saskatoon, Saskatchewan

S7K 4K3

Telephone: (306) 373-4777

Facsimile: (306) 373-4977

Saskatchewan Indian Loans Company
224B : 4th Avenue South

Saskatoon, Saskatchewan

S7K 5M5



Telephone: (306) 955-8699
Facsimile: (306) 373-4969

Saskatchewan Indian Training Assessment Group
Suite 100, 103A Packham Avenue

Saskatoon, Saskatchewan

S7N 4K4

Telephone: (306) 244-4444

Facsimile: (306) 244-1391

Appendix E:

Metis Nation of Saskatchewan

Head Office

219 Robin Crescent
Saskatoon, Saskatchewan
S7L 6M8

Telephone: (306) 343-8285
Facsimile: (306) 343-0171

Eastern Region I, Region Office
P.O. Box 266

Cumberland House, Saskatchewan
SOE OSO

Telephone: (306) 888-2080
Facsimile: (306) 888-2080

Eastern Region I Local Offices: (3)

Beaver Lake/Creighton Denare Beach #89
P.O. Box 645

Creighton, Saskatchewan
SOP OAO

Cumberland House #42
P.O. Box 266



Cumberland House, Saskatchewan
SOE OSO

Sandy Bay #90

P.O. Box 133

Sandy Bay, Saskatchewan
SOP OGO

Telephone: (306) 754-4545

Eastern Region II, Region Office
P.O. Box 158

Archerwill, Saskatchewan

SOE OBO

Telephone: (306) 323-4244
Facsimile: (306) 323-4520

Eastern Region II Local Offices: (14)

Archerwill #58

P.O. Box 158

Archerwill, Saskatchewan

SOE OBO

Telephone: (306) 323-4244
Facsimile: (306) 323-4520

Bjorkdale #99

P.O. Box 2573

Tisdale, Saskatchewan
SOE 1TO

Telephone: (306) 873-5723

Carragana#96

Carrot River #137
P.O.Box 416

Carrot River, Saskatchewan
SOE OLO

Telephone: (306) 768-3784

Chelan #111
General Delivery
Chelan, Saskatchewan



SOE ONO
Telephone: (306) 278-2243

Hudson Bay #114

P.O. Box 1431

Hudson Bay, Saskatchewan
SOE OYO

Telephone: (306) 865-3209

Kelvington #158

General Delivery
Kelvington, Saskatchewan
SOA 1WO

Melfort #22

P.O. Box 3842

Melfort, Saskatchewan
SOE 1AO

Telephone: (306) 752-5445
Facsimile: (306) 752-9068

Nipawin #134

P.O. Box 2287

Nipawin, Saskatchewan
SOE 1EO

Telephone: (306) 862-9744

Sturgis #138

P.O. Box 147

Sturgis, Saskatchewan
SOA 4A0

Telephone: (306) 548-2123

Tisdale #222
P.O. Box

Tisdale, Saskatchewan
SOE 1TO

Weekes #169
P.O. Box 26

Weekes, Saskatchewan
SOE 1VO



Whitefox/Love #78

P.O. Box 274

Whitefox, Saskatchewan
SOJ 3BO

Telephone: (306) 276-5762

Wynyard #116

P.O. Box 1125

Wynyard, Saskatchewan
SOA 4TO

Telephone: (306) 554-2835

Eastern Region I1A, Region Office
44 : 44th Avenue North

Yorkton, Saskatchewan

S3N 1A2

Telephone: (306) 782-0494
Facsimile: (306) 783-6780

Eastern Region ITA Local Offices: (11)

Crescent Lake #47

P.O. Box 1580

Yorkton, Saskatchewan
S3N 3L2

Telephone: (306) 782-7115

Esterhazy #84

P.O. Box 1261

Esterhazy, Saskatchewan
SOA OXO

Telephone: (306) 745-6271

Gerald #49

General Delivery
Rokabey, Saskatchewan
SOA 4SO

Telephone: (306) 783-6878

Kamsack #168
P.O. Box 184

Togo, Saskatchewan
SOA 4EO



Telephone: (306) 597-2103

Langenburg #45

P.O. Box 7

Marchwell, Saskatchewan
SOA 2LO

Telephone: (306) 743-2742

Marchwell #150
P.O. Box 70

Marchwell, Saskatchewan
SOA 2LO

Melville #15

General Delivery

Melville, Saskatchewan
SOA 2PO

Telephone: (306) 728-4921

Spy Hill #140

General Delivery

Spy Hill, Saskatchewan
SOA 3WO

Telephone: (306) 534-4509

Togo #163

P.O. Box 191

Togo, Saskatchewan

SOA 4EO

Telephone: (306) 597-4652

Willowbrooke #139
P.O. Box

Calder, Saskatchewan
SOA OKO

Yorkton #13

193 : 2nd Avenue South
Yorkton, Saskatchewan
S3N 1H9

Telephone: (306) 782-5027



Eastern Region III, Region Office
P.O. Box 308

Fort Qu’Appelle, Saskatchewan
SOG 1SO

Telephone: (306) 332-5588
Facsimile: (306) 332-2335

Eastern Region III Local Offices: (13)

Abernethy #4

P.O. Box

Abernethy, Saskatchewan
SOA OAO

Balcarres #52
P.O. Box

Balcarres, Saskatchewan
SOG OCO

Estevan #25

P.O. Box 1581

Estevan, Saskatchewan
S4A 217

Telephone: (306) 634-6701

Fort Qu'Appelle #6

P.O. Box 552

Fort Qu'Appelle, Saskatchewan
Telephone: (306) 332-4565

Indian Head #2

P.O. Box 182

Sintaluta, Saskatchewan
SO0G 4NO

Telephone: (306) 727-4910

Ituna #252

P.O. Box 331

Ituna, Saskatchewan

SOA INO

Telephone: (306) 795-2908



Lebret #48

P.O. Box 14

Lebret, Saskatchewan

S0G 2Y0

Telephone: (306) 332-6938

Lestock #8

General Delivery

Lestock, Saskatchewan
SO0A 2GO

Telephone: (306) 274-2269

Moosomin #44

P.O. Box 657

Welwyn, Saskatchewan
S0G 3NO

Telephone: (306) 435-3260

Qu'Appelle #1

P.O. Box

Qu'Appelle, Saskatchewan
S0G 1A0

Rocanville #135

P.O. Box 456

Rocanville, Saskatchewan
SOA 310

Telephone: (306) 645-2918

Sintaluta #103
P.O.Box 115

Grenfell, Saskatchewan
Telephone: (306) 697-3536

Weyburn #87

P.O. Box 321

Weyburn, Saskatchewan
S4H 2K1

Telephone: (306) 848-0607

Northern Region I Region Office
P.O. Box 1647



La Ronge, Saskatchewan
S0J 1LO

Telephone: (306) 425-3444
Facsimile: (306) 425-5282

Northern Region I Local Offices: (7)

Camsell Portage #79
General Delivery

Uranium City, Saskatchewan
S0J 2W0

Jim Brady #19

P.O. Box 1647

La Ronge, Saskatchewan
S0J 1ILO

Telephone: (306) 425-3444
Facsimile: (306) 425-5282

Stanley Mission #23

General Delivery

Stanley Mission, Saskatchewan
S0J 2P0

Telephone: (306) 635-2221

Stoney Rapids #80

General Delivery

Stony Rapids, Saskatchewan
S0J 2RO

Telephone: (306) 439-4994
Facsimile: (306) 439-4922

Timber Bay #20

General Delivery

Timber Bay, Saskatchewan
S0J 2TO

Telephone: (306) 663-5885
Facsimile: (306) 663-5052

Uranium City # 50

General Delivery

Uranium City, Saskatchewan
S0J 2W0



Telephone: (306) 498-2412
Facsimile: (306) 498-2577

Weyakwin #16

P.O. Box 283

Weyakwin, Saskatchewan
S0J 1W0

Telephone: (306) 663-5178

Northern Region II Region Office
P.O. Box 213

Buffalo Narrows, Saskatchewan
SOM 0JO

Telephone: (306) 235-4740
Facsimile: (306) 235-4474

Northern Region II Local Offices: (9)

Bear Creek #156
P.O. Box 459

Buffalo Narrows, Saskatchewan
SOM 0JO

Black Point #162

P.O. Box 126

La Loche, Saskatchewan
SOM 1GO

Telephone: (306) 822-2678

Buffalo Narrows #62

P.O. Box 194

Buffalo Narrows, Saskatchewan
SOM 0JO

Telephone: (306) 235-4906

Duscharme Lake #130
P.O. Box 257

La Loche, Saskatchewan
SOM 1GO

Garson Lake #127



P.O. Box 297
La Loche, Saskatchewan
SOM 1GO

La Loche #39

P.O. Box 370

La Loche, Saskatchewan
SOM 1GO

Telephone: (306) 822-2129

Michele Village #65

P.O. Box 434

Dillon, Saskatchewan
SOM 0S0

Telephone: (306) 282-4509

St. Georges Hill #70

General Delivery

Buffalo Narrows, Saskatchewan

SOM 0J0

Telephone: (306) 282-2102 or 282-4408

Turnor Lake #40

General Delivery

Turnor Lake, Saskatchewan

SOM 3E0

Telephone: (306) 894-2055 or (306) 894-2004

Northern Region III Region Office:
P.O. Box 238

Beauval, Saskatchewan

SOM 0GO

Telephone: (306) 288-2342
Facsimile: (306) 288-4411

Northern Region III Local Offices: (10)

Beauval #37

P.O. Box 238

Beauval, Saskatchewan
SOM 0G0

Telephone: (306) 288-2115



Canoe River #174

P.O.Box 118

Ile a la Crosse, Saskatchewan
SOM 1C0

Telephone: (306) 833-2258

Cole Bay # 41

General Delivery

Canoe Narrows, Saskatchewan
SOM 0KO

Telephone: (306) 829-4314

Dore/Sled Lake

General Delivery

Dore Lake, Saskatchewan
S0J OEO

Telephone: (306) 832-2214

Green Lake #5

P.O. Box 188

Green Lake, Saskatchewan
SOM 1B0O

Telephone: (306) 832-2062

Ile a la Crosse #21

P.O. Box 28

Ile a la Crosse, Saskatchewan
SOM 1C0

Telephone: (306) 833-2079

Jans Bay #38

General Delivery

Canoe Narrows, Saskatchewan
SOM 0KO0

Telephone: (306) 829-4320

Patuanak #82
General Delivery

Patuanak, Saskatchewan
SOM 2HO0

Pinehouse #9



General Delivery
Pinehouse, Saskatchewan
S0J 2B0

Telephone: (306) 884-2173

Sapawgama #176

General Delivery

Canoe Narrows, Saskatchewan
SOM 0KO

Western Region I Region Office:
P.O. Box 2261

Meadow Lake, Saskatchewan
SOM 1V0

Telephone: (306) 236-3122
Facsimile: (306) 236-5081

Western Region I Local Offices: (12)

Brightsand #118

P.O. Box 43

St. Walburg, Saskatchewan
SOM 2T0

Telephone: (306) 248-3548

Chitek Lake #97

P.O. Box 36

Chitek Lake, Saskatchewan
S0J OLO

Telephone: (306) 984-4828

Cochin #27

General Delivery

Cochin, Saskatchewan
SOM 0OLO0

Telephone: (306) 386-2059

Glaslyn #75

P.O. Box 35

Glaslyn, Saskatchewan
SOM 0Y0

Telephone: (306) 342-4481



Leoville #64

P.O. Box 88

Leoville, Saskatchewan
S0J INO

Telephone: (306) 984-4646

Livelong #72

P.O. Box 106

Livelong, Saskatchewan
SOM 1J0

Telephone: (306) 845-2781

Loon Lake/ Makwa #32
P.O. Box 321

Loon Lake, Saskatchewan
SOM 1L0

Telephone: (306) 837-2239

Meadow Lake #31

P.O. Box 2646

Meadow Lake, Saskatchewan
SOM 1VO0

Telephone: (306) 236-4869

Midnight Lake #161

P.O. Box 85

Glaslyn, Saskatchewan
SOM 0Y0

Telephone: (306) 342-4234

Pierceland #71

P.O. Box 211

Pierceland, Saskatchewan
SOM 2KO0

Telephone: (306) 839-2271

Rush Lake #91

P.O.Box 513

Meadow Lake, Saskatchewan
SOM 1V0

Telephone: (306) 236-4041

Spiritwood #136



P.O. Box 565

Spiritwood, Saskatchewan
S0J 2MO

Telephone: (306) 883-2732

Western Region IA Region Office:
P.O. Box 1752

North Battleford, Saskatchewan
S9A 3W2

Telephone: (306) 445-6822
Facsimile: (306) 445-9830

Western Region 1A Local Offices: (13)

Battleford #106

P.O.Box 1752

North Battleford, Saskatchewan
S9A 3W2

Telephone: (306) 445-6822

Border City #76

4608 - 50th Street
Lloydminster, Saskatchewan
SOV 1B8

Telephone: (306) 825-8855

Delmas #98

11371 Clark Drive North

North Battleford, Saskatchewan
S9A 3P6

Telephone: (306) 445-9968

Frenchman Butte #92

P.O. Box 128

Frenchman Butte, Saskatchewan
SOM 0WO0

Telephone: (306) 344-4946

Hamlin #93

1872 St. Laurent Drive

North Battleford, Saskatchewan
S9A 2A7



Telephone: (306) 445-6266

Lloydminster #18

4706 - 47th Street
Lloydminster, Saskatchewan
S9V 0K1

Telephone: (306) 825-3949

Maidstone #171
P.O. Box

Maidstone, Saskatchewan
SOM 1MO

Marshall #94

4702 - 26th Street
Lloydminster, Saskatchewan
S9V 1H9

Telephone: (306) 825-4847

Mayfair #141

1061 - 104th Street

North Battleford, Saskatchewan
S9A 1N4

Telephone: (306) 556-9989

Maymont #172

1615 McKenzie King Cres.
North Battleford, Saskatchewan
S9A 3C9

Telephone: (306) 445-1450

North Battleford #30

701 - 102nd Street North

North Battleford, Saskatchewan
S9A 1E2

Telephone: (306) 445-9397

Paynton #142

P.O. Box 76

Paynton, Saskatchewan
SOM 2J0

Telephone: (306) 895-4214



Wilkie #132

¢/0 P.O. Box 1752

North Battleford, Saskatchewan
S9A 3W2

Western Region II Region Office:
P.O. Box 397

Duck Lake, Saskatchewan

SOK 1J0

Telephone: (306) 467-2217
Facsimile: (306) 467-2160

Western Region II Local Offices: (18)

Batoche #51

P.O.Box 1, Site 5, R.R. #1
Wakaw, Saskatchewan
SOK 4P0

Big River #59

P.O. Box 131

Big River, Saskatchewan
S0J OEO

Telephone: (306) 469-2030

Christopher Lake #108
R.R. 1, Site 1, Box 77

Christopher Lake, Saskatchewan
S0J ONO

Crutwell #66

P.O. Box 3108

Prince Albert, Saskatchewan
S6V 7TM4

Telephone: (306) 763-7027

Debden #61

P.O. Box 239

Debden, Saskatchewan
S0J 0S0

Telephone: (306) 724-4686



Duck Lake #10

P.O. Box 397

Duck Lake, Saskatchewan
SOK 1J0

Telephone: (306) 467-2217

Kelsey Trail #223

P.O. Box 247

Weldon, Saskatchewan
S0J 3A0

Telephone: (306) 864-2999

Kinstino #43

P.O. Box 571

Kinistino, Saskatchewan
SOK 1HO

Telephone: (306) 864-3117

Leask #77

P.O. Box 534

Leask, Saskatchewan

S0J 1MO

Telephone: (306) 466-4647

Lily Plain #168

P.O.Box 1, R.R. 3, Site 4
Prince Albert, Saskatchewan
S6V 5R1

Telephone: (306) 764-7778

MacDowall #83

Box 10, R.R. 3, Site 3
Prince Albert, Saskatchewan
S6V 5R1

Telephone: (306) 764-8019

Marcelin #113

P.O. Box 191

Marcelin, Saskatchewan
S0J 1RO

Telephone: (306) 226-4611



Nordale #109

P.O. Box 643

Prince Albert, Saskatchewan
S6V 5582

Telephone: (306) 763-8476

Prince Albert #7

1439 - 12th Street West
Prince Albert, Saskatchewan
S6V 3E7

Telephone: (306) 763-5356
Facsimile: (306) 763-1482

Prince Albert #269

326 - 16th Street West
Prince Albert, Saskatchewan
S6V 3V6

Telephone: (306) 764-1172

St. Louis #28
P.O. Box

St. Louis, Saskatchewan
S0J 2C0

Shell Lake #81

P.O. Box 96

Shell Lake, Saskatchewan
S0J 2G0

Telephone: (306) 427-4717

Shellbrook #121

P.O. Box 509

Canwood, Saskatchewan
S0J 0OKO

Telephone: (306) 468-2742

Victoire #129

P.O. Box 29

Shell Lake, Saskatchewan
S0J 2G0

Telephone: (306) 427-4905

Western Region IIA Region Office:



210-129 3rd Ave North
Saskatoon, Saskatchewan
S7L 6M8

Telephone: (306) 244-1505
Facsimile: (306) 244-1928

Western Region IIA Local Offices: (15)

Beijennie/Willowfield #55
P.O. Box 161

Battleford, Saskatchewan
SOM 0EO

Telephone: (306) 937-3643

Bickleigh/Plato #170

c/o Box 383

Wilkie, Saskatchewan

SOK 4W0

Telephone: (306) 843-2814

Biggar #53
P.O. Box 1773

Biggar, Saskatchewan
SOK OMO

Cando #36
General Delivery

Cando, Saskatchewan
SOK 0V0

Cumfi #165

315 Avenue F South
Saskatoon, Saskatchewan
STM 1T3

Telephone: (306) 242-2683

Delisle #173

P.O. Box 61

Harris, Saskatchewan

SOL 1KO0

Telephone: (306) 656-4707



Fiske/D'Arcy #85
P.O. Box 1394

Kindersley, Saskatchewan
SOL 1S0

Gabriel Dumont #11

2123 York Avenue
Saskatoon, Saskatchewan
S7J 1H7

Telephone: (306) 934-4932
Facsimile: (306) 955-0274

Kindersley #54

P.O. Box 1055

Kindersley, Saskatchewan
SOL 1S0

Telephone: (306) 463-3286

Langham #159
General Delivery

Martensville, Saskatchewan
SOK 2T0

Outlook #155

P.O. Box 15

Outlook, Saskatchewan
SOL 2NO

Telephone: (306) 867-8051

Ruthilda #105
P.O. Box

Biggar, Saskatchewan
SOK OMO

Scott #112

c/o P.O. Box 383

Wilkie, Saskatchewan
SOK 4W0

Telephone: (306) 843-3328

Saskatoon #11A
217 Avenue V South
Saskatoon, Saskatchewan



S7TM 3E2
Telephone: (306) 384-7422

Saskatoon #126

261-3240 - 33rd St. West
Saskatoon, Saskatchewan
S7L 6S9

Telephone: (306) 384-1964

Western Region III Region Office:

1048 Queen Street

Regina, Saskatchewan

S4T 4A9

Telephone: (306) 545-7364/791-4610
Facsimile: (306) 359-0252/791-4172

Western Region III Local Offices: (8)

Assiniboia #86

P.O. Box

Ardill, Saskatchewan
SOH 0A0

Maple Creek #12

P.O. Box 52

Piapot, Saskatchewan

SON 1Y0

Telephone: (306) 558-4499

Moose Jaw #160

100-12 High St. East
Moose Jaw, Saskatchewan
S6H 0B9

Telephone: (306) 693-3300

Regina #175

1100 Halifax St.

Regina, Saskatchewan
S4R 8M3

Telephone: (306) 790-4093
Facsimile: (306) 352-9917



Regina Beach #29

P.O. Box 65

Regina Beach, Saskatchewan
S0G 4C0

Telephone: (306) 729-4171

Riel/Regina #33

1427 McCarthy Blvd.
Regina, Saskatchewan
S4T 5Tl

Telephone: (306) 775-2385

Swift Current #35

263 - 14th North East

Swift Current, Saskatchewan
S9H 2M3

Telephone: (306) 773-1729

Willow Bunch #17

P.O. Box 246

Willow Bunch, Saskatchewan

SOH 4KO0

Telephone: (306) 473-2318

Reprinted with permission from Intergovernmental & Aboriginal Affairs Website:
http://www.iaa.gov.sk.ca/aboriginal /html/AC/Directory/AC_FSIN.htm

Appendix F:

Historical Developments in Aboriginal and European Worlds

Timeline Rationale

Aboriginal education is thriving in Saskatchewan. Aboriginal scholars, writers and educators are contributing to an unprecedented volume of research enlightening
today’s generation about Aboriginal history. Previously untapped oral histories are taking their rightful place beside (and in many cases instead of) mainstream
history. Aboriginal and non-Aboriginal scholars (such as Hoffman-Mercredi in Alberta and Christensen in Saskatchewan) are using both oral tradition and written
documentation to rewrite Aboriginal history from the Aboriginal perspectives.

The ancestors of those whose voices have been repressed by legislated assimilation are emerging with their unwritten family records firmly committed to memory.
As the growing quantity and quality of emerging Aboriginal knowledge demonstrates, the oral tradition has, in fact, proven resistant to even the most oppressive


http://www.iaa.gov.sk.ca/aboriginal%20/html/AC/Directory/AC_FSIN.htm

conditions. The formidable task of transmitting knowledge by word of mouth lends credence to the oral tradition that written versions of history do not have.

The timeline attempts to contextualize history. For example, the reader will notice that Columbus’ arrival goes almost unnoticed somewhere in the middle of the
bottom half of the timeline, indicating that civilizations were thriving prior to his arrival and that plenty was yet to occur. This is not to say that this particular event
wasn’t important to both Aboriginal and non-Aboriginal peoples. However, it does point out that the Aboriginal peoples were living and thriving long before this
conspicuous point in history.

It is no longer acceptable for Aboriginal worldviews to be relegated as appendices to curriculum, nor to the margins of well meaning but limited archeological
research. Aboriginal peoples have always had their own history carefully nestled in the hearts and minds of their Elders and in stories handed down from one
generation to the next. Authentic Aboriginal knowledge has always existed. However, it has not always been treated with respect.

The timeline attempts to bring a more balanced view to the collective history of the people who now occupy North America. The timeline shows both in content
and visually that a spectrum of human activity was taking place amongst both Aboriginal and non-Aboriginal societies for centuries. The timeline shows that
Aboriginal peoples do not rely on archeological evidence to validate their existence prior to contact with other peoples. The timeline also offers a glimpse into the
numerous historical and contemporary contributions Aboriginal peoples have made to our society.

Caution students not to look at the boxes of information in isolation from one another. Developments over time are invariably connected to each other in some way.
For example, how a people educate its children is always connected to their spiritual beliefs, to their economy, and to the way in which they govern themselves.
Events described in the timeline are "snapshots" intended to show developments that do not necessarily occur sequentially. Events described in the timeline are also
written in the present tense to encourage teachers and students to "stand" inside that event in that particular time in history.

One difficulty in creating a timeline that reflects the Aboriginal worldview is language. It is known that Aboriginal languages lose meaning when translated into
English. Therefore the English language does not easily lend itself to describing Aboriginal concepts. But translating Aboriginal ideas using the English language is
only part of the problem. Research sources are often biased in the way they attribute motivation to past events. As contemporary people, we sometimes assume that
hindsight gives us greater clarity and insight describing events from. Both Aboriginal and non-Aboriginal historical knowledge is subject to the biases of
contemporary writers. How many of us, for example, understand the process by which Aboriginal peoples transferred information from one generation to the next?
Do we really know how the keepers of Aboriginal knowledge meticulously maintained the integrity of the messages they earned the right to preserve? Can we
really be sure that Paleolithic peoples were "mystical" in their beliefs? Every effort has been made to avoid a tone of judgement on ancestral and contemporary
peoples. This timeline was created with great humility and respect to the ancestors whose lives are represented on both sides of this timeline.

Another difficulty in constructing a timeline is deciding what information to include and what information to exclude. Some of the information for example, may
not be relevant to a specific region. However, this can be turned into an advantage if the viewer sees the gaps as challenges, and extends this timeline to include
regionally specific information. Having students research the history of their own communities is seen as a worthy and productive extension of other timeline
activities. Viewers in all regions are encouraged to adapt the timeline to suit their own needs.

It is also important that teachers and students add to the timeline those people who have played a significant role in the history of their particular region. Specific
names, as well as specific events, will make the timeline more relevant to those whose lives have been affected by them. The pieces of information within the
timeline therefore, may be seen as springboards for discussion and further investigation.
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Interrelated, simultaneous developments...

Original Peoples Historical Developments in Aboriginal and European Worlds

Economies

The way(s) in which
people meet their basic
needs.
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Agriculture

In some cases, permanent settlements long
predate agriculture, in others the reverse
occurs; agricultural experimentation begins
long before the adoption of a sedentary life
style. (CFN 44)

Collective Economies

The Europeans would later look to
the Incas as exemplars of how to
manage a socialist economy without
private property, money or markets.
(IG 172)

Horticulturalists

The proto-Iroquoian-speaking people
living in the lower Great Lakes make one
of the most revolutionary changes... when
they take up corn cultivation. ... Well
before the arrival of the Europeans, the
Iroquoians are skilled horticuluralists. (IHL
5)




Governance

The processes by which
groups of people make

and carry out decisions.

Community and
Kinship

The way(s) people
organize and educate
themselves so that they
can live together.

World View

The ideas, beliefs and
values people in groups
agree to use as the basis

for understanding
reality.

Social Organization

The power of leaders depends on their capacity
to provide for their community, as well as their
powers of persuasion; perhaps most
importantly of all, they are expected to set an
example for their people. (CFN 45)

The Principle of
Non-interference

Among North American indigenous
societies in general there is a
powerful imperative to avoid
opposing one’s will on another
individual in all but the most extreme
situations. (SV 9)

Leadership

In plains societies, a chief and a council of
Elders, chosen for their leadership abilities,
oversee the affairs of the summer and
winter camps. When several groups gather
in the summer, the oldest and most
respected winter leader acts as
spokesperson for the entire group. (IHL 29)

Early Education

Common elements in education are: shaping
behaviour by positive example, subtle
guidance toward desired behaviour through the
use of games, the use of stories for didactic
purposes and ritualized ceremonies to impart
rite-of-passage lessons. (SV 17)

Linguistic Diversity

People speak numerous languages
and countless dialects that derive
from eleven major language
families.... Linguistic divisions do
not create insurmountable
communication barriers. ... Most of
the groups are bilingual as a
consequence of centuries-old trading,
warring, and diplomatic traditions.
(IHL 5-6)

Skills and Knowledge

Instruction is suffused with deeply
ingrained spirituality, an invariable
tendency to relate the material and personal
to the spiritual world. The approach to
instruction relies on looking, listening and
doing. (SV 16)

Early Knowledge

Teachings involve ... understanding of the
genesis of individuals and the world they
inhabit, the origins and attainments of the
collectivity to which they belong, the rules
governing the behaviour of human beings and
other life forms, and, ultimately, the purpose of
the existence of individuals, collectivities and
the created world. (SV 15)

Interdependence

The summer sundance is the grand
ceremony of the Plains people. It
takes place following a summer
buffalo hunt especially to obtain food
for the elaborate feast. Every aspect
of Plains culture is symbolically
represented in the event and serves to
renew bonds between attendees. (IHL
32)

Spiritual Reality:
Aboriginal People believe:

e there is a Creator who created
reality. (A 6)

e all life is a manifestation of
spiritual reality.

e Humans come from the spirit
world; and when they leave this
life, they return to the spirit world.
(CG37)

Original Peoples

Just Prior to Contact

At contact




Cultivation of Plants

The early Aboriginal peoples concentrate
on cultivating plants rather than
domesticating animals. (CFN 43) Machu
Pichu is an agricultural research station
run by the Inca state. Its purpose is to
conduct plant experiments in a variety of
ecological niches along the
mountainside. (NS 145)

Roadways

The Indians built the best roads known in the
world. (IG 241) The Inca highway through
Ecuador twists along the top of ridges and at
times leaps over gorges via several kinds of
bridges, including suspension bridges
constructed from twenty two thousand feet
or more of handmade rope. (IG 243)

Urbanization

By 500 A.D.:

e Cities with surrounding farms dot
the landscape from the Mississippi
Valley south to Bolivia and west to
the Pacific. (CFN 47)

e The Iroquois and Huron have
villages containing as many as 1500
people. (CFN 19)

e Large libraries exist.

Plant Genetics

Aboriginal peoples utilize plant breeding
to develop many types of plants including:
corn, cotton, rubber, beans, squash,
tomatoes, chocolate and peanuts.
Europeans eventually learn about these
plants from the Aboriginal peoples of
America. (NS 138)

Extensive trading networks exist to
exchange goods and ideas between
cultures and regions.

Consensus

Decision making at all levels is by
consensus of the decision makers : a
practice common to all Native groups,
irrespective of their particular political
organization. Significantly, the councils
lack any coercive powers; normally, kin
and peer pressure ensure co-operation.
(IHL 27)

Social Obligation

In egalitarian societies resources are
available to everyone, and personal
responsibilities translate into influence rather
than coercive authority. (CFN 45)

Nation to Nation Treaties

Relationships between nations depend upon
their ability to build alliances. Through
family based alliances, nations share each
other’s resources and knowledge. They
safely travel, visit and trade in the territories
of their allies. (STI 14) Subsequent treaties
are built on this concept.

Mediation

Peace councils are opened with a sacred
pipe to affirm the relatedness of all living
things.

The purpose of the peace council is to
explore and seek an understanding of
political and cultural differences between
people. (NA 444)

Kinship connections...

... strongly influence patterns of social
and economic interaction, and they
frequently determine a person’s position
in society.... All groups esteem co-
operation and sharing among kinfolk.
Without exception, leaders are expected
to be generous. (IHL 25)

Traditional Teaching

Ceremonies such as the Mistassini Cree
walking-out ritual mark the child’s entry into
community life, foreshadowing its adult
economic role, and underlining respect for
nature. (SV 18)

Education

Stories, legends and myths are used to
transmit ethical, theological, historical,
ecological, and political information in
societies in which oral tradition is dominant.
(SV 25)

Storytelling

The stories that elders tell children account
not just for the creation of the world, but
also its contents and how the various
beings that populate creation relate to each
other. (SV 29)




Personal Responsibility

Spiritual life extends well beyond
elaborate ceremonies. Like groups
elsewhere, Pacific Coast people engage
in a variety of daily practices and rituals
to show their respect to the spirit world
for providing for their basic welfare.
(IHL 34)

The land is a history book

Drawing from their natural surroundings,
Native groups develop powerful metaphors,
symbols and narrative traditions to express
their religious and philosophical views. As
the Tlingit-Tagish say, these narratives are
true stories about how the land came to be.
(IHL 1)

Justice

Aboriginal People believe that:

e the purpose of authority is to
maintain harmony with the creation,
and that,

e force and power are less important
than harmony. (CFN 47)

Social Responsibility

Aboriginal People believe that the well
being of people depends less on what
individuals believe, than on their
responsible actions in the here and now.
(NA 445)

Land belongs to future generations and is
something to be cared for.

400 B.C.

in the Sixteenth Century

in the Seventeenth Century

European ‘Explorers’

When European ‘Explorers’ come to
penetrate the interior of North America,
the Aboriginal Peoples make it possible
by giving them nutritious, nonperishable
food, transportation equipment, as well as
providing maps and guides. (CFN 12)

Pemmican

After the hunt is over the women do most of
the butchering and process the hides and
robes. They also make one of the most
famous Aboriginal foods : pemmican.
Pemmican is the ideal food because a single
parfléche holds the equivalent of nine
hundred pounds of meat. (IHL 14)

Technology

By 1600 there are an estimated 1000 ships
fishing and trading in the coastal waters off
of present day Newfoundland.

European traders depend upon Aboriginal
technology to successfully hunt and fish.
(CFN 12)

Medicine

Physicians, apothecaries and doctors (ie.
healers, herbalists, etc.) use their
knowledge and experience to cure ills.
More than 500 drugs in the medical
pharmacopeia (of today) are developed.
(CFN 43)




Accountability

Certain individuals are responsible to
maintain the integrity of the decision
making process based on community
advisement.

Aboriginal Nations

More than 2000 nations speaking more than
2000 languages live in North and South
America at the time of contact. (CFN 24 &
29)

Iroquois Nations

The Iroquois unify into a six nations
confederacy under the Great Law of Peace.
Its purpose is to end feuds and to encourage
peace, unity and clear thinking among the
people of the long house (Haudensaunee).
(NA 60)

The Need for Allies

The Iroquois and the Huron are powerful
nations. The Europeans treat them as
allies and trading partners to ensure
commercial and military success in North
America.

Collective Responsibility

The use of "warning" stories rather than
physical punishment or loss of privileges
is consistent with an ethic that is general
throughout the Aboriginal societies of
northern North America. (SV 18)

Communities Thrive

Estimates of the Aboriginal population for
North and South America range up to a high
of 112 million people. There may have been
as many as 18 million people in North
America north of the Rio Grande. (CFN 27)

Huronia

Huronia has 7000 acres under cultivation,
trade over a wide territory, and produce
pottery among other commodities. The
population of the Huron is 20,000 to 30,000

people living in 25 villages. (CFN 70)

Epidemics

Small pox quickly infects large numbers
of Aboriginal People. Entire populations
die from the disease.

Eventually disease would kill up to 93
per cent of the Aboriginal population.
(CFN 27)

Aboriginal philosophy

Stories about creation, flora and fauna,
and how species evolved to be somewhat
distinctive are consistent with the
religious outlook, or worldview, that is
general to Aboriginal populations in
North America. (SV 36)

Egalitarian Societies
Aboriginal societies are:
Egalitarian and rule by consensus.

Authority depends upon the ability to build
consensus. (CFN 66)

Gift giving and hospitality are important
social values. (CFN 78)

Inherent Land Rights
Aboriginal societies believe:

e They owe no allegiance to European
monarchs;

e Europeans have no claim on
Aboriginal land;

e They are lending the Europeans
some land to encourage trade and to
be hospitable. (CFN 108)

Relations between Equals

Peace and friendship treaties are seen by
the Aboriginal Peoples and the
Europeans as agreements between equals.
Indian nations can either be powerful
enemies or powerful allies. (NA 336)

500 A.D

1400 A.D
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in the Eighteenth Century

the nineteenth century

The Fur Trade

Many peoples capitalize on commercial
opportunities of the environment by
systematically trapping fur bearing
animals. Furs are traded for
manufactured goods. (CFN138) They
strategically play the English off against
the French in pursuit of a better deal for
their furs. (CFN 144)

Geography

Fur traders depend on Indians for
geographical information. The COT AW
NEY YAZ ZAY map, drawn by a
Chipewyan, provides essential information
for canoe travel between the Churchill River
and Lake Athabasca. (HAC 59)

Loss of Territory

Growing European settlement undermines
traditional hunting practices. Conflict arises
between the Aboriginal peoples and mining
and logging companies over the use of
Indian land. (CFN 252) The eventual
destruction of the buffalo destroys a way of
life. The Métis lose their pre-eminent place
as buffalo hunters. (CFN 263)

The Right to Land

First Nations and Métis assert their
inherent land rights.

e Cree and Saulteaux chiefs worry
about Ottawa’s intent toward the
West and their land claims. (CFN
265)

e Several economic and social
factors force the Métis to assert
their inherent entitlement to their
traditional land. (CFN 264)

Controlling the Fur Trade

The Huron and the Iroquois struggle for
control of the northwestern fur trade.

The Iroquois prevail, absorbing the
surviving Huron into Iroquois clans.

The Iroquois become the sole
gatekeepers and traders in the

international fur trade. (CFN 138)

Western Fur Trade System

The growing fur trade in the North West
results in Aboriginal and European peoples
working closely together. The Cree, who are
expert hunters agree to trade with the
Hudson’s Bay Co. (CFN 141) An emerging
group of people, the Métis, would soon
become an important force in the West.

The Robinson Treaties

The Ojibwa and others indicate they need
formal land settlements for protection.

Their attitude is that reserves were ‘lands
that had not been shared with the whites’.

The Robinson Treaties (1850) set the terms
for future treaties in Canada. (CFN 253-4)

Political Change

e Indian Nations sign treaties with
Ottawa at a time when they had
limited choice not to sign. (CFN
300)

e M¢étis nationalism is born in 1816
after the Battle of Seven Oaks.

e The Métis, under Louis Riel, resist
Eastern domination of the North
West in the 1880s.




Social Effects of Contact

Iroquois society is badly hurt by its
contact with Europeans:

e In 1794 a smallpox epidemic
reduces the population to 4000
people;

e Respectful relations between the
people collapse;

e Women lose their political
influence. (NA 463)

Intermediaries

Aboriginal women play a vital role in the fur
trade because of their family connections
and their skills. (CFN 171) Marriages
between Aboriginal women and European
traders result in a group of people who are
known as Métis. In the West the Métis
became important traders in the fur trade.

File Hills Farm Colony

Indian Agent Graham decides that the ex-
pupils of Residential and Boarding schools
are to be separated from their bands or
training and education are wasted. The
colony idea is well received by the clergy,
for it is seen as a way to end the ‘Indian
problem’.

(IRT 1)

Loss of a Way of Life

Plains Indian bands are devastated by
smallpox and are starving because the
buffalo are gone. (A 139)

The Métis turn to farming and wage
earning. (CFN 264)

Wampum Belts

Wampum belts are exchanged to
illustrate the important concept of
parallel developments, in perpetuity,
between Aboriginal and European
peoples. SC 101)

Economic Partnership

Sacred ceremonies ensure reciprocity in
trade agreements with Europe. For example,
the pipe ceremony binds agreements
amongst the people involved.

Cultural Survival

One leader, Handsome Lake, proclaims that
temperance, peace, unity and limited
European influence will preserve a way of
life against colonial influence. (NA 494)

Métis Spirituality

Some Métis people practise First Nations
spiritualism, others combine First Nations
and European spiritual traditions, others
still practise European spirituality.

]1700 A.D.

]1800 A.D ]

|in the Twentieth Century

’in the Twenty-first Century |

Oka

In the 1970s the warrior society protests
the seizure of Iroquois lands and begins
raising revenue to make their
government independent.

Relations between Canada and the
Iroquois deteriorate until the Oka crisis
erupts in 1990. (SC 329-31)

Outstanding Land Claims

At the close of 1990 more than 500 specific
land claims remain outstanding. The
government is dealing with only six claims
at a time. By 1993 only 44 cases are
resolved. (CFN 393)

Fiduciary Responsibility of the
Department of Indian Affairs

In case law the Musquean Band successfully
proves that Indian Affairs fails in its duties
as trustee of the band’s affairs. (CFN 411)

Other cases are pending.

Economic Self-sufficiency

Aboriginal people are continue to gain
control of resources that make economic
development possible.

In 2002 the Government of Saskatchewan
proclaims the Métis Act. This act
establishes the Métis Nation :
Saskatchewan Secretariat Incorporated.




International Law

In 1919 the Grand River Sachem
prepares a legal case for recognition of
their sovereignty under international law.
They appeal for recognition from:

e The Supreme Court;
e The British Government; and,
e The League of Nations.

All refuse to give recognition. (SC 323)

Meech Lake

The Aboriginal Peoples are concerned about
the implications of the Meech Lake Accord.
Aboriginal peoples, as distinct societies, are
models for Quebec’s struggle in becoming a
distinct society. Elijah Harper refuses the
necessary unanimity in the Manitoba
Legislature for ratification.

Self-determination

Aboriginal peoples exercise their inherent
right to self-determination through self-
government and continued partnerships with
other governments.

Political Determination

Aboriginal peoples demonstrate their
ability to hold their own in the sway of
powerful political, legal and economic
forces.

Highway #11 is renamed "Louis Riel
Trail" in recognition of the Métis’
historical and contemporary contributions
to Saskatchewan and Canada.

Self-government

Traditional Iroquois Sachems are being
destroyed.

The Grand River Sachem in 1919
demands that it be given status as a self-
governing protectorate in the British
Empire in the same way as other British

colonies are. (SC 320)

Resistance and Loyalty

Residential schools are an example of a
colonial approach to education. Aboriginal
peoples, frustrated at being patronized, resist
assimilationist education. (CFN 327)

Despite the oppressive treatment of
Aboriginal peoples, they choose to fight in
WW I and WWII to protect their homeland.

Vital Statistics

The population of status Indians is 500,000
people (1990) who live in 596 bands on
2283 reserves (100,000 at Confederation).
Life expectancy is 68 years. The birth rate is
3.15 births per women (Canadian 1.7). The
Suicide rate is six times the Canadian rate.

Education

Aboriginal Peoples continue to develop
effective control of their schools.
Aboriginal colleges are being expanded.
Attendance at universities has grown from
a few in the 1960s to approximately
25,000 per year.

Self-determination

"Indians do not want to be subjects of
any foreign nation ... We ask only to be
left to our way and our traditions. We
want the same freedom for ourselves that
the whites wanted when they fled
European tyranny."

Iroquois Leader 1966 (SC 320)

Inherent Rights

To understand the treaties and the treaty
relationship one must have some
understanding of the First Nations’ spiritual
traditions. This is because the spiritual
traditions contain the First Nations” world-
views, customs, and laws that are reflected
in and are a fundamental component of the
treaties and the treaty relationship. (STI 12)

Persistence of Identity

A major historical reality is the persistence
of Aboriginal identity. Adaptability is key.
Aboriginal peoples deal with the Western
world on their own terms and have economic
equality. (CFN 419)

Living, Evolving Cultures

Aboriginal peoples continue to revitalize
their cultures and to meld the strengths of
Aboriginal and non-Aboriginal cultures.
The Aboriginal Achievement Foundation
honours the contributions of entrepreneurs,
artists, business people, scholars, writers
and other successful individuals with
annual, televised awards.

1900 A.D.

2000 A.D




Interrelated, simultaneous delvepments ...

World View

The ideas, beliefs and
values people in groups
agree to use as the basis

for understanding reality

Governance

The processes groups of
people use to make and
carry out decisions.

Community and
Kinship

The way people organize
and educate themselves so

that they can live together.

C

REATION

STORIES

Paleolithic Times

Paleolithic people produce art portraying
the animals that they depend upon for
survival. (HWS 5)

Domestication

The Neolithic revolution occurs when
people understand that plants and animals
can be domesticated and used as a
constant source of food. This makes trade
(by barter) and specialization possible.
(HWS 6)

Development of Religion

The harsh environment creates a grim,
pessimistic spirit. People believe
disasters are caused by fickle, jealous
gods who have to be appeased. This can
best be done by building grand temples
where expensive offerings could be

made to the gods. (HWS 10)

Families

The basic social unit is the family.
Nomadic societies depend upon an
extended family of aunts, uncles, cousins,
etc. to share the work and to protect each
other. Men hunt and make stone tools.
Women gather food and look after the
family and the camp. (HWS 4)

Settled Life Style

As people settle in one place small
villages develop. In villages neighbours
begin to replace kinfolk as sources of
support. (HWS 6)

Aristocratic Societies:

These societies have four levels:

e Nobility - king, the priests, and
high palace officials;

e Wealthy people who receive
land for loyalty;

e Commoners : citizens who own
land; and,

e Slaves - people who do the
work (HWS 12)

Social Organization

A division of labour based on gender
evolves. Work considered to be the most
important to the group’s survival receives
the most social significance. The power
to make decisions depends upon social
significance. (HWS 5)

Growth of Cities

A dependable food supply allows villages
in good locations to prosper and grow.
These villages become centres of trade
and eventually grow into cities. This
occurs in many places in Middle Eastern

river valleys. (HWS 8)

City States

In the Tigris-Euphrates river valleys
many cities develop and become trade
rivals. Each city is a state controlled by
military leaders whose goal is to
conquer other city-states. The history of
this area is one of chronic warfare and
blood shed. (HWS 10)




. Economies

The way(s) in which
people meet their basic
needs.

Hunter-Gatherer Societies

People make their living as hunter-
gatherers:

e they hunt in a variety of ways
using all parts of the environment
for a living.

e They have an extensive
knowledge about plants and how
they may be used. (HWS 4)

Growth of Trade

Some Neolithic peoples settle in one
place and cultivate plants as their primary
source of food. Others remain nomadic,
and travel with flocks of domestic
animals. The two groups often barter

products between each other. (HWS 6)

Food Surpluses

Using irrigation and the plow, Middle
Eastern people are able to produce a
surplus of food, which they trade for
other goods. Trade leads to the
development of writing and numbers
and the production of wealth. (HWS
15)

European Peoples

Interrelated, simultaneous developments ...

The Roman City State

The early Romans who built the empire
believe:

e They are citizens and have a
right to be consulted;

e They have a responsibility to
defend Rome to the death

e That defeated peoples who are
loyal should be made citizens of
Rome. (HWS 130)

Christianity

Jesus taught his listeners to:

Love God as their father and each
other as God’s children;

Treat each other as they would be
treated;

Render unto Caesar those things that
are Caesar’s. (HWS 171)

The German tribes tend to be isolated from
each other by dense forests and distance. It is
said that gods and spirits inhabit the forests
and that trees are sacred. They teach, for
example, that clearing the land of trees
might offend the forest spirits. (HWS 215)

Beliefs of the German Tribes

Feudal Beliefs

Feudal society is a militaristic society in
which a small group of people controls
power. The less powerful are linked to the
more powerful in a chain of loyalty with
the weaker person pledging loyalty to the
stronger in return for protection. (HWS
250)




Paterfamilias

Family ties are very strong in Roman
society. Paterfamilias is the idea that the
oldest male in the family has nearly
absolute power over the lives of his
family. He has the legal right to kill his
wife or divorce her. He could kill his
children or sell them into slavery. (HWS
144)

Christianity’s Appeal

Christianity is willing to accept men and
women, slaves and nobles as being equal
and important in God’s sight. It creates a
community where people have a sense of
belonging and a goal to work for. It offers
people forgiveness and a second chance.
(HWS 172)

The Value of a Person

A person’s value is based on the ability to
protect.

e Men of fighting age are the most
valuable followed by women of
child bearing age, children, and the
old.

e Tribes are led by chiefs who are the
strongest and bravest in battle.
(HWS 214)

Feudal Social Organization
Feudal society has three classes

e Aristocrats who own the land and
govern the people.

e Khnights who protect the
aristocrats. and,

e Peasants who till the soil to

produce the food. (HWS 249)

Roman Empire

In order to govern a huge complex
empire, Roman government changes
from a republic to a constitutional
monarchy (called emperors). Later the
emperors become military dictators.
Finally, generals fought each other to
become an emperor. (HWS 162)

Christianity and the State

The Church grows into a powerful
organization in Rome. In matters of faith,
the Church has more authority than
emperors do because it is responsible for the
salvation of all. Otherwise the Church
cooperates and obeys the Roman

government. (HWS 198)

Germanic Control of Europe

German armies defeat the Romans and
become rulers of most of Europe. As the
German peoples make contact with the
Romans they adopt many Roman ways and
Christianity. Eventually they conquer
present day England (Angles), France
(Franks), etc. (HWS 212)

Feudal Government

Kings have little power to enforce law and
order. The aristocratic landowners control
society. They maintain private armies for
protection and to control the peasants.
Wars between aristocrats for land and
power are common. (HWS 250)

Soldier-Farmers

The Roman army is made up of soldier-
farmers who must spend years away
from their farms defending Rome. When
they return, their farms are in ruins and
have to be sold to rich men who use
slave labour to do the farming. The
soldiers are forced to move to cities.
(HWS 152)

Growth of Christianity

During the collapse of Rome, Church leaders
are able to negotiate with and convert some
of the ‘barbarians’ who are attacking Rome.
Later the Church is able to convert people in
places like France (A.D. 375), Ireland (A.D.
450), England (A.D. 600). (HWS 199)

Origins of the Feudal System

Warrior-nobles lead the German warriors.
These nobles acquire land for prestige and
power. This system is the basis for European
noble class and the feudal system, which

develops over the next centuries. (HWS 213)

Manorialism

Peasants originally are free, but they are in
danger. In desperation they turn their land
over to the Lords in exchange for
protection. Peasants have to give the lord a
percentage of the harvest as well as other
fees. They cannot leave the land to work

elsewhere. (HWS 250)

(400-699)

(700-1299)




More Power for Kings

Machiavelli argues that humans are
selfish and care only for themselves.
Freedom always results in crime and civil
war. Thus, powerful rulers need to keep
society peaceful and law abiding by
ruling harshly and rewarding those who
are loyal. (HWS 404)

Motivation for Exploration
Europeans at this time:

e Are afraid of the Moslem empire
in the Mediterranean and want it
destroyed.

e Want to find new areas of trade
and commerce; and

e Wish to know more about the

physical world. (HWS 470)

Justifying Slavery

Historically the Catholic Church vigorously
opposes enslaving Christians. (HWS 281)
Pope Paul III condemns racism saying that
Indians and Blacks are capable of faith and
therefore human. Others believe that they are
not human and can be enslaved (HWS 496)

Aboriginal Rights

Europeans do not respect Aboriginal
societies calling them "savage." The
French want to evangelize and remold
Aboriginal peoples into Christian
Europeans and trade with them. Aboriginal
peoples are not considered to have rights to
sovereignty or property. (CFN 13)

The Need for Order

France, Spain, England endure a century
or more of civil war in which many are
killed. Peasants are unable to grow food,
and trade is badly disrupted. The power
of the nobles has to be destroyed so that
the law can unify society and create

peace. (HWS 416)

Converting People

Europeans believe they have a duty to
convert people to Christianity. Columbus
wrote to Queen Isabella: "...as Catholic
Christians and Princes (you should)..send
me...to...India to see the said...peoples and
lands [to determine]...their conversion to

our holy faith." (HWS 467)

Christopher Columbus

Columbus reports to Queen Isabella that the
Aboriginal peoples are "very deficient in
everything". It seems to him that they have
no religions, no governments, and no laws.
He also says "that in all the world there
cannot be a people better or more gentle.
(NA 444)

Champlain

The French under Champlain establish a
colony at Quebec in 1608. It is to be a copy
of French society with:

e a feudal system of land ownership;
and with,

e astrong presence of the Catholic
Church.

The Majesty of the King

The new monarchs give kingship a
strong sense of royal authority and
national purpose. Kings argue that
the monarchy can unify and link all
classes and peoples into a single
nation. Everyone is required to be
more loyal to the king than his or
her region or group. (HWS 416)

Empire

The discovery of gold convinces
Europeans that seizing and controlling
territories outside of Europe is a quick way
to wealth and power. Soon European
nations are at war for control of territory in

the "New World". (HWS 469)

The Slave Trade

Several European nations participate in the
profitable African (Indian) slave trade:

Spain began in 1518;
Portugal in 1600;
Dutch in 1621; and the,
English around 1680.

By 1780 there are 757,181 Blacks in the U.S.

(HWS 496)

Struggle for Empire

The French and British fight a series of
wars for control of North America. The
French ally with the Huron and the British
with the Iroquois. Both countries depend
upon their Indian allies for survival and for
help in winning control of the fur trade.




Rebuilding Economies

The kings of France, Spain, and England
actively encourage new businesses.
Industries are started; tradesmen and
craftsmen are helped. Trade routes are
protected against criminal gangs.
Currency and measurement systems are
developed (HWS 417)

Mercantilism

European nations believe that countries
become rich by accumulating gold.
Countries can do this by selling more than
they buy. Empires are needed to supply
cheap raw materials that can be
manufactured at home and resold abroad.
(HWS 515)

Plantation Agriculture

Sugar in Europe is very scarce and

expensive. Plantation farms can produce a lot

of sugar, but growing sugar is very labour
intensive. Indian slaves are used at first, but
Blacks survive better and are preferred.
(HWS 495)

Coureurs de Bois

The young and adventurous are not
interested in working as French peasants on
a Quebec seignory. They want adventure
and the opportunity to get rich in the fur
trade. The unofficial fur trade is illegal so
these men have to sneak away and live
with the Huron.

(1300-1499)

(1492)

(1500-1599)

(1600-1699)

The Enlightenment
Enlightenment thinkers believe:

e A true understanding of reality
can only happen after ideas are
critically examined for their truth.

e Science could explain society as
well as nature.

e Progress (improving society) is
possible. (HWS 582)

The Scientific Revolution

Thinkers reject theorizing as the only
basis for thinking and turn to
experimentation as a better way to
understand reality. The scientific method
turns out to be a revolutionary way of
discovering knowledge and criticizing
existing ideas. (HWS 582).

Nation Building

Many large nation states are created out of

different regions defined by geography and/or

culture. Usually these countries are unified
around a nationalistic sense of identity based
on a common culture, language, and history.
Each nation sees itself as sovereign.

Building a Canadian Nation

Ottawa believes its first duty is to build a
nation. The West is key to that goal. (Fr 83)
Aboriginal peoples are expected to accept
that reality and give up their way of life.

Cultural mosaics are not acceptable in the
new, British nation of Canada. (CFN 313)

Political Revolution

The ideas of liberty and equality stimulate
people to question the power of kings. In
North America, the Thirteen Colonies
successfully revolt against the British
Monarchy (1776), and, in France the
monarchy is overthrown and replaced
with a republic (1789). (HWS 668)

The Agricultural Revolution

The European standard of living rises
because:

e Farmers learn to use nitrogen
producing crops (beans, peas,
etc.);

e More crops produce more fodder
and more animals,

e More manure means more
fertilizer for the land.

The Liberal State

The political revolutions result in the concept
of the liberal state. Every individual is to be
self-sufficient and responsible for his or her
well being. Citizens can have political and
economic freedom provided they live within
the bounds of law.

The Western Myth

Many poets and writers write flowery
descriptions of the ‘heroes’ who will create
a ‘new utopia in the Canadian West. A
‘hero’ is some-one who is considered to be
"young, free, unrestrained by convention
and caste, strong, loved nature and was not

a city person." (Fr120)




The Fall of Quebec

In 1759 France is defeated at Quebec and
Britain now controls North America. The
Thirteen Colonies and the Indian allies of
the British both claim the territory of the
Ohio Valley. The British have to decide
how they will resolve these conflicting
claims.

The First Corporations

European business people raise capital by
selling shares of a business to investors.
Each investor becomes a part owner of
the business. The Hudson’s Bay Co. is an
example of an early corporation. It is
created to exploit the fur trade in British
North America.

Confederation 1867

In the 1850s the British North American
colonies find the British no longer need them
as colonies. At the same time they have little
interest in becoming American and feel
threatened by their power. They respond to
these problems by unifying into a new
country called Canada through the British
North America Act.

Reserving Land?

The Plains Cree Chiefs want to establish a
large reserve for all their bands. It would
stretch from Gleichen, AB to Swift Current,
SK and south to the international border.
Ottawa works to prevent it because it is
seen as a threat to Canadian sovereignty
(CFN 302)

Royal Proclamation of 1763
It has provisions for Aboriginal Peoples:

e All land (Ohio Valley) not
transferred is to be reserved for
Aboriginal peoples.

e Indian title is for occupancy only
and can not be sold.

The Industrial Revolution

Industrialization is the culmination of
changes in farming, science, and social
organization.

Industrialization is a system in which the
production of goods is systematized so
that it can be performed by machines.

The National Policy

The Canadian economy is to be developed by
industrializing central Canada. The West will
be settled so it can produce raw materials to
trade for Eastern goods. A railroad will be
built to move goods back and forth. All this is
to be protected by a tariff wall.

A Belief of Entitlement

Settlers to the western plains do not regard
the land as Indian territory. They believe
that settling on the land makes it theirs.
(CFN 293)

To make it easier to register private
property, Ottawa imposes a square survey
system on the West. (CEFN 294)

In Eastern North America (1700-1799)

in Northwest North America in Eastern North America

1800-1899) in Northwest North
America

Assimilation

A senior administrator states that the
department of Indian Affairs will
"...continue until there is not a single
Indian in Canada that has not been
absorbed into the body politic and there is
no Indian question and no Indian
Department". (CFN 327)

Individualism

The 1969 White Paper on Indian Policy
proposes to dismantle the Indian Act, thus
eliminating Indian Status and Treaty
obligation.

Pluralism

Canadians begin to recognize their historical
roots. Aboriginal history is their history.

Mutual Respect

Aboriginal cultures are alive and vital, with
much to contribute to Canadian society.
Canada values both the historical and
contemporary contributions of all its
citizens.




Westernizing Indian Peoples

Government policy is to assimilate the
Aboriginal peoples. Indian Agents have
the power to control everything on
reserves. (CFN 319) Children are forced
to leave their homes and attend residential
schools where they must not speak their
own language and must practice western
ways.

Accepting Sovereignty

In 1983 the Penner Report recommends
that Aboriginal peoples be allowed to
establish their own level of government
distinct from municipalities and the
Indian Act.

This would mean phasing out the Indian

Act and reinforcing Aboriginal rights.
(CFN 408)

Aboriginal Nations

The Royal Commission (1990s) on
Aboriginal Peoples recommends nations as
the appropriate unit for self-government.
Such government would operate within
defined territory. Each territory would have to
be large enough to be self-administering.
(ASG 356)

Social Diversity

Canada affirms social diversity, rural and
urban. People retain their cultural roots and
corresponding interests. A multi cultural
social policy is thriving. (ASG 358)

Reservation System

The Indian Act (1876) imposes strict
regulations on Aboriginal peoples. They
cannot:

e Travel without a pass;

e Use Aboriginal languages;

e Practice ceremonies such as the
potlach;

e Wear traditional ceremonial
clothes. (CFN 327)

Revising the Constitution

Provinces resist the attempt of Aboriginal
leaders to have Aboriginal self-
government entrenched in the
constitution. It threatens provincial
power. At Meech Lake the Premiers agree
to special status for Quebec and ignore

the Aboriginal Peoples. (CFN 408)

Federal Responsibility

The Federal Government is transferring
certain responsibilities to the Aboriginal
peoples. One approach is to amend the ndian
Act before recognizing the great diversity of
Aboriginal peoples and without giving them
much voice in the process. (ASB 358-9)

Self-determination

Communities are complex mixtures of the
traditional and non-traditional ways of life.
Diverse communities are finding ways to
live together harmoniously. (ASG 370)

Protecting Aboriginal Peoples

Aboriginal peoples are not allowed to
launch a claim against the Crown because
the Government held that Aboriginal
peoples are wards of the government, and
it is the government’s responsibility to
determine whether a claim should be

made or not. (CFN 390)

Encouraging Claims?

The governments of Canada both prevent
and encourage claims against the crown.
Federal and provincial governments
waffle and disagree about negotiations
because there are extremely expensive
claims to be settled in all parts of Canada.
(CFN 390)

Burnt Church

The Supreme Court affirms that treaties
signed in the past are binding upon current
Canadian government policy. The treaty
relationship ensures that discussions and
negotiations continue between Aboriginal
peoples and the government.

Financial Self-sufficiency

Federal, provincial, municipal and
Aboriginal governments form partnerships
to improve their shared economic future.
(ASG 4006)

(1900-1950)

(1951-1999)

(2000-2099)
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Assessment and Evaluation

Instructional approaches must activate, respect, and amplify students’ prior
experience, and we must develop assessment methods that do not see the problem in the child.

Aboriginal Education: Fulfilling the Promise
Kathy Hodgson-Smith, 2000

Phases of the Evaluation Process

Although the evaluation process is not necessarily sequential, it can by seen as a cyclical process including four
phases: preparation, assessment, evaluation and reflection. The evaluation process involves the teacher as a decision
maker throughout the process.

Preparation

Decizions ate made 1o determtie
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Reflection Assessment
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Assessment and Evaluation

In keeping with the nurturing philosophy of Native Studies 10, the assessment and evaluation of Native Studies
students takes the developmental approach. Instead of telling students what they are not capable of, the developmental
approach shows them how to get there. The sample rubrics, beginning on page 61 of this curriculum guide, illustrate
developmental assessment. Development assessments can improve cognitive ability and enhance self-esteem.

Assessment and evaluation are key components of teaching and Education. Assessment and evaluation serve to
enhance student Education and to improve teacher instruction. It is important; however, that teachers, students,
parents and guardians differentiate between assessment and evaluation.

Assessment

It may be appropriate to see assessment as the preliminary phase in the evaluation process. It is the gathering of
information on student progress. Various techniques are employed to collect the information.

Evaluation

Evaluation, on the other hand, is the weighing of assessment information against a standard (such as a curriculum
learning objective) in order to make a judgement or evaluation.



There are three main types of student evaluation:

e Diagnostic evaluation is used when the teacher decides that information is needed about student knowledge or
skills prior to deciding on the most effective instruction. Diagnostic evaluation then, informs instruction.

e Formative evaluation provides information for both teacher and student about the progress of that student so
that corrective action may be taken to help achieve the desired learning outcome.

e Summative evaluation provides information to be used in making judgements about a student’s achievement.
Summative evaluation occurs primarily at the end of a unit of study. Its purpose is to inform students, teachers
and parents of progress made over a period of time. Involving students in the selection of more specific or
more precise words will help to make the criteria more meaningful and clearer to them.

Guiding Principles of Student Evaluation

Recognizing the value of evaluation in the process of teaching and learning, Saskatchewan Learning has developed
five general guiding principles, which are

linked closely to the Evaluation in Education, 1990, report and provide a framework to assist teachers in planning for
student evaluation. For extensive information see Student Evaluation: A Teacher Handbook.Saskatchewan Education
(1991).

o Evaluation is an integral part of the teaching- learning process, and is a planned, continuous activity, that
reflects the outcomes of the curriculum.

e A variety of assessment strategies should be used to accommodate the individual needs of the students and to
provide ongoing, relevant programming.

e Evaluation plans should be fair and equitable, taking into account students’ socio-demographic differences
such as culture, gender and geographic location; it should be free of bias.

e Evaluation plans should be communicated in advance. Students should have opportunities for input into the
evaluation process opportunities to demonstrate the extent of their knowledge, understandings, skills and
attitudes.

o Evaluation should help students by providing positive feedback and encouraging them to actively participate in
their own learning.

Gathering Information and Keeping Records



Keeping accurate, up-to-date records of student achievement is crucial to meeting the principles of evaluation. Easy
access to accurate data facilitates student confidence and teacher decision making.

Teachers are encouraged to use a wide range of assessment techniques to track student progress and facilitate future
learning. The teacher determines the instructional strategy and method that will be used to achieve the Education
objectives and correlates them to the appropriate type of assessment strategy.

Suggested organization methods are included in this section. The assessment techniques are suggestions only.
Teachers use their professional judgement to decide which strategies will best suit the specific purposes of the
evaluation. Just as no one teaching strategy will apply, nor will one evaluation formula.

This exercise also gives students, parents and guardians the language they need to discuss learning progress. When
parents understand educational jargon, they feel more comfortable asking questions before, during and after
summative evaluation. Clear communication of expectations and evaluation can help parents and guardians support
student achievement.

Student Self-Assessment

Self-assessment is a basic metacognitive function. It is a form of appraisal that fosters life long-learning. In Native
Studies 10 students establish personal learning goals, aside from those the curriculum sets for them.

Hence, it is important that students have opportunities to develop the skills necessary for self-assessment. The teacher
can assist in this process by modelling goal setting and helping students to articulate their own objectives. While some
students are unrealistic about the quality of their work, Dynesson and Gross 1995, agree that the value of self-
assessment out weighs the difficulty. They concur that, "... studies of self-evaluation indicate that correlations
between students’ and teachers’ marks are .60 to .80, certainly high enough to justify self-grading, especially since
students learn from such opportunities." (p. 391)

Even so, students need clear guidelines and structure to experience success in self-assessment. Developing the
evaluation should be part of the exercise. Students, working alone or in groups, make the initial suggestions and these
are modified in consultation with the teacher.

Peer Assessment

Like self-assessment, peer assessment is used with an emphasis on student growth and self-understanding, rather than
on arriving at a final grade. Having students involved in developing criteria also serves to deepen their knowledge of
the expectations concerning their work. Engaging students in consultation about each other’s performance and making
suggestions for improvement requires them to think analytically. In turn, their analytical skills may extend their
thinking to their own work.

Peer evaluation should be structured to ensure that students are descriptive rather than judgmental. Students are
encouraged to be consistent, realistic, positive and reflective when providing feedback to one another. Teachers can
assist peer evaluators by modeling the behaviour and the language used in their own assessments.

Self and peer evaluation should be reserved for those situations where student self-knowledge about the Education
process is important. Major projects involving a mix of Education skills such as researching, planning, drafting and
bringing to completion are good examples. A high degree of interaction is encouraged in Native Studies 10, so



students have a number of opportunities for peer evaluation.

Communicating Evaluation to Students, and Parents or Guardians

In order to achieve the principles of evaluation it is important that students, parents and guardians are well informed
about the evaluation process. The teacher can facilitate this process by establishing expectations from the start. Native
Studies 10 teachers are encouraged to involve students in the development of their evaluation plan. Students will want
to know what will be assessed, how it will be assessed, why it is to be assessed, when it will be assessed and how it
will contribute to an evaluation of their progress. Establishing an evaluation plan with students allows students to
invest in their achievement. Doing so also establishes an atmosphere of trust between teachers and students, parents or
guardians.

PR

Assessment of Problem Solving/Decision-Making

It is difficult, if not impossible, to evaluate students’ solutions to a problem or a decision. There are; however,
particular skills students develop in the process. Teachers may consider the following when assessing problem solving
and decision making.

o Consider the quality and quantity of ideas generated when students identify possible solutions. Flexibility and
originality should be given more weight than quantity.

o Consider students’ ability to identify and rank criteria upon which solutions are based.

o Consider students’ ability to explain their reasons for choosing a particular solution. Thinking about the basis
for choice allows students to develop understanding of the subtle forces that lead them to make one choice
over another.

o Consider students’ ability to articulate or write down the process that they used to solve the problem.

o Consider the extent to which students can apply the problem-solving process to another situation. Hypothetical
problems lend themselves to this process.

(Mills, Sheryl, Editor, 1996, Adapted with permission.)

Assessment of Values and Attitude Objectives

Values objectives in the curriculum guide call for students to respect, appreciate, understand or empathize with
aspects of Aboriginal life. While the curriculum does not expect students to adopt Aboriginal values, it does expect
students to respect those values.

Historically, Aboriginal values were misrepresented, or not represented at all, in curricula and Education materials.



The use of almost exclusively Aboriginal content fills a need that has been missing from curricula.

Assessing students’ values poses the same conundrum as assessing problem solving and decision making; however, it
also offers a similar solution.

Rating scales used periodically over the duration of the Native Studies course can give students and teachers a picture
of growth and development. Teachers may ask students to self-assess and peer-assess on occasion. Or, teachers my
use an observation check list to assess growth and development during selected activities.

(Dynesson and Gross, 1999, p. 389-390, suggest that Story Completion and Role Plays may also be an effective
values and attitudes assessment.)

Story Completion and Role Plays

Having students complete or add an ending to a story (or picture interpretation) may assess attitudes. Typically, story
completion rests on a criterion related to the students’ ability to comprehend the nature of the social issue or conflict
and to deal with it reasonably and effectively. Prior to the story completion exercises, the student would receive
instruction regarding the use of democratic processes, or some form of moral reasoning, that could be generally
applied to almost any situation involving controversy or conflict. This instruction can be completed individually or in
a group through class discussions, in committees or in paired exercises between two students. A valuable modification
here is to have students role play the possible conclusion(s) to the story, event or problem being studied. Precise
evaluation is difficult, but teachers can gain valuable insights into student beliefs and attitudes by observation and
from subsequent class discussion of the action. When such skits or role plays are employed, they can be especially
helpful in formative evaluations, indicating emphases and options that may be in order for an entire class or the needs
of certain students.

—

Portfolios

Portfolios are collections of relevant work that reflect students’ individual efforts, development and progress over a
designated period of time. Portfolios provide students, teachers, parents and administrators with a broad picture of
each student’s growth over time, including abilities, knowledge, skills, processes and attitudes. Students should be
involved in selecting the items to be included, setting goals for further personal learning, and self-assessment and
reflection.

Teachers can encourage critical and reflective thinking by having students decide which of their works to include in
their portfolios and explain why they have chosen those particular items.

Instruction and assessment are integrated as students and teachers collaborate to compile relevant and individual
portfolios representing each student’s progress. Some guidelines for developing and using portfolio assessment
include:

e Brainstorm with students to discover what they already know about portfolios (e.g., designers and architects
use them to collect samples of their best work to show prospective employers).



Explain the purposes of portfolio assessment, and share samples of portfolios with students. Teachers may
need to create examples if student samples are not available; however, samples should be as authentic as
possible.

Collaborate with students to develop guidelines for the contents of their portfolios, and to establish evaluation
criteria for their portfolio collections.

Consider the following for discussion with students:

What is the purpose of the portfolio? (Is it the primary focus of their assessment or is it supplemental?)

Will it be used to determine a mark for the unit, or will it simply be used to inform students, teachers and
parents about student progress?

Who will be the audience(s) for the portfolio?

What will be included in the portfolio (e.g., projects, checklists, research assignments)?

What are the criteria for selecting items for inclusion?

When, or at what intervals in the unit, should those selections be made?

Who will determine what items are included in the portfolio (e.g., the student, the teacher, student and teacher
in collaboration)?

e When should items be added or removed?

How should the contents be organized and documented in the portfolio (e.g., similar assignments grouped,
chronologically by date, representative range of work)?

Where will the portfolios be stored? Will students be allowed to take their portfolios home to share with their
parents, or to do further work on them?

What will be the criteria for evaluating each portfolio collection? Are students aware of these criteria prior to
beginning to collect their portfolio items?

What form will feedback to the students take (e.g., written summaries, oral interviews or conferences)? Will
the portfolios be assigned a number value?

Assemble examples of work that represent a wide range of students’ developing abilities, skills, knowledge,
thinking and research processes, and attitudes. Select items that demonstrate their oral and written abilities.

o Date all items for effective organization and easy access.

Inform parents/guardians about the use and purposes of portfolios (e.g., send home letters describing portfolio
assessment, display samples on meet-the-teacher nights).

Consider the following for organization and inclusion:

criteria for content selection
table of contents or captioned labels that briefly outline the contents
samples of a variety of student work (e.g.,

both oral and written products, evidence of effort and/or achievement of a process or skill, self-
assessment checklists)

evidence of student self-assessment



audio and video tapes of student
performances and presentations
photographs

computer disks

collaborative projects.

Formats for portfolio assembly should provide for easy organization, storage and accessibility. Some possibilities
include:

e Keep file folders or accordion folders in a classroom filing cabinet or cupboard, or in boxes.

e Use three-ring binders for ease of adding and removing items as students’ progress.
e Store scrapbooks in boxes or crates.

Evaluating Student Portfolios

At the end of the unit, term, semester or year, when portfolios are submitted for summative evaluation, it is useful to
review the contents as a whole. Data can be recorded using previously established criteria

outlined on a rating scale or rubric. One example of a portfolio assessment is provided on page 59 of this curriculum
guide. Teachers may use this portfolio assessment as it appears, or adapt it to meet the specific needs of their students.

Modelling the presentation procedure will give students a good idea about how to conduct a portfolio presentation.

Giving students the opportunity to rehearse the portfolio presentation with their classmates prior to presenting to
parents and teachers may alleviate anxiety some students might feel.

(Saskatchewan Education.)

Methods of Data Recording
Anecdotal Records

Anecdotal records are written descriptions of daily student progress. The teacher may decide to keep anecdotal
records of students’ ability to work in groups, conduct themselves appropriately for an invited speaker or complete a
research project.

Observation Checklists

Observation checklists, once developed, are a quick way of assessing knowledge, specific skills, learning processes or
attitudes. A list of criteria gives the teacher the opportunity to assess several students over a short time. Students
should be aware of the criteria before observation assessment takes place.

Rating Scales



Rating scales have the same use as observation checklists with one essential difference. While checklists record the
presence or absence of a particular knowledge item, skill or process, rating scales record the degree to which they are
found or the quality of the performance. A rating scale can easily be adapted into a rubric.

Ongoing Student Activities

Ongoing student activities include learning activities that students are engaged in on a daily basis.

Written Assignments

Teachers may collect student progress information by having students plan, organize, and produce a written product.
Presentations

Native Studies 10 covers a vast amount of content so students are often asked to present their findings to their
classmates. Hence, while teachers may use checklists, rating scales and anecdotal records to assess

presentation, they may also enlist the help of those students acting as audience.
Performance Assessment

Teachers may collect assessment data on various types of performances. Native Studies 10 students may be asked to
role play a discriminatory incident, or create a graphic organizer that displays their understanding of the concept of
identity, for example.

Homework

Homework may be assigned as an instructional strategy or an assessment technique. The teacher may ask students to
watch the news for a week and analyze the Aboriginal content.

Assigning homework is most effective when students are interested in the project and when the teacher requires
specific assessment information.

Quizzes and Tests

Saskatchewan Education's Student Evaluation Handbook 1991, covers the development and use of quizzes and tests.
Quizzes and tests in Native Studies 10 should allow students to demonstrate their knowledge of the subject matter,
and, depending on the quality of the test items, they may be used to assess processes, skills and attitudes.

The following pages provide teachers with samples of various assessment instruments. Teachers are encouraged to
adapt and refine the assessment tools to meet their students' specific needs.
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Assessment Tools

Information Use - Checklist

Date:

is able to:

State the purpose for the collection of the information.
Find sources that illuminate Aboriginal worldview.
Identify relevant information from a variety of materials.
Organize information into usable categories.

Identify related details.

Integrate previously known and new information.

State ideas clearly to fit the topic being addressed.

Give evidence of checking information for accuracy.

Show awareness of bias, stereotypes and prejudice in information gathered.

This instrument should be tailored for specific uses and may also be adapted for use as a rating scale.

Attitudes and Values - Checklist

Date:

Student:

Check applicable criteria.

____ Read the material, viewed the film/video, or listened to the tape (or speaker) related to the topic.
Participated in the discussion about the topic.

Followed the established procedure for classroom discussion.

Gave an opinion on the topic.

Cited relevant information to support a position on the issue.

Expressed ideas, comments, agreement or disagreement without putting down others.


http://www.sasked.gov.sk.ca/curr_inst/iru/bibs/ns10bib/index.html
http://www.sasked.gov.sk.ca/docs/evergrn.html
http://elara.sasked.gov.sk.ca/cgi-bin/forum/wwwboard.cgi?Subject=social

Sought more information to support an opinion on the topic.
Defended opinion in spite of opposition.

Accepted constructive criticism of opinion.

Showed a thoughtful approach to development of opinion.

Acknowledged respect for other opinions.

This instrument should be adapted to meet specific needs.

Writing for Children - Checklist
Student: Title of Story:

Considers age of audience.

Considers attention span of audience.

Considers interests of audience.

Provides visuals (cut out or drawn) that appeal to audience.

Uses imaginative language (figures of speech) that intrigue a younger audience.

Chooses topic that appeals to children.

Chooses characters that are appealing to children.

Presents a "lesson" or moral in the story that is appealing and understandable to children.

Is willing to share the story with a younger person (or group).



The teacher and student may complete the criteria list together.

Listening - Checklist
Listening Activity: Visual Imaging

Student:

Date:

Evidence of careful listening:
Participates in discussion after listening.
Remembers salient details.
Remembers the mood created by the storyteller.
Makes a plot outline.
Creates a visual that relates to the story.
Discusses storyteller's use of pause and voice volume.

Remembers relevant words or phrases to the story.

The teacher and students may complete the criteria list together.

Portfolio Assessment: Rating Scale



Term/Semester/Year

Student
Date
Criteria to be Assessed/Evaluated Excellent | Very Good Good Adequate Needs Much
Improvement
5 4 3 2
1

Table of contents is sequentially
organized and contains adequate detail.

Representative of achievements or
progress this reporting period.

Includes a variety of activities, projects
and assignments that reveal a range of
abilities, processes and skills.

Includes evidence of student reflection
(e.g., self-assessment forms or notes).

Includes evidence of goal setting and
readjustment of goals.

Anecdotal Notes (student)

I can....

I need to work on...

Anecdotal Notes (teacher)

This student can...

This student might try...




Anecdotal Notes (significant adult)

This student can...

This student might try...

Social Studies: A Curriculum Guide for the Middle Level (Grade 9). August, 1999. Saskatchewan Education. (pp. 418-
419)

Rubrics

Students should be given the rubrics prior to doing the assignment so that they may strive to achieve the criteria at the
highest level possible.

A rubric is set of scoring guidelines for evaluating student work. Rubrics answer the question, "By what criteria should
student performance be judged?" A rubric is an assessment tool that uses clearly specified evaluation criteria and
proficiency levels to gauge student achievement of those criteria. The criteria provide descriptions of each level of
performance in terms of what students are able to do. Rubrics help teachers measure products, progress and the process of
learning, and at the same time, clearly communicate to students the standards for academic success.

Assessing student work through the use of rubrics helps the teacher to clarify the critical learning that should take place
and increases the likelihood that students will produce quality work. The following steps may help when beginning to
design rubrics.

e Look at several models of anonymous student work from previous classes. Show students examples of effective
and ineffective work. Identify the characteristics that make the effective ones effective and the ineffective ones
ineffective.

e Encourage students to ask clarification questions and make comments as they evaluate the models.
o Use questions and comments to revise the rubrics.
o List evaluation criteria. Use the discussion about the models to begin a list of what is essential in quality work.

e Articulate gradation of quality for the selected evaluation criteria. Begin by describing the best and worst levels of
quality, and then fill the middle levels based on your knowledge of common problems.

o Practise descriptions of criteria on the models originally observed by having students evaluate the models used in
class.




When teachers design and revise rubrics, it is important that they strive for clear language. One way to achieve clarity is
for to ask students to interpret what is meant by the evaluation criteria. If student interpretation is correct, then the goal of
clarity has been met.

If not, student involvement in the selection of more specific or more precise words will help to make the criteria more
meaningful and clearer to students.

Whether teachers are designing their own rubrics or modifying existing ones, the following suggestions may help:

Be specific when choosing evaluation criteria. Nonspecific, vague words such as creative, interesting, and boring should
be avoided because they mean different things to different people. The following examples demonstrate the precision of
meaning that specificity adds to a word:

Nonspecific: The opening of the oral presentation was creative.

More specific: The presentation opened with an amusing fact, a short demonstration, a colorful visual or a personal
anecdote about the topic.

Nonspecific: The presentation was boring.
More specific: The presenter spoke in a monotone.
Specific criteria helps teachers and students to focus on, and see, exactly how they can improve their work.

o Include specific feedback on student work. This feedback can come from teachers or students, depending on the
teacher’s objectives. Students need specific feedback and a chance to reflect on their work, as well as opportunities
to engage in self-analysis if they are to take charge of their own learning.

o Encourage student self-assessment. Most students desire A grades and yet many, upon earning an A, do not have a
clue as to why they received that grade. The same is true for a grade of B, C, D, or F. If pressed, students will
respond that they are either good or bad at something, or that the teacher likes or dislikes them. Neither of those
explanations involves assessment. Teachers need to enable students to take ownership for their work through
reflection on why their work was either quality work or in need of improvement. Teachers can give students a
chance to assess their own work by asking them to complete the same assessment rubrics that teachers are using.
Whether their assessments exactly match the teacher’s is not of vital importance; the teachers awareness of the
student’s ability to self-assess accurately may give valuable clues as to how deeply the student understands the
task, as well as how skilled the student is at self-reflection. Self-assessments also help teachers to guide students
toward setting realistic goals for improvement. Examples of rubrics are provided on the following pages.



(Montgomery, Kathleen, 2000. Adapted with permission.)

Group Work Rubric

Group Roles: Recorder: Takes note of discussion.
Reporter: Speaks on behalf of the group.
Task Monitor: Identifies task; monitors discussion.

Time Keeper: Keeps the group within time limits.
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Getting There



Captures reader’s attention | Provides an interesting lead | Leads the reader into the

with an interesting lead, and pertinent details to piece. Provides some
Content/Ideas pertinent details and a describe the person’s detail.

closure that makes the attributes. The reader has

reader think. Reader gets to | some idea about the

know the person written subject.

about.

Details are provided in a Has a beginning, middle Random order. Beginning

logical sequence. and end. Paragraph(s) are to use paragraphs.
Organization Paragraph and sentence apparent.

structure is accurate.

Demonstrates creativity The reader gets some sense | Writer’s voice not yet

and originality. Writer’s of the writer’s voice. apparent. Provides details
Style voice is clear. that may not illuminate the

subject.

Uses accurate Uses conventions Uses some capitals.

capitalization, spelling, and | consistently. Some errors Spelling errors evident.
Mechanics conventions. Minor errors cause confusion. Errors make reading

do not interfere with difficult.

reading.

Case Study Rubric

Skill Level 4 Level 3 Level 2 Level 1




Comprehension

Shows complete

Asks for more

Shows partial understanding of

Resists attempts

understanding of details to clarify the issue but does not ask for to get

the issues, and understanding of clarification. clarification for
grasps implications | the issue. understanding.
beyond the

immediate issue.

Strategizing Develops realistic Chooses Shows evidence of a strategy that | Needs
strategies that appropriate may or may not satisfy either assistance to
would provide a strategies that may | party. choose an
satisfactory satisty one of the appropriate
conclusion to those | parties involved. strategy.
involved.

Innovation Devises more than | Offers a solution Offers a solution that includes Shows some
one innovative with limited only one point of view. understanding
resolution to the flexibility. of the problem.
problem.

Communication | Convincingly Explains solution Is tentative in conveying opinion. | Unsure about
communicates so others how to explain
resolution to understand. to others.
others.

Holistic Essay Writing Rubric
Grade
Criteria A B C D




Aboriginal Shows respect for the | Shows knowledge of the Shows Writes from an
worldview Aboriginal worldview. | Aboriginal worldview. awareness of the | ethnocentric point of
Aboriginal view.
worldview.

Ideas Forceful sentences Good topic sentence Adequate topic Weak topic sentence;
establishes tone and establishes tone and sentence; some few ideas support topic
impression; all ideas impression; most ideas ideas support sentence; weak
directly support the directly support topic topic sentence; concluding sentence.
topic sentence; sentence; strong closing adequate closing
intriguing clincher. sentence. sentence.

Organization Logical sequence Logical sequence, clear to Ideas are out of | Sentences are not in
clear to reader; varied | the reader; transitions lack order, and, order, and the ideas are
use of transitions variety and flow. instead of not explained.
maintain flow of staying with one
ideas. 1dea at a time,

there is some
disorganization.
Sentence Clear, correct, fluid Generally clear correct Sentence Several sentence errors.
Structure sentences. sentences with minor structure errors
errors. occasionally
make writing
unclear.

Diction Variety of strong Strong verbs and effective Limited diction; | Limited and
verbs and vivid adjectives; some variety. some attempt at | inappropriate word
adjectives; precise using choice; little attempt at
vocabulary; words descriptive using descriptive
enhance ideas. language. language.

Mechanics Makes very few Some errors, but they do Spelling, Errors make reading
grammatical, spelling, | not interfere with reader grammar, and very difficult.
or punctuation errors comprehension. punctuation
that do not interfere errors make
with reading. reading the

piece difficult.

Creative Writing Rubric




RATING Awesome 4 Cool 3 It’s a start... Still in your
head...
It captivates the It is interesting and It contains common
reader. The writer has | well organized. There ideas written in a It may not be clear
chosen words is some description and | simple way. The to the reader. The
carefully for detail to support the reader may have ideas may not make
maximum effect and key ideas. trouble figuring out | sense. The writing
interest. The reader what the main may have so many
learns something points are. errors that the
about the writer from reader cannot figure
the piece. out what it says.
IDEAS are the Original, creative Interesting but not Ordinary ideas that | Unimaginative
heart of the captivating anybody could
message and the think of Doesn’t make sense

details that support

Captures attention

Ideas are explained,

i Involves the reader described and clear to Seems like they’re Scrambled
the reader slapped together
Sometimes ordinary Reader does not get
ideas are expressed n Gets to the point Mlght be repetitive it
extraordinary ways
May by too many
ideas; not focused
ORGANIZATION | Smooth flow of ideas, | Effective lead May contain some Disorganized
is the framework of | no abrupt changes irrelevant details
the writing, the Focused, sticks to the No Logical order

beginning, middle,
and end

Opening sentence
grabs attention and
tantalizes the reader

Conclusion satisfies
the reader

Details enhance key
ideas

main point

Stresses key ideas
Logical-makes sense
Support for ideas

Conclusion wraps up
writing

No distinction
between important
ideas and
supporting details

Loosely connected
but not ordered

Gets to the point
but offers little
support

Needs more info

Main idea is
unclear

Rambling,; jumps
around, choppy

No clear beginning,
middle, or end




VOICE is the
writer’s personality
coming through the
writing

Narrator’s personality
comes through

Voice varies
according to purpose
and audience

The reader learns
something about
writer/narrator

Some emotion, mood

Create mood, tone,
humor, sadness

Inconsistent voices
comes through

Some evidence of
style

Writing sounds like
a dictionary or
encyclopedia

No personality or
voice

WORD CHOICE
is the use of
language that not
only communicates
the idea but paints
a picture in the
reader’s mind

Precise, sophisticated,
and deliberate

Uses powerful nouns
and verbs

Vocabulary suits the
purpose of the piece

Effort at description

Use of describing
words for effect

Variety of language
styles

Irrelevant
description and
detail

Common words
repeated

Words don’t appear
to be carefully
chosen

Unvaried
vocabulary

Misused words

No description

SENTENCE
STRUCTURE
involves the variety
of sentence lengths,

Sentence lengths and
styles deliberately
chosen for effect

Variety in sentence
beginnings

Complete compound

Similar sentence
structures; variety
occurs incidentally

Run-on sentences

All sentences start
the same way

forms and word sentences
patterns
Experiments with
different types and
lengths of sentences
MECHANICS are | Sophisticated use of May have errors in Some difficult Frequent spelling
the conventions of | punctuation more complex words misspelled errors make writing
standard English, sentences hard to understand
such as spelling, Almost perfect Some evidence of
usage, spelling Punctuation generally paragraphs Nor paragraphs
capitalization, correct
punctuation and All capitalization Simple sentences Consistently
paragraphs correct Most words spelled generally correctly | incorrect
correctly punctuated punctuation
Standard English
usage except where Paragraphs in place but | Capitalization

chosen for effect

Good sense of
paragraphing;
appropriate format

not necessarily
appropriate

generally correct




Adapted with permission from the students and staff at Scott Collegiate. This rubric is the result of a school-wide writing
project, which resulted in the publication of an anthology entitled Achimoona in honor of Maria Campbell whose
motivational speech inspired many young writers.

Essay Writing Rubric

varied in length
and complexity

and logical
development
Attempts
originality
Attempts
sentence
variation

development
e Ordinary

sentence

structure

Highly Competent Competent Satisfactory Not Yet Satisfactory
Content e Clearly and Original ideas e Mundane but e Unoriginal ideas
accurately Relevant and adequate ideas e Marginal
explains an appropriate e Some support
original topic supporting supporting
o Effectively detail sentences
proves a point
Structure e Organization is Well organized e Evidence of e Inadequate
clear and original and logical organization organization
o Effective lead e Adequate lead e Lacks effective
e Strong main idea e Adequate and conclusion lead and
which clearly closure and conclusion
states the transitions
purpose
e Strong lead and
effective clincher
Style e Word choice is Clear and e Adequate e Ineffective
vivid and precise descriptive vocabulary vocabulary
e Highly original word choice o Ineffective e Awkward
e Sentences are Uses transitions transitions and sentence

structure makes
it incoherent

e Lacks variety
and originality




Mechanics

e Accurate

spelling,
punctuation,
capitalization
Grammatically
correct

Errors show
willingness to
take risks

e Few spelling

errors, misuse
of punctuation,
capitalization;
grammar, does
not interfere
with reading

e Some errors in

spelling,
punctuation,
capitalization,
grammar

e Frequent errors

in spelling
punctuation,
capitalization,
and grammar.
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Unit One-

Identity and Worldviews:

Aboriginal Perspectives

. it is not enough for Native people to feel good

about themselves; it is just as important that others
share this feeling with them.

Defeathering the Indian
Emma LaRoque, 1975

Unit One - Identity and Worldviews: Aboriginal Perspectives

Unit One prepares students to read and view material conscientiously. Through unit one, students come to
know about some of the issues that affect the identity of Aboriginal peoples. Students learn to recognize and
positively address biases, stereotypes, prejudice and racism. Unit one also focuses on the importance of
Aboriginal worldview, which lays the foundation for the other units.

Foundational Learning Objectives
Objectives
Realize that learning is a life- o Establish realistic, achievable goals.
long process. e Recognize that learning is a life-long process.
Know that self-respect and o Gain self-awareness, self-respect and acknowledge the need for
respect for others is the self-development.
foundation on which human e Recognize that respect for self and others are important human
relationships develop. values.
e List specific behaviours that illustrate respect for self and others.



http://www.sasked.gov.sk.ca/curr_inst/iru/bibs/ns10bib/index.html
http://www.sasked.gov.sk.ca/docs/evergrn.html
http://elara.sasked.gov.sk.ca/cgi-bin/forum/wwwboard.cgi?Subject=social

Analyze the difference between
equality and equity.

e Make judgements regarding fairness, equality and equity.

Describe the difference between equality and equity.

Develop and expand the
concept of leadership to
include subtler forms of
leadership.

Develop the skills required to be an effective leader and group
member.

See the value of various approaches to leadership.

Compare and contrast leadership qualities.

Collect, classify and present pertinent information.

Interpret and describe leadership qualities in self and others.
State the difference between effective and ineffective leadership
qualities.

Use effective decision-making
techniques to solve a problem.

Practice decision making techniques individually and within a

group.
Identify appropriate decision making methods.

Interpret the harm caused by
ignorance-based thinking.

Define bias, stereotyping, discrimination, prejudice and racism.
Analyze the subtler distinctions of ignorance-based thinking.
Explore the possibility of becoming agents of change.
Understand and describe the harmful effects of bias, stereotyping,
discrimination, prejudice and racism.

Apply critical thinking skills to a specific racist incident.

Become increasingly independent thinkers and decision-makers.
Replace negative stereotypes with accurate information.
Empathize with people who are victimized by another’s lack of
knowledge.

Analyze materials for bias and
stereotypes and replace these
with accurate information.

Sort through a variety of data for relevant information.
Compile, organize and present data in a pie chart or graph form.
State/explain how knowledge gained can improve the quality of
life for self and others.

Detect bias and stereotypes in print and video.

Infer the complexity of identity
for people in general and for
Aboriginal people in
particular.

Recognize factors that influence identity generally, and Aboriginal
identity specifically.
Expand knowledge of Aboriginal philosophy.




Value Aboriginal worldviews
as valid ways of thinking and
knowing and understand that
worldviews underlie self-
concept.

Recognize the concept of circularity as it applies to Aboriginal
worldviews.
Apply the Aboriginal concept of circularity to personal identity.

Analyze the effects of external
labels on Aboriginal peoples.

o Identify ways that legal and political appellations affect identity.

Recognize Aboriginal peoples’ right to self-define.

Respect the distinctions among
and within Aboriginal groups:
First Nations, Métis and Inuit.

Use legal, political and preferred terms in their appropriate
contexts.
Describe the relationship between culture and identity.

Respect Aboriginal cultural
traditions.

Research and demonstrate knowledge of the Aboriginal peoples'
cultural traditions.

Make connections between personal and Aboriginal cultural
traditions.

Learn and practise group skills: cooperate, participate, listen,
respect and assume different roles.

Recognize and avoid the use of stereotypes.

Build on group and leadership skills.

Identify the major elements of
Aboriginal worldviews.

Deepen understanding of Aboriginal worldviews.

Make connections between Aboriginal worldviews and personal
worldviews.

Describe an understanding of the cyclical nature of life.

Identify and explain the ethics
by which Aboriginal peoples
live.

Display an understanding of the spiritual philosophy of Aboriginal
peoples.
Discuss the value of ethics in everyday life.

e Produce codes of ethics that represent personal values.

Interpret the important
teachings of tricksters in
Aboriginal stories.

Display understanding that Aboriginal worldviews are embedded
in Aboriginal literature.

Gain insight to the importance of trickster stories to Aboriginal
culture.




Value Aboriginal authors’
literary contributions.

Discuss how Aboriginal authors express worldview through their
works.
Experience and analyze Aboriginal literature.

Value storytelling both as a
teaching tool and as an art
form.

Engage in listening for a variety of purposes.

e Write with a specific audience in mind.

Explore the unique ways in
which Aboriginal peoples
experience spirituality.

Distinguish similarities and differences among Aboriginal groups.

e Choose and practise presentation skills.

Key Resources

e IWAPI Native Studies 10

Self-Assessment Profile

e IWAP2 ‘T’ Diagram
o IWAP3 Equity

e IWAP4 Decision-making

e IWAPS Banished
Activity

e IWAPG Introductory
Lesson "For Angela"

e IWAP7 Holistic
Medicine Wheel

e IWAPS Identity Imaging

e IWAP9 Definitions
e IWAPI10 Métis

e IWAPI11 First Principles

e IWAPI12 Code of Ethics

e IWAPI13 Comparison

Chart
e IWAPI14 Narrative
e IWAPI1S5 Aboriginal

Authors/ Artists/Athletes

e IWAPI16 Passing on the

Knowledge
e IWAPI17 Early

Settlement Life
o IWAPIS8 Spirituality

(RCAP)

Aboriginal and non-Aboriginal Community Members
National Native Role Model Posters

Newspapers/magazines

Video: For Angela

Ahtahkakoop, Christensen

Time line

Expressing Our Heritage: Métis Artistic Designs, Prints GDI
Expressing Our Heritage: Métis Artistic Designs, Book GDI
Our Shared Inheritance: Traditional Métis Beadwork, Video




e IWAPI19 Religion (Inuit)

Unit One - Identity and Worldviews: Aboriginal Perspectives - VIDEO

Title Summary Length/
Availability/
Date
For Angela Teena Keeper plays the role of an Aboriginal woman whose daughter 22min/
is subjected to a racist incident while waiting for a bus on a Saskatoon
street. The incident compels the mother to change attitudes and shatter | NFB/
stereotypes.
1993
Shooting From stereotypical images of his childhood, Ali Kazimi’s eye-opening | Toronto: Mongrel
Indians film demonstrates the role that visual images have played in shaping Media/
views of Aboriginal peoples.
1997
Pocahontas Along Virginia’s lush tidewaters, Pocahontas, the young daughter of 81 min/
Chief Powhatan, wonders what adventures await just around the
riverbend. In sails the gold-loving Governor Ratcliffe and a shipful of Disney/
English settlers, led by their courageous Captain John Smith. A chance
meeting by Pocahontas and Captain Smith leads to a friendship that 1986
will change history, as the Native Americans and English settlers learn
to live side by side.




Pocahontas: She was the Native American who, at the age of twelve, saved the life 50 min/
Her True of English explorer Captain John Smith. Before her death at 23, she
Story had single-handedly forged peace between two nations: she was the A & E Television
legendary Pocahontas. Popular history remembers her for a single act Network/
of courage, yet Pocahontas had a vision of peaceful cooperation
between the European settlers and her own people that was far ahead 1995
of its time. Ambassadress, stateswoman, peacemaker, visionary and
friend, her struggle ultimately cost Pocahontas her life, but her legacy
lives on with the survival of a colony that led to the birth of a nation.
This video is a romantacized version of a true story.
Redskins, Director Drew Hayden Taylor, takes a comical look at complex issues | 54 min/
Tricksters of Native identity, politics and racism. Features Don Kelly who uses
and Puppy comedy to dispel stereotypes of the "apathetic Indian." Tomas King NFB/
Stew uses satire to deal with Native issues, personalities and customs. Don
Burnstick’s act journeys through the Native psyche with laughter. 2000
Herbie Barnes explores the "dark side" of Native humor. Sharon
Shorty and Jackie Bear portray two elderly Native ladies who amuse
with discussion of their daily activities.
Images of Indians Series (5)
1) The Great | Explains how and why Hollywood created the Indian warrior image. 30min/
Movie
Massacre SICC/
1982
2) The Movie | Explains the sad effect that the "movie Indian" has had on the self- 30 min/
Reel Indians image of Native people, and contrasts it with reality.
SICC/
1982
3) Heathen This program focuses on the distortion of Indian culture in two specific | 30 min/
Injuns and areas: the role of women and traditional Indian religious beliefs.
Hollywood SICC/
Gossip

1982




4) Warpaint Shows the sharp contrast between "Hollywood Indians" and the self- 30 min/
and Wigs image held by Native people.
SICC/
1982
5) How Examines the idea that white settlers had the right to take over the land | 30 min/
Hollywood in North America just because nobody "owned" it, and the justification
Won the of the "bad guy" stereotype for Indians. SICC/
West
1982
The Last of A love story, set during the French and Indian War, between an 114min/
the Mohicans | American raised by the Mohican Indians and the daughter of a British
officer Twentieth
Century Fox/
1993
Women in Christine Welsh documents her search for her Métis identity by tracing | 56 min/
the Shadows | her roots to the Hudson’s Bay fur trade. Welsh is a Métis writer and
filmmaker. NFB/
1991
Who We Are: | Profiles of young Native people, their Elders and other inspiring role 34 min/
models. The video provides positive messages to Native youth about
A education, culture and making unique contributions to their Ken Murch
Celebration communities. From all across Canada, Native Youth are invited to ProductionEVDS/
of Native share their pride in who they are.
Youth 1992
The Little Robert Grandjambe is equally at home in town or in the bush hunting 24 min/
Trapper and fishing and learning to live off the land. The knowledge and skills
passed down from his parents and other family members are NFB/
strengthened by Robert’s desire to learn more about the traditional
lifestyle and beliefs of his ancestors. 1999
The Sacred The circle is an important concept in Plains Indians’ religious tradition. | Access Network/
Circle The video shows that a sense of cycles underlies the attitudes

regarding creation of the earth and the role of mankind in creation, and
that this is a spiritual basis for religious practices.

1982




‘1 Was Born The people of Ste. Madeleine were very spiritual. Moving them off the | 8 min/
Here In Ste. land could not break their spirit. Sixty years later people gathered to
Madeleine’ celebrate the spirit that is Ste. Madeleine. These Metis people have BPH/
...We Made held their identity, and have passed it to their children and
Our Own grandchildren. Ste. Madeleine is still alive today. Brandon
Fun Production House
Inc./
1991
Trickster Several trickster stories are available on video including: Coyote,
Videos Hare, Nanabush, Old Man, Wesakychak, Kluskap.
Smoke Victor and Thomas have lived their entire lives on the same Indian 89 min/
Signals reservation, but could not be more different. When Victor is called
away, it is Thomas who comes up with the money to pay for his trip. Aliance Video/
However, Victor has to take Thomas along for the ride.
1999
Our Shared A documentary that discusses the Métis beading tradition of 50 min/
Inheritance: Cumberland House, an old Métis community located in northeast
Traditional Saskatchewan. Isabelle Impey (née Dorion), who was born and raised Gabriel Dumont
Meétis in Cumberland House, strives to practice and preserve the artistic Institute/
Beadwork traditions of Métis beadwork.
2002
The Middle The Middle Passage explores how misconceptions and expectations 22 min/
Passage lead to intolerance and racism. Two women, one white and one black,
get off the bus at the same stop. Entering the park, they encounter a Direct Cinema
group of teenage boys, who offer to escort them through the park. Ltd./
Each woman must decide which passage to take. Their experience
promotes discussion on racial and gender relationships. 1994

Aboriginal Voices

The freedom and strength of the individual is the strength of the group...
The individual does not form an identity in opposition to the group but
recognizes the group as relatives included in his or her own identity.




Eber Hampton, Chicksaw Nation, Oklahoma.
Saskatchewan Indian Federated College (1993, p. 279).

... the real knowledge comes from the Creator.
The knowledge that grows in the mind
comes from the Creator.

Steven Chapman
Big Trout Lake
First Nation.
RCAP

Introduction

As Mr. Hampton suggests, identity is complex. Youth are particularly vulnerable to the negative perceptions of
others. Popular culture stereotypes send mixed messages to youth; for example, by under-representing one group
and over-representing the other. Herein lies the confusion for students.

Along with being in their "rapids of life," Aboriginal youth face a multitude of other factors affecting the
development of their identity. A flourishing Aboriginal identity is made all the more complex by legal and
political appellations and media stereotypes.

Unit One combines the concepts of identity and Aboriginal worldview because, in a sense, they are symbiotic. It
might be said that worldview is the lens through which identity is developed. It is in fact through the spirit of
respect for Aboriginal worldview that the Native Studies 10 curriculum is written. Hence, it is important that all
students begin a study of their collective history with a basis of respect for the Aboriginal worldview.

Students will be enriched through the discoveries they make in Native Studies 10. Along with plenty of
opportunities for self-discovery, students will have numerous opportunities to enhance their knowledge of, and
respect for, Aboriginal peoples. They will discover that while Aboriginal peoples see the world through a similar
lens, the lens has a multitude of angles, textures, sizes and shapes, which makes each group and individual
therein, unique.

It is expected that students acquire specific skills that apply to the entire Native Studies course. Detecting bias,
stereotypes, prejudice and racism is necessary to a thoughtful study of Native Studies 10.

Similarly, the Aboriginal worldview permeates the course. Out of respect for Aboriginal peoples, it is not
intended to be a definitive description of spiritual beliefs. In fact, Aboriginal peoples prefer to nurture and
transmit spiritual knowledge themselves. However, because worldview incorporates all elements of Aboriginal
life, it is introduced in this guide. Teachers who feel discomfort teaching the concept of spirituality have the
support of the Aboriginal Education Provincial Advisory Committee (AEPAC). AEPAC understands that
teachers are not expected to endorse, nor practise the spiritual beliefs discussed in this unit. Instead,

... the school’s responsibility with respect to spirituality in general, and Aboriginal spirituality in particular, is to
increase awareness. (Action Plan 2000 — 2005 Saskatchewan Education, 2000, p. 9)



Inviting qualified Elders may help teachers and students gain a respectful understanding of Aboriginal
worldview.

Unit Organization

Objectives: Foundational (FO) and Learning Objectives (LO) are found at the beginning of each unit and are
bolded within each unit. CELSs are similarly incorporated.

Suggested Activities: Teacher and student activity designed to meet curriculum objectives.
The following symbol

indicates the end of one activity and the beginning of a new one:

Resources: Four categories of resources are listed: Community, Print, Video and Internet. Community
resources are listed first to emphasize the importance of consulting the Aboriginal peoples in your community.

Print resources are either included in the form of readings or are available from traditional sources. Readings are
numbered and designated with their unit’s acronym. For example, Unit One’s Readings are designated IWAP
(Identity and Worldview: Aboriginal Perspectives). Videos are particularly important when they express the
Aboriginal voice.

Internet addresses are included, knowing the limitations of such sources, and relying on the diligence of the
teacher to ensure the reliability of the source.

The shaded areas provide information to assist teacher in achieving the unique goals of Native Studies 10.

Objectives Suggested Activities Resources




FO - Know
that learning is
a life-long
process.

LO - Establish
realistic,
achievable
goals. CCT

LO -
Recognize that
learning is a
life-long
process.
PSVS, CCT

FO - Know
that self-
respect and
respect for
others is the
foundation on
which human
relationships
develop.

LO - Gain self-
awareness and
self-respect,
and
acknowledge
the need for

Give students an overview of the Native Studies 10 course.
Inform them that the course begins with where they are now.
Establish classroom routines, expectations, and assessment
and evaluation criteria. Let students know that journals are
confidential.

Show students Bloom taxonomy of thinking skills as cited
by Dynneson and Gross (1999). Discuss the levels of
cognitive ability. Ask students to think of examples that
illustrate each level of thinking. Students should know that
while they will be asked to employ all levels of cognitive
ability, it is the teacher’s goal to encourage thinking at the
higher levels.

Evaluation - the judgment level of thinking

Synthesis - the combining or mixing level of thinking
Analysis - the disassembling level of thinking
Application - the utilizing level of thinking
Comprehension - the descriptive level of
thinkingKnowledge - the recall level of thinking.

Ask students to fill out the self-assessment profile
(IWAP1).

Instruct students to establish realistic, achievable goals for
the Native Studies 10 course. Ask students to outline the
steps necessary to achieve their goals and a list of indicators
that show accomplishment. (See Life Transitions 20, 30. A
Curriculum Guide for the Secondary Level, Module 1,
Saskatchewan Education, 1999.)

The teacher may wish to model this procedure based on
personal or professional goals.

Once students have established goals, tell them that their
ability to self-evaluate is critical to the successful
completion of Native Studies 10. Use the example of
respect, which is fundamental to Aboriginal worldview.
Draw a ‘T’ diagram (IWAP2) on the chalkboard and ask
students to brainstorm a list of the descriptors to complete
these stems: "When I respect other people I..." and "When I
respect myself L...."

Community:

e Aboriginal and non-
Aboriginal community
members who establish
and achieve goals.

Print:

IWAPI1 Native Studies
Self-Assessment Profile.
IWAP2 ‘T’ diagram
The Meaning of Respect
by Dave Bouchard

Video:

Internet:




self-
development.
PSVS, IL

Ensure that students are describing specific behaviours.
Compile the list as a handout for students and the teacher.
Use the handout as a self-improvement guide and
assessment tool for respectful behaviour. Students should
know that self-development is a life-long learning process.

Teacher participation provides
students with a model for life-
long learning and creates an
equitable atmosphere in which
students feel

LO -
Recognize that
respect for self
and others are
important
human values.
PSVS

LO - List
specific
behaviours
that illustrate
respect for self
and others.

CCT, PSVS

Ask students to think about where concepts like respect
come from, and to surmise why they are important. Then
ask students to come up with their own list of the concepts
that are important, or that they value. Ensure students
elaborate. If students value friendship for example, ask
what, specifically they value about friendship. Do they value
friends who are trustworthy? Share similar interests?

It may be helpful to read The
Meaning of Respect, by Dave
Bouchard. Students enjoy
listening to the story and it may
deepen their understanding of
respect.

FO — Analyze
the difference
between
equality and
equity. CCT.
PSVS

LO - Make
judgments
regarding
fairness,
equality, and
equity. CCT,
IL, PSVS

LO - Describe

Discuss further the following ideas: What do you know
about fairness? Equality? Equity? List the students’
examples on the chalkboard. Slocum and Payne’s (2000, pp.
8-10) explanation of equity (IWAP3 Equity) may be one
with which students can identify. They assert that identical
treatment of unequals in not equitable.

Tell students that their knowledge of equity provides them
with a basis on which to build leadership skills.

Community:
Print:

e IWAP3 Equity

Video:

Internet:




the difference

between
equality and
equity. CCT

Explain to students that, in a sense, they are the leaders not
FO - Develop just of our future, but today as well. The success of that
and expand leadership, in part, will depend upon the leadership skills
the concgpt of they choose to develop now. The knowledge they acquire
}eadershlp to now, in Native Studies 10, and subsequent courses, will give
include subtler them a foundation on which to build positive relationships
forms Of, in their communities. Students should know that Native
l(eja(ljd;rsllzp. Studies was not always available, and in fact, is a relatively
PSVS new course of study.

Students of a generation ago did not have access to Native
tllfs_kliiles velop Studies and at times were misinformed or uninformed.

required to be
an effective

Therefore, students of today are much better equipped to
deal with the challenges and to enjoy the benefits of a
multicultural society.

leader and

sroup Today’s students will have skills and knowledge that was

member. C, : : ) .

IL. CCT difficult to obtain a generation ago. They can use the.se skills

PS,VS ’ and knowledge to become leaders in their communities to
enhance the lives of everyone.

LO - See the

value of

various

approaches to

leadership.

CCT, 1L,

PSVS

LO - Compare

and contrast

leadership

qualities. Have students look at the National Native Role Model

CCT,N Posters. Ask the students to think about how or why these ~|Community:
people were chosen to be on the role model posters. Have

LO - Collect, |students form small groups and gather around the available o Local leaders

classify, and  |posters to discuss the qualities of leadership of each person.

present Print:

pertinent Have a volunteer from each group read aloud the brief

information.

biography and words of advice from their poster. The other

e National Native Role




N, CCT, IL

LO — Interpret
and describe
leadership

groups should ask the presenting group about the leadership
qualities of the role model. When each group has presented,
compile a classroom list of the qualities of an effective
leader. Ask students to write a journal entry that explores the
qualities of leadership that they possess or have potential to

Model Posters. Available
by calling

1-800-363-3199

qualities in develop. Video:
self and others
from print and |Ask students to write about a person whom they believe to  |nternet:
electronic be an effective leader and share with their classmates.
sources. CCT,
IL, TL
LO - State the
difference
between
effective and
ineffective
leadership
qualities.
CCT.IL, C
Assign half of the students to bring news or magazine
articles to the classroom that show individuals who are
effective leaders, and the other half news or magazine
articles that show individuals who are ineffective leaders.
Have them present their article to the class by:
e Summarizing the article.
o Stating the qualities of leadership the individual or
group displays. ]
e Stating the reasons an individual or group lacks Community:
leadership ability.
Print:

e In what ways have the leaders in your life affected
who you have become?

Ask students to write journal entries periodically discussing
the development of their leadership potential.

Ask students to apply their knowledge of leadership by
analyzing the leadership that exists in their lives. Questions
may include:

e Who are the leaders who influence your life

e newspapers, magazines
Video:
Internet:

Some students do not have access
to newspapers or magazines at
home. Teachers may want to use
a proactive approach and make
plans to visit the library.




currently?

e Why is it important to have leaders? In what

situations? Does every situation require a leader?

o In what ways are you a leader to: yourself, peers,

family, school, community or country?

e How can you acquire more leadership skills for use

now and in the future?

FO - Use
effective
decision
making
techniques to
solve a
problem.

LO - Practice
decision
making
techniques
individually
and within a
group. PSVS,
C,IL

LO - Identify
appropriate
decision
making
methods.
PSVS, C, IL,
CCT

Give students copies of IWAPS Banished Activity

individually. Then have students form small groups and
complete the activity again. When the activity is complete,
ask students to reflect on their decision making styles and
the styles that are best suited to the Banished activity.
Students may also be asked to reflect on their own decision
making styles and under which circumstances they use

them.

Community:
Print:

e IWAP4 Decision Making
e IWAPS5 Banished Activity

Video:

Internet:




FO - Interpret
the harm
caused by
ignorance
based
thinking.
PSVS, CCT

LO - Define
bias,
stereotyping,
discrimination,
prejudice, and
racism. CCT,
IL, C

LO - Analyze
the subtler
distinctions of
ignorance-
based
thinking.
CCT, PSVS

LO - Explore
the possibility
of becoming
agents of
change. IL,
CCT, PSVS

Generate a discussion on the sources of self-image. For
example, how do magazines, newspapers, television,
movies, textbooks and other media. influence how we see
ourselves? Are their images fair? Equitable?

Learn what students know about stereotypes by having each
student write (anonymously) a stereotype they know or have
heard on a slip of paper. Read a few that are not hurtful to
anyone in the classroom.

Write these definitions on the chalkboard:

Bias: A preference or inclination that leads to unfair
treatment.

Stereotype: An unjustified, usually negative, mental picture
of a group of people.

Prejudice: A preconceived opinion used to exclude people.
Discrimination: Unfavorable treatment based on prejudice.

Racism: Prejudice based on the belief in the superiority of
one’s race.

Ask students to give examples of each and write a few on
the board, a further explanation might include the examples
on the next page:

Community:
e People who are willing to
share their experiences or
knowledge on this topic.

Print:

e IWAPG6 Introductory
Lesson "For Angela"

o The Imaginary Indian:
The Image of the Indian in
Canadian Culture.
Arsenal Pulp Press 1992.

Video:

o For Angela
e Shooting Indians.

Internet:

Bias: When you allow your own preferences to
interfere with clear thinking.

Stereotyping: When you think negatively about a
person because of his/her association with a group.

Prejudice: When you do not associate with a person
because of his/her affiliation with a group.

Discrimination: When you mistreat someone
because of your prejudice.

Racism: When you exclude or otherwise mistreat
someone based on his/her race.

If the video For Angela is not
available, the video The Middle
Passage is also suitable for this
topic. It clearly illustrates the
effects of stereotyping.




LO -
Understand
and describe
the harmful
effects of bias,
stereotyping,
discrimination,
prejudice, and
racism. CCT,
PSVS

Ask students to notice that these behaviours grow
increasingly overt. When this happens, one can think that
biases and stereotypes are innocuous; however, remind
students that biases and stereotypes are just as harmful as
the overt actions and should not be discounted.

Ask students to think of situations they have observed that
illustrate the above negative behaviours. Discuss and point
out that these are harmful to both the victims and the
victimizers. While the harm to victims is obvious, the
victimizers are robbing themselves of accurate information
as well as rewarding relationships. Discuss consequences
such as harm to personal integrity, spiritual growth and clear
thinking.

Teachers may wish to use IWAP6 Introductory Lesson

"For Angela' in this activity.

Show the video For Angela. Debrief the video by first
allowing students a break. Then, either conduct small group
discussions or have students write in their journals based on
these sample questions.

e Describe the feelings of the people involved in the
racial incident.

e Why do you suppose the perpetrator behaved the way
he did?

e Describe the victims’ reaction. Do you agree with
their reaction? Explain.

e What do you think should happen to the perpetrators?

Students respond emotionally to
For Angela even though they may
have seen it before. It is
important to give students some
"space" before a discussion or
assignment.




LO - Apply
critical
thinking skills
to a specific
racist incident.

CCT, IL o What stereotypes did the perpetrators have about
Angela and her mom?
LO — Become o How did the witnesses respond to the incident? C v
%ncreasmgly ¢ Explain how stereotyping negatively affects both ommumty:
independent victims and victimizers. )
thinkers and Print:
decision- Alternatively, stop the video before Angela’s mother takes . . )
makers. IL, | tion and ask what students would do or what they think o "Colours" by C"()hn
CCT Angela’s mother should do and why. Greyeyes, and "My
Moccasins Have Not
LO - Replace Or, write a letter to one of the characters in the video. Walkgd, by Duke .
negative Redbird. Native Voices,
the 1 Collecti d

it:tr}f Z?;iii te Have students strategize for ways of handling difficult Teeacfeure’i G(Zticig gzz)zn
information situations like the one in the video. Ask students to keep
C. 1L, CCT, their strategy list in their journals. Video:
PSVS . .

(The poems listed under Print can be used to extend and

enrich.) Internet:
LO - ’
Empathize
with people
who are
victimized by
another’s lack
of knowledge.
IL, PSVS

Assign students to look at one of the following:
FO — Analyze |Newspapers
materials for
bias and Magazines Community:
stereotypes
and replace .. Print:
these with Television
gccurate . Radio e newspapers/magazines
information. e children’s literature
LO - Sort Children’s literature. Video:
through a

variety of data

Have students collect data on these portrayals of Aboriginal




for relevant

people. Samplings might include:

e television programs (e.g.,

information. APTN, DISC)
CCT, IL e The number of times Aboriginal people are portrayed e Pocahontas
ginal peop p y
in a specified time period. e Pocahontas: Her True
LO - Compile, e The way in which Aboriginal people are portrayed. Story
organize, and e Gender Comparison_ ° RedSkinS, Tricksters and
present data in e Age comparison. Puppy Stew.
a pie chart or e The category of information (e.g., sports, news,
graph form. N, entertainment). Internet:
CCT, IL
Have students chart or graph the data, and provide a written
and oral analysis.
Community:
Print:

LO -
State/explain Video:
how
kngwlledge Students may bring samples of stereotypes they discover o Images of Indians _Se’” ies:
gaihed can and display them on a bulletin board, and supply a corrected 1) The Great Movie
lmprove th? version. Massacre 2) The Movie
quality of life Reel Indians 3) Heathen
for self and : : : : j
o(ilrlesfs éIET Select one of the videos listed in the resource column. View Inj uns and Holly WOOd
PSVS. IL > |and discuss with students from where the stereotypes come, GO_S sip 4) Warpaint and

’ and how damaging they can be to people. Wigs 5) How Hollywood

Won the West

LO - Detect . : ]

. ciee Ask students to jot down some of the stereotypes discussed o Women in the Shadows
bias and i1 the video o Who We Are A
stereotypes in ’ Celebration of Native
print and Youth
video. CCT, o The Last of the Mohicans.
IL

Hollywood's interpretation of The
Last of the Mohicans shows the
other side.




FO — Infer the
complexity of
identity for
people in
general and
for Aboriginal
people in
particular.
CCT, PSVS

LO -
Recognize
factors that
influence
identity
generally, and
Aboriginal
identity
specifically.
CCT, PSVS,
C

LO - Expand
knowledge of
Aboriginal
philosophy.
CCT, C,
PSVS

Have students apply the Aboriginal concept of circularity to
their understanding of their own identity.

Draw a circle on the chalkboard with the words self/identity
in the center.

fﬁ\

Helf!
fefeplily

y r
~_

Ask students to brainstorm a list of elements that impact
identity. Have students draw their own map/web that reflects
the elements that influence their individual identity. Ask a
few students to share with the class to create a
comprehensive list.

Next ask students to turn their attention specifically to the
Aboriginal concept of identity.

Draw another circle on the chalkboard and divide it into four
sections to represent the Aboriginal philosophy of the four
dimensions of human beings.

Community:

e Elders, Aboriginal
consultants, parents,
school and community
libraries.

Print:
Video:

Internet:

http: www.inac.gc.ca

Identity can be a difficult issue
for students. Aborignal students
may be particularly sensitive to
discussion of the labels.
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FO - Value
Aboriginal
worldviews as
valid ways of
thinking and
knowing and
understand
that
worldviews
underlie self-
concept. CCT,
PSVS

LO -
Recognize the
concept of
circularity as it
applies to
Aboriginal
worldviews.
CCT, PSVS

LO - Apply
the Aboriginal
concept of
circularity to
personal

Explain one circle concept in terms of worldview from
IWAP7 "Holistic Medicine Wheel." Explain that in this

sense the colours represent all people, and that they are
included equally within the circle. Have students replicate
the circle from the previous page on tag board. Students may
draw, cut and paste or otherwise express artistically,
symbols that represent their identity in each of the four
dimensions.

The teacher may ask students to keep the center area open
for a picture.

When the identity circles are complete, students may present
individually, or have partners introduce one another to the
class.

Display these in the classroom and ask students to write a
journal entry that addresses their understanding of how the
philosophy of the circle applies to Aboriginal identity.
Periodically, students may want to change, add or delete
information to show personal growth.

To facilitate this activity, the teacher may wish to use

IWAPS Identity Imaging.

Community:
Print:

e Circle Without End
Naturegraph Publishers,
Inc. 1982

e IWAP7 "Holistic

Medicine Wheel"
e IWAPS Identity Imaging.

Video:

Internet:




identity.
PSVS, CCT,
IL

FO - Analyze
the effects of
external labels
on Aboriginal
peoples.

LO - Identify
ways that legal
and political
appellations
affect identity.
CCT

LO -
Recognize
Aboriginal
peoples’ right
to self-define.
PSVS

Display the legal or government appellations for Aboriginal
peoples from IWAPS Definitionson the chalkboard or

overhead projector.

Conduct a discussion with students about the legal and
political labels that are applied to Aboriginal peoples. Ask
students to notice that most labels that are applied to
Aboriginal peoples are external. Tell students that
Aboriginal peoples prefer original historical names, or the
names they originated.

Ask students to notice that each group: First Nations, Métis
and Inuit; are distinct groups with unique heritages,
languages, cultures and spiritual beliefs.

Community:
Print:

e IWAP9 Definitions

Video:
Internet:

Aboringal students may feel
uncomfortable being singled out
to share when dealing with
Aboringal content.

FO - Respect
the
distinctions
among and
within
Aboriginal
groups: First
Nations, Métis
and Inuit.
CCT,IL, C

LO - Use
legal, political
and preferred
terms in their

This diagram denotes the combining of two cultures, Dene
and European Nations, to create the Métis Nation. Teachers
may replace the Nation on the left with the Nation in whose
community they teach.
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Discuss with students the unique identity of the Métis

Community:

e Aboriginal historians,
community members,
parents.

Print:

o IWAPI10 Métis

e Canada’s First Nations,
Dickason

e First Nations in Canada,
INAC

o Flags of the Metis, Racette




appropriate
contexts. N,
IL

LO - Describe

people. Point out that Métis identity includes ancestry, but
more importantly, is linked to a culture that is distinctly
Meétis. Copy IWAP9 Métis for students and have them read
and discuss what makes Métis people distinct from other
Aboriginal peoples.

Video:

Internet:

e http://www.turtle-

the . .
relationship  |Have students brainstorm ways in which Aboriginal peoples Pt ]
between practise their cultural traditions. Examples might include:
culture and (The hyphen between turtle and
identity. CCT, o Hunting island is part of this Internet
IL « Fishing address.)
e Trapping and gathering
e Ceremonies
e Feasts
e The use of drums, music, dance, storytelling
e Leadership development
e Symbols of identity.
From the list on the previous page, offer students a choice of
which cultural tradition to research. They may want to
interview a First Nations, Métis or Inuit individual who
practises or has knowledge of his/her cultural traditions.
FO - Respect Emphasize that students are studying one small part of a
Aboriginal people’s culture for practical purposes. Their research will
cultural contribute to a much larger circle of knowledge.
traditions.
Ensure students research all Aboriginal groups:
LO -
Research and |First Nations, Métis and Inuit.
demonstrate
knowledge of |From the interview/research students may find:
Aboriginal
peoples’ e Who participates?
cultural e When is it appropriate to practise this particular
traditions. TL, cultural tradition? Community:
IL, CCT e What is the cultural significance of the
event/activity? e Aboriginal authors
LO - Make e How does the cultural tradition relate to the identity o Libraries
connections of the participants? Observers? o Government offices
between e What barriers, if any, are there to continuing the o Museums
personal and cultural tradition today and into the future? e Tribal Council offices
Aboriginal e How can society help in maintaining the cultural e Gabriel Dumont Institute.
cultural traditions of Aboriginal peoples?
traditions. e What are students’ own cultural traditions? Are they Print:
PSVS, IL similar to Aboriginal cultural traditions? In what



http://www.turtle-island.com/metis.html
http://www.turtle-island.com/metis.html

LO - Learn
and practice
group skills:
cooperate,
participate,
listen, respect,
and assume
different roles.
PSVS,IL, C

LO -
Recognize and
avoid the use

of stereotypes.
CCT, IL

LO - Build on
group and

leadership
skills. IL, C

ways?

Students present and hand in their research assignment for
evaluation. Journal entry: What did your research, and that
of your classmates, teach you about the importance of
culture to identity? How do cultural traditions contribute to
a people’s self-concept? Your own?

In small groups have the students imagine they are working
for a Hollywood producer who is creating a movie based on
a Saskatchewan Aboriginal group. This producer is sensitive
to stereotypes and wants to avoid the traps of other
producers in their portrayals of Aboriginal peoples. Students
will advise this producer by providing:

o Ideas for set, scenery and props

e Wardrobe considerations

e Plot, character and dialogue considerations
o Casting considerations.

Students should also submit a list of:
e Print video and electronic sources.

e Names of people to whom they speak.
e Names of places they visit for information.

e Short Story, "Cowboys
and Indians," by Johnston

Video:
o The Little Trapper

Internet:

FO — Identify
the major
elements of
Aboriginal
worldviews.
CCT, C

LO — Deepen
understanding
of Aboriginal
worldviews.
CCT, PSVS

Brainstorm meanings for the terms principle and
philosophy. To ensure understanding, the teacher may give
examples from his/her own life and ask students for
examples from theirs. The teacher may ask: What principles
govern your lives? What is your philosophy on a given
topic?

Have students read IWAP11 First Principles. In small

groups, have students discuss the meaning of the twelve
principles.

Conduct a discussion that may include:

e Give examples from nature of the idea that all things
in the universe are connected in some way.

e Give examples of both types of change: the coming
together of things and the coming apart of things.

o Give examples of things that occur in cycles or
patterns.

Community:

e Elders,
e Aboriginal community
leaders.

Print:




LO - Make
connections
between
Aboriginal
worldviews
and personal

worldviews.
IL, C, PSVS

LO - Describe

e Give examples of how the breaking of spiritual laws
can affect the physical world and vice-versa.

e How are people both physical and spiritual beings?

e Speculate on why people must struggle to acquire
new, personal gifts.

e Give an example of a true learning experience.

o Create a scenario where an individual uses the four
related capacities of the spiritual dimension.

e Why is it important for individuals to participate in
the development of their own potential?

e What choices do people have when deciding to

e IWAPI11 First Principles

Video:

e The Sacred Circle
e Part 3: 1 Was Born Here
In Ste. Madeleine.

Internet:

an ) )
. develop their own potential?
understanding : .
of the cyclical e Who has been your guide thus far on your journey
) and how has he/she assisted? Whose responsibility is
nature of life. , i .
one’s success according to principle 12?7 Why does
IL, C, PSVS .
this make sense?
Have students interview an individual who has achieved
success. Find out about the struggle to achieve the success
and the rewards upon getting there. Students may also ask
individuals define success and how these compare to the
students’ definition of success
FO - Identify
and explain
the ethics by
which
Aboriginal

peoples live.

LO - Display
an
understanding
of the spiritual
philosophy of
Aboriginal
peoples. CCT,
PSVS, C

LO - Discuss
the value of
ethics in
everyday life.
PSVS, C, IL

LO - Produce

Have students read IWAP12 Code of Ethics. In small

groups, have students discuss why each ethic could be
helpful to guide people in their everyday lives. They may
want to think about what would happen if they do not
adhere to the Code of Ethics.

Develop a code of ethics for the classroom and display the
code of ethics in the classroom.

Community:

e Family and community
members, teachers,
counselors and
administrators.

Print:

e IWAPI12 Code of Ethics

Video:

Internet:




codes of ethics
that represent
personal
values. PSVS,
C, 1L,

FO - Interpret
the important
teachings of
tricksters in
Aboriginal
stories.

LO — Display
understanding
that
Aboriginal
worldviews
are embedded
in Aboriginal
literature. IL,
CCT

LO - Gain
insight to the
importance of
trickster
stories to
Aboriginal
cultures. CCT,
PSVS

Have students read and compare a variety of trickster stories
using IWAP13 Comparison Chart, and consider the

following questions.

e What can you infer about the trickster from his
actions?

e What can you infer about the Creator?

o What evidence suggests the physical world is
spiritual?

e What can you infer about the Aboriginal peoples’
relationship with the physical world?

e What do you learn about caring for the environment
from the story?

e What evidence suggests that all creatures are equal?

Look back at the IWAP11 First Principles. What happens
in the stories that you can connect to those principles?

Community:
Print:

e IWAPI13 Comparison
Chart
e IWAPI14 Narrative

Video:

e For variety in
presentation, many
trickster stories are
available on video.
Tricksters: Coyote, Hare,
Nanabush, Old Man,
Wesakychak, Kluskap.

IWAPI14 Narrative offers an
explanation of how Aboringal
peoples' view of 'Myth' is
different from the European view.

FO - Value
Aboriginal
authors’
literary
contributions.

LO - Discuss
how
Aboriginal
authors
express
worldview
through their

Have students choose an author from IWAP15 Aboriginal
Authors/Artists/Athletes. Read selections of the author’s
work and provide answers to the following questions:

e How is worldview reflected in the writing?
e What biographical information did you find on this
particular author?

Have students put author information and a summary of
their works on index cards. Make the collection available to
all students and request that students add to it during the
course.

Community:

e Aboriginal authors and
storytellers.

Print:

e IWAPI15 Aboriginal
Authors/Artists/Athletes
e IWAPI16 Passing on the

Knowledge.




works. C, Have students read the biographical information and Video:
CCT, IL personal statements from the National Native Role Model
Posters. Compare the information and personal statements Internet:
LO - _ for similarities and differences. How is worldview expressed
Experience in their statements? Protocol regarding traditional
and analyze Aboringal stories and storytelling
Aborlglnal To extend this activity teachers may ask students to review a N€€ds to be observed. See
literature. book by an Aboriginal author of their choice. IWAP16 Passing on the
CCT,IL, C Knolwedge for more information.
Read, or invite a storyteller to read, "Chapter One:
Ahtahkakoop’s World" from Ahtahkakoop.
FO - Value Ask students to close their eyes and visualize as the story is Community:
storytelling being read. Have students write in their journals about their
both as a impressions of what Ahtahkakoop’s world must have been | Print:

teaching tool
and as an art
form. PSVS,
CCT, C

LO - Engage
in listening for
a variety of

purposes.
CCT, IL

LO - Write
with a specific
audience in
mind. CCT,
IL, C

like.
Have students form groups and discuss:

e How does the storyteller incorporate lessons into the
story?

e Who is the audience?

o How might the historical purpose and audience differ
from the purpose and audience today?

e Who are the primary characters in the story? Why
might this be so?

e For what effect or purpose does the storyteller use
voice volume and pauses?

e What other literary devices did you notice?

Have students write their own stories that teach an important
lesson. Ask students to choose a specific audience. They
may choose a younger sibling or other family member, or
younger children in your local elementary or preschool.

¢ National Native Role
Models Posters (Available
by calling 1-800-363-
3199)

o Ahtahkakoop, by Deanna
Christensen.

Video:
Internet:

http://nativeauthors.com

Writing for a real audience adds
purpose and incentive



http://nativeauthors.com/

FO - Explore
the unique
ways in which
Aboriginal
peoples
experience
spirituality.
CCT, PSVS

LO -
Distinguish
similarities
and
differences
among the
spiritual
beliefs of
Aboriginal
groups. CCT,
N, TL

LO - Choose
and practice
presentation
skills. IL, N,
TL

Have students research the beliefs and ceremonial practices
of a chosen Aboriginal nation. Students may write and
present a report, highlighting the similarities and differences
among the Aboriginal groups.

In small groups, have students read IWAP17 Early
Settlement Life, IWAP18 Spirituality (RCAP) and
IWAP19 Religion (Inuit). Have students divide chart paper
into three columns and label each column with the title of
the reading. Ask them to discuss and list the similarities and
differences their group notices. Have each group present its
findings to the class.

In pairs, have students look at the timeline and compare the
Aboriginal worldview to the European worldview. What are
the similarities and differences? Have students speculate on
reasons for these similarities and differences.

Community:

e Aboriginal storytellers,
historians

Print:

e IWAPI17 Early Settlement

Life,

e IWAPIS8 Spirituality
(RCAP)

o IWAPI19 Religion (Inuit)

Ahtakahkoop (2000)
e Time line

Video:

Internet:




waP1 Native Studies 10 - Self-Assessment Profile

Name; Date:

% Check the box below that best describes you.
1. My knowledge of Aboriginal life and people is:

none minimal good extensive

[ [] [] [

2. My knowledge of Aboriginal peoples comes from:

school television/ home other - specifically
movies

[ [] [ [

3. I enrolled in Native Studies 10 because I want:

an interesting knowledge a challenge other - specifically
class

[ [ [ [

4. In school, I am good at:

social math arts other - specifically
sciences

[ [ [ [

5. In school, I am not very good at:

social math arts other - specifically
sciences

[ [ [ [

6. In school, I work best:

independently in a group with a partner other -

[ [ [ [

7. Name three Saskatchewan First Nations.

8. List three historical uses for the buffalo.

9. IfI could be good at anything I wanted, it would be:

—_—— e e e e e T e e —Tm e e e e e e e
Unit One - Identity and Worldviews: Aboriginal Perspectives



IwAP2 “T° Diagram

When I respect others I...
When I respect myself...

—_——— e — — — — — — — —e —e—e —e —e ——a
Unit One - Identity and Worldviews: Aboriginal Perspectives
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IwAP3 Equity

Competitive sports events have long acknowledged the need for equity. Golfers have handicapping scores.
Women golfers have “red tees” that reduce the distance between the tee and the green. Female basketball
players use a smaller [lower] basket than the one male basketball players use... Competitive sports events
attempt to level the playing field in order to achieve equity... In events in which size and gender are
significant factors in the competition, competitors are placed in categories with comparable players. For
example, weightlifters, boxers, and wrestlers compete with those of like gender and size. A heavyweight
does not compete with a middleweight... Competitive events that don’t account for differences in gender,
physical size, or physical strength of the players are those events in which size, gender, and strength are not
a factor. Skeet competition allows men and women to compete with one another because it is the power of
the gun and the accuracy of the shooter that are the critical elements- not size, gender, or physical strength
of the competitor. The power of the racecar or the strength of the horse is a factor so significant that it
makes the person driving the car or riding the horse of lesser consequence, comparatively speaking.

(Payne, Ruby K. and Paul D. Slocum, 2000, pp. 8-10. Reprinted with permission from RTF Publishing.)

What is Equity?

A useful approach in coming to understand what equity means is to ask the question, What is fair?
Fairness and justice for all people, taking into account their unique situations, is at the heart of equity.

For example:
Let’s say two children are playing and fall and hurt themselves. One child is a hemophiliac and the other
child doesn’t have anything the matter with her. Both kids are going to bleed, both kids are going to hurt.

But you can’t attend to the children in the same way. Because if you do the same thing for both kids, one of
the children is going to die because they don’t have the capacity to start the clotting.

(Saskatchewan Education, 1997, pp. 4-5. a)

—_—— e e e e e T e e —Tm e e e e e e e
Unit One - Identity and Worldviews: Aboriginal Perspectives



1wAP4 Decision Making

(Saskatchewan Education, 1999, p 354. ¢)
The following guidelines may assist students in

learning and using the decision-making process.

e Identify the problem or dilemma. Help
students define the problem or dilemma in a
concise and positive way. Have them consider
who “owns” different parts of the problem and
decide who is capable of resolving the
problem.

e List alternative choices. Have students list as
many alternative choices or solutions as
possible.

e Consider alternatives and predict possible
consequences of each. Have students
determine their goal(s) in solving the problem
or resolving the dilemma. Encourage them to
consider all of the factors involved, including
values and feelings about each alternative,
and the advantages and disadvantages of
each.

e Have students decide whether it is necessary
to obtain more information before choosing an
alternative and, if so, where and how they can
obtain needed information.

e Explain to students that decisions usually
have more than one consequence, so they
must thoughtfully consider what could be lost
and gained for themselves and for others in
the short and the long term.

e Select and use the best alternatives. Have
students decide which of the alternatives will
most clearly meet their goals with the most
positive and least negative consequences.

e Instruct students to evaluate the choice that
they make. Encourage them to reflect on
whether their choice is satisfactory and
whether they would choose it again. Also,
encourage them to reflect on whether they
learned anything from going through the
process that will be helpful in future decision-
making situations.

e Ask students to think about the
transferability of the skills developed in the
decision-making process. How could they
apply what they learn both in and out of
school?

—_— e T <Te e <Tm <D e T e i e e e e e s e e e e
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Decision-making Styles

Students may find it useful to know and
understand their own decision-making practices.

Agonizing

People using this style search for so much
information that the decision gets very complex.
They are in danger of becoming “lost” in the
confusion.

Compliant

People using this style prefer to let someone else
decide. “Whatever you say, sir.”

Delaying

People using this style cannot make up their
minds. “I'll do it later.” (They are known as
procrastinators.)

Fatalistic

People using this style believe that it does not
matter what their decision is because the outcome
is predetermined by fate.

Impulsive

People using this style decide, then think about
the decision later. This is perfectly acceptable in
many situations, such as where to park on a busy
street.

Intuitive

People using this style use more feeling than
thinking. “It feels right inside so I think I'll do it.”
We are encouraged to “trust our feelings”. Some
argue that intuitive decision making is a higher
order of decision making than the logical or
rational style.

Paralysis

People using this style know they must decide but
are so overwhelmed by the choices that they are
unable to make any decision at all.

Planning

People who use this style are organized decision

makers who consider alternatives before deciding.
They follow a definite strategy.

—_—— e e e e e T e e —Tm e e e e e e e
Unit One - Identity and Worldviews: Aboriginal Perspectives
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1wAP5 Banished Activity
“BANISHED”
INSTRUCTIONS: Imagine that you have been ordered to spend nine (9) months on an island in Northern

Saskatchewan. Below is a list of provisions, of which, you can take only ten (10). Rank these ten (10) items
in order of importance, number 1 being the most important, and so on.

Sling Shot

Wood Stove

Axe

Sleeping Bag

First Aid Kit
Compass

INXS CD

Portable Toilet
Sears Catalogue
Fishing Pole

22 Gun

Ten Boxes of Shells
10 Feet of Rope
Hunting Knife

8 Feet of Snare Wire
Radio/CD/Cassette Player
Matches (5 Boxes)
The Best of Elvis CD
Lighter

20 Boxes of Cigarettes
Box of Reading Material
Winter Jacket

Tools

Army Tent

Buffalo Hides

T.V. Set

Cooking Pots

Water Container
Woolen Socks

Flour

Lard

Patsy Cline Cassettes
5 Diaper Pins

—_—— e e e e e T e e —Tm e e e e e e e
Unit One - Identity and Worldviews: Aboriginal Perspectives



1wAPs Introductory Lesson “For Angela”

Topic: “What is in the Box?”

Specific Issue: Ignorance-based Thinking

Objectives: Understand the concepts of bias, stereotyping and prejudice

Materials: A small box with brand printing on the side (e. g., Kraft Dinner) and a small bag of chips sealed

inside the box.

Procedure: Place the box at the front of the class and write down students’ perceptions; pass the box

around.

Activity and Strategy:

=  Place a sealed box at the front of the class when
class begins.

=  Ask one student to identify what’s inside without
touching the box, using only the label as a clue.

= Allow a few students to feel the weight of the box
(without shaking!) and then guess. “I don’t
know” is not a guess.

= Allow remaining students to shake the box and
guess.

=  Show how some perceptions, once the students
have more information, eliminate earlier
perceptions (e. g., nothing).

=  Some students will still cling to the perception
that the box contains what is written on the side
(e.g.,“a few pieces of macaroni”).

=  Offer a reward of what is in the box to the first
person to guess correctly.

Key Questions:

*  What is in the box?

= Students will answer what is printed on the
outside of the box.

»  Write perceptions on the board. Also ask
why this is his/her perception and write
down reason.

= May get the answer “nothing,” which is also
useful.

»  What are some ways we could find out without
opening the box?

*  What do we learn from the weight of the box?

=  What do we learn from shaking the box?

= If this box were not in the class, but where it is
“supposed to be” would you guess there was
something else inside? (e. g., the cafeteria
kitchen)?

Extension: (Application)

= Write the definition for bias — explain the relationship to the first perceptions of the box.

=  Write the definition for stereotype.

Ask students about groups or cliques within the school (ex: jocks).
Explain how this is like the outside of the box, and once we get to know more, we often find stereotypes
to be incorrect (e.g., some “jocks” participate in artistic endeavors as well).

= Write the definition for prejudice.

Explain the difference between a stereotype and prejudice.

= Write the definitions for discrimination and racism.

Evaluation:

=  Connect to the next lesson using “For Angela” and have students give examples of stereotypes and

prejudice from the video.
= Definitions quiz.
=  Definitions on unit exam.
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(LaPlante, Dwayne. Mount Royal Collegiate. Used with permission.)
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waP7 Holistic Medicine Wheel

An understanding of the significance of the circle is the first step toward understanding the Medicine Wheel
concept. The Medicine Wheel circle is unique and sacred to many indigenous peoples in North and South
America. The concept of the circle is reflected across the many diverse tribal cultures that collectively are
referred to as indigenous peoples. Many tribal cultures, especially the plains tribes, use concepts of the
circle through their teachings of the Medicine Wheel. The circle is the heart of their value system,
philosophy, and religion. Many traditional tribal cultures teach that all living elements are connected and
each is affected as much as any part of the circle is affected. What is put in the Medicine Wheel Circle is
circulated among the people. It is important that people are careful about what is put in the Medicine
Wheel, as it will go around. The circle is eternal. The Medicine Wheel circle is a vital part of Northern and
Southern Plains culture, as well as of other tribal cultures throughout North and South America. It is
important to understand that not all tribes believe in the concept of the Medicine Wheel. However, for the
purpose of brevity in explaining the Medicine Wheel, a brief and general description is presented from a
Comanche and Kiowa perspective.

First and foremost, the symbol of the circle provides the foundation of spirituality, family structure,
gatherings of people, meetings, songs and dances. The circle surrounds the entire thought process of
traditional indigenous peoples. This symbol is still used by many indigenous peoples in North and South
America. There are many different ways to express this concept: the four grandfathers, the four winds, the
four cardinal directions, and many other relationships that can be expressed in sets of four.

The Medicine Wheel teaches us that we have four aspects to our nature: the physical, the mental, the
emotional, and the spiritual. Each of these aspects must be equally developed in a healthy, well-balanced
individual through the development and use of volition. All elements are contained within the Medicine
Wheel, and all elements are equal within it. The Medicine Wheel is symbolic of the total universe. For
people who recognize this holistic unity, the natural forces of the universe inspire wholeness of being. A
natural high, this discovery provides possibilities that cannot be conceived of from more limiting worldviews.
An indigenous worldview holistically interrelates all components of life. Tribal structures of life cannot be
fragmented due to the intrinsic binding and interconnecting power of the circle.

Inside-Out vs. Outside-In

The first place to start is with “self.” Therefore, the inside-out approach means to start first with self - to
start with the most inside part of self - with your paradigms, your character, and your motives. Look at your
own life first, rather than looking at other people’s lives when examining the whole picture. The inside-out
approach suggests that if we want to develop the trust that results in win-win agreements and synergistic
solutions, we must control our own lives and subordinate short term desires to higher purposes and
principles.

The Medicine Wheel teaches us that the four symbolic races are all part of the human family. All are
brothers and sisters living on the same Mother Earth: white, black, yellow, and red. The Medicine Wheel
teaches us that the four elements, each so distinctive and powerful, are all part of the physical world. All
must be respected equally for their gifts of life: fire, water, air and earth. The Medicine Wheel teaches us
the cycles of human development from our birth toward our unity with the wholeness of creation: wholeness,
growth, nourishment, and protection. The Medicine Wheel teaches us symbolic meanings of life: virtue,
power, competence, and significance. Finally, the Medicine Wheel teaches us that in this global universe,
“all things are connected and related.”
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(Pewewardy, Cornel, 1999, p. 31. Reprinted with permission from AISES Publishing Inc.)

—_——— e — — — — — — — —e —e—e —e —e ——a
Unit One - Identity and Worldviews: Aboriginal Perspectives



wAPs Identity Imaging
Discuss with students four aspects of the self: physical, mental, emotional, and spiritual

Find a comfortable space in the classroom. Close your eyes, if that is comfortable to you. Take several deep
breaths.

Remember a time that you felt good about your physical self, i.e., an athletics event, a quiet moment walking
in nature, ete. Try to re-experience this in as much detail as possible. How did you look in that situation?
What sounds did you hear? Did you perceive anything with your sense of smell or touch? Try this for at
least a minute.

Now, remember a time you felt good about the mental part of yourself i.e. finding a solution to a problem in
everyday life, reading a bedtime story to a younger sibling, playing chess, or working on a hobby. Try to
recreate the experience as clearly as possible, as you did above.

Now, remember a situation in which you felt loved and when you felt the capacity to love others, i.e. a
moment shared with a relative, friend, pet, or other. As above, recreate the experience in your mind.

Finally, try to recall a time in which you felt a strong connection with your own history and with the world
around you i.e. religious experience, communion with nature, creativity through art, etc. Try to recreate the
experience as clearly as possible.

For the purpose of this exercise, write down what it is you visualized in each aspect of yourself: physical,
mental, emotional and spiritual. Use as much detail as possible.
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waP9 Definitions

Aboriginal peoples: The descendants of the original inhabitants of North America. The Canadian
Constitution recognizes three groups of Aboriginal peoples — Indians, Métis people and Inuit. These are
three separate peoples with unique heritages, languages, cultural practices and spiritual beliefs.

Inuit: An Aboriginal people in northern Canada, who live above the tree line in Nunavut, the Northwest
Territories, Northern Quebec and Labrador. The word means “people” in the Inuit language — Inuktitut.
The singular of Inuit is Inuk.

Meétis: People of mixed First Nations and European ancestry who identify themselves as Métis, as distinct
from First Nations people, Inuit or non-Aboriginal people. The Métis have a unique culture that draws on
their diverse ancestral origins, such as Scottish, French, Ojibway, and Cree.

First Nation: A term that came into common usage in the 1970s to replace the word “Indian,” which many
people found offensive. Although the term First Nation is widely used, no legal definition of it exists.
Among its uses, the term “First Nations people” refers to the Indian people in Canada, both Status and Non-
Status. Many Indian people have also adopted the term “First Nation” to replace the word “band” in the
name of their community.

Indian: A term that describes all the Aboriginal people in Canada who are not Inuit or Métis. Indian
peoples are one of three groups of people recognized as Aboriginal in the Constitution Act, 1982. The act
specifies that Aboriginal people in Canada consist of Indians, Inuit and Métis people. In addition, there are
three legal definitions that apply to Indians in Canada: Status Indians, Non-Status Indians and Treaty
Indians.

Status Indian: An Indian person who is registered under the Indian Act. The act sets out three
requirements for determining who is a Status Indian.

Treaty Indian: A Status Indian who belongs to a First Nation that signed a treaty with the Crown.

Bill C-31: The pre-legislation name of the 1985 Act to Amend the Indian Act. This act eliminated certain
discriminatory provisions of the Indian Act, including the section that resulted in Indian women losing their
Indian status when they married non-Indian men. Bill C-31 enabled people affected by the discriminatory
provisions of the old Indian Act to apply to have their Indian status restored.

(Canada. Indian and Northern Affairs Definitions - March 2000 (QS-6119-001-EE-A2)
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http://www.ainc-inac.gc.ca/pr/info/infol01 e.pdf. Reprinted with the permission of the Minister of Public
Works and Government Services Canada, 2002.)
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wapP10 Métis

The story of the Métis in Canada is one of a unique people. Genetically and culturally, their formation
represents a mixture of European (primarily French) and Native (primarily Cree). Their language, Michif,
is one of the clearest examples of that fact, being partially French (mostly the nouns) and partially Cree
(mostly the verbs).

The Métis came into being during the eighteenth century, when the fur trade was extending west into the
Prairies. The French voyageurs who manned the big canoes made personal connections with Natives in the
area-very personal when it came to Plains Cree women. The marriages between the two (whether or not
they were sanctified by the Catholic church) were practical for both cultures. Their children learned from
each people.

From the Native culture they learned how to hunt buffalo and how to prepare pemmican, the staple food for
the fur trade. European culture taught them how to farm and how to build and use the big ox-driven carts
they utilized to carry large loads of pemmican from the hunt to their homes.

By the beginning of the nineteenth century, there were several thousand Métis, most of them around the
area of present day southern Manitoba.

The Métis developed a sense of nationhood not only from their distinct culture but from battles they won.
One of the “enemies” that they fought was the Hudson’s Bay Company. This organization had been given
most of what is now Canada in 1670 by King Charles II, who had little idea of what he was giving away so
freely: a monopoly of trade on the lands drained by the waters that flow into Hudson Bay.

In 1811, Lord Selkirk, a leading official in the Hudson’s Bay Company, arranged for settlers to be brought to
what is now the Winnipeg area. The settlers got along with the Métis, whose land they were sharing, but
the governor of this new colony made enemies with the Métis by declaring that they should not be providing
pemmican for the fur trade, as the trade was an H.B.C. monopoly. This conflict came to a head in 1816
when Governor Semple and about 25 of his men challenged the leader of the Métis, Cuthbert Grant (¢c.1793-
1854) and a slightly smaller group of his people. When the smoke cleared, the governor and his men were
dead, as was only one of the Métis. A song was composed to celebrate this victory (unfortunately referred to
as the Seven Oaks “massacre” in many history textbooks). The people started calling themselves the “New
Nation” and the song became their national anthem.

For several generations the Métis had worked for the Northwest Company, a rival of the H.B.C. based in
Montreal. In 1821, the H.B.C. absorbed its competitor and could truly be said to hold a monopoly after that
date. But the Métis (continued) to challenge the company. This came to a head in 1849 when a Métis
named Pierre-Guillaume Sayer, among others, was charged with trafficking in furs. Despite the fact that he
was charged, he was let go once the trial was over. This perhaps reflected the fact that a good number of
armed Métis were waiting outside the courtroom.

The Métis inherited the political alliances and enemies of the Cree mothers, grand-mothers, and great-
grandmothers. They fought alongside the Assiniboine and Saulteaux, and fought against the Dakota Sioux
and the Blackfoot. In 1851, a group of Métis met and defeated a much larger force of Sioux at the Battle of
Grand Coteau, another victory for the New Nation.

This sense of self came under severe threat during the 1860s. In 1867, the year of Canadian Confederation,
the new country began negotiating with the H.B.C. for a massive transfer of land. People moving out to the
West at that time included in their numbers “Canada Firsters,” who arrogantly declared to the Métis that
the future of the West belonged to them and not the “half breeds.” The antagonism was exacerbated by the
presence of outsiders surveying land held by the Métis for generations. In 1869, the Métis took action. A 25-
year-old, college-educated man named Louis Riel emerged as their leader. They formed a provisional
government and blocked entry of the Canadian governor at the U.S-Canada border. Their government had
the support of most people but made the unfortunate mistake of imprisoning, and eventually executing, an
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especially obnoxious White, Protestant, Ontarian by the name of Thomas Scott, an action that would
have dire consequences for Louis Riel.

In 1870, most of the proposals put forward by the provisional Métis government were put into legal place by
the Manitoba Act. The Métis had their rights to the land recognized through legal papers known as “scrip.”
Riel’s status became an unusual one. He was officially exiled by the federal government but time and again
he was elected to parliament by the people of Manitoba, both Métis and non-Métis alike.
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IWAP10 M ét1S (continued)

In the Manitoba of 1871, there were 9,800 Métis, 5,270 of whom were French-speaking (the rest spoke
English). In the same area there were only 1,600 Whites, and a greater number, undetermined, of Cree.
That was to change with the westward migration of settlers. With them came land speculators and
government officials who were not above working out scams to cheat the Métis of their scrip. The laws
relating to scrip changed 11 times over 12 years and most Métis ended up moving west into what is now
Saskatchewan and Alberta.

In the 1880s, the Métis found themselves in a similar situation to that which they had faced earlier in
Manitoba. They again called upon Louis Riel, then living peacefully in Montana, to lead them in what would
become known as the Second Riel Rebellion. [Note: Other sources refer to this event as “Resistance.] They
would lose this time, thanks to the technology against them (i.e., the new railroad, steamboats, and the
precursor to machine guns) and due to Riel’s reluctance to fight. He would be hanged in 1885, largely
because of his authorization of the execution of Thomas Scott years earlier.

Throughout the twentieth century, the Métis were still in an uncertain political position. Some, in Alberta,
live in what are termed “colonies,” developed during the 1930s. They have been fighting for royalties for the
oil and gas extracted from their land. Other Métis organizations suffer from the lack of definition of who is
and isn’t Métis and from a lack of federal recognition of their status.
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(Steckley, John L. and Bryan D. Cummins, 2001, pp 98-100. Reprinted with permission from Prentice
Hall.)

—_——— e — — — — — — — —e —e—e —e —e ——a
Unit One - Identity and Worldviews: Aboriginal Perspectives



wap11 First Principles

What follows is a summary of some of the important teachings of the Sacred Tree.
Each one of them is a gate opening onto a path. It is up to the traveller to step through the gate and begin
the journey.

1. Wholeness. All things are interrelated. Everything in the universe is part of a single whole. Everything
1s connected in some way to everything else. We can understand something only if we can understand
how it is connected to everything else.

2. Change. All of creation is constantly changing. Nothing stays the same except the fact that there are
always cycles of change. One season follows the other. Human beings are born, live their lives, die and
enter the spirit world. All things change. There are two kinds of change. The coming together of things
(development) and the coming apart of things (disintegration). Both of these kinds of change are
necessary and are always connected to each other.

3. Changes happen in cycles or patterns. They are not accidental or without purpose. Sometimes it is hard
to see how a particular change is connected to everything else. This usually means that our ability to see
is limited by the situation we are in.

4. The seen and the unseen. The physical world is real. The spiritual world is real. Yet, there are
separate laws which govern each of them. When we break the spiritual laws, it can affect the physical
world. When we break the physical laws, it can affect the spiritual world. A balanced life is one that
honors the laws of both the physical world and the spiritual world.

5. Human beings are spiritual and physical.

6. Human beings can always acquire new gifts, but they must struggle to do so. The timid person may
become courageous. The weak person may become bold and strong. The insensitive person may learn to
care for the feelings of others. The person who values only money and material things can begin to look
inside and listen to his inner voice. When human beings develop new qualities, this process is called
“development” or “true learning”.

7. There are four parts of “true learning”. These four parts of every person’s nature are shown in the four
points of the medicine wheel. These four parts of our being are developed through the use of our volition,
or will. A person cannot learn in a totally whole and balanced way unless all four parts of his/her being
have been involved in the process.

8. We develop the spiritual aspect of our nature in four related ways:

First, we have the capacity to respond to non-physical realities like dreams, visions, ideals, spiritual
teachings, goals and thoughts.

Second, we have the capacity to understand that these non-physical realities can teach us about our own
potential to do or be something more, or different, than we are now.

Third, we have it within us to express these dreams, visions, ideals, spiritual teachings, and our own
goals and thoughts by using symbols like language, mathematics and the arts.
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Fourth, we have the capacity to use these symbols to guide our future actions. These actions will
make it possible for us to “enter into” the vision, or goal we have set before ourselves in the form of
symbols, and thus develop our true potential.

9. We must become actively involved in the process of developing our own potential.
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10. TWAP11 First Principles (continued)

11. The doorway through which all must pass if they wish to become more or different that they are now, is
the doorway of the will (volition). A person must decide to take the journey. The path has never-ending
patience. It will always be there for those who decide to travel it.

12. Anyone who sets out on a journey of self-development will be helped. There will be guides and teachers
who will appear, and spiritual protectors who will watch over the traveller. No test will be given that
the traveller does not already have the strength to meet.

13. The only way to fail on the journey will be our own failure to follow the teachings of the Sacred Tree.

(The Four Worlds Development Project, 1988, pp. 27-32. Reprinted with permission from the Four Worlds

International Institute for Human and Community Development.)
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1wAP12 Code of Ethics
1. Each morning when you wake up, and each evening before sleeping, give thanks for the life within you,
for all life, for the good things the Creator has given you and others, and for the opportunity to grow a

little more each day. Give thanks for yesterday’s thoughts and actions and for the courage and strength
to be a better person. Ask for the things that will benefit everyone.

2. Respect. Respect means “to feel or show honour or esteem for someone or something; to consider the
well-being of, or to treat someone or something with deference or courtesy.” Showing respect is a basic
law of life.

e Treat every person, from the tiniest child to the oldest elder with respect at all time.

e Special respect should be given to elders, parents, teachers and community leaders.

¢ Don’t make anyone feel “put down” by you; avoid hurting other hearts as you would avoid a deadly
poison.

e Don’t touch anything that belongs to someone else (especially sacred objects) without permission, or
an understanding between you.

e Speak in a soft voice, especially when you are with elders, strangers or others who should be
especially respected.

e Never interrupt people who are having a conversation.

¢ Respect the privacy of every person. Never interfere with a person’s quiet moments or personal
space.

e Never walk between people who are having a conversation.
e Do not speak about others in negative ways, whether they are present or not.

o Treat the earth and all of her aspects as your mother. Show deep respect for the mineral world, the
plant world, and the animal world. Do nothing to pollute the air or the soil. If others want to
destroy our mother, rise up with wisdom to defend her.

e Show deep respect for the beliefs and religions of others

e Listen with courtesy to what others say, even if you feel that what they are talking about is
worthless.

e Listen with your heart.

3. Respect the wisdom of the people in council. Once you give an idea to a council or a meeting, it no longer
belongs to you. It belongs to the people. Respect demands that you listen carefully to the ideas of other
people in council, and that you do not insist that your idea is best. You should freely support the ideas of
others if they are true and good, even if those ideas are quite different from the ones you have
contributed. The clash of ideas brings forth the spark of truth.

Once a council has decided something in unity, respect demands that no one speak secretly against what
has been decided. If the council has made an error, that error will become clear to everyone it its own
time

4. Be truthful at all times, and under all conditions.

—_—— e e e e e T e e —Tm e e e e e e e
Unit One - Identity and Worldviews: Aboriginal Perspectives



5. Always treat your guests with honour and consideration. Give your best food, your best blankets, the
best part of your house, and your best service to your guests.

6. The hurt of one is the hurt of all.
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IWAP12 Code of Ethics (continued)

7. Receive strangers and outsiders with a loving heart and as members of the human family.

8. All the races and tribes in the world are like the different coloured flowers of one meadow. All are
beautiful. As children of the Creator they must all be respected.

9. To serve others, to be of some use to family, community, nation or the world is one of the main purposes
for which human beings have been created. Do not fill yourself with your own affairs and forget your
most important task. True happiness comes only to those who dedicate their lives to the service of
others.

10. Observe moderation and balance in all things.
11. Know those things that lead to your well-being and those things that lead to your destruction.
12. Listen to and follow the guidance given to your heart. Expect guidance to come in many forms: in

prayer, in dreams,
in times of quiet aloneness and in the words and deeds of wise elders and friends.
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(The Four Worlds Development Project, 1988, pp. 76-84. Reprinted with permission from the Four
Worlds International Institute for Human and Community Development.)
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1wAP13 Comparison Chart

Title/Author Aboriginal Main Minor Characters Crisis Consequence Solution
Nation Character

The Creator takes pity on
Wisakedjak and endows him with

Example: The Cree Wisakedjak Otter Wisakadjak The rains come and | the power to recreate everything
Beginning of the Beaver disobeys the flood the earth. using the material beneath the
Cree World. by Muskrat Creator water. He enlists the help of
Ella Elizabeth Otter, Beaver and Muskrat with
Clark no success. Finally, Muskrat

obtains a bit of earth from which
Wisakedjak recreates the earth
and plant life.
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wAP14 Narrative

Canada’s native people have created a vast and remarkably diversified body of oral narratives. Each
linguistic group had its own particular set that accords with its own regional ecologies, its own values,
customs, and tastes, embodying its own religious and philosophical beliefs. As a consequence, tribal
literatures are unique and culturally specific.

The importance of these early narratives was noted as early as 1830, when acculturated Ojibway, George
Copway, wrote in The Traditional History and Characteristic Sketches of the Ojibway Nation:

The Ojibwas have a great number of legends, stories, and historical tales, the relating and hearing of
which,