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lntroduction 
Background 

Aims of Social 
Studies 

INTRODUCTION 

Tue Atlantic Canada social studies curriculum was planned and 
developed by regional committees :..Vhose deliberations were guided 
by consideration of the leamers and input from teachers. Tue 
regional committees consisted of teachers, other educators, and 
consultants with a diverse range of experiences and backgrounds in 
education. Each curriculum level was strongly influenced by 
current social studies research as weil as developmentally 
appropriate pedagogy. 

Tue vision for the Atlantic Canada social studies curriculurn is to 
enable and encourage students to examine issues, respond critically 
and creatively, and make inforrned decisions as individuals and as 
citizens of Canada and of an increasingly interdependent world. 

An effective social studies curriculum prepares students to achieve 
all essential graduation learnings. In particular, social studies, more 
than any other curriculum area, is vital in developing citizenship. 
Social studies embodies the main principles of democracy, such as 
freedom, equality, human dignity, justice, rule of law, and civic 
rights and responsibilities. Tue social studies curriculum promotes 
students' growth as individuals and citizens of Canada and an 
increasingly interdependent world. lt provides opportunities for 
students to explore multiple approaches that may be used to 
analyse and interpret their own world and the world of others. 
Social studies presents unique and particular ways for students to 
view the interrelationships among Barth, its people, and its 
systems. Tue knowledge, skills, and attitudes developed through 
the social studies curriculurn empower students to be inforrnecl, 
responsible citizens of Canada and the world, and to participate in 
the democratic process to improve society. 

In particular, the social studies curriculum 
• integrates the concepts, processes, and ways of thinking drawn 

from the diverse disciplines of history and the social sciences, 
(including geography, economics, political science, sociology, 
and anthropology). lt also draws from the hurnanities, 
literature, and the pure sciences 

• provides the multidisciplinary Jens through which students 
exarnine issues affecting their Jives frorn personal, provincial, 
national, academic, pluralistic, and global perspectives 
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Tue overall purpose of this curriculum guide is to advance social stu<lics 
education and social studies teaching and learning, and, at the same time, 
recognize and validate effective practices that already exist in many 
classrooms. 

More specifically, this curriculum guide 
• provides detailed curriculum outcomes to which educators and others 

can refer when making decisions concerning leaming experiences, 
instructional techniques, and assessment strategies in the grade 6 social 
studies program 

• informs both educators and members of the general public about the 
philosophy and scope of social studies education for the middle school 
level in the Atlantic provinces 

• promotes the effective leaming and teaching of social studies for students 
enrolled in grade 6 classrooms 

All kindergarten to grade 9 curriculum and resources should reflect the 
principles, rationale, philosophy, and content of the Foundation Jor the Atlantic 
Canada Soda/ Studies Curriculum (1999) by 
• being meaningful, significant, challenging, active, integrative, and issues-

based 
• being consistent with current research pertaining to how children learn 
• incorporating multiple perspectives 
• promoting the achievement of Essential Graduation Leamings (EGLs), 

General Curriculum Outcomes (GCOs), and Key-Stage Curriculum 
Outcomes (KSCOs) 
reflecting a balance oflocal, national, and global content 

• promoting achievement of the processes of communication, inquiry, and 
participation 

• promoting literacy through the social studies 
• developing knowledge, skills, and attitudes for lifelong learning 
• promoting the development of informed and active citizens 
• contributing to the achievement of equiry and supporting diversiry 
• supporting the realization of an effective learning environment 
• promoting opportunities for cross-curricular connections 
• promoting resource-based learning 
• promoting the integration of technology in learning and teaching social 

studies 
• promoting the use of diverse leaming and assessment strategies 
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PROGRAM DESIGN AND OUTCOMES 

Program Design and Outcomes 
Overview 1bis social studies curriculum is based on Foundation for the Atlantic 

Canada Social Studies Cuniculum (1999). Specific curriculum 
outcomes (SCOs) were developed to be congruent witb key-stage 
curriculum outcomes (KSCOs), general curriculum outcomes 
(GCOs), and essential graduation learnings (EGLs). In addition, 
the processes of social studies, as weil as the attitudes, values, and 
perspectives, are embedded in the SCOs. 

Citizenship, 
Power, and 
Governance 

Processes 

Essential Graduation 
Learnings 

· communication General Curriculum 
· inquiry ,__ __ __, Outcomes f-----4 
• participation 

Culture 
and 

Diversity 

lndividuals, 
Societies, and 

Economic 
Decisions 

lnterdependence 

Key-Stage Curriculum Outcomes 

Specific Curriculum Outcomes 
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Essential 
Graduation 
Learnings 

Aesthetic Expression 

Citizenship 

Communication 

Peri;;onal 
Development 

Problem Solving 

Technological 
Competence 
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Tue Atlantic provinces worked together to identify abilities and 
areas of knowledge considered essential for students graduating 
from high school. These are referred to as essential graduation 
learnings. Same examples of key-stage outcomes in social stuclies 
which help students move towards attainmenl of the essential 
graduation learnings are given below. 

Graduales will be able 10 respond with critical awareness to various 
forms of the arts and be able 10 express themselves lhrough the 
arts. 

By the end of grade 6, studentJ will be expected to 
• describe how culture is preserved, modified, and transmitted 

Graduates will be able to assess social, cultural, economic and 
environmental in1erdependence in a local and global contexl. 

By the end ofgrade 6, JtudentJ wzll be expected to 
• describe the main features of the Canadian constitution 

Graduales will be able to use 1he listening, viewing, speaking, 
reacling, and writing modes of language(s), as weil as mathematical 
and scientific concepts and symbols, 10 think, learn, and 
communicate effectively. 

By the end ofgrade 6, JtudentJ will be expected to 
• demonstrate an understancling of the concepts and vocabulary 

associated with time, continuity, and change 

Graduales will be able to continue 10 leam and to pursue an active, 
healthy lifestyle. 

By the end ofgrade 6, JtudentJ will be expected to 
• explain why people's incomes may change and the irnpact of 

that change on their lifestyle 

Graduales will be able 10 use the strategies and processes needed to · 
solve a wide variety of problems, inclucling those requiring 
language, mathematical, and scientific concepts. 

By the end of grade 6, Jtudenl.f will be expected to 
• identify and explain how people, goods, and ideas move among 

communities 

Graduales will be able to use a variety of lechnologies, demonstrale 
an underslancling of lechnological applications, and apply 
appropriale technologies for solving problems. 

By the end ofgrade 6, students wzll be expected to 
• identify and describe examples of positive and negative 

in1eractions among people, 1echnology, and the environmenl 
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General 
Curriculum 
Outcomes 
(Conceptual 
Strands) 

Citizenship, Power, 
and Governance 

Culture and Diversity 

lndividuals, 
Societies. and 
Economic Decisions 

lnterdependence 

PROGRAM DESIGN AND OUTCOMES 

Tue general curriculum outcomes (GCOs) for the social studies 
curriculum are organized around six conceptual strands. These 
general curriculum outcomes statements identify what students are 
expected to know and be able to do upon completion of study in 
social studies. Specific social studies concepts are found within the 
conceptual strands (see Appendix A). Examples of key-stage 
cutriculum outcomes, by the end of grade 6, are given for each 
general curriculum outcome. 

Students will be expected to demonstrate an understanding of the 
rights and responsibilities of citizenship, and the origins, functions, 
and sources of power, authority, and govemance. 

By the end of grade 6, students wzl/ be expected to 
• identify and explain the rights and responsibilities of individual 

citizens in a local, national, and global context 
• recognize how and why individuals and groups have different 

perspectives on public issues 

Students will be expected to demonstrate an understanding of 
culture, diversity, and world view, recognizing the similarities and 
differences reflected in various personal, cultural, racial, and ethnic 
perspectives. 

By the end of grade 6, students will be expected to 
• explain why cultures meet human needs and wants in diverse 

ways 
• describe how perspectives influence the ways in which 

experiences are interpreted 

Students will be expected to demonstrate the ability to make 
responsible economic decisions as individuals and as members of 
society. 

By the end of grade 6, students will be expected to 
• give examples of various institutions that make up economic 

systems 
• explain how a govemment's policies affect the living standards 

of all its citizens 

Students will be expected to demonstrate an understanding of the 
interdependent relationship among individuals, societies, and the 
environment-locally, nationally, and globally-and the 
implications for a sustainable future. 

By the end ofgrade 6, students will be expected to 
• tecognize and explain the interdependent nature of 

relationships among individuals, societies, and the environment 
• identify and describe examples of positive and negative 

interactions among people, technology, and the environment 
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Students will be expected to demonstrate an understanding of the 
interactions among people, places, and the environment 

By the end ofgrade 6, students will be expected to 
• use maps, globes, pictures, models, and technology to represent 

and describe physical and human systems 
• describe examples of cause and effect, and change over time 

Students will be expected to demonstrate an understanding of the 
past and how it affects the present and the future 

By the end of grade 6, students will be expected to 
• identify trends that may shape the future 
• research and describe historical events and ideas from different 

perspectives 

Tue social studies curriculum consists of three major processes: 
communication, inquiry, and participation (see Appendix B for a 
Process-Skills Matrix). Tue processes are reflected in the 
"Suggestions for Learning and Teaching" and the "Suggestions for 
Assessment" found in social studies curriculum guides. These 
processes constitute many skills-some of these skills are 
responsibilities shared across curriculum areas, whereas others are 
critical to social studies. 

Communication requires that students listen, read, interpret, 
translate, and express ideas and infonnation. 

Inquiry requires that students formulate and clatify questions, 
investigate problems, analyse relevant information, and develop 
rational conclusions supported by evidence. 

Participation requires that students act both independently and 
collaboratively in order to solve problems, make decisions, and 
negotiate and enact plans for action in ways that respect and value 
the customs, beliefs, and practices of others. 

Listed below are major attitudes, values, and perspectives in rniddle 
school social studies that have been organized according to the six 
conceptual strands and rhe three processes of the foundation 
document. Some attitudes, values, and perspectives are embedded 
in more than one strand or process-this is consistent with the 
integrative nature of social studies. 

Citizenship, Power, and Govemance 
• appreciate the varying perspectives on the effects of power, 

privilege, and authority on Canadian citizens 
• develop attitudes that balance rights with responsibilities 
• value decision making that results in positive change 
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Culture and Diversity 
• recognize and respond in appropriate ways to stereotyping/ 

discrimination 
• appreciate that there are different world views 

appreciate the different approaches of cultures to meeting needs 
and wants 

lndividuals, Societies and Economic Decisions 
• appreciate the wide range of economic decisions that individuals 

make, and their effects 
• recognize the varying impacts of economic decisions on 

individuals and groups 
recognize the role that economics plays in empowerment and 
disempowerment 

Interdependence 
• appreciate and value the struggle to attain universal human 

rights 
• recognize the varying perspectives on the interdependence 

among society, the economy, and the environment 
• appreciate the impact of technological change on individuals 

and society 

People, Place, and the Environment 
• appreciate the varying perspectives of regions 
• value maps, globes, and other geographic representations as 

valuable sources of information and learning 
• appreciate the relationship between attributes of place and 

cultural values 

Time, Continuity, and Change 
• value society's heritage 
• appreciate that there are varying perspectives on a historical 

1ssue 
• recognize the contribution of the past to present-day society 

Communication 
read critically 

• respect other points of view 
• use various forms of group and interpersonal communicati.on 

Inquiry 
• recognize that there are various perspectives in the area of 

mqwry 
recognize bias in others and in themselves 
appreciate the value of critical and creative thinking 

Participation 
• take responsibility for individual and group work 
• respond to class, school, community, or national public issues 
• value the importance of taking action to support responsible 

citizenship 
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CONTEXTS FOR LEARNING AND TEACHING 

Contexts for Learning and Teaching 

Adolescent 
Learners: 
Characteristics and 
Needs 

Physical Development 

Social Development 

The adolescent years between the ages of 10 and 14 represent the 
developmental stage that leads to maturity or adulthood. Because 
educators have an important role in helping young people prepare 
for the adult world, they need to know and appreciate adolescent 
characteristics and their application to learning. 

During the middle years, the adolescent learner experiences rapid 
and significant change with respect to physical, emotional, social, 
intellectual, and moral development. These changes are often 
intense and varied and, therefore, need to be acknowledged by 
those who direct and foster adolescents' development and learning. 

\Vhile some general characteristics for adolescents have been 
identified, it should be recognized that these characteristics vary at 
each gcade and age. Each adolescent is a unique individual and any 
attempt to classify must be regarded as extremely general. 
Nonetheless, the following scheme highlights for the educator 
some characteristics of young adolescents and outlines their 
irnplications for learning. 

Adolescent development is marked by accelerated and variable 
growth rates. Strength, energy levels, stamina, and sexual maturity 
of boys and girls occur at different times and rates. Physical 
changes alter the way young adolescents perceive themselves, but 
these perceptions differ for boys and girls. Tue acceleration of 
growth and related physical changes make demands on the energies 
of early adolescents. In learning how to adjust to their "new 
body," they experience periods of over-activity and listlessness--11 
tendency that overtires them until they learn to moderate their 
activity. 

Early adolescents need experiences and opportunities that help 
them understand their own physical development. School should 
provide opportunities for constructive social interaction, and 
establish a healthy, stable classroom environment. To channel 
their energy, young adolescents require a variety of physical 
activities that stress skill improvement and accommodate 
differences in size, weight, strength, and endurance. Because of 
the wide ranges in physical development between boys and girls, 
what is taught and how it is taught should reflect the range of 
needs and interests of students. 

Y oung adolescents are searching for greater autonomy as they 
attempt to define themselves independent of the family unit. As 
they become more socially interactive, many engage in risk-taking 
behaviours, family allegiance diminishes, and peer relationships 
take on increased irnportance. Conformity to the dress, speech, 
and behaviour of their peer group is quite common. They appear 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 9 
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to fluctuate between a demand for independence and a desire for 
guidance and direction. At this time authority still remains 
primarily with the family, but the adolescent will exercise the right 
to question or reject suggestions from adults. 

Parental involvement in the Jives of young adolescents is still 
crucial and should be encouraged. There is a need for many 
positive social interactions with peers and adults. Young 
adolescents benefit from opportunities to work with peers in 
collaborative and small-group learning activities, since a 
tremendous amount of their learning occurs in a social context. 
Yet, they require structure and clear limits as weil as opportunities 
for setting standards for behaviour and establishing realistic goals. 
Activities such as role-playing and sociodramas allow them to 
explore ways of dealing with various situations that may arise. 

Young adolescents display widely different and often conflicting 
emotions. Their moods, temperaments, and behaviours are 
profound and intense. They seem to change from one moment to 
the next, they are often unpredictable, and their feelings tend to 
shift between superiority and inferiority. Appraisals of seif are 
often overly critical and negative as they frequently make 
comparisons and see themselves deficient in many ways. 1bis age 
group is extremely sensitive to criticism of any kind and is easily 
offended. Feelings of inadequacy, coupled with fear of rejection by 
their peer group, contribute to low self-esteem. Adolescents see 
their problems as unique and they often exaggerate simple 
occurrences. 

To develop emotional confidence, adolescents need opportunities 
that allow them to release emotional stress and develop decision-
making skills. Learning activities should be designed to enhance 
self-esteem, to recognize student accomplislunents, and to 
encourage the development of positive attitudes. Y oung 
adolescents need opportunities to test their strengths and 
weaknesses as they explore issues that are of concem to them. 

Intellectual development varies tremendously among early 
adolescents. While some are learning to handle more abstract and 
hypothetical concepts and to apply problem-solving approaches to 
complex issues, a great many are still in the stage of concrete 
operations. Adolescents have a present focus as opposed to a 
furure orientation. During this stage they retain a certain 
egocentrism, which leads them to believe that they are unique, 
special, even invulnerable to harm. Adolescents may be unaware 
of the consequences of risk-taking behaviour. As their ability to 
process and relate information fficreases, there is a 
tendency to search for an understanding of rules and conventions 
and to question the relevance of what is taught. 

Young adolescents need opportunities to develop their formal 
thinking skills and strategies if they are to move from concrete to 
abstract thinking. To develop the skills of critical analysis and 
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Equity and 
Diversity 

Principles 
Underlying the 
Social Studies 
Curriculum 

CONTEXTS FOR LEARNING AND TEACHING 

decision making, young adolescents should be exposed to 
experiential learning where they can apply skills to solve real-life 
problems, and question and analyse significant issues. 

The Atlantic Canada social studies curriculum is designed to meet 
the needs and interests of all students. The curriculum should 
provide for the inclusion of the interests, values, experiences, and 
language of each student and of the many groups within our local, 
regional, national, and global communities. 

The society of Atlantic Canada, like all of Canada, ref!ects a 
diversity of race, ethnicity, gender, ability, values, lifestyles, and 
languages. SchoolS should foster the understanding of such 
diversity. Social studies curriculum promotes a comrnitment to 
equity by valuing, appreciating, and accepting the diverse and 
multicultural nature of our society, as weil as by fostering 
awareness and critical analysis of individual and systemic 
discrimination. 

In a school setting characterized by mutual ttust, acceptance, and 
respect, student diversity is both recognized and valued. All 
students are entitled to be respected and valued and, in turn, are 
responsible for respecting and valuing all other people. They are 
entitled to an educational system that affirms their gender, racial, 
ethnic, and cultural identity, and promotes the development of a 
positive self-irnage. Educators should ensure that classroom 
practices and resources positively and accurately reflect diverse 
perspectives, and reject prejudiced attitudes and discriminatory 
behaviours. 

Empowering and effective social studies is meaningful, signijicant, 
challenging, active, integrative, and issues-based 

• Meaningfal social studies encourages students to learn through 
purposeful experiences designed around stimulating ideas, social 
issues, and themes, and discourages the memorization of 
disconnected pieces of information. 

• Signijicant social studies is student-centred and age-appropriate. 
Superficial coverage of topics is replaced by emphasis on the 
truly significant events, concepts, and principles that students 
need to know and be able to apply in their lives. 

• Cha/lenging social studies involves teachers modelling high 
expectations for their students and themselves, promoting a 
thoughtful approach to inquiry, and demanding weil reasoned 
arguments. 

• Active social studies encourages students to assume increasing 
responsibility for managing their own learning. Exploration, 
investigation, critical and creative thinking, problem solving, 
discussion and debate, decision making, and reflection are 
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The Social Studies 
Learning Environment 

The Effective Social Studies 
Classroom 

12 

essential elements of this principle. 'Ibis active process of 
constructing meaning encourages lifelong learning. 

• Integrative social studies crosses disciplinary borders to explore 
issues and events, while using and reinforcing informational, 
technological, and application skills. This approach facilitates 
the study of the physical and cultural environment by making 
appropriate, meaningful, and evident connections to the human 
disciplines and to the concepts of time, space, continuity, and 
change. 
ls1ues-based social studies considers the ethical dimensions of 
issues, and addresses controVersial topics. lt encourages 
consideration of opposing points of view, respect for weil 
supported positions, sensitivity to cultural similarities and 
differences, and a commitment to social responsibility and 
action. 

With the accelerating pace and scope of change, today's students 
cannot prepare for life by merely learning isolated facts. Problem 
solving, critical and creative thinking, and informed decision making 
are essential for success in the future. Tue social studies learning 
environment can contribute significantly to the development of 
these critical attributes. 

An effective instructional environment incorporates principles and 
strategies that recognize and accommodate varied learning styles, 
multiple intelligences, and abilities that students bring to the 
classroom. Teaching approaches and strategies foster a wide variety 
of experiences to actively engage all students in the learning process. 
Tue nature and scope of social studies provide unique opportunities 
to do this. 

To meet these challenges, the social studies program reflects a wide 
range of elements. 

Respeciful ef diversiry 

Students come to the classroom from backgrounds that represent 
the reality of Canada's diversity, whether it is in terms of social 
identity, economic context, race/ ethnicity, or gender. Tue social 
studies learning environment attempts to affirm the positive aspects 
of this diversity, and foster an understanding and appreciation of 
the multiple perspectives that this diversity can !end to the 
classroom. Regardless of diversity in their backgrounds, students 
should be given equal access to educational opportunities, and can 
be successful at them. 
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Inclusive and inviting 

Tue social studies classroom should be a psychologically safe place 
in which to leam. lt should be free from bias and unfair practices 
that may arise from perceptions related to ability, race, ethnicity, 
culture, gender, or socioeconomic status. Students come with 
different attitudes, Jevels of knowledge, and points of view, but 
these differences should not be obstacles, but opportunities to rise 
above stereotypes and to develop positive self-images. Students 
should be provided collaborative learniog contexts through which 
they can become aware of, and transcend, their own stereotypical 
attitudes and behaviours. 

Engaging and interactive 

If classrooms are to be places where there is respect for diversity 
and where learniog is engaging and interactive, students will be 
expected to participate in inquiry and problem-solving situations. 
Students will be provided with direct and vicarious experiences to 
which they can apply social studies skills, strategies, and processes 
for purposeful ends. Rather than assume a passive role, students 
will bring their critical faculties to information and knowledge to 
shape them into meaningful pattems. 

&!evant and signijicant 

Since the intermediate leamer is naturally critical of what the adult 
world represents, it is necessary for the social studies curriculum to 
be convincing and relevant. Consequently, it must provide leaming 
situations that incorporate student interests, but also encourage 
students to question their knowledge, their assumptions, and their 
attitudes. In so doing, they will come to understand and appreciate 
their own heritage and culture at a deeper level. Past history and 
contemporary studies play a key role since they provide the building 
blocks of social studies, but the students' rational and critical 
involvement in leaming about them plays an integral part in 
development of the person and citizen. 

Effective social studies teaching and Jeaming actively involves 
students, teachers, and teacher-librarians in the effective use of a 
wide range of print, non-print, and human resources. Resource-
based leaming fosters the development of individual students by 
accommodating their diverse backgrounds, learning styles, needs, 
and abilities. Students who use a wide range of resources in various 
media have the opportunity to approach a theme, issue, or topic in 
ways which allow for differences in learning styles and abilities. 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 13 



CONTEXTS FOR LEARNING AND TEACHING 

Literacy Through Social 
Studies 

14 

Resource-based learning supports students as they develop 
infonnation literacy: accessing, interpreting, evaluaring, organizing, 
selecting, producing, and communicating information in and 
through a variety of media technologies and contexts. When 
students engage in their own research with appropriate guidance, 
they are more likely to take responsibility for their learning and to 
retain the information they gather for themselves. 

In a resource-based leaming environment, students and teachers 
make decisions about appropriate sources of information and tools 
for !earning, and how to access them. A resource-based approach 
raises the issues of selecting and evaluating a wide variety of 
information sources, with due crediting of sources and respect for 
intellectual property. Tue development of the critical skills needed 
for these tasks is essential to the social studies processes. 

Tue range of possible resources inc!ude 
• print-books, magazines, newspapers, documents, and 

publications 
• visuals-maps, illustrations, photographs, picrures, and study 

prints 
• artifacts--concrete objects, educational toys, and games 
• individuals and community-interviews, museums, field trips 
• multimedia-films, audio and video tapes, laser and video discs, 

television, and radio 
• information technology--computer software, databases, CD-

ROMs 
• communication technology-Internet connections, bulletin 

boards, e-mail 

Llteracy has always been an important component of Social Studies 
education. In recent years, however, through the promotion of 
research in critical theory, the meaning of literacy has broadened to 
encompass all media and forms of communication. In today's Social 
Studies classrooms, learners are encouraged to exarnine, compose, 
and decode spoken, written, and visual texts to aid in their 
understanding of content and concepts, and to better prepare them 
for füll and effective participation in their community. 
Additionally, the goals of literacy include not only language 
development, but also critical engagement with text, visuals and 
auditory information. These goals have implications for the role of 
the Social S tudies teacher. 

Tue ability to read is critical for success in school. Therefore, it is 
vital that Social Studies teachers develop and use strategies that 
specifically promote students' abilities to read, comprehend and 
compose text, no matter what form that text might take. Similarly, 
writing as a process should be stressed as a means that allows 
students to communicate effectively what they have learned and 
what further questions they need to ask. · 
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Critical literacy in Social Studies curriculum addresses several goals. 
Through the implementation of various strategies, teachers will 
develop students' awareness of stereotyping, cultural bias, author's 
intent, hidden agendas, silent voices, and omissions. Students are 
encouraged tobe aware that authors construct texts with specific 
purposes in mind. Further, critical literacy helps students 
comprehend texts at a deeper level by encouraging them to view 
content and ideas from a variety of perspectives and to interpret the 
various levels of meaning, both explicit and implicit, in a given text. 

In this regard the level and focus of questioning becomes very 
important. Tue depth of student response will often be determined 
by the depth of questioning and inquiry. Teachers need to pose 
high-level, open-ended questions that allow students to use their 
prior knowledge and experiences, providing opportunity for a 
sustained engagement before, during, and after reading or viewing 
text 

Strategies that promote literacy through Social Studies include 
helping students comprehend the meaning of words, symbols, 
pictures, diagrams, and maps in a variety of ways. Students will 
engage in many learning opportunities designed to challenge and 
enhance their communication in a variety of modes such as writing, 
debating, persuading, and explaining, and in a variety of mediums, 
such as the artistic and technological. In the Social Studies 
classroom, all literacy strands are significant; reading, writing, 
speaking, listening, viewing and representing. 

In the context of Social Studies, literacy also addresses the 
promotion of citizenship. Literacy for active citizenship involves 
understanding different perspectives on key democratic struggles, 
learning how to investigate current issues, and participating 
creatively and critically in community problem-solving and decision-
making. Exercising civic rights and responsibilities is a practical 
expression of important social values and requires specific personal, 
interpersonal, and advocacy skills. Through this important focus, 
the Social Studies program will help students become more 
culturally sensitive and effective cross-cultural communicators in a 
world of increasing cultural and linguistic diversity. 

Technology, including Information and Communication 
Technology (ICT), plays a major role in the leaming and teaching of 
social studies. Computers and related technologies are valuable 
classroom tools for the acquisition, analysis, and presentation of 
information. ·These technologies provide further opportunity for 
communication and collaboration, allowing students to become 
more active participants in research and learning. 

ICT and relateä technologies (digital video and digital cameras, 
scanners, CD-ROMs, word processing software, graphics software, 
video-editing software, htrnl editors, and the lntemet-including 
the World Wide Web, databases, electronic discussions, e-mail, 
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lnstructional Approaches and 
Strategies 

16 

audio, and video conferencing) afford numerous possibilities for 
enhancing learning. Computers and other technologies are intended 
to enhance the learning of social studies. In that context, 
technological resources can provide a variety of opportunities. 

• Tue Internet and CD-ROMs increase access to extensive and 
current information. Research skills are key to efficient use of 
these resources. Questions of validity, accuracy, bias, and 
interpretation must be applied to information available on the 
Internet and CD-ROMs. 

• Interactions and conversations via e-mail, video and audio 
conferencing, student-created websites, and online discussion 
groups provide connections between students and people from 
cultures around the world. 1bis exposure to fust-hand 
information will enable students to directly employ inquiry skills. 

• Students present what they have learned in a wide variety of 
forms ( e.g„ graphs, maps, text, graphic organizers, websites, 
multimedia presentations) that fit their learning styles. These 
presentations can be shared with others, both in their classroom 
and beyond. 

• Students are actively involved in their leaming through 
controlling information gathering, processing, and presentation. 
For example, Geographie Information Systems (GIS) software 
enables students to collect data on a community, plot the data 
using Global Positioning Systems (GPS), and analyse and present 
their findings by creating maps that demonstrate their learning. 

Tue grade 6 social studies program builds an active learning 
approach for students, supporting lifelong learning skills such as 
problem solving, critical thinking, creative thinking, information 
analysis, and informed decision making. This program introduces 
methods and skills for social studies research and provides a context 
in which students can analyse and evaluate historical evidence and 
make their own interpretations. 

lt is recognized that the most effective instructional approach is one 
that is eclectic in nature. Tue classroom teacher employs those 
instructional strategies deemed most appropriate given the needs of 
the leamer, the leaming outcomes, and the resources available. One 
cannot be prescriptive in favour of any single teaching method in 
grade 6 social studies since (1) students differ in interests, abilities, 
and learning styles, and (2) components of the course differ in terms 
of intent, level of conceptual difficulty, and the relative emphases on 
knowledge, skills, and values. Therefore, the disceming teacher will 
use a variety of methods in response to a variety of instructional 
situations. 

Social studies teaching has long emphasized a strong transmission 
approach. Content was heavily factual and descriptive, and 
instruction relied upon (1) direct instructional methods such as 
lecture, didactic questions, and drill, and (2) independent study (<'.' .. 
methods such as homework and responding to recall-level 
questions. Curriculum developers see the need for transactional and 
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transformational orientations in instruction. These approaches 
deliberately engage the learner through use of (1) experiential 
methods such as historical drama, role-play, and visits to historical 
sites, museums and archives; (2) indirect instructional strategies such 
as problem solving, document analysis, and concept formation; and 
(3) interactive strategies such as debating, brainstorming, discussing, 
and interviewing. 

Tue rationale for a balance of transmissional, transactional, and 
transformational approaches rests on the following assumptions: 

• Knowledge deemed to be of most worth rests less on the 
memorization of facts and more on the process of knowing. 

• The process of knowing relies largely upon accessing and 
organizing information, detecting pattems in it, and arriving at 
generalizations suggested by the pattems. 

• Transformational and transactional approaches bring high 
motivational value to the classroom, since they give students a 
high degree of ownership in the learning process. 

• Transformational and transactional approaches allow for the 
active participation of students as they evaluate the relevance of 
what they are learning, bring their perspectives and prior 
knowledge to the process, and are involved in decisions about 
what they are learning. 

In spite of the merits of transactional and transformational 
orientations, transrrli.ssion still has a place in grade 6 social studies. 
Direct instruction may be used to introduce or review a topic, break 
down a complex concept into simpler constructs, or prepare for a 
comprehensive assessment. 

A number of strategies can be used to support the program goals 
and active learning approaches. Fundamentally, grade 6 social 
studies supports a resource-based approach. The authorized text 
and resources for teachers and students are intended as sources of 
information and organizational tools to guide study, activities, and 
exploration of topics. Teachers and students can integrate 
information drawn from varied local and regional sources. 

Effective social studies teaching creates an environment that 
supports students as active, engaged learners. Discussion, 
collaboration, debate, reflection, analysis, and application should be 
integrated into activities when appropriate. Teaching strategies can 
be employed in numerous ways and combinations. lt is the role of 
the skilful teacher to reflect on the program outcomes, topics, 
resources, and nature of the dass and individual students to select 
approaches best suited to the circumstance. 
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Assessing and 
Evaluating Student 
Learning 

lntroduction 

Assessment 

18 

Assessment is the systematic process of gathering data on student 
learning. Evaluation is the process of analysing pattems in the data, 
forming judgements about possible responses to these pattems, and 
making decisions about future actions. 

An integral part of the planned instructional cycle is the evaluation 
of Iearning for leaming. Evaluation of learning focuses on the 
degree to which students have achieved the intended outcomes, and 
the extent to which the learning environment was effective toward 
that end. Evaluation for learning, given what evaluation of learning 
reveals, focusses on the designing of future learning situations to 
meet the needs of the leamer. 

Tue quality of assessment and evaluation has a profound and weil 
established link to student performance. Regular monitoring and 
feedback are essential to improving student learning. What is 
assessed and evaluated, how it is assessed and evaluated, and how 
the results are cornmunicated send clear messages to students and 
other stakeholders about what is really valued-what is worth 
learning, how it should be leamed, what elements of quality of 
perfonnance are most important, and how weil students are 
expected to perform. 

To determine how weil students are learning, assessment strategies 
are to systematically gather information on the achievement of 
curriculum outcomes. In planning assessments, teachers should use 
a broad range of data sources, appropriately balanced, to give 
students multiple opportunities to demonstrate their knowledge, 
skills, and attitudes. Many sources of assessment data can be used 
to gather such infonnation. Some examples include, but are not 
limited to the following: 

formal and informal observations 
work samples 
anecdotal records 
conferences 
teacher-made and other tests 
portfolios 
leaming joumals 
ques tioning 
essay writing 
performance assessments 
peer and self-assessments 
multimedia presentations 

interviews 
rubrics 
simulations 
checklists 
questionnaires 
oral presentat:ions 
role-play 
debates 
rating scales 
case studies 
panel discussions 
graphical representations 
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Evaluation is a continuous, comprehensive, and systematic process. 
lt brings interpretation, judgements, and decisions to data collected 
during the assessment phase. How valid and reliable is the data 
gathered? What does the data suggest in terms of student 
achievement of course outcomes? Does student perfonnance 
confirm instructional practice, or indicate the need to change it? 
Are students ready to move on to the next phase of the course, or is 
there need for remediation? 

Teacher-developed assessments and the evaluations based on them 
have a variety of uses: 

• providing feedback to improve student leaming 
• detennining if curriculum outcomes have been achieved 
• certifying that students have achieved certain levels of 

performance 
• setting goals for future student learning 
• communicating with parents about their children's learning 
• prov:iding infonnation to teachers on the effectiveness of their 

teaching, the prograrn, and the learning environment 
• meeting goals of guidance and administrative personnel 

Evaluation is conducted within the context of the outcomes, which 
should be clearly understood by learners before teaching and 
evaluation take place. Students must understand the basis on which 
they will be evaluated, and what teachers expect of them. Tue 
evaluation of a student's progress may be classified as pre-
instructional, formative, or summative--depending on the purpose. 

Pre-instructiorial evaluation is conducted before the introduction of 
unfamiliar subject matter, or when learners are experiencing 
difficulty. lt gives an indication of where students are and is not a 
measure of what they are capable of doing. Tue purpose is to 
analyse the student's progress to date in order to determine the type 
and depth of instruction needed. 1bis type of assessment is mostly 
conducted infonnally and continuously. 

Formative evaluation is conducted throughout the process of 
instruction. lts primary purpose is to improve instruction and 
learning. lt is an indication of how things are going. lt identifies a 
student's strengths or weaknesses with respect to specific 
curriculum 
outcomes so that necessary adaptations can be made. 

Summative evaluation occurs at the end of a designated period of 
learning. lt is used, along with data collected during the formative 
stage, to determine leamer achievement. This assessment is used in 
order to report the degree to which curriculum ou tcomes have been 
achieved. 
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Guiding Principles 
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In ordet to provide accurate, useful information about the 
achievement and instructional needs of students, certain guiding 
principles for the development, administration, and use of 
assessments must be followed. 

Princip!es far Fair Student Assessment Practices far Education in Canada 
(1993) articulates live basic assessment principles. 

• Assessment strategies should be appropriate for and compatible 
with the purpose and context of the assessment. 

• Students should be provided with sufficient opportunity to 
demonstrate the knowledge, skills, attitudes, or behaviours being 
assessed. 

• Procedures for judging or scoring student performance should 
be appropriate for the assessment strategy used, and be 
consistently applied and monitored. 

• Procedures for summarizing and interpreting assessment results 
should yield accurate and informative representations of a 
student' s performance in relation to the curriculum outcomes 
for the reporting period. 

• Assessment reports should be clear, accurate, and of practical 
value to the audience for whom they are intended. 

These principles highlight the need for assessment which ensures 
that 

• the best interests of the student are pararnount 
• assessment informs teaching and promotes leaming 
• assessment is an integral and ongoing part of the learning 

process and is clearly related to the curriculum outcomes 
• assessment is fair and equitable to all students and involves 

multiple sources of information 

While assessments may be used for different purposes and 
audiences, all assessments must give each student optimal 
opportunity to demonstrate what he/she knows and can do. 
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Curriculum Overview 
Kindergarten-9 
Social Studies 
Program 

Grade 6: World 
Cultures 

Tue social studies program for kindergarten to grade 9 is 
designed around ten conceptual organizers as identified 
below. 

Grade 8 
lnterdependence 

Kindergarten 
Connections 

Leamer 

Grade 1 
lnteractlons 

Grade 2 
Change 

Grade 3 
Provlncial ldenlily 

Grade 6 Grade 4 
Wo~d Cultures Grade 5 Explorations 

Societies 

Grade 6 social studies is organized around the following 
units: 

An lntroducllon 
to Culture 

Cenada: 
Reflections on a 

MulUrultural 
Mosaic 

Wood 
lssues 

World 
Cultures 

Environment and 
Culture 

Some Elements 
of Culture 

Expresslons 
of Culture 

Tue conceptual framework for each unit in the grade 6 
social studies program is expressed in the fonn of specific 
curriculum outcomes. Each outcome is accompanied by a 
set of delineations that elaborate upon and reflect its intent. 
The outcomes describe what students are expected to 
know, be able to do, and value by the end ofthe year. 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 21 



CURRICULUM OVERVIEW 

Grade 6 
Specific 
Curriculum 
Outcomes (and 
accompanying 
deli neations) 
Unit One: An 
lntroduction to 
Culture 

22 

S tudents will be expected to 

6.1.1 Explore the concept of culture and demonstrate an 
understanding of its role in their Jives 
• classify elements of culture as material or non-material 
• investigate how cultures are transmitted from generation 

to generation 
• identify factors that shape culture 

6.1.2 ldentify, locate and map majorcultural regions ofthe 
world 

• 

recognize that there are various criteria for defining a 
cultural region, such as language, religion, location and 
place, shared traditions, and history 
use various criteria to identify, locate and map cultural 
regions 
give examples of social and cultural diversity in the world 

6.1.3 Analyse the importance of cross-cultural understanding 
• give examples that illustrate the impact of cross-cultural 

understanding or a Jack of cross-cultural understanding 
explain the concept of a stereotype 

• examine the extent to which the masS media stereotype 
different cultural groups 

• give exarnples of actions that are being taken to improve 
cross-cultural understanding (local, national, global) 

6.1.4 ldentify and explain factors that are creating a more 
global culture around the world 
• describe how the movement of people impacts on 

cultures 
• explain how the spread of ideas and technology is 

creating a more global culture 
• give exarnples that are illustrative of a global culture 
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Unit Three: Seme 
Elements of Culture 
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S tudents will be expected to 

6.2.1 Compare climate and vegetation in different types of 
physical regions of the world 

identify and locate on a world map types of physical regions, 
such as polar regions, rainforests, deserts and grasslands 
give examples of the characteristics of climate and vegetation 
in these different types of physical regions 
give exarnples of similarities and differences of the climate 
and vegetation in these different types of physical regions 

6.2.2 Assess the relationship between culture and environment in 
a selected cultural region 
• identify, locate and map the cultural region selected, and 

identify its physical environrnent(s) 
analyse how the way of life in this culture is influenced by its 
physical environrnent(s) 
evaluate the impact that culture has on the environment 

6.2.3 Compare the use of resources and sustainability practices 
between Canada and a selected country 
• give examples of similarities and differences in the use of 

resources and sustainability practices between Canada and the 
selected country 

• explain reasons for different perspectives on the use of 
resources and sustainability practices 

S tudents will be expected to 

6.3.1 Examine how traditions relate to culture in a selected 
cultural region 

identify, locate and map the selected region including 
examples of its major features 

• describe how religious traditions influence the region's culture 
• describe how customs and rituals are reflected in the region's 

culture 
• analyse how change factors affect cultural traditions 

6.3.2 Describe how govemment relates to culture in a selected 
country 

6.3.3 

• identify, locate and map the selected country including 
examples of its major features 
describe the government of the selected country 

• give examples of how government influences, and has 
influenced, culture 

Explain how economic systems relate to cultures 
• identify different economic systems 

examine the differences among different economic systems 
• explain how the economic programs and services of a country 

influence its culture 
• identify current econom.ic trends that are influencing culture 
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Unit Four: 
Expressions of 
Culture 

Unit Five: World 
lssues 

24 

Students will be expected to 

6.4.1 Analyse how the arts reßect beliefs and values in a selected 
cultural region 

identify, locate and map the selected region including 
examples of its major features 
identify visual arts, crafts, dance and music practised in the 
region 
analyse how music and dance reflect the beliefs and values 
of the culture 

• analyse how crafts and visual art reflect the beliefs and 
values of the culture 

6.4.2 Examine the importance of language, literature, and 
theatre arts as expressions of culture in a selected cultural 
region 

exarnine the extent to which language is irnportant in 
preserving culture 

• use exarnples of literature and oral tradition to explain how 
cultural values and beliefs are reflected 
demonstrate an understanding of the irnportance of theatre 
arts in expressing culture 

6.4.3 Analyse the extent to which sports and games are 
expressions of culture in a selected cultural region 
• explore sports and games that reflect the geographic 

influences of the culture 
analyse how the sports and games reflect the beliefs and 
values of the culture 
exa.mine whether current trends reflect increased 
globalization in sport 

S tudents will be expected to 

6.5.1 Analyse the effects of the distribution of wealth around the 
world 
• 

• 

use statistical data to represent the distribution of wealth 
around the world 
exarnine the effects of the uneven distribution of wealth on 
quality of life 
define poverty and give examples of its effects 

6.5.2 Examine selected examples of human rights issues around 
the world 
• 

• 
• 

give examples of rights included in the United Nations 
Declaration of the Rights of the Child 
give examples of rights included in the United Nations 
Universal Declaration of Human Rights 
identify human rights issues related to rights of children 
examine selected examples of current human rights abuses 
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Unit Six: Canada: 
Reflections on a 
Multicultural Mosaic 

CURRICULUM OVERVIEW 

6.5.3 Take age-appropriate actions to demonstrate an 
understanding of responsibilities as global citizens 

explain the rights and responsibilities of being a global 
citizen 
support a position on a local/national/international issue 
after considering various perspectives 
plan and take age-appropriate actions to address 
local/national/international problems or issues 

S tudents will be expected to 

6.6.1 Illustrate an understanding of how cultures from around 
the world have contributed to the development of Canada's 
multicultural mosaic 
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How to Use the 
Four-Column 
Curriculum 
Layout 
Column 1 : Outcomes 

Column 2: 
Suggestions for 
Learning and 
Teaching 

26 

The curriculum has been organized into four columns to relate 
learning experiences to the outcomes by 
• providing a range of strategies for learning and teaching associated 

with a specific outcome or outcomes 
demonstrating the relationship between outcomes and assessment 
strategies 
suggesting ways that teachers can make cross-curricular 
connections 
providing teachers with ideas for supplementary resources 

Column 1 provides specific curriculum outcomes and accompanying 
delineations describing what students are expected to know, be able to 
do, and value by the end of the year. The delineations help elaborate 
upon the outcomes. The use of italics identifies the delineation(s) 
treated in the two-page spread. 

Column 2 offers a range of strategies from which teachers and 
students may choose. Suggested learning experiences can be used in 
various combinations to help students achieve an outcome or 
outcomes. lt is not necessary to use all of these suggestions, nor is it 
necessary for all students to engage in the same learning experience. 
The suggestions for learning and teaching make extensive use of 
graphic organizers and, where applicable, refer to teaching/learning 
tools provided in the appendices. The heart • symbol is used to 
identify learning experiences that should be approached with 
sensitivity. 

Co/umn 1 Co/umn2 
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·-.... --........ ·-·-..... __ „ ... ______ ,_ :::..-·-.......... -„.-
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Column 3: 
Suggestions for 
Assessment 

Column 4: Notes 

CURRICULUM OVERVIEW 

Column 3 provides suggestions for ongoing assessment which 
forms an integral part of the learning experience. These 
suggestions also make extensive use of graphic organizers and, 

. where applicable, refer to teaching/learning tools provided in 
appendices. 

Column 4 provides links to other curriculum areas and 
supplementary resources (including appropriate groups and 
agencies). 

Column 3 Column 4 

Unlt 1: An lntroductlon to Cultu„ 
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Grade 6: Year 
Overview 
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The organizing concept for Social Studies 6 is "World Cultures." 
Students will develop both an understanding of the diversity, and a 
discernment for the common characteristics, am.eng cultures 
throughout the world. Through a study of physical envitonments, 
traditions and rituals, goverrunents, economies, literature and fine 
arts, religion, and sports and recreation, srudents will develop an 
understanding of the role that culture plays in everyone's lives by 
examining both theit own culture(s) and other cultures from 
around the world. lt is especially itnportant that an examination of 
the distinctive and common features among cultures further 
develop students' recognition of the importance of cross-cultural 
understanding. Relatedly, at the end of the course, students will 
consider the influence of the numerous peoples and cultures who 
have contributed to the development of Canada. 

Tue Social Studies 6 curriculum begins with a general introduction 
to the concept of "culture.„ lt is essential that students construct a 
meaningful understanding of this key concept which underpins the 
rest of the course. Tue curriculum also has students investigate a 
number of facets of culture-influences on culture, elements of 
culture, and expressions of culture-by Iooking at a number of 
specific cultures from around the world. This exploration will help 
broaden and deepen students' understanding of the concept of 
culture. As weil, by doing so through an exarnination of a variety of 
peoples and places in the world, it will truly make this a World 
Cultures course. 

While the Social Studies 6 curriculum identifies particular world 
cultures in relation to specific curriculum ouicomes, teachers are 
free to choose different cultures to address outcomes. lndeed, the 
interests of students, school or community, world events, or cross-
curricular opportunities should be considered when making such 
classroom determinations. In planning the year, teachers must 
consciously and conscientiously select a diverse assortment of 
cultures and geographic regions so that students are truly exposed 
to World Cultures. 

The curriculum is also designed to have students examine 
contemporary world issues and investigate the extent to which 
forces of globalization affect culture. For students to address world 
issues as informed global citizens, teachers must encourage 
students to ask meaningful questions, investigate problems, collect 
and analyse information, draw generalizations and conclusions, and 
develop proposed courses of action. Social Studies 6 draws on 
various disciplines of social studies, including geography, history, 
econornics, political science, anthropology, and sociology. In 
addition to its specific curriculum outcomes, this course also 
addresses key-stage curriculum outcomes within all of the six: 
conceptual strands of social studies, as articulated in the Foundation 
jor Atlantic Canada Social Studies (1999). Similarly, the Social Studies 6 
curriculum provides myriad opportunities for students to engage in 
the three key social studies processes of comrnunication, inquity, 
and participation. 
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Unit Correlate Geographie Other Suggestions* 
Focus 

1. An Introduction Explores the general Global N/A 
to Culture concept of culture, 

cultural realms, cross-
cultural understanding, 
and the spread of global 
culture 

2. Environment and Examines physical regions Physical Physical Regions - N/ A 
Culture around the world and how Regions-Global 

cultures are influenced by 
their environment. Environment- Environment-Sahara 

Amazon or other desert region; 
Rainforest/Brazil Canadian Arctic; 

Himalayas (Tibet); Alps 
'Switzerland) 

3. Some Elements of Considers how traditions, Traditions-Middle India; countries/ regions 
Culture governments and East in Europe; USA; New 

econotnicsinfluence Zealand 
cultures Government and 

Economics--China 
4. Expressions of Explores how cultures West Africa Russia; Australia; 

Culture express themselves European countries 
through the arts (includin! (Britain, Italy, France) 
literature and language) 
and snorts and ~mes 

5. World Issues Investigates a number of Global N/A 
global and human rights 
issues, including poverty, 
and rights related to 
children 

6. Canada: Explores how various Canada Planning for this unit 
Reflections on a peoples and cultures have and the student project 
Multicultural contributed to the should commence early 
Mosaic develonment of Canada in the school vear. 

* Alternative choices should be made based on how weil the country or region can be used to pursue 
the intent of the outcome. Choices for consideration may be dictated by the interests of the students, 
current events, and availability of teacher resources. 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 
Unit Overview 

-Unit Outcomes 

Unit Process and Skills 
Emphases 

Unit 1 introduces students to the general concept of culture, and 
has them consider specific elements of culture, such as history, 
traditions, language, and beliefs and values. These elements of 
culture are briefly explored, and students reflect upon the role of 
culture in their own Jives. Before embarking on a study of specific 
world cultures, as grade 6 social studies does, this introductory unit 
has students geographically map various cultural regions in the 
world. Students also consider the importance of cross-cultural 
understanding and exarnine the globalization of culture. 

Studentr will be expected to 
6.1.1 Explore the concept of culture and demonstrate an 

understanding of its role in their Jives 
6.1.2 Identify, locate and map major cultural regions of the world 
6.1.3 Analyse the importance of cross-cultural understanding 
6.1.4 Identify and explain factors that are creating a more global 

culture around the world 

Communication 
• Read critically 
• Express and support a point of view 

Inquiry 
• Frame questions or hypotheses that give a clear focus to an 

inquiry 
• Gather, record, evaluate, and synthesize information 
• Draw conclusions that are supported by evidence 

Participation 
• Engage in a variety of learning experiences that include both 

independent study and collaboration 
• Respond to class, school, community, or national public issues 
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GRADE 6: WORLD CULTURES 

Unit 1 : An lntroduction to Culture 

Outcomes 
In grade 6, students will be expected to 

6.1.1 explore the concept of culture 
and demonstrate an understanding 
of its rote in their lives 

• classify elements of culture a.r material or 
non-material 
investigate how cultures are 
transmitted from generation to 
generation 

• identify factors that shape culture 

34 

Suggestions for Learning and Tesching 

Tue teacher may have srudents 
• use the following organizer to classify elements of their culrure. 

Students may extend the following !ist. 

Elements of Out Cultute 

Elements Material (./) Non-Material (.f) 

rap song 

DVD player 

family barbecue 

honesty 

guitar 

hockey stick 

Remembrance Day 

computer 

• reflect upon their activities during a typical weekend. Each 
exarnple in the !ist (which the student may extend further) in 
the following organizer should be related to a particular 
culture. 

My Type of Culture Affects What I Do „. 

Activity (Draw a line to connect Type of Culture 

Prepared for science 
an activity to a !JPe of 

Pop culture). 
fair 

Hung out at the Youth 
arcade 

Participated in a School 
native dance 

Ethnic 

Religious 

develop a placemat or travel brochure for visitors to the local 
area. Include several material and/ or non-material features of 
culture that likely would be of interest during their stay. 
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Unit 1: An lntroduction to Culture 

Suggestions for Assessment 

Students may, for example, 
use the following organizer to identify material and non-material 
elements in their school culture. The following !ist may be read to 
help students get started. 

chalkboard 
sports 

Elements 

Cultural Elements in Our School 

school assembly 
desk 

rules 
gynmas1um 

Elements of Our School Culture 

Material(./) Non-Material (./) 

examine a video clip of a cultural group in the developing world 
(e.g., the Tuareg of the Sahara, or the Yanomamo of the Amazon 
Basin) and classify cultural elements as either material or non-
material. 

• write a brief paragraph about how their lives are influenced by pop 
culture. The following organizer may be used to structure the 
paragraph. (fo assess this writingpiece, refir to Appendix J-1 for a holistic 
scoring rubric.) 

Organizing Structure for a Paragraph 

Beginning 
Main idea is stated in a topic sentence to help the reader anticipate 
what's coming. 

Midd/e 
Evidence is presented in the form of facts. 
Facts are supported by a description of examples. 
Facts and examples are explicitly related to the topic sentence. 

End 
Tue significance of the main idea, given the evidence, is explained. 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
Prescribed Resources 

C11/t11re Quest: Exploring World 
Cultures, chapter 1 

C11/tun1 Quest: Exploring World 
C11ltures-Teacher's &sonrce, 
chapter 1 

Common CAMET 

Language Arts 
• media and visual arts 
• reading, writing, and 

representing 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 

In grade 6, students will be expected to 

6.1.1 explore the concept of 
culture and demonstrate an 
understanding of its role in their 
lives 

• 

• 

• 

36 

classify elements of culture as 
material or non-material 
investigate how cultures are 
lransmitted from generation lo 
generation 
identify factors that shape 
culture 

Suggestions for Learning and Teaching 
These suggestions help students to investigate how certain institutions (e.g., 
schoo/, fami!y, place of worship) and the media help transmit cultun. 

Tue teacher may have students 
• compare an element of culture from the past (which their 

grandparents or mother/ father would have been exposed to or 
involved in) to the same element of culture in which the 
students would be involved today (e.g., family dinner, family 
vacation, leisure time, living accommodations). Tue following 
organizer may be used to make the comparisons. 

Differences Differences 

Similarities 

• give examples to show that the media help to pass on a culture 
to another generation. 

• explore the role of cultural agents ( e.g„ peer group, school, 
family, literature, media, place of worship) in transmitting 
culture from one generation to another. Read an account of 
life in the past, or have a senior visit the dass to describe what 
some of their traditions and beliefs were like when he or she 
was an early teen. Identify comrilon features and identify the 
agent that would have helped to transmit them from then to 
now. Their observations may be recorded in the following 
chart 

Some of the Past Culture Lives On 

Tradirions/Beliefs (Draw a line to connect Where Did We Get 
from the Past an activity to a type of Thern? 

culture). 
Family 

School 

Media 

Peers 

Place ofWorship 
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( Unit 1: An lntroduction to Culture 

Suggestions for Assessment 
Students may, for example, 

• 

read a case study or view a video of another cultural group. 
Note how their culture is shaped by their past culture. Tue 
following organizer may be used. (fhe criteria given are on!JI 
examples; students m'!)' delete or add.) 

Comparing Two Cultures 

Past Culturc Criteria Present Culture 

Food Ways 

Dance 

Superstitions 

Clothing 

divide into pairs. One member may write a diary entry to 
describe a typical Saturday during his/her grandparents' days. 
The other team member may write a diary entry to describe a 
typical Saturday today. Ask them to use the following T-chart 
to record their findings on chart paper. Circle the elements that 
are the same and underline those that are different. Ask the 
team to explain to the dass how the common features likely got 
passed down. 

Life during Saturday 

Gtandparents' Days Today 

• \Vrite a refl.ective journal entry about some cultural element that got 
passed on to them from the past, or about some cultural element 
that was lost. (Reftr to Appendix G far a discussion of response Journals: 
types of entries, cuing questions, and examples of lead-ins.) 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 
In grade 6, students will be expected to 

6.1.l explore the concept of 
culture and demonstrate an 
understanding of its role in their 
lives 

• classify elements of culture as 
material or non-material 

• investigate how cultures are 
transmitted from generation to 
generation 

• identifj factors that shape cu/tun 
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Suggestions for Learning and Teaching 
Tue teacher may have students 

• brainstorm all the elements of their school culture. Use the 
Internet to research elements of school culture and the nature 
of the physical environment (i.e., climate, terrain, vegetacion) in 
a country of their choice. In the following organizer, the 
environmental conditions can be listed as indicated; ask them 
to do the same for their area. Then, elements of the two 
cultures can be compared in the V enn diagram portion of the 
organizer. Lead a discussion to account für the differences in 
environmental factors. (This approach m'!Y al.ro be used far other 
factors that shape cu/tun. For example, use va/ues or nligious belieft in 
place of physica/ environment.) 

Physical Env:ii::onment 
;,, My Cultum 

Physical EnvU:onment 
in TiieU:: Culb..ue 

• analyse a series of photos of different communicatiori settings 
( e.g„ classroom setting, worship scene, Girl Guide outing, 
Aboriginal elder interacting with a group, individual watching 
television). Ask students to develop a list of ways in which our 
culture is passed to the next generation. 

• use the following chart to record examples of how each of the 
factors listed shapes culture. (Students m'!Y extend the /ist lo inc/ude 
other factors, e.g„ history and economy.) 

How Some Factors Shape Culturc 

Factor Effects 

Envirorunent 

Technology 

Government 

Beliefs and values 
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Unit 1: An lntroduction to Culture 

Suggestions for Assessment 
Students may, for example, 
• construct a concept web to demonstrate how their culture would 

be affected if they lived in a hot and moist climate all year. 

• write a brief paragraph to identify a factor and describe how it 
shapes some element of their local culture. (For an organizer, reftr to 
the organizjng structure far a paragraph, page 35. To assess this writingpiece, 
reftr to Appendix J-1 for a holistic writing rnbric.) 

• select cultural institutional/ group settings. Divide into small 
groups and develop a !ist ofbeliefs/traditions that each setting 
passes on to the next generation. 

• read a piece of literature that has a culture-related theme. Identify 
material and non-material features of culture, and how culture is 
lost and/ or transmitted over time. 

• track a day in each of their lives to determine which 
activities/ events are unique to them and which are influenced by 
culture. As students share results with the dass, they should reach 
the conclusion that both personality and culture influence the 
actions we take. • 
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GRADE 6: WORLD CULTURES 

Notes 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 
In grade 6, students will be expected to 

6.1.2 identify, locate, and map 
major cultural regions of the 
world 

• recognize that there are van·ous triteria 
far defining a cultural region, such as 
language, religion, location and place, 
sha1'd traditions, and history 

• use various criteria to identify, 
locate and map cultural regions 

• give examples of social and 
cultural diversity in the world 

40 

Suggestions for Learning and Teaching 
Remind students that there is no simple sei of labels that can be used to 
designate a /ist of cultural regions. At best, cultural regions mqy be based on 
a single cnterion (e.g„ language, or religion). A change in the criterion will 
result in a change in the designation of the region. 

The teacher may have students 

• 

• 

• 

research ( or visit) an ethnic neighbourhood of a !arge city . 
Identify the cultural elements that make it different from 
another neighbourhood ( e.g„ music, language, dress, religion). 
on an outline map of the world, use colour shading to indicate 
the following geographic regions: Africa, Asia, Europe, Latin 
America and the Caribbean, North America, and Oceania. 
arrange a photo display or a series of video clips showing 
cultural features ( e.g., d.ress, food, dance, leisure activities, 
worship scenes) for a selected geographic region. 
select a continent and complete the following chart . 

(IdentifY a Geographk Region) 

Location Countries Physical F earures 

• with a partner, plan a visit to a cultural region. List some of 
the places they would like to visit and cultural features they 
would like to observe. The pair may be asked to develop a 
brochure to illustrate why this cultural region would be an 
interesting place to visit. 
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Unit 1: An lntroduction to Culture 

Suggestions for Assessment 
Students may, for example, 
• research the cultural make-up of their province to determine if 

there are areas that are distinct from each other in terms of such 
criteria as physical environment, ethnicity, religion, and language. 
The following organizer may be used. (The rtudent mqy add other non-
materia/ Jeaturer, such a.r music, folk ston·es, and so on.) 

Cultural Areas in My Province 

Features 
Area 

Ethnic 
Background Religion Language 

• on an outline map of the province, shade in these areas according 
to a colour key that identifies the cultural features. Write a 
sentence to describe the location ·af an area that has a disci.nct 
culture. 

• select a cultural region and complete the following chart. 

(Identifj; Cultural Region) 

Language(s) Religion(s) 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 

Prescribed Resources 

Culture Quert: Exploting World 
Cultum, chapter 2 

Cu/ture Quert: Exploting World 
Cu/tures-Teacher's Resource, 
chapter 2 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 
In grade 6, JtudentJ will be expected to 

6.1.2 identify, locate, and map 
major cultural regions of the 
world 

• recognize that there are various 
criteria for defining a cultural 
region, such as language, religion, 
location and place, shared 
traditions, and history 

• use various m·tcria to identify, locate 
and map cultural regiom 

• give example! of Jocial and cultural 
diversity in the world. 
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Suggestions for Learning and Teaching 
Tue teacher may have students 

• on an outline map of the world, use colour shading to indicate 
the six continents. 

• examine a map showing the distribution of the world's ten 
major languages (i.e„ Arabic, Bengali, Chinese, English, 
German, Hindi, J apanese, Portuguese, Russian, and Spanish). 
Ask each of ten students to research a language region and teil 
the rest of the dass some interesting facts they found out. Tue 
following organizer may be used. 

(IdentiJY the Language) 

How many people speak this language? 

What countries use this language? 

On which continent(s) are these countries 
found? 

In which cultural region(s) is this language 
found? 

What are some commonly used words (e.g., 
hello, goodbye, yes, no „.) 

on an outline map of the world, shade in the appropriate area 
for each of the major world religions. Analyse the map and 
complete the following chart to record some of the pattems 
observed. 

(IdentiJY a Religion) 

How many people practice this religion? 

What countries practice this religion? 

On which continent(s) are these countries 
found? 

In which cultural region(s) is this religion 
found? 

%at are some common beliefs or pracrices of 
this religion? 

• construct a map showing the world's major religions on an 
acetate sheet and overlay it on a map showing the world's 
major languages. Describe the relationship between the two 
patterns. 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

(
~·„ '.{·; .. 
. 

·~· 

( 



c Unit 1: An lntroduction to Culture 

Suggestions for Assessment 
Students may, for example, 

• on an outline map of North America, use colour shading to 
indicate areas where the following languages are largely spoken: 
French, Spanish, Ukrainian, Chinese, Innu-Aimun, Inuktitut, and 
Cree. 

• provide evidence to support statements about cultural regions. 
The following organizer may be used. 

How 1 know these statements are true 

Statement Evidence 

In (identijj a cult11ral region), 
people speak several languages. 

(Identijj severa/ cu/tum) are part 
of the same cultural region 
because of their location and 
place. 

(Identijj a co11ntry) belongs to 
more than one type of cultural 
region. 

(Identijj several co11ntries) have 
similar traditions. 

(Identijj several co11ntries) practice 
the same religion. 

• write a sentence to support the following Statement: 

"(Identijj a c11/t11ral ngion) has a wide variety of cultural features." 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CUL TU RES 

Notes 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 
In grade 6, students will be e:x:pected to 

6.1.3 analyse the importance of 
cross-cultural understanding 

give examples that il/ustrate the impact 
of cross-cultuml understanding or a /ack 
of cross-cultural understanding 

• e:x:plain the concept of a stereotype 
• examine the extent to which the 

mass media stereotype different 
cultural groups 

• give examples of actions that are 
being taken to improve cross-
cultural understanding (local, 
national, global) 
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Suggestions for Learning and Teaching 

Tue teacher may have students 
• survey a television program (or other media) to identify 

examples of the impact of cross-cultural understanding. This 
task should be assigned to two students who will analyse 
independently the same media piece. Have each student 
complete the following chart to illustrate and organize his or 
her findings. 

Cross-Cultural Understanding on Television 

Nameof What the Examples of Impact of 
Pro gram Program is Cross-Cultural These 

About Understanding Examples 

• participate in a think-pair-share cooperative leaming structure 
to examine the impact of cross-cultural understanding. Each 
partner shares with the other the information recorded in his 
or her chart on cross-cultural understanding from television 
vie'Ning.. Both reach a consensus and s.hare a common set of 
information with the dass. (To assess student participation in 
collaborative learninggroups, nftr to Appendix I.) 
use the following spider definition organizer to define the term 
stereotype. 

Skeix:h 

Word 

Synanyms E>amples 
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Unit 1: An lntroduction to Culture 

Suggestions for Assessment 

S tu den ts may, for example, 
survey a newspaper or magazine article ( or other media) to identify 
examples of the impact of a lack of cross-cultural understanding. 
Have each student complete the following chart to illustrate and 
organize his or her findings. 

Lack of Ctoss-Cultural Understanding in the Print Media 

Nameof Whatthe Examples of Impactof 
Article Article is Lack of Cross- These 

Ab out Cultural Examples 
U nderstanding 

• use the following organizer to give exarnples of stereotyping (which 
they have seen used) of the group identified. Students may add 
other groups. " 

Examples of Stereotypes 

Groups Stereotypes 

Skateboarders 

Immigrants from (identi.fy an area) 

Elderly people 

People of colour 

• read a selection of fiction or non-ficti.on text and ident:ify examples 
of stereotyping. (Teachers may relate stereo!JIPing to bias, prejudice, and 
discrimination.) 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
Presctibed Resources 

Culture Quest: Exploring World 
Cultures, chapter 3 

Culture Quest: Exploring World 
Cu/tures-TeacherJ Resource, 
chapter 3 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 
In grade 6, students will be expected to 

6.1.3 analyse the importance of 
cross-cultural understanding 

• give examples that illustrate the 
impact of cross-cultural 
understanding or a lack of cross-
cultural understanding 

• explain the concept of a 
stereotype 

• examine the extent to which the mass 
media stmo!Jpe different cultural 
groups 

• give examples of actions that are 
being taken to improve cross-
cultural understanding Oocal, 
national, global) 
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Suggestions for Learning and Teaching 
The teacher may have students 
• examine television programs to identify examples of 

stereotyping. A sampling of the findings may be recorded on a 
classroom chart. 

Examples of Stereotyping in Television Programs 

Nameof What the Program Examples of 
Pro gram ls About Stereotyping 

• brainstorm ways to avoid stereotyping in schools, in the 
workplace, and in the meclia. Develop a dass concept web to 
record some of the ideas. • 
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Unit 1: An lntroduction to Culture 

Suggestions for Assessment 
Students may, for example, 

• examine newspaper articles to identify examples of stereotyping. 

Examples of Stereotyping in the Print Media 

Tide of Article What the Article is Examples of 
About Stereotyping 

• identify a newspaper or magazine article in which there are 
examples of stereotyping. Each student may be asked to write a 
new story board so that the instances of stereotyping are avoided. 

• scan newspapers and magazines to identify an example of 
stereotyping in advertising. Students may rewrite the advertisement 
to avoid the stereotype. Selected "before-" and "after-revision" 
examples may be posted on the classroom wall and discussed. 

• write a dialectical joumal entry about an example of how 
strereotyping led to a serious misunderstanding of people from 
another culture. For example, stereotypes may 

not allow us to truly understand and appreciate other groups or 
cultures 
lead us to think that our group or culture is better than another 
not reflect the diversity within cultures 
lead to bias, prejudice, and discrimination 

(fujer to Appendix G for a discussion of response Journals: types of entriCJ, cuing 
questions, and examples of lead-ins.) 
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GRADE 6: WOALD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 
In grade 6, students will be expected to 

6.1.3 analyse the importance of 
cross-cultural understanding 

give examples that illus trate the 
impact of cross-cultural 
understanding or a Jack of cross-
cultural understanding 

• explain the concept of a 
stereotype 

• examine the extent to which the 
mass media stereotype different 
cultural groups 

• give examples of actions that al7! being 
taken to improve cross-cultural 
understanding (local, national, global) 
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Suggestions for Learning and Teaching 
The teacher may have students 

• invite a representative from a particular cultural group or 
organization (e.g., NGOs, anti-poverty groups, anti-racism 
activists) to the classroom to participate in an interview about 
cross-cultural understanding. Students should prepare 
questions in advance of the visit. The following organizer is 
provided as a guide for students in the preparation of 
questions that retrieve facts, determine relationships among 
phenomena, and obtain opinions about events. The questions 
provided are for illustrative purposes only. 

Preparing Questions for an Interview 

Type of Question Examples 1 Would Use 

Getting the facts: Who ... ? What What kinds of stereo!JPes do poor 
... ? W'hen ... ? Where ... ? peopk experitnce? 

Connecting ideas: Why ... ? How How doe.f this ajfect the Wt!J poor 
.. .? How differently ... ? How peopk ftel about themtelves? 
alike .. .? 

Getting opinions: Do you think Do you think education can help 
that ... ? What would have pnvent JtenotypeJ about the poor? 
happened if ... ? 

• research public figures whose actions have affected cross-
cultural relations. Each student should assign a "cheer" or 
"jeer" icon to indicate his or her evaluation of each action and 
provide a reason for this evaluation. The following organizer 
may be used. 

Evaluating Actions That Affected Cross-Cultural 
Relations 

Public Action(s) Icon Reason 
Figure (./) 

© ® 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

( 

. „.• 
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Suggestions for Assessment 
S tu den ts may, for example, 

• use the following organizer to record responses to questions 
posed while interviewing a representative from a particular 
cultural group or organization. (The questions provided are intended 
onfy to i/lustrate the /evels of questions; the student m'!Y write a new set.) 

Preparing Questions for an Interview 

Type of Question My Interview Notes 

Getting the facts: 
What kinds of stmotypes do poor people 
expen·ence? 

Connecting Ideas: 
How does this affect the W(l)' poor people fael 
about themselves? 

Getting opinions 
Do you think education can help prevent 
stereorypes about the poor? 

• create an awards program for positive actions taken to improve 
cross-cultural understanding. Students should identify the criteria 
for the award, the types of actions that will be recognized, the 
design of the award ( e.g., plaque, certificate ... ), and bow the 
recognition will be given (e.g., ceremony, meclia ... ). 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 
In grade 6, rtudentr will be expected to 

6.1.4 identify and explain factors 
that are creating a more global 
culture around the world 

• dercribe how the movement of people 
impacts on cultures 

• explain how the spread of ideas 
and technology is creating a more 
global culture 

• give examples that are illustrative 
of a global culture 
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Suggestions for Learning and Teaching 
Background information aboul migration given in thir twopage rpread ir 
mential to an underrtanding of the firrt delineation. 

The teacher may have students 

• write a definition for the term imrnigration, with an example 
• use a spider defmition organizer to examine the meaning of the 

term emigration 

Skeil:h Definitions 

Word 

Synonyms Ex:unples 

• select a country of interest and examine population change and 
how imrnigration and emigration relate to it. Tue following 
organizer may be used. 

How a Population Changes in (identify a countJy) 

Year Pop. Births Deaths Immi- Emi- Pop. 
(slarl oJ gration gration (end oJ 

Y'ar) Y'ar) 

Emigration the population of a country, but immigration 
it. 
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Suggestions for Assessment 
Students may, for example, 

write an explanat:ion of the term "forced migration" and include 
an example. 

• given statements, classify them as examples of immigration, 
emigration, or forced migration. 

• demonstrate their understancling of how births, deaths, 
immigration, and emigration affect the population of a country. 
Students should assign a numeral to each of these terms as 
indicated in the following diagram. 

Write the correct number after each term: 

births __ _ 
immigration __ 

deaths 
emigration __ 

ATLANTIC CANADA SOCIAL STUDIE$ CURRICULUM: GRADE 6 
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Notes 

Prescribed Resources 

Cu/ture Quut: Exploring World 
Cu/tum, chapter 4 

Culture Quest: Exploring Wor/d 
Cu/tures-Teacher's Resource, 
chapter 4 

Common CAMET 

Language Arts 
• listening and speaking 
• reading 
• categorizing information 

Mathematics 
• SCO Fl: choose and 

evaluate appropriate 
samples for data 
collection 

Supplementary Resources 

• Brune and Bulgutch. 
Canadian l!J Conviction. Gage, 
2000. 

• Draper, French, and Craig. 
Human Geograpl!J. Gage, 
2000. 

• Kolpin. Global Unks: 
Connecting Canada. Oxford, 
1999. 

• Powrie and Sterling. Global 
Citizens: Outlook 6. Oxford, 
2001. 

• Williams, B. One World, Ma'!Y 
Issues. Nelson Thornes. 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 
In grade 6, students will be expected to 

6.1.4 identify and explain factors 
that are creating a more global 
culture around the world 

• demibe how the movement ef people 
impact.I on cu!tures 

• explain how the spread of ideas 
and technology is creating a more 
global culture 

• give examples that are illustrative 
of a global culture 
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Suggestions for Learning and Teaching 
The teacher may have students 

• read a case study 
(e.g., a newspaper article, human interest story) of an immigrant 

who came to Canada to live. Analyse how the decision to move to 
this country was made The following organizer may be used. 

The Decision to Move to a New Country 

Push F actors Obstacles Pull Factors 
(Why a person (What makes a (What attracts a 
leaves the person hesitate to person to a new 
homeland) leave) country) 

• interview an immigrant who came to settle in the local area. 
Find out about the hardships that a person may experience in 
settling in a new country. 

• contact local immigrant groups to collect information about 
positions and roles that immigrants have assumed in the local 
area. The following organizer may be used. 

lmmigrants Help Build Canada 

Name Homeland Date of Position/ Role/ 
Arrival Public Service 

• develop a photo essay of contributions that other cultures have 
made to Canadian society, in the areas of food, dress, music, 
art, medicine, science, and so on. 

• research the Internet to determine original source areas for 
some of the foods that Canadians consume. Have an 
International Food Day to highlight recipes or food samples. 
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Unit 1 An lntroduction to Culture 

Suggestions for Assessment 
Students may, for example, 

• conduct a class survey to determine which students come from 
families who moved from somewhere eise to the local area. 

Family 1 Arrived from 1 Because 

• contact a local group that works with new arrivals to the local area 
(e.g., Association for New·Canadians) to identify countries that 
immigrants came from during a given period. On an outline map, 
draw lines to connect the local community to the countries of 
ortgtn. 

• read a case study of an illegal immigrant and describe the push and 
pull factors that explain why the individual moved. 

• assume the role of a teenager who has moved to a new country. 
Select a country and research conditions there. Describe the 
emotions you would likely feel in each of the situations listed in the 
following chart. 

How lt Feels to Be an Immigrant 

Situation My Feelings 

Leaving my homeland 

Arriving at the airport in (identijj th• 
country) 

Entering my new classroom for the fi.rst 
time 

Hearing news stories about my 
homeland 

Finding friends in a new neighbourhood 

• summarize a newspaper or magazine article that highlights some of 
the negative issues that may be associated with immigration (e.g., 
clash of beliefs, the role of immigrant warnen in a new society). " 
write a short essay to defend or cake issue with the following 
statement: 

"Immigration should be a fundamental right for anyone who 
wishes to come to Canada." 

(To assess this writingp!an, reftr to Appendix J-1 for a ho/istic scoring 
rubric.) 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 
In grade 6, students will be expected ta 

6.1.4 identify and explain factors 
that are creating a more global 
culture around the world 

• describe how the movement of 
people impacts on cultures 

• explain haw the sprrad af ideas and 
technalagy is mating a ma„ global 
culturr 

• give examples that arr illustrative af a 
global culturr 
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Suggestions for Learning and Teaching 

Tue teacher may have students 

• engage in a "fish-bowl" 
cooperative learning sttucture to 
discuss wa ys in which 
information transferred globally 
through the Internet may affect 
our culture. Tue "fish" ( •) will 
complete a discussion of an 
assigned key question, as the 
observers (0) listen and record 
what is being said. Then the 
observers are given an 
opportunity to ask questions, 

0 0 
0 

••• 0 
••• 0 • • • • 0 

0 

0 0 

offer refmements, and add more information in an overall class 
response to the key question. 

(Ta assess student participation in ca/laborative leaminggroups, refer ta 
.Appendix !.) 

Key Question: How does the Internet affect the culture of a 
country? 

• conduct a survey of members of selected age groups about 
their use of the Internet. The results may be transferred to a 
dass chart. 

Use ofthe Internet 

Age Time per Reasons for How the Internet 
Group Day Using the Has Changed 
(years) Internet My Life 

0-14 

15-19 

20-29 

30-39 

40-49 

50+ 

As a dass discussion, determine (1) if age is a factor in the time 
spent online, and (2) if there is a pattern by age group in the 
reasons for going online. 
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Unit 1: An lntroduction to Culture 

Suggestions for Assessment 

Students may, for example, 

• use the following checklist as they engage in the discussion of the 
impact of the Internet on culture. 

Group Discussion Seif Checklist 

Criteria Yes NotYet 

Speaks appropriately 

Asks a question 

Responds to a question 

Listens attentively to oth.ers 

Refers to facts and ideas 
-. 

Keeps on topic 

Shows respect for others 

Swnmarizes what is said 

engage in an issue-analysis exercise. A key cultural issue is whether 
societies and cultures should welcome the free exchange of ideas 
and information. Students may use the following chart to !ist 
reasons for and against the issue and to arrive at a position. 

Should Countries Freely Exchange ldeas and Information 

Pros Cons 

Coillltries should (give your position) because (give rra.rons far your decision). 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
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GRADE 6: WORLD CULTURES 

Unit 1: An lntroduction to Culture 

Outcomes 
In grade 6, students will be expected to 

6.1.4 identify and explain factors 
that are creating a more global 
culture around the world 

• describe how the movement of 
people impacts on cultutes 

• explain how the spread o/ ideas and 
technoloo are creating a more global 
culture 

• give examples that are illustrative of a 
global culture 
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Suggestions for Learning and Teaching 
Tue teacher may have students 

• conduct an in-class survey of student preferences for items of 
popular culture. Tue results may be arranged in order of 
preference and presented as a classroom chart. 

Classroom Survey: Items of Popular Culture Preferred Most 

Categories Itcms 

Clothing designs 

Music 

Fastfood 

Sports/ recrearional equipment 

Magazines/newspapers 

• discuss how much commercials, or other media 
representations, are contributing to a global culture. Tue 
following questions should facilitate the discussion: 

How did the commercial reflect global culture? 
Were the commercials made to appeal to a worldwide 
audience? 
Where did the commercials come from? 
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Unit 1: An lntroduction to Culture 

Suggestions for Assessment 
Students may, for example, 

• !ist examples to show that pop culture is part of the global culture. 
select a technology ( e.g., automobile, airplane, train, passenger ship, 
cargo ship, cell phone, cable/ satellite television, Internet, food 
technology) and examine irs impact upon the way we live. Students 
may use the information they find to create a poster project about 
the influences and effects that this technology has had upon the 
world (e.g., reducing time-distance, exchange of cultural artifacts 
and practices, making products with less effort). 

• depict examples of the spread of global culture. For example, the 
McDonald's arch can be drawn over Mt. Fuji; the Wa!Mart sign 
over a Chinese Dragon. These sketches may be placed around the 
perimeter of a wall map of the world, with string attaching them to 
the correct physical location. 
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GRADE 6: WORLD CULTURES 

Notes 
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GRADE 6: WORLD CULTURES 

Unit 2: Environment and Culture 

Unit Overview 

Unit Outcomes 

Unit Process 
and Skills 
Emphases 

Unit 2, "Environment and Culture", examines the complex 
interactions between environment and culture. Environments 
around the world often appear strikingly distinct. While each is 
unique, every environment shares traits with other environments. 
As weil, environment typically exerts a significant influence on its 
local culture, although it is always a unique influence. Conversely, 
the beliefs and practices of different cultures can have a significant 
effect an local and global environments. 

Tue unit begins by having students exarnine and compare 
environmental features in different physical regions in the world. 
Students then consider and assess the complicated relationship 
between environment and culture in a selected region of the world. 
Finally, students study and compare resource and sustainability 
practices in Canada and another country. 

S tudentt will be expected to 

6.2.1 Compare climate and vegetation in different types of 
physical regions of the world 

6.2.2 Assess the relationship between culture and environment in 
a selected cultural region 

6.2.3 Compare the use of resources and sustainability practices 
between Canada and a selected country 

Communicatioit 
• Read critically 
• Express and support a point of view 
• Select media and styles appropriate to a purpose 
• Use a range of media and styles to present information, 

arguments, and conclusions 

Inquiry 
• Recognize significant issues and perspectives in an area of 

inquiry 
Gather, record, evaluate, and synthesize information 

• Draw conclusions that are supported by the evidence 
• Make effective decisions as consumers, producers, savers, and 

citizens 

Participation 
Function in a variety of groupings, using collaborative and co-
operative skills and strategies 
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GRADE 6: WORLD CULTURES 

Unit 2: Environment and Culture 

Outcomes 

l n grade 6, students will be expected to: 

6.2.1 compare climate and 
vegetation in different types of 
physical regions of the world 

• identify and /ocate on a world map rypes 
of physical regions, such as polar regions, 
rainforests, deserts and grasslands 

• give examples of the characteristics of 
climate and vegetation in these different 
rypes ofphysica/ regions 

• give examples of similarities and 
differences of the climate and 
vegetation in different types of 
physical regions 
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Suggestions for Learning and Teaching 

This outcome explores attributes of physical re!fons and the influence of climate and 
vegetation on them. Speciftc determinants of climatic conditions are ftrst explored as 
background to physical regions. 

The teacher may have students 

• collect temperature data from an atlas or the Internet to find a 
relationship between average annual temperatures and distance from 
the equator (i.e„ latitude). 

Latitude and Temperature 

Place Latitude Avg. Annual Temp. 

High Latitudes 
(60-9(/JN) 

Middk Latitudes 
(30-6(/JN} 

Low Latitudes 
(0-3(/JN) 

L.ow Latitudes 
(0-3(/JS} 

Middlt Latitudes 
(30-6(/JS} 

High Latitudes 
(60-9(/JS) 

• collect temperature data from a traditional atlas or from the Internet 
to generalize a relationship between average annual temperarures 
and elevation. The following organizer may be used. 

Elevation and Temperature 

Place Elevation Avg. Annual Temp. 
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Unit 2: Environment and Culture 

Suggestions for Assessment 
Students may, for example, 

• provide evidence from the Latitude and Temperature chart to 
support the following statement: "As a person travels farther and 
farther from the equator, temperatures will usually decrease." 

• provide evidence from the Elevation and Temperature chart to 
support the following statement: "As a person descends a high 
mountain, temperatures will increase." 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
Prescribed Resources 

Cu/ture Quest: Exploring World 
Cu/tum, chapter 5 

Cu/ture Quest: Exploring Wor/d 
Cultures-Teacher's ReJource, 
chapter 5 

Common CAMET 

Language Arts 
• reading and writing 
• listening and speaking 
• interviewing 
• representing information 

using various media 

Science 
• flora and fauna 
• weather and climate 

Supplementary Resources 

• Billings and Billings. True Tales 
from the Deserts. Steck-Vaughn, 
2000. 

• Billings and Billings. True Tales 
from the Jung/es. Steck-Vaughn, 
2000. 

• Billings and Billings. T rue Tales 
from the Mountains. Steck-
Vaughn, 2000. 

• Billings and Billings. T rue Polar 
Regions. Steck-Vaughn, 2000. 

• Turnbull, Andy. Truck to the 
North: My Adventure. Annick 
Press, 1999. 

• C/assroom Atlas of Canada and 
the Wor/d Rand McNally, 
2006. 
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GRADE 6: WORLD CULTURES 

Unit 2: Environment and Culture 

Outcomes 
In grade 6, students will be expected to 

6.2.1 compare climate and 
vegetation in different types of 
physical regions of the world 

identify and /ocate on a wor/d map types 
of plysica/ regions, such as polar regions, 
rainfarests, deserts and grass/ands 

• give examples of the characteristics of 
climale and vegetation in these different 
types of pfysica/ regions 

• give examples of the similarities 
and differences of the climate and 
vegetation in different types of 
physical regions 
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Suggestions for Learning and Teaching 

Tue teacher may have students 

collect temperature data from an atlas or from the Internet to 
generalize a relationship between average annual temperatures and 
distance from the ocean. Tue following organizer may be used. 

• 

• 

Distance from the Ocean and Temperature 

Place Distance from the Avg. Annual Temp. 
Ocean 

examine an ocean currents map and discuss how the 
temperature of a place may be affected by ocean currents. 
examine a world climate map and describe the conditions found 
in selected climatic regions. Tue following organizer rriay be 
used. 

lnvestigating a Climate Map 

Climatic Region Conditions 

• develop a photo-essay to depict and describe selected human 
activities in each of these regions in J anuary ( e.g., recreational 
activity, sport, clothing, transportation). 
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Unit 2: Environment and Culture 

Suggestions for Assessment 
Students may, for example, 

• interpret inforrnation on a map of ocean currents. Write a sentence 
to explain why two places at the same latitude may experience 
different average annual temperatures. 

• select a number of places and identify the factor(s) that explain their 
annual average temperature. 

Places and T emperatures 

F actor( s) Affecting T emperature 

Avg. Distance Ocean 
Place Annual Latitude Elevation from the Currents 

Temp. Ocean 

• use a world climate map to match climatic conditions to specific 
places. The following organizer may be used. 

Matching a Place to Climatic Conditions 

Climatic Conditions Place 

ATLANTIC CANADA SOCIAL STUDIE$ CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 

Supplementary Resources 
(cont'd) 

Global Climale Maps. Sustainable 
Development Department, Food 
and Agricultural Organization, 
UN; 
http:/ /www.fao.org/ sd/Eldirect 
/ climate/Elsp0002.htm 
The Great Gobi Desert ofLegendary 
Mongolia; 
http:/ /baatar.freeyellow.com/ 
What is Ciimate? Environment 
Canada, 
http:/ /www.atl.ec.gc.ca/ climate/ 
whatis.html 
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GRADE 6: WORLD CULTURES 

Unit 2: Environment and Culture 

Outcomes 
In gradt 6, studtnts will be expected to 

6.2.1 compare climate and 
vegetation in different types of 
physical regions of the world 

• ident!fy and locate on a world map types 
of physical regions, such as polar regions, 
rainforests, dtserts and grasslands 

• give examples of the characteristics of 
climate and vegetation in these different 
types of physical regions 

• give examples of the similarities and 
differences of the c/imate and vegetation 
in these different types of physical regions 
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Suggestions for Learning and Teaching 
Tue teacher may have students 

• select a continent and give abrief description of each climate 
found there. Record the conditions in the following chart. 

Climatic Conditions in (Identify the Condnent) 

Climatic Region Climatic Conditions 

• participate in a jigsaw cooperative learning structure. In each 
harne group, each student agrees to become an uexperf' on one 
of the defining features of rainforest ecosystems-location (L), 
climatic conditions ( C), vcgctation (V), and animals life (A). 
After reading/ researching and discussing the feature with the 
corresponding expert from the other home groups, he or she 
shares his or her expertise with other members of the home 
group. (To assess studtnt participation in co/laborative groups, refar to 
Appendix!.) 

Example of jig-saw phases for a small class of 16 students 

Four home groups: LCVA LCVA LCVA LCVA 
(topic assigned) 

Four expert groups: LLLL cccc vvvv AAAA 
(study and discuss) 

Back to home groups: LCVA LCVA LCVA LCVA 
(peer tutor and check) 

• expand upon the following statement in a small group 
discussion: "The equatorial rainforests are the lungs of the 
earth." 

• select a continent and use an ecosystems map to write brief 
descriptions of the ecozones that you would cross if you 
travelled in a straight line from north to south. Note changes in 
the ecozones along the journey. 
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Unit 2: Environment and Culture 

Suggestions for Assessment 
Students may, for example, 

• use a climate map and write a brief description of the climatic 
conditions of their local area. 

• organize the information they acquired from the jig-saw cooperative 
learning exercise into a box report. In the Relating the Ideas 
section, students will draw connections ( e.g., how location affects 
climate, how vegetation is adapted to climate, how animals are 
adapted to climate and vegetation). Text and/ or illustrations may 
be used. This organizer also may be used for other ecosystems. 

Location Climatic 
Conditions 

RAINFOREST 
Anima! ECOZONE Vegetation 
Llfe 

Relating the ldeas 

• use an ecozones map to identify the ecosystem for the local area. 
Develop a poster or computer folder containing photos to illustrate 
climatic conditions, vegetation, and animal life. 

• identify an ecozone in which they would like to live and give reasons 
for their choice. 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
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GRADE 6: WORLD CULTURES 

Unit 2: Environment and Culture 

Outcomes 

In grade 6, students will be expected to 

6.2.2 assess the relationship 
between culture and environment 
in a selected cultural region 

identify, loca/e and map the cultural 
region selected and identify its physical 
environment(s) 

• ana!Jse how the W"J of lifa in this 
culture is influenced by its physical 
environment(s) 

• evaluate the impact that culture 
has on the environment 
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Suggestions for Learning and Teaching 
The outcome is reftrenced to the Amazon Rainfarest in S outh America. 
Another ecozone m"Y be used as a .focus of stut!J. 

Tue teacher may have students 

• use an atlas to identify and compare four countries that share 
the Amazon Basin. Tue following organizer may be used. 

Countries in the Amazon Basin 

Country Natural Resources Land Use 

• divide into groups to develop a pictorial essay on some aspect 
of the rainforest ecozone of the Amazon Basin (e.g„ plants, 
animals, resources). 

• examine photos depicting an aboriginal group engaging in a 
traditional subsistence activity ( e.g„ building a shelter, farming 
the land, hunting in the rainforest, making tools and 
implements) or wearing costumes in song and dance. Draw a 
conclusion about what the picture portrays. 

Analysis Sheet: Photo 

Photo Whatl See 

(Idenlify the Phota) Describe the setting and time. 
ldentify the people and objects. How are they 
arranged? 
What's happening in the photo? 
Was there a purpose for taking the picture? 
Exp!ain. 
What would be a good caption for the photo? 

From this photo, I have leamed that ... 

conduct research on the importance of the Amazon River as a 
means of transportation, and as a source of food and hydro-
electricity. 
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Unit 2: Environment and Culture 

Suggestions for Assessment 
Students may, for exampl.e, 

• construct a double bar graph to show the area and total population 
for each of four countries in the Amazon Basin. 

• use the follo\\.1ng organizer to present general information collected 
from print resources and the Internet. 

The Amazon Basin 

Physical 
Location Fearures Climate Ecozone Resources 

• complete a "fish-bone" organizer to explain why the environment is 
important to aboriginal peoples. They may begin by developing a 
title (e.g., The Environment is Important to the Aboriginal Peoples), 
then !ist main ideas ( e.g., obtaining food, getting shelter, making 
tools and implements „.), and provide details about the main ideas. 

M"'1 ldea 

\J---
Supp orl:itlg 
Details 

""-

• select a significant river (e.g., the Ghanges, Yenesei, Nile) and 
develop a !ist of questions (related to such topics as finding food, 
farming the land, getting about, and daily activities) that they would 
ask someone who lived near it. 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes. 

Prescribed Resources 

Culture Quest: Exploring World 
Cultum, chapter 6 

Culture Quest: Exploring World 
Cultures-Teacher's Resource, 
chapter 6 

Common CAMET 

Language Arts 
• reading and viewing 
• writing and other ways of 

representing 
• comparing and contrasting 

Supplementary Resources 
• Dawood. Lind of Contra.rt. 

Thomson Nelson, 1990. 
• Heinrichs. Braz!I. Children's 

Press, 1997. 
• Forest Conservation Portal, 

ht!P://forests.org 
• Classroom Atlas of Canada and 

the World. Rand McNally, 
2006. 
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GRADE 6: WORLD CULTURES 

Unit 2: Environment and Culture 

Outcomes 
In grade 6, students will be expected to 

6.2.2 assess the relationship 
between culture and environment 
in a selected cultural region 

• identify, locate and map the 
cultural region selected and 
identify its physical 
environment(s) 

• analyse how the way of !ife in this 
culture is influenced by its physical 
environment(s) 

• eva/uate the impact that cultun has on 
the environment 
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Suggestions for Learning and Teaching 
Tue teacher may have students 

• conduct research on the value of rainforest plants as a source of 
new therapies to combat serious diseases, such as cancer. Write 
a brief paragraph to summarize their findings. 

• read a short article about the removal of the rainforest in the 
Amazon region to make way for cattle ranches. Information 
may be organized by key questions: 

\Vhy are cattle ranches located in The Amazon rainforest 
ecozone? 
How much rain forest is removed annually? 
\Vhat method is used to remove the trees? 
What irnpact is cattle ranching having on the rainforest 
ecosystem? 
How are aboriginal peoples affected by the coming of 
ranches to their homeland? 

.&u. r1/Po.ns.tRf!at1vM Rf!m•vhirdf! T.rns. 

IMPACTOFCATl'LE 
RANCHING INTHE 

AMAZON BASIN 

Impillt!t 1111.11 All•righla/ .Efhct l'.lt RAWPnstJ 
P~•ph3 

• read a short article about the operation of gold and silver mines 
in the Amazon rainforest, or the flooding of vast areas for 
reservoirs for hydro-electric projects. Design an organizer to 
show the advantages and disadvantages of carrying out the 
selected activity in the Amazon Basin. 
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( Unit 2: Environment and Culture 

Suggestions for Assessment 

Students may, for example, 

• assume the role of an entrepreneur who is running an ecotourism 
operation in the rainforest near the Amazon River. Design a 
brochure that would be suitable for a website designed to attract 
visitors to the Amazon Basin. 
write a letter to the editor of the local paper to express your views 
about the removal of rainforests for cattle ranchers. 

Checldist: Writing a Letter to thc Editor 

Criteria Yes NotYet 

Are my ope:ning sentences strong and 
purposeful? 

Am I clearly stating my opinion? 

Are there enough ?etails to support my point 
of view? 

Am I arguing against opposite opinions? 

Am I sure about whom I need to persuade? 

Are my sentences written to create clear 
messages? 

Are my words weil chosen for my message? 

Have I checked my spelling, punctuation, 
grammar, and capitalization? 

• write a short description about the environmental impact of the 
construction of a dam across major rivers ( e.g., the Mactaquac Dam 
on the St. John River, the Tennessee Valley Dam, Aswan Dam, or 
the Three Gorges Dam). The following organizer will help organize 
the research. 

Impact of Damming Rivers 

Location Need for the Environmental Human Impact 
Dam Impact 

ATLANTIC CANADA SOCIAL STUDIE$ CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
Agencies/Groups 

• Organization of American 
States (OAS), 17"' St. & 
Constitution Ave. NW, 
Washington, DC 20006 

• United Nations Information 
Centre, 1775 K Street NW, 
Washington, DC 20008 

• Rainforest Action Network, 
221 Pine St., Suite 500, San 
Francisco, CA 94104, email: 
rainforest@ran.org 

• The Rainforest Foundation 
(link to Rainforests and their 
Peoples), 
http://www.rainforestfoundat 
ionuk.org/ 

71 



GRADE 6: WORLD CULTURES 

Unit 2: Environment and Culture 

Outcomes 
In grade 6, students will be expected to 

6.2.2 assess the relationship 
between culture and environment 
in a selected cultural region 

• identify, locate and map the 
cultural region selected and 
identify its physical 
environment(s) 

• analyse how the way of life in this 
culture is influenced by its physical 
environment(s) 

• eva/uate the impact that cu/ture has on 
the environment 
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Suggestions for Learning and Teaching 

The teacher may have students 

• compare viewpoints that various groups might have about a 
resource or resource-use activity in the Amazon. The following 
organizer may be used. 

Perspectives on Rainforest Removal 

IAmA My Viewpoint on Clearing the 
Rainforest 

member of the Y anomami 
tribe 

medical researcher 

cattle rancher 

goverrunent representative 

unemployed worker from 
the coast 

construction engineer 

eco-tourism business 
owner 
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Unit 2: Environment and Culture 

Suggestions for Assessment 
Students may, for example, 

• develop a placard that they would use in a protest in favour of ( or 
against) an activity related to the use of a resource in the equatorial 
rainforest. Students may brainstorm ideas that they would wish to 
communicate and come to a consensus on those that are most 
imporrant for the intended audience. 
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Notes 
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GRADE 6: WORLD CULTURES 

Unit 2: Environment and Culture 

Outcomes 

In grade 6, students will be expected to 

6.2.3 compare the use of resources 
and sustainability practices 
between Canada and a selected 
country 

• give examples of simi/arities and 
dijferences in the use of resources and 
sustainabili!J practices between Canada 
and the se/ected country 

• explain reasons for different 
perspectives on the use of 
resources and sustainability 
practices 
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Suggestions for Learning and Teaching 

Sustainabili!J reftrs to the conseroation, protection, and regeneration of 
resources over time. Fundamental to an understanding of sustainabili!J is the 
idea that decisions made today <effoct Juture generations. S ustainabili!J 
practices consider the critica/ impact of actions todqy on the Juture avai/abili!J of 
nsources. 

Tue teacher may have students 

• use a spider definition organizer to define sustainability. 

Sketl::h Defbdtiom 

Wonl 

• research to compare the use of resources in Canada with 
resource use in another country. ""Die following organizer 
illustrates an approach for timber harvesting, but it may be 
adapted to include mining, oil extraction, or farming. 

Sustainable Practices in the Forest lndustry 

Canada Criteria (Jdentify Another 
Country) 

Licences 

Harvest Limits 

Cutring Practices (e.g., clear 
cutting) 

. Reforestation 

Combatting Infestations 

Forest Fire Protection 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

(„, 
'·''' ' ~· .. 

( 



( 

( 

Unit 2: Environment and Culture 

Suggestions for Assessment 
Students may, for example 

• compare conservation and sustainability. Tue following organizer 
may be used. 

Comparing Conservation and Sustainability 

Word Definition Example 

Conservation 

Sustainability 

Conservation and sustainability are similar because both have to do with 
(complete the sentence). 

Sustainability is slightly different from conservation because (complete the 
sentencc). 

• research the Internet to compare the sustainability of fishing 
practices in Canada with that of another country. Tue following 
organizer may be used to present the findings. 

Sustainable Practices in the Fishing Industry 

Canada Criteria (ldentify Another 
Country) 

Licences 

Harvest limits 

Fishing practices 
(using bottom trawls) 

U sing alternative 
sources (e.g., 
aquaculture) 

Reducing number of 
fishers 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 
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GRADE 6: WORLD CULTURES 

Notes 

Prescribed Resources 

Culture Quest: Exploring World 
Cultum, chapter 7 

Culture Quest: Exploring World 
Cultures-Teacher's Resource, 
chapter 7 

Common CAMET 

Language Arts 
• reading and doing research 
• gathering and recording 

information 
• developing and supporting a 

point of view 

Supplementary Resources 

• Learning for A Sustainable 
Future, The Disappearance of the 
Northem Cod, Inquiries Fora 
Sustainable Future, 1995, 
Ottawa. 

• Learning for A Sustainable 
Future, Sustainable Cities, 
Inquiries Fora Sustainabk 
Future, 1995, Ottawa. 

• Learning for A Sustainable 
Future, Agriculture and 
Agribusiness, Inquin"es Fora 
Sustainable Future, 
1995,0ttawa. 

• N.B. Department of 
Education, Teaching About 
Sustainability: Some Practices. 
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GRADE 6: WORLD CULTURES 

Unit 2: Environment and Culture 

Outcomes 

In grade 6, students will be expected to 

6.2.3 compare the use of resources 
and sustainability practices 
between Canada and a selected 
country 

• give examples of similarities and 
diffetences in the use of resources 
and sustainability practices 
between Canada and the selected 
country 

• explain reasons for different perspectives 
on the use oJ resources and sustainability 
practices 
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Suggestions for Learning and Teaching 
The teacher may have students 

• group themselves in pairs and examine two sustainability 
practices related to a resource use. 'Each student will assign a 
"cheer" or "jeer" icon to indicate his or her evaluation of each 
practice and provide a reason for this evaluation. The following 
organizer may be used. 

Evaluating Sustainability Practiccs 

Country Practice Icon(./) Reason 

© ® 

use the following procedure to find evidence of bias in a 
position taken on a sustainability issue. (Remvval ofrainforest is 
used to illustrate the approach, but other environmental issues mt!J be 
used.) 

Issue: Rainforests should be cleared in the Amazon Basin to 
provide large areas for cattle ranches. 

Procedure 
• adopt one of three roles (i.e., cattle rancher, aboriginal person, 

environmentalist) concemed about the removal of trees from a 
!arge area of the Amazon rainforest 

• write a short paragraph in which at least three arguments are 
used to support a position on the issue 

• divide into groups of three 
• in each group, have one member read his or her paragraph 
• have the remaining two group members decide what role the 

writer has adopted and explain how they know 
• have all three group members identify key issues that the writer 

chose to ignore in his or her position 
• find or create a cartoon that relates to a sustainability issue 
• collect two articles that reflect opposing points of view on an 

environmental issue; critique the points of view and defend 
personal positions on the issue 
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Unit 2: Environment and Culture 

Suggestions for Assessment 
Students may, for example 

• read a poem or the lyrics to a song about a sustainability issue. The 
following checklist may be used to analyse the messages and draw a 
conclusion from the poem or sang lyric. 

My Checklist for Reading a Poem 

Criteria Check 

F rom the ritle I can predict what the poem is about. 

I found out the meaning of new words. 

I read the poem straight through. 

I reread the poem slowly to get the meaning. 

I paid attention to punctuation and diction. 

I paid attention to poetic elements (e.g., rhyme) 

I examined the figures of speech and imagery used. 

I could imagine scenes created by the images. 

I put everything together to understand the main theme or 
meaning of the poem. 

This poem teils ffie that ... 

• conduct research on an issue about the development of a natural 
resource in Canada. The following organizer may be used. 

Examining an Issue: (ldentify the issue you are exaniining) 

W'hat is the main issue? 

W'hat positions are the key p1ayer(s) taking on the issue? 

What arguments were used by one side to support their position? 

\'Xlhat arguments were used by the opposing side to support their position? 

W'hat beliefs or values were at odds in this issue? 

\'Xlhat should be clone on this issue? 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 

Agencies/Groups 
• Leaming for a Sustainable 

Future, 343 York Lanes, York 
University, 4700 Keele Street, 
North York, ON M3J 1P3, 
email: info@lsf-lst.ca 

• National Forest Strategy 
Coalition, 580 Booth Street, 
8"' Floor, Ottawa, ON KlA 
OE4, email: nfsc@forest.ca 
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GRADE 6: WORLD CULTURES 

Unit 3: Seme Elements of Culture 

Unit Overview 

Unit Outcomes 

Unit Process 
and Skills 
Emphases 

Unit 1 introduced students to the concept of culture and to various 
elements of culture. Unit 3 provides an in-depth study of some 
important elements of culture-traditions, governments, and 
economic systems. As they examine these elements, students will 
also have the opportunity to identify other elements of culture and 
discover the interconnectedness of the various elements. 

Tue unit begins with students examining how culture is influenced 
by traditions in a selected cultural region of the world. Students 
then choose another cultural region to examine how govemment 
influences culture and to explain how different economic systems 
can to influence cultures. 

S tudent.r will be expected to 
6.3.1 Examine how traditions influence culture in a selected 

cultural region 
6.3.2 Describe how government influences culture in a selected 

country 
6.3.3 Explain how economic systems influence cultures 

Communication 
• Read critically 
• Develop mapping skills 
• Express and support a point of view 
• Select media and styles appropriate to a purpose 
• Present a summary report or an argument 
• Use various forms of group and interpersonal communications, 

such as debating, negotiating, establishing a consensus, 
classifying, and mediating conflict 

Inquiry 
• Frame questions or hypotheses that give clear focus to an 

mqwry 
Apply a variety of thinking skills and strategies 

• Gather, record, evaJuate, and synthesize infonnation 
• Analyse and evaluate information for logic and bias 
• Testdata, interpretations, conclusions, for accuracy and validity 
• Draw conclusions that are supported by evidence 

Participation 
• Engage in a variety of learning experiences that include both 

independent study and collaboration 
• Respond to class, school, community, or national public issues 
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GRADE 6: WORLD CULTURES 

Unit 3: Some Elements of Culture 

Outcomes 

In grade 6, students will be expected to: 

6.3.1 examine how traditions relate 
to culture in a selected cultural 
region 

identijj, /ocate and map the se/ected 
region inc/uding examples of its major 
ftatures 

• describe how religious traditions 
influence the region's culture 
describe how customs and rituals 
are reflected in the region's culture 

• analyse how change factors affect 
cultural traditions 
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Suggestions for Learning and Teaching 

This outcome is reftrenced to injluences on culture in the Midd/e Bast. 
Another geographic region may be used as the focus of study. 

The teacher may have srudents 

• refer to an atlas and complete the following chart to delineate 
where the Middle East region is found. 

The Middle East Region: Where lt ls 

Continents it shares 

Water bodies nearby 

. 
Countries it includes 

• use GIS (Geographie Information System) or refer to an atlas 
to identify key physical features(i.e., landforms and watet forms) 
in the Middle Eas t region. · They may be recorded in the 
following chart. 

The Middle East Region: Key Physical Features 

Physical Description Location 
Features 

refer to a world climate map or research the Internet to identify 
climatic conditions in the Middle East region. 

The Middle East Region: Key Climatic Zones 

Climate Zone Description Location 
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( Unit 3: Some Elements of Culture 

Suggestions for Assessment 
Students may, for example, 

• on an outline map of the Midclle East, shade in the key physical 
features. 

• classify a series of photos of different landscapes in the Midclle East 
region according to the physical feature depicted. 

The following chart may be used. 

The Middle East Region: Key Physical Features 

Photo 
f) 

This Photo Shows 

1. 

2. 

3. 

4. 

5. 

• on an outline map of the Midclle East region, indicate the area 
where the landform or water form depicted by each photo is 
located. 

• use the Internet to research weather conditions for the same period 
for two different climatic zones. Present them as an evening 
weather forecast on television. 

• on an outline map of the Midclle East region, shade in the key 
climatic zones. 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
Prescribed Resources 

Cu/tun Quer/: Exploring World 
Cultum, chapter 8 

Culture Quer/: Exploring World 
Cultures-Teacher's Resource, 
chapter 8 

. Common CAMET 

Language Arts 
• reading and writing 
• listening and speaking 
• interviewing 
• representi.ng information 

using various media 

Science 
• weather and climate 

Supplementary Resources 

• Ahsan. Festivals Series. 
Wayland, 1989. 

• Kaiman. The Lands, People 
and Cultures Series. Crabtree, 
1990. 

• Kerhahan. Exploring World 
Religion!. Oxford University 
Press, 1987. 

• Ridgwell and Ridgway. Food 
Around the World. Oxford, 
1987. 

• Wayland. Understanding 
Religions Series, 1992. 

Birth Cu1tom1 
Death Cu1tom1 
Food & Fa.rting 
Initiation Customs 
Marriage Cu1tom1 

• Cla.r1room Atlas of Canada and 
the World. Rand McNally, 
2006. 

83 



GRADE 6: WORLD CULTURES 

Unit 3: Same Elements of Culture 

Outcomes 

In grade 6, students will be expected lo 

6.3.1 examine how traditions relate 
to culture in a selected cultural 
region 

• identify, /ocale and map the se/ected 
region inc/uding examp/es of its major 
featum 
describe how religious traditions 
influence the region's culture 

• describe how customs and rituals 
are reflected in the region's culture 
analyse how change factors affect • 
cultural traditions 
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Suggestions for Learning and Teaching 
Tue teacher may have students 

• on an outline map of the Middle East region, shade in the four 
key ecozones. 

• read a fictional piece or information-based text and identify the 
ecozones described. 

• engage in a think-pair-shate cooperative leatning structure to 
exatnine how peoples of the Middle East region have adapted 
to living in dry conditions. A specific question, such as "How 
do desert dwellers cope with dry conditions?", may be posed. 
Each student thinks of a possible response to the question (e.g„ 
use of oasis sites, qanats). Students then form pairs and each 
team member shares his or her answer with supporting 
evidence. Tue teacher selects pairs to share a common answer 
with the dass. (To assess student participation in co/laborative /earning 
groups, refer lo Appendix I.) 

• examine how environment affects how people live, patticularly 
those who still practice a traditional lifestyle. As an example, 
the following organizer may be used to show how much 
traditional Beduouin tribes/people of the Sinai relied upon the 
camel in a desert ecosystein. 

• 

Putting the Camel to U se 

Item Uses 

Fat milk 

Hi des 

Hair 

Droppings 

select a farrning area along a river valley ( e.g„ the Nile) and !ist 
the farming activities and indicate the months in which they are 
carried out. Tue following chart may be used. 

Month of Activity 
Activity 

J F M A M J J A s 0 N D 

ATLANTIC CANADA SOCIAL STUDIE$ CURRICULUM: GRADE 6 

( 
~„ 



( 

' .... ,. 

( 

Unit 3: Some Elements of Culture 

Suggestions for Assessment 
Students may, for example, 

• examine a population distribution map with a physical features map 
and an ecozones map. In the following chart, students may record 
evidence to support each statement. 

The Middle East Region: Where People Live 

Statement Evidence to Support This 
Statement 

Few people live in really dry 
regtons. 

Areas along large rivers are 
crowded. 

People like to live along the 
coast. 

• complete the following chart to relate climatic zones and ecozones 
in the Middle Eas t region. 

The Middle East Region: Climate and Ecozones 

Ecozones Climatic Vegetation 
Conditions 

Desert 

Steppe 

Broadleaf Forest 

Highland 

• develop a pictoral display of traditional clothing wom in the Middle 
East. Explain how they are influenced by environmental conditions. 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
Supplementary Resources 
(cont'd) 

• Trejada. Brown Bag Ideasfrom 
Many Cultum. Davis 
Publications, 2000. 

• Billings. True Tales from the 
Desert. Steck-Vaughn, 2000. 
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GRADE 6: WORLD CULTURES 

Unit 3: Some Elements of Culture 

Outcomes 
In grade 6, students will be expected to 

6.3.1 examine how traditions relate 
to culture in a selected cultural 
region 

• identify, locate and map the 
selected region including examples 
of its major features 

• desctibe how religious traditions influence 
the region '.r culture 

• describe how customs and rituals 
are reflected in the region's culture 

• analyse how change factors affect 
cultural traditions 
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Suggestions for Learning and Teaching 

The teacher may have students 

• 

use GIS or an atlas to create a thematic map to depict the 
distribution of the main religions in the Midclle East region. 
Write abrief description of the pattem shown. 
research the origins of the three main religions found in the 

Midclle East region and record them in the following chart. 

Religion Origins Place of Worship 

Islam 

Christiani ty 

Judaism 

• participate in a "placemat" cooperative learning activity to 
identify key features of a major religion of the Midclle East. Ask 
students to divide into teams of four members and select one of 
the three major religions. A placemat organizer is given to each 
team; each student places religious practices/featuces that 
comes to mind in one of the sections. Then, through 
consensus, each feature that is considered relevant to th2.t 
religion is moved to the circle. All placemats may be posted on 
the classroom wall and distilled into a single placemat organizer 
for each religion. 
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Unit 3: Same Elements of Culture 

Suggestions for Assessment 
Students may, for example, 

• create a comparat:i.ve chart to summarize the features of the three 
main religions of the Middle East. 

Fearures 
Religions 

Main Beliefs God Sacred Text 

Islam 

Christianity 

Judaism 

• use the following organizer to research and write a biography of a 
key religious figure who was instrumental in the origin of a key 
religion in the Middle Eas t. " 

Checklist for Wriring a Biography 

\Vho is/was this person? 

What qualities does/ did the person have? 

What examples prove these qualities? 

Describe events that changed this person. 

What kinds of risks did this person take? 

How was this person important to other people? 

What I leamed from this individual about how to be a better person? 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 
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GRADE 6: WORLD CULTURES 

Unit 3: Seme Elements cf Culture 

Outcomes 

In grade 6, students will be expected to: 

6.3.1 examine how traditions relate 
to culture in a selected cultural 
region 

• identify, locate and map the 
selected region including examples 
of its rnajor features 

• describe how religious traditions 
influence the region's culture 

• describe how customs and n·tua!s are 
reflected in the region ~ culture 

• analyse how change factors affect 
cultural traditions 
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Suggestions for Learning and Teaching 
Tue teacher may have students 

• in pairs write a description of a place of worship, including the 
distinguishing features particular to the building structure. 
explore how beliefs and customs affect food ways. Select a • 
religion practiced in the Middle East and show how it affects 
the choices of food, its preparation, occasions when it is 
consumed, and rituals during the meal. 

Food Ways of the (identiJY religion) Religion 

FoodWay Influence of the Religion 

Choice of food 

Preparation 

When it is eaten 

Rituals before/ during meal 

• engage in a "4-Comers" cooperative leaming strategy. Students 
select custom/ritual that interests them, and then go to a comer 
of the classroom labelled with that custom/ ritual. Students 
form pairs and discuss interesting facts about the custom/ritual 
that led them to make the choice they did. They may also visit 
another area to find out why their peers made the choices they 
did. Randomly select students to report to the dass. (To assess 
student participation in collaborative learninggroups, refer to Appendix I.J 

1 

Fouc-Comets 
Activity 

2 

l 
3 

develop a photo-essay to illustrate how elements of material 
cultlire ( e.g., clothing, flags, religious architecture, re!igious 
icons) are influenced by religion and culture. 
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Unit 3: Some Elements of Culture 

Suggestions for Assessment 
Students may, for example, 

• research customs and rituals in the Middle East and compare them 
to examples in Canadian culture. Tue following chart may be used. 

Comparing Customs in the Middle East and in Canada 

Middle East Origins/ Canada Origins/ 
Description Description 

Sukkot Thanksgiving 

NowRuz Sun Dance 
(First Nations) 

Oebka (Arab Line Dancing 
Folk Dance) 

• write a reflective joumal entry about their experience with a 
traditional practice of one of the three major religious groups of the 
Middle East. A particular feature could be the focus of the entry, 
such as a religious ceremony, or a wedding they attended, read 
about, or viewed on television. (&far to Appendix G far a discuSJion of 
student response Journals: !Jpes of entries, cuing questions, and examples of lead-
ins.) 

• use a V enn diagram to compare customs and rituals around 
showing hospitality to a visitor in a Middle Eastem culture with 
customs and rituals in the local area. (Another custom/ ritual could 
include a "coming of age" milestone.) 

Differences Differences 

Similarities 

• write a brief paragraph to explain how a calendar in a Middle 
Eastem country is influenced by religion, culture, and patriotism. 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 
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Notes 
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GRADE 6: WORLD CULTURES 

Unit 3: Some Elements of Culture 

Outcomes 
In grade 6, students will be expected to 

6.3.1 examine how traditions relate 
to culture in a selected cultural 
region 

• identify, locate and map the 
selected region including examples 
of its major features 

• describe how religious traclitions 
influence the region's culture 

• describe how customs and rituals 
are reflected in the region's culture 

• ana!Jse how change faclors affect cultural 
traditions 
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Suggestions for Learning and Teaching 
Tradüions may change over time as the mu/t of such factors as outside influences (e.g., 
tounSm), urbanization, modern communications, education, and new technoiogies and 
practices. 

Tue teacher may have students 
• research travel magazines or the Internet for travel packages to a 

country in the Middle East for examples of how customs and rituals 
are used to attract tourists. Tue following organizer may be used. 

• 

• 

Culture as a Tourist Attraction 

Culntral Feature Customs/Rituals 

Food 

Clothing 

Wedding 

Religious ceremonies 

How might tourism affect these customs and rituals? 

select a region or country in the Middle East in which urbanization is 
affecting traclitional lifestyles. Tue following chart may be used to 
record lifestyle clifferences between rural dwellers and urban dwellers. 

Cultural Change 

Urban Dwellers Criteria Rural Dwellers 

Clothing 

Shelter 

Food 

Communication 

T ransportation 

Music 

Women's roles 

correspond with students of their own age from another culture (e-
pals or pen pals). Complete a chart similar to the one above to 
compare the local culture with another culture. 

• !ist ways in which a group may resist changes to their culture. 
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Suggestions for Assessment 
Students may, for example, 

develop a photo-essay showing how contact with regions outside 
the Middle East has affected food, dothing, ways of making a living, 
and traclitional beliefs. 

• select a culture in the Middle East in which people have experienced 
changes in Jifestyle over the last 50 years. The following chart may 
be used to record the changes. 

Cultural Change 

Then Criteria Now 

Clothing 

Shelter 

Food 

Tools 

Transportation 

Women's roles 

Music 

• for a selected region or country in the Middle East, investigate how 
new technology has changed primary land use activity from 
traclitional times. Tue following example illustrates one approach to 
the investigation, which may be moclified for other primary 
activities. 

Farming: Then and Now 

Then Criteria Now 

Crops 

Tools 

Irrigation methods 

Ownership 

Marketing 

• assume the role of a Middle Eastem person who is inviting a friend 
from Canada to come for a visit. Explain to your friend what would 
be interesting in your culture for your Canaclian friend to experience 
today, and how it cliffers from the past. 
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GRADE 6: WORLD CULTURES 

Unit 3: Seme Elements of Culture 

Outcomes 
In grade 6, students will be expected to 

6.3.2 describe how government 
relates to culture in a selected 
country 

• identify, locate and map the selected 
co11ntry1 including examples of its mqjor 

.features 
• describe the govemment of the 

selected country 
• give examples of how government 

influences, and has influenced, 
culture 
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Suggestions for Learning and Teaching 
This outcome is re.ferenced to the influence efgovernment on culture in China. 
The influemi efgovemment on culture in another country or geographic region 
mqy be used as the focus ef stut!J (see also column 2 on p. 96.) 

Tue teacher may have students 
• refer to an atlas and complete the following chart to describe 

where China is found. 

China: Where lt ls 

Continent on which it is located 

Water bodies nearby 

Countries it borders 

create a map of China and include a picture legend to represent 
key physical features (i.e., mountains, rivers, deserts, and other 
ecosys tems). 

• refer to a world climate map or research the Internet to identify 
climatic conditions in China. 

• around a classroom outline map of China, mount climographs 
to reflect climatic conditions for different parts of the country. 
Complete the following chart to compare climatic conditions 
for different locations. 

Climatic Conditions in China 

Region Climatic Conditions 
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Unit 3: Same Elements of Culture 

Suggestions for Assessment 

Students may, for example, 

• use GIS or refer to an atlas to identify key physical features of 
China. They may be recorded in the following chart 

China: Key Physical Features 

Landfonn Description Location 

refer to a world climate map or research the Internet to identify 
climatic conditions in China. 

China: Key Climatic Zones 

Climate Zone Description Location 

• use information about landforms, water forms, climate, and 
population distribution to support the following statements. 

How 1 Know These Statements &e True 

Statement. Evidence 

Highland areas of the northwest do 
not attract as many people as in the 
warmer south. 

Coastal areas are pleasant places to 
live. 

Most of China's largest cities are 
along the coast. 

ATLANTIC CANADA SOCIAL STUDIES CURRICULUM: GRADE 6 

GRADE 6: WORLD CULTURES 

Notes 

Prescribed Resources 

Culture Quest: Exploring Wor/d 
Cultures, chapter 9 

Culture Quest: Exploring Wor/d 
Cultures-Teacher's Resource, 
chapter 9 

Supplementary Resources 
• Classroom Atlas ef Canada and 

the Wor/d Rand McNally, 
2006. 
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GRADE 6: WORLD CULTURES 

Unit 3: Some Elements of Culture 

Outcomes 
In grade 6, students will be e>.pected to 

6.3.2 describe how government 
relates to culture in a selected 
country 

• identify, locate and map the 
selected country including 
examples of its major features 

• describe the government of the selected 
country 

94 

give examples of how government 
injluences, and has injluenced, cultun 

Suggestions for Learning and Teaching 
The teacher may have students 

• identify the four largest ethnic groups of China and describe 
their origins. 

China: Ethnic Groups 

Group Background 

• select anational group and develop a K-W-L chart about 
aspects of their culture . Students could focus on one or more 
of location, physical environment, ways of making a living, 
elements of material and non-material culture. 

K-W-L Chart about the (identify an ethnic group) 

Whatl know What 1 want to What 1 leamed 
already learn 

• develop a concept web to show the functions that the local 
municipal govemment performs for its citizens. The following 
organizer is provided as a start of the web, which students can 
complete. 

"§/ Enforce 
Laws 

/ " "0/ WS 

/ 

'\ 
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Unit 3: Same Elements of Culture 

Suggestions for Assessment 
Students may, for example, 

• describe the areas of China in which the four largest ethnic groups 
live. 

China: Erhnic Groups 

Group Where They Live in China 

• create an organizational chart to describe the various features of 
govemment in China. 

• using a V enn diagram, compare the govemment of China to the 
government of Canada. 

Differences Differences 

Similarities 
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Notes 
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GRADE 6: WORLD CULTURES 

Unit 3: Some Elements of Culture 

Outcomes 
1 n grade 6, students will be expected to 

6.3.2 describe how government 
relates to culture in a selected 
country 

• identify, locate and map the 
selected country including 
examples of its major features 

• describe the govemment of the 
selected country 

• give examp!es of how government 
inßuences, and has inßuenced, culture 
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Suggestions for Learning and Teaching 
, 

China is a oneparty state mn ry the Chinese Communist Party (CCP). lt 
controls much of what is produced, and employment opponunities for its 
citizens. A/though it has a constitution that guarantees such basic rights as 
freednm of speech and the right to vote, these rights are severely restricted As 
weil, the government .rtrict!J' contro/.s telecommunicationJ and j,roup activities 
that would contradict the state. In the post, the Chinese govemment 
discouraged or outlawed cuitural activities, such as art, dance, muJic, and 
religion. More recently, cultura/ activity is experiencing a reviva/ and many 
Chinese are redisrovering their tradition.r. 

The teacher may have students 
• participate in a roundtable discussion of how the Chinese 

govemment encourages/ discourages particular aspects of 
culture of culture. Ask students to research three aspects of 
culture ( e.g„ education, sports, and religion). Divide the dass 
into groups of three, one student to each topic. Each student in 
the small group writes on chart paper his/her knowledge of the 
assigned topic and passes the sheet to the student to the left, 
who adds his/her comments and passes them to the third 
student. Tbis is repeated for the remaining two topics until 
each sheet comes back to the original writer. Tue use of 
coloured markers will provide an easy way to monitor the 
quality of work by each individual. (To assess student panicipation in 
col/aborative /earninggroups, refar to Appendix I.) 

Roundtable Cooperative 
Leaming Structure 

Topic 
1 

/~ 
Topic 

3 
Topic 

2 
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Unit 3: Seme Elements of Culture 

Suggestions for Assessment 
Students may, for example, 

• read a short case study and/ or view a television documentary about 
what the govemment of China, or Japan, does for its citizens. Use 
the information to cornplete a concept web similar to the one on 
p. 94. 

China: Government Influence on Its People 

lnfluence in Details 

Business 

Education 

Religion 

Sports 

• listen to a video about life in China. Complete the following chart to 
record examples of how govemment influences the lifestyle of the 
Chinese people. 
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GRADE 6: WORLD CULTURES 

Unit 3: Same Elements of Culture 

Outcomes 
In grade 6, students will be expected to 

6.3.3 explain how economic 
systems relate to cultures 

• identijj different economic systems 
• examine the differences among 

different economic systems 
• explain how the economic 

programs and services of a 
country influence its culture 

• identify current economic trends 
that are influencing culture 

98 

Suggestions for Learning and Teaching 

This outcome still facuses on China but shifis to a stucfy ef the injluence ef 
economic structures on cu/ture. 

The teacher may have students 
use an organizer to analyse an economic unit ( e.g., a small 
business, a farm) in the local area. (Ibis organizer may be used 
to illustrate an economic model that may be applied to a region, 
province, or country.) For the enterprise, identify the specific 
inputs, processes, and outputs. 

• in the following chart, give examples to illustrate how the 

Inputs 

resources 
labour 
monoy 
equipmsnt 

» 
Processes 
organizlng 
prob/Bm soMnQ 
pmduclng 
marlceting 

II 
"" Outputs -services 

government can influence the local enterprise. 

Govemment and an Enterprise 

Govemment Action Possible Results 

Increase taxes 

Help pay wages 

Find markets in another pro\ince 
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( Unit 3: Same Elements of Culture 

Suggestions for Assessment 
Students may, for example, 

• read an account of the operation. of an enterprise in China or Japan. 
Use the input-output model to analyse it. 

• write a brief paragraph to describe how the govemment can 
influence how an enterprise is run. (fo as.ress this wn.tingpiece, refer to 
Appendix J-1 for a ho!istic scoring rubric.) 

Organizing Structure for a Paragraph 

Beginning 
Main idea is stated in a topic sentence to help the reader anticipate what's 
corrung. 

Midd/e 
Evidence is presented in the form of facts. 
Facts are supported by a description of examples. 
Facts and examples are explicitly related to the topic sentence. 

End 
Significance of the main idea, given the evidence, is explained. 
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Notes 

Prescribed Resources 

Culture Quest: Exploring World 
Cultures, chapter 10 

Culture Quest: Explonng World 
Cultures-Teacher's Resource, 
chapter 10 
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GRADE 6: WORLD CULTURES 

Unit 3: Seme Elements of Culture 

Outcomes 
In grade 6, students will be expected to 

6.3.3 explain how economic 
systems relate to cultures 

• identify different economic 
systems 

• examine the diffirences among different 
economic systems 

• explain how the economic 
programs and services of a 
country influence its culture 

• identify current economic trends 
that are influencing culture 
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Suggestions for Learning and Teaching 
The teacher may have students 

use a fish-bone organizer to describe a centrally planned 
economy. Ask students to give the organizer a title, select the 
main features of a centrally planned economic system (i.e., main 
ideas), and then provide specific details or information to 
support the main ideas. The supporting details may come from 
their study of China, or they may draw from another context, 
(e.g., Cuba). 

\r---
Suppod:i:n&; 
o.t:aib 

use the following chart to examine the advantages and 
disadvantages of a centrally planned economy. 

Centtally Planned Economies 

Strengths Wealmesses 

far the producer for the producer 

far the consumer for the consumer 

• use the following chart to examine the advantages and 
disadvantages of a market-oriented economy. 

Market~Oriented Economies 

Strengths Weaknesses 

Jor the producer Jor the producer 

for the consumer for the con.rumer 
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Unit 3: Same Elements of Culture 

Suggestions for Assessment 
Students may, for example, 

• use a V enn diagram to compare a centrally planned econom.ic 
system to a market-oriented economic system. 

Differences Differences 

Similarities 

• complete the following chart to identify centrally planned features 
and market-oriented features that can be found in China today. 

China's Economic System 

Centrally Planned Features Market-Oriented Features 

• present key points about the impact that the move toward a more 
market-oriented economy is having on the people of China. 

ChU:i.a's New Economy 
and lh People 

Impacts 
IC.y Quesrion 

• write a reflective joumal entry about an incident r situation 
involving how a citizen of China was affected by a govemment 
decision. (Rqer to Appendix G far a discussion of student response Journals: 
types of entries, cuing questions, and examples of lead-ins.) 
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GRADE 6: WORLD CULTURES 

Unit 3: Some Elements of Culture 

Outcomes 
In grade 6, students will be expected to 

6.3.3 explain how economic 
systems relate to cultures 

• identify different economic 
systems 

• examine the differences among 
different the economic systems 

• explain how economic programs 
and services of a country influence 
its culture 

• identify current economic trends that are 
injluencing culture 
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Suggestions for Learning and Teaching 
The teacher may have students 

• find examples and arrange a display oflogos of international 
companies (e.g„ McDonald's, WalMart). Brainstorm positive 
and negative effects they have on the local economy. 

Impact oflntemational Companies 

Company They should stay They should leave 
because because 

• interpret a political cartoon about the impact of globalization on 
our culture. The following organizer may be used. (Fora 
discu.rsion oj other primary documt:nts in the cla.rsroom, refer to Appendix 
E.) 

• predict possible effects that a North American political and 
economic union would have on Canadian culture. Create a 
future news headline that reflects an effect of such a union. 
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Unit 3: Some Elements of Culture 

Suggestions for Assessment 
Students may, for example, 

• 

• 

find and read a short article about a factory in a developing region 
that employs labourers who work for very low wages. For example, 
a scenario might be: The company produces very cheap shoes for 
sale in Canada, but it is accused of taking advantage of poor people. 
Ask students to use the following organizer to analyse the issue. 

Examining an Issue: (Identify the issuc you are examining) 

W'h.at is the main issue? 

\Xlhat positions are the key player(s) taking on the issue? 

\X1hat arguments were used by one side to support their position? 

\Xlhat arguments were used by the opposing side to support their position? 

What beliefs or values were at odds in this issue? 

What should be clone on this issue? 

brainstorm the negative and positive effects of globalization. Have 
them record their ideas in the following chart. 

Effects of Globalization 

Globalization is beneficial 
hecause 

Globalization is not beneficial 
because 
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GRADE 6: WORLD CULTURES 

Unit 4: Expressions of Culture 
Unit Overview 

Unit Outcomes 

Unit Processes 
and Skills 
Emphases 

\X1hi.Ie there are many other avenues for cultural expression, Unit 4 
provides a comprehensive introduction to three of them-the arts; 
language, literature and theatre arts; and sports and games. While the 
specific nature of these expressions is often very different from culture to 
culture, all cultures ultimately express themselves in the same general ways. 

The unit begins with students analysing how the arts in a selected region 
of the world reflect the beliefs and values of the region's complex mix of 
cultures. Students then examine the importance of language for preserving 
culture, and the role of literature and oral tradition in passing on aspects of 
culture from one generation to another. Finally, students turn to sports 
and games-considering geographic influences, the extent to which sports 
and garnes reflect beliefs and values, and the globalization of spart 

S tudents will be expected to 

6.4.1 Analyse how the arts reflect beliefs and values in a selected cultural 
region 

6.4.2 Examine the importance of language, literature, and theatre arts as 
expressions of culture in a selected cultural region 

6.4.3 Analyse the extent to which sports and garnes are expressions of 
culture in a selected cultural region 

Communication 
• Read critically 
• Communicate ideas and information to a specific audience 
• Develop map skills 
• Present a summary report or argument 
• Use various fonns of group and interpersonal communications, such as 

debating, negotiating, establishing a consensus, classifying, and 
mediating conflict 

Inquiry 
• Frame questions or hypotheses that give clear focus to an inquiry 
• Recognize significant issues and perspectives in an area of inquiry 
• Identify sources of information relevant to the inquiry 

Gather, record, evaluate, and synthesize information 
• Testdata, interpretations, conclusions, and argurnents for accuracy and 

validity 
• Draw conclusions that are supported by evidence 

Participation 
Engage in a variety of learning experiences that include both 
independent study and collaboration 

• Function in a variety of groupings, using collaborative and cooperative 
skills and strategies 
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GRADE 6: WORLD CULTURES 

Unit 4: Expressions of Culture 

Outcomes 

In grade 6, students will be expected to 

6.4.1 analyse how the arts reflect 
beliefs and values in a selected 
cultural region 

• identijj, locate and map the selected 
region inc!uding examples of its major 
features 

• identify visual arts, crafts, dance 
and music practised in the region 

• analyse how music and dance 
reflect the beliefs and values of 
the culture 

• analyse how crafts and visual art 
reflect the beliefs and values of 
the culture 

'The talking drnms of Africa (Ka!angu) 
imitate the pitch patterns of !anguage and 
transmit messages over miles. "NS MH.ric 
cum·cufum. 
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Suggestions for Learning and Teaching 

The continent of Africa is divided into North Africa and sub-Saharan Africa; 
the latter consists of West Africa, East Africa, Central Africa, and S outhern 
Africa. The outcome is referenced to the arts as expressions of culture in West 
Africa; however, another geographic region mqy be used as a focus Jor the stuefy. 

The teacher may have students 

• use GIS or an atlas to locate Africa in relation to other concinents 
and major water bodies. The following chart may be used. 

Africa: Where lt Is 

Prompt Response 

The sea that lies off Africa's north coast 

Tue ocean that lies to the west 

The ocean that is found off Africa's east coast 

The continent that is north of Africa 

The continent that borders Africa to the east 

• classify a series of photos of different landscapes in Africa 
according to the physical feature depicted (e.g„ mountain, plateau, 
valley, plain, lake, river). The following chart may be used on an 
outline map of Africa. Shade in the major climatic zones and 
provide a key to identify the colour/shading for each zone. 

Africa: Key Physical Features 

Photo This Photo Shows 

1. 

2. 

3. 

4. 

5. 

6. 
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( Unit 4: Expressions of Culture 

Suggestions for Assessment 

Students may, for example, 

• use GIS or refer to an atlas to identify key physical features on the 
continent of Africa. They may be recorded in the following chart. 

Mrica: Key Physical Features 

Landform Description Location 

• on an outline map of Africa, indicate the area where each landform 
and water form identified in the photo study is located. 

• refer to the student-constructed climate map to !ist the climatic 
zones and their locations. Refer to the Internet to identify the 
conditions in each zone. This information may be recorded in the 
following chart. 

Africa: Key Climatic Zones 

Climatic Zone Location Description 

• draw a horizontal, or vertical, line on the centre of the student-
constructed climate map of Africa. List the sequence of climate 
zones as one would travel east-west, or north-south. 
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Notes 

Prescribed Resources 

Culture Quest: Explaring Warld 
Cultures, chapter 11 

Culture Quest: Explaring Warld 
Cultures-Teacher's Rtsoun-e, 
chapter 11 

Common CAMET 

Language Arts 
• compare and contrast 
• speaking and listening 
• writing and other ways of 

representing 
• frame questions and design 

investigations to answer their 
questions 

• record, develop, and reflect 
on ideas 

• reading and viewing 
• use a range of reference texts 

Science 
• weather and climate 

Thematic Studies 

• 

• 
• 

a gallery of art from around 
theworld 
a global craft festival 
a world celebration of music 
and dance 

Supplementary Resources 
• Classroam Atlas af Canada and 

the Warld. Rand McNally, 
2006. 

• Kids Wha Care. Foster Parents 
Plan of Canada, 1998 
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GRADE 6: WORLD CULTURES 

Unit 4: Expressions of Culture 

Outcomes 

In grade 6, students will be expected to 

6.4.1 analyse how the arts reflect 
beliefs and values in a selected 
cultural region 

ident!fj, locate and map the selected 
region including examples of its major 

Jeatures 
• identify visual arts, crafts, dance 

and music practised in the region 
• analyse how music and dance 

reflect the beliefs and values of 
the culrure 

• analyse how crafts and visual art 
reflect the beliefs and values of 
the culture 
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Suggestions for Learning and Teaching 

The teacher may have students 

• on an outline map of Africa, shade in the major ecozones. Provide 
a key to identify the colour/shading for each zone. 

• complete the following chart to relate climatic zones and ecozones 
in Africa 

Mrica: Climate and Ecozones 

Ecosystem Climatic Conditions Vegetation 

Desert 

Steppe 

Broadleaf forest 

Savanna 

Prairie 

Rain forest 

Highland 

• participate in a jigsaw cooperative learning structure to complete a 
study of one of Africa's five regions: North Africa, West Africa, 
Central Africa, East Africa, Southern Africa. In each home group, 
each student agrees to become an "expert" on one of four defming 
features of the region selected: location (L), physical features (P), 
climatic conditions (C ), and ecozones (E). After 
reading/ researching and discussing the feature with the 
corresponding experts from the other home groups, he or she 
shares his or her expertise with other members of the harne group. 
(To assess student participation in collaborative learninggroups, refer to 
Appendix G.) 

Example ofjig-saw phases for a small dass of20 students 

Four home groups: 
(topic is assigned) 

Four expert groups: 
(study and discuss) 

LPCE LPCE LPCE LPCE LPCE 

LLLLL PPPPP CCCCC EEEEE 

Back to home groups: LPCE LPCE LPCE LPCE LPCE 
(peer tutor and check) 
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Unit 4: Expressions of Culture 

Suggestions for Assessment 

Students may, for example, 

• refer to the student-constructed ecozones map to list the climatic 
zones and their locations. Refer to the Internet to identify the 
condit.ions in each zone. This information may be recorded in the 
following chart. 

Africa: Key Ecozones 

Ecosystem Location Description 

• compare Africa and North America according to key criteria, such 
as location, shape, area, population size, climatic zones, and 
ecosystems. Students may add other criteria. Tue information may 
be recorded in the following chart. 

Comparing N orth America and Africa 

N orth America Criteria Africa 

Location 

Area 

Population Size 

Climat:ic Zones 

Ecozones 

compare a climate map and a population distribution map. Identify 
the climate(s) that people on the continent of Africa prefer. 
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GRADE 6: WORLD CULTURES 

Unit 4: Expressions of Culture 

Outcomes 

In grade 6, students will be expected to 

6.4.1 analyse how the arts reflect 
beliefs and values in a selected 
cultural region 

• identify, /ocate and map the selected 
171gion including examples of its major 
ftatum 

• ident:ify visual arts, crafts, dance 
and music practised in the region 

• analyse how music and dance 
reflect the beliefs and values of 
the culture 

• analyse how crafts and visual art 
reflect the beliefs and values of 
the culture 
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Suggestions for Learning and Teaching 

The teacher may have students 

Fora country in one of the regions, collect information on 
social and economic ind.icators, such as land use, population 
growth and density, employment level, family size, GDP per 
person, literacy, and other standard ofliving indicators (e.g„ 
televisions per 10,000 people, doctors per 10,000 people). The 
following chart may be used to record the information. 

(IdentifY an African Countrj): Key Information 

lndicators ( Countty in Africa) 

Land Use 

Population Density 

Employment Level 

Family Size 

GDP per Person 

Number of television per 1,0000 

Number Of Doctors per 10,000 
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Unit 4: Expressions of Culture 

Suggestions for Assessment 
Students may, for example, 

• compare a country in one of the regions with their province 
according to key social and economic indicators: population growth, 
population density, employment level, family size, GDP per person , 
literacy and other standard of living indicators ( e.g„ number of 
television per 10,000 people, number of doctors per 10,000 people). 
Students may wish to add other indicators. 

The following chart may be used to record the information. 

(Identify Your Province) and (Identify an African Counttf): A 
Comparison 

(Province in Canada) Indicators ( Country in Africa) 

Population Density 

Employment Level 

Family Size 

GDP per Person 

No. ofTVs per 10,000 

No. OfDoctors per 
10000 
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GRADE 6: WORLD CULTURES 

Unit 4: Expressions of Culture 

Outcomes 
In grade 6, students will be expected to 

6.4.1 analyse how the arts reflect 
beliefs and values in a selected 
cultural region 

• identify, locate and map the 
selected region including examples 
of its major features 
identify visual arts, crefts, dance and 
music practised in the region 
analyse how music and dance 
reflect the beliefs and values of 
the culture 

• analyse how crafts and visual art 
reflect the beliefs and values of the 
culture 
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Suggestions for Learning and Teaching 

An appreciation of the rich history of the African peoples will help students 
better understand African culture and to realize the deep roots of many of the 
expmsions of culture. The African continent is often reftmd lo as the "cradle 
oJ civilization ''. or the "cradle oJ humani!J''. 

The teacher may have students 

• 

• 

explore vatious archaeological discoveries that relate to the early 
development of humans in Africa. In small groups, have 
students research and create an archaeological simulation or re-
creation of an archaeological discovery: 

Middle Awash (oldest human ancestor yet discovered) 
Laetoli, Tanzania (early hominids left footprints) 
remains of "Lucy" discovered in Ethiopia 
oldest known tools used in Ethiopia 
first known tools used in Hadar, Ethiopia 
in 100,000 BCE, beginning of migration from Africa of 
modern humans 
first known musical instrument (bone flute) discovered in 
N orthem Africa 
terra-cotta sculptures discovered in northem Nigerian town 
ofNok 

select a national symbol of a country in Africa ( e.g„ flag, or coat 
of arms). Have students analyse the significance of the 
symbols, colours and design. The following organizer may be 
used. 

Analysis Sbeet: National Plag (or Coat of Arms) 

Plag Wbat 1 See 

(I/lu;tration of the Plag) \X'hat colours are used? 

(Idmtify the Plag) 
\Vhat images are used? 

\Vhat ideas/values do the 
colours/images represent? 
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Unit 4: Expressions of Culture 

Suggestions for Assessment 

Students may, for example, 

• as a ]arge group activity, complete a K-W-L chart on the theme 
"Africa-Cradle of Humanity." Solicit responses from srudents 
about what they already know and enter them into the first column 
on a sheet of chart paper. Ask students to identify other things they 
may want to find out about the topic and write them as key 
questions. Students may then select the question(s) they wish to 
research. Record their findings in column three. 

K-W-L Chart: Africa- The Cradle of Humanity 

What 1 know already What 1 want to leam What 1 leamed 

• select the flag of one country from each of the five regions of 
Africa. Use the !lag analysis sheet (on p. 114) to show differences in 
the !lag design, teil what they represent, and identify the historical 
influences. 
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GRADE 6: WORLD CULTURES 

Unit 4: Expressions of Culture 

Outcomes 
In grade 6, students will be expected to 

6.4.1 analyse how the arts reflect 
beliefs and values in a selected 
cultural region 

• identify, locate and map the 
selected region including examples 
of its major features 

• identify visua/ arts, crafts, dance and 
music practzfed in the region 

• analyse how music and dance 
reflect the beliefs and values of 
the culture 

• analyse how crafts and visual art 
reflect the beliefs and values of 
the culture 
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Suggestions for Learning and Teaching 

Since Africa has such a diversity of ethnic groups, there is a rich diversity of 
cultural expression. Accordingly, students should be cautioned against 
stereotyping all of Africa in terms of a particular expression of culture (e.g., a 
mask, or a drnm). 

The teacher may have students 

• view a video-clip of life in an African village to identify features 
of the culture of the particular ethnic group represented. 
Students may classify the cultural features as either material or 
non-material and record them in the following chart. 

Cultural Features of the (Mendty the ethnic group) 

Material 

• research the Internet about the use of masks in an African 
society ( e.g., the Dogon). The research may focus on the 
construction of the masks (i.e., materials, use of colours, and 
design) and ceremonial use. The information may be recorded 
in the following chart. 

Analysis Sheet: Masks in an African Society 

Question Information 

1. How is the mask constructed? 

2. W'ho constructed it? 

3. How and when is it worn? 

4. \Vho mainly wears it and why? 

5. ~at ideas and values does 
the mask represent? 

• As an extension activity, students may design and create 
individual masks to portray feelings, ideas, and/ or beliefs 
important to them. 
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Unit 4: Expressions of Culture 

Suggestions for Assessment 

Students may, for example, 

use the following checklist as they view a video-clip about life in an 
African village. 

My Checklist for Viewing a Video 

Criteria Check 

Befarr I view the video, 

I predict from the title what the video is about. 

I think about what I already know about the topic. 

I make up a few quesrions that I would like the video to answer. 

As I view the video, 

I use clues, such as colour, images, and figures of speech to help 
me know what the main ideas are. 

I look for answers to my questions. 

I correct errors in what I thought I already knew about the 
topic. 

I make up new questions and try to find answers to them. 

I try to decide if the information·is accurate and reliable. 

1 think about the main events, information, and characters in 
the video. 

After I view the video, 

I check with a partner if 1 need help in clearing up something 1 
do not understand. 

If necessary, I check other sources about this topic. 

I summarize what I leamed from the video. 
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Unit 4: Expressions of Culture 

Outcomes 

In grade 6, students will be expected lo 

6.4.1 analyse how the arts reflect 
beliefs and values in a se]ected 
cultural region 

identify, locate and map the 
selected region induding examples 
of its major features 
identify visual arts, crafts, dance 
and music practiced in the region 

• analyse how music and dance rejlecl the 
beliifr and va/ues of the culture 

• analyse how crafts and visual arl reflecl 
the beliifr and values of the culture 
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Suggestions for Learning and Teaching 
Music (including drumming) and dancing are comerstones of many African 
cultures and are used to celebrale and signify all stages of a person's lift as weil 
as to describe historical events and tel! stories. Music was Jirst used as a 
communication too/ to transmit messages between village.r. 'The talking drumJ 
of Africa (Kalangu) imitate the pitch pattems of language and transmit 
messages over miles'' -NS Music cum·culum. Ukewisei traditiona/ dance 
and art capture traditional beliifr and values and help to convry them Jrom one 
generation to another. 

The teacher may have students 

• complete the following organizer to explain why some African 
societies used drums. They could write a key question and list 
details to provide an explanation. 

Drums in African So ci.eties 

Detail 

Key Question 

• listen to a modern African musician available on the Internet. 
Bring to dass modern music of their choice that has been 
influenced by African music: e.g„ jazz, reggae, swing. Have 
students discuss how the different styles of music share 
common features of rhythm, drumming, and beat. 

• learn a modern or traditional dance from an African culture and 
share it with the dass. A video-clip on the Internet, or an 
individual from the community, might provide important 
information. 

• examine examples of sculpture, blacksmithing, weaving and 
textile designs from various African cultures. Note common 
and unique pattems and designs, and identify stories, values, 
and beliefs behind the designs. 
select a particular culture within eacb of the four regions of 
Africa. Explain to the dass that they will be setting up a small 
gallery to represent various cultures in Africa. Each student is 
to select an artist and a particular piece of art that he or she 
feels expresses the traditional beliefs and values of that culture. 
Students are to do a representation of the art form to be 
displayed in the gallery, a brief profile of the artist, and a short 
caption to go with the art to explain what the artist is expressing 
about the culture. 
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Unit 4: Expressions of Culture 

Suggestions for Assessment 
Students may, for example, 

• write a brief paragraph about the purpose of sang and dance (i.e., to 
communicate, entertain, celebrate, or teil a story) in African 
societies. The following organizer may be used to structure the 
paragraph. (To assw this writingpiece, refer to Appendix J-1 for a holistic 
scon"ng rnbric.) 

Organizing Structure for a Paragraph 

Beginning 
Main idea is stated in a topic sentence to help the reader anticipate what's 
coming. 

Middk 
Evidence is presented in the form of facts. 
Facts are supported by a description of examples. 
Facts and examples are explicitly related to the topic sentence. 

End 
Significance of the main idea, given the evidence, is explained. 

• write a critique of a piece of African art. To assist them, provide a 
set of guiding questions. One approach is illustrated in the following 
organizer which divides a critique into four annotated parts. The 
questions are provided to illustrate the kinds of ideas the student 
should think about when writing a critique. 

How to Critique a Piece of Art 

1. What it is about ... 3. What it meanJ ... 
Who did the p:Unting and when? What do you think this art is about? 
What is it about? What is the title? W'hat title would you give it? Do 
What objects (e.g., people, animals, you think the organization of the 
buildings, vegetation, landforms) do objects, colours used, and the 
you see? medium are good? How does this 

piece of art make you feel? 

2. Looking at the parts ... 4. What I think of it ... 
How are the objects arranged? How Do you think this artist is talented 
are they organized? Did the artist and why? Would you describe it as 
use charcoal or paint as a medium, weak, good, or excellent? Would 
and why? Is there balance in the you like to have this piece o f art in 
painting? Are some objects your home? 
exaggerated? 
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GRADE 6: WORLD CULTURES 

Unit 4: Expressions of Culture 

Outcomes 
In grade 6, students will be expected to 

6.4.2 examine the importance of 
]anguage, literature, and theatre 
arts as expressions of culture in a 
selected cultural region 

• examine the extent to which language is 
important in preserving ctdturr1 

• use examples of literaturr1 and oral 
tradition to explain how cultura/ belieft 
and values arr1 rr1jlected 

• demonstrate an understanding of 
the importance of theatre arts in 
expressing culture 
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Suggestions for Learning and Teachirig 
Oral literaturr1, which includes myths and stories, arr1 an African art form. This 
tradition began in prr1-literate times and has been passed down through generations. 
The proverb forms an important part of African literaturr1 and day-to-day 
communication to describe a range of situations and points ef view. 

Tue teacher may have students 

• listen to the teacher read an African folk tale, or listen to a video-
recording of a folk tale. Ask students to complete the following 
organizer about the role and importance of folk tales in African 
societies. Remind them that a given folk tale may have more than one 
purpose. 

Analysing a Folk Tale 

Purposes Check Evidence 

'Ibis folk tale teils a story. (What is the folk tale about?) 

Tbis folk tale entertains. ('W'hat is interesting and 
entertaining in this folk tale?) 

This folk tale teaches (What is being said about the 
history. past?) 

This folk tale provides (\X'hat information or new 
information about the ideas do we leam from this 
lives of individuals or folk tale?) 
culture of a group. 

This folk tale teaches (What does the folk tale 
morals and values. teach us about how to 

change our behaviours and 
attitudes?) 

• discuss their traditions and history with their family and come to 
school prepared to share a story with their groups. In their response 
joumals, they may write a meta-cognitive entry about how they 
leamed through their or another student's family story. {Rcfar to 
Appendix G for a discussion of response Journals: types of entries, cuing 
questions, and examples of lead-ins.) 

• complete a Y-diagram to examine what a 
proverb is. 

Y-Dilp•-= Dlfi•i"f 
• 7•1• 
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Unit 4: Expressions of Culture 

Suggestions for Assessment 

Students may, for example, 
• use the following checklist as a self-assessment as they listen to the 

reading of an African folk tale. 

My Checklist for Listening to an African Follc Tale 

Criteria Check 

Before listening, . 

1 predict from the title what the folk tale is about. 

1 think about what I already know about the topic. 

I thought up some questions I would like answered. 

While listening, 

1 pay attention to the speaker. 

1 jot down answers to my questions: 

1 correct errors in what I thought 1 already knew about the 
topic. 

1 make up new questions and try to find answers to them. 

I pay attention to the images and figures of speech. 

1 think about the main events, information, and characters in 
the folk tale. 

I listen carefully to see if the speaker is appealing to my 
emotions. 

After listening, 

1 check with a partner ifl need help in clearing up something 1 
do not understand. 

I can swnmarize the main events and supporting details in the 
folk tale. 

I have an opinion about what I heard. 

• when presented with a part of a proverb, complete the statement. 
(Provide students with the actual proverb for them to compare with their 
responses.) 

• collect examples of proverbs in their local community and share 
them with the dass. 
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GRADE 6: WORLD CULTURES 

Notas 
Prescribed Resources 

Culture Quest: Exploring World 
Cultures, chapter 12 

Culturr Quest: Exploring World 
Cu/tures-Teacher's &source, 
chapter 12 

Common CAMET 

Language Arts 
• reading literature from other 

cultures 
• proverbs and folktales from 

other cultures 
• speaking and listening 

Supplementary Resources 

• http://www.mama.org/masks 
/index.htm 

• http:/ /www.afromix.org/ clisc 
o / styles / afro_beat/ index.en. 
html 

• http:// meclia.clickinson. 
edu/ gallery /Sect6.html 

• http://www.marshall.edu/ 
akanart/ adinkracloth.html 

• Alalibo. "The Tricky Turtle 
and His Broken Shell." 
Rainbows, Childrrn ~ S tories from 
Around the World. 1992. 

• Billings. Fo!ktales From Around 
the World. Curriculum 
Associates, 1993. 

• Trejada. Brownbag Ideas from 
Many Ctt!tures. Davis 
Publications. 

Thematic Studies 
• a global showcase of literary 

meclia 
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GRADE 6: WORLD CULTURES 

Unit 4: Expressions of Culture i 
i 

Outcomes 
In grade 6, students will be expected to 

6.4.2 examine the importance of 
language, literature, and theatre 
arts as expressions of culture in a 
selected cultural region 

• examine the extent to which language is 
important in preseroing culture 

• use examples of /iterature and oral 
tradition /o explain how cultural belieft 
and values are rejlected 

• demonstrale an underrtanding oJ the 
importance of theatre arts in expressing 
culture 
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Suggestions for Learning and Teaching 

The teacher may have students 

• write the meaning of the following African proverbs in their own 
words. 

Interpreting Mrican Proverbs 

Proverb What I Think lt 

He fled from the sword and hid in the scabbard. 

Mouth not keeping to mouth, and lip not keeping to 
lip, bring trouble to the jaws. 

One who does not understand the yellow palm-bird, 
says the yellow palm-bird is noisy. 

One who has already fallen into the water should 
not worry about getting his pants wet. 

. 

invite a representative from a local cultural group to the dass to talk / 
about the importance of language in preserving bis or her culture. \~ .. „ 
The following organizer is provided as a guide for students in the 
preparation of questions that retrieve facts, determine relationships 
among phenomena, and obtain opinions about events or situations. 
The italicized questions are provided only for illustrative purposes. 

Preparing Questions for an lntenriew 

Type of Question Examples 1 Would Use 

Getting the facts: Who .„? W'hat „.? Did members ofyour group begin to lose 
\X'hen ... ? 'Where ... ? their language efter thry came to Canada? 

Connecting ideas: \X'hy ... ? How ... ? Did other groups experience the same 
How differently „.? How alike „.? prob/em? 

Getting opinions: Do you think Do yo11 think that it important to leach 
that .„? What would have your original language to young child~n oJ 
happened if „.? your group? 

• write and perform a jel!Ja (i.e., a singing history). Indude characters, 
masks, and costumes. 

perform a short African play in dass. Ask the "audience" to analyse 
the importance of the play using the criteria in the chart, "Analysing 
a Folk Tale." 
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Unit 4: Expressions of Culture 

Suggestions for Assessment 
Students may, for example, 

• use the following organizer to research and write a biography of a 
key African writer who contributed much to the understanding of 
his culrure. 

Checklist for Writing a Biography 

\Vho is/was this person? 

What qualities does/ did the person have? 

What examples prove these qualities? 

Describe events that changed this person? 

\Vhat kinds of risks did this person take? 

How was this person important to other people? 

What I leamed from this individual about how to be a better person? 

• write a short play to convey a significant cultural value related to an 
African culrural group. The performers. should use culturally 
appropriate props (e.g., cosrumes, masks, drums „.). 

• write a paragraph to support the following statement: "If a language 
is lost, so too will a culture be lost" 

(To assw this writingpiece, refer to Appendix ]-1 far a ho!istic scoring mbric.) 
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GRADE 6: WORLD CULTURES 

Notes 
Prescribed Resources 

Cu!ture Quest: Exp!oring Wor!d 
Cu!tures, chapter 12 

Culture Quest: Exploring World 
Cultures-Teacher'.r Rcsource, 
chapter 12 

Common CAMET 

Language Arts 
• reading and viewing 
• writing and other ways of 

representing 

Thematic Studies 

The Olympics, Pan Am, or any 
multi-country sporting event 

Supplementary Resources 
• Kids Who Care. Foster Parents 

Plan of Canada, 1998. 
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GRADE 6: WORLD CULTURES 

Unit 4: Expressions of Culture 

Outcomes 

In grade 6, students will be expected to 

6.4.3 analyse the extent to which 
sports and games are expressions 
of culture in a selected region 

explore sports and games that rejlect the 
geographic influences of culture 
ana!Jse how the sports and games rejlect 
the belieft and values of the culture 
examine whether current trends 
reflect increased globalization in 
sport 
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Suggestions for Learning and Teaching 
The teacher may have students 

• research to find out which sports, games, or recreational 
activities are popular in each of the regions of Africa. The 
information may be recorded in the following chart. 

African Sports, Games, Recreational Activities 

Region Sports, Games, Recreational Activities 

N orth Africa 

West Africa 

Cen tral Africa 

East Africa 

Southem Africa 

• on a large outline map of Africa, indicate the location of 
selected sports, games and recreational activities (e.g., dune 
buggy racing in sandy areas ofNorth Africa). Look for pattems 
between sports, games, and activities and climate/ physical 
environment. 
develop a !ist of factors that might influence the types of sports, 
games, and activities in a culture. Ask students to complete the 
following concept web. 

leam and play a popular game played by African young 
adolescents (e.g., dibeke, diketo, ncuva). 
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( Unit 4: Expressions of Culture 

Suggestions for Assessment 
Students may, for example, 

• explain why participatian in arganized spart varies acrass Africa. 
Students may select a spart (e.g., cricket, saccer, table tennis) and 
research the Internet to determine factors which explain where it is 
played. Tue follawing fishbone organizer may be used. Ask 
students to give their investigation a title, state a main idea that 
identifies a factar that accounts for differences in participation ( e.g., 
religian, gender, rural-urban, standard afliving), and give details to 
suppart each main idea. 

Main ldea 

Tide 

\,_ 
Supporling 
Details 

• assurne the rale af an African sparts figure who has achieved a high 
standing (e.g., medal standing at the Warld Games ar Olympic 
Games) in a particular spart. Prepare a speech for presentation ta 
the class, or to a school assembly. 

(To assess the student~ oral presentation, reftr to Appendix J-4, ''Holistic 
Speaking Rubric''.) 

write a paragraph ta describe the difficulties that warnen have had 
in participating in some organized sparts in a regian of Africa. 

(fo assess this writingpiece, reftr to Appendix J-1 for a holistic scoring rubnc.) 
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GRADE 6: WORLD CULTURES 

Notes 

Prescribed Resaurces 

Cu/tun: Quest: Exploring World 
Cultures, chapter 13 

Cu/tun: Quest: Exploring World 
Cultures-Teacher's Resource, 
chapter 13 

Comman CAMET 

Language Arts 
• reading and viewing 
• writing and other ways af 

represen ring 

Thematic Studies 

• the Olympics, Pan-American 
Games, or other multi-
country sparting event 

Supplementary Resources 
• Kids Who Care. Faster Parents 

Plan af Canada, 1998. 
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GRADE 6: WORLD CULTURES 

Unit 4: Expressions of Culture 

Outcomes 

In grade 6, students will be expected to 

6.4.3 analyse the extent to which 
sports and games are expressions 
of culture in a selected region 

• explore sports and games that 
reflect the geographic influences 
of culture 

• analyse how the sports and games 
reflect the beliefs and values 6f 
the culture 

• examine whether current trends reflect 
inmased g/obalization in sport 
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Suggestions for Learning and Teaching 

The teacher may have students 
• engage in a "fishbowl" cooperative 

learning structure to discuss why 
participation in the Olympic 
Games is different across the 
continent. The "fish" (•)will 
complete a discussion of an 
assigned key question on this issue, 
as the observers (0) listen and 
record what is being said. Then 
the observers are given an 
opportunity to ask questions, offer 
refmements, and add more 
information in an overall class 

0 0 
0 

••• 0 

••• 0 

• • • • 0 
0 

0 0 

response to the key question.(To assess student participation in 
co//aborative leaminggroups, refer to Appendix 1.) 

Key Question: Why do African countries not all participate 
equally in the Olympic Games? 

• prepare scripts and perform a role-play (groups of four) 
representing a talk show interview featuring a Canadian 
sportscaster and three African sports figures: a dune buggy 
enthusiast, a soccer player, and a track-and-field srar. The 
interviewet will make up a series of questions based on the 
rules, training, kinds of equipment used, and factors behind the 
location of the sport. Each student will conduct research to 
develop a profile of themselves and to become familiar with 
their sport. Have groups make up a title for their talk show and 
create banners associated with each spart. 

• identify a spart played in Africa that originated from outside the 
region. Describe the game and its source. 
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Unit 4: Expressions of Culture 

Suggestions for Assessment 

Students may, for example, 

• use the following checklist as they discuss the participation of 
l\frican countties in the Olympic Games. 

Group Discussion Seif Checklist 

Criteria Yes NotYet 

Speaks appropriately 

Asks a question 

Responds to a questi.on 

Llstens attentively to others 

Refers to facts and ideas 

Keeps on topic 

Shows respect fot others 

Summarizes what is said 

• use the following checklist to collect information and write a 
biography of an l\frican international sports figure. 

Checklist for Writing a Biography 

%0 is/was this person? 

What qualities does/ did the person have? 

What examples prove these qualities? 

Describe events that changed this person? 

What kinds of risks did this person take? 

How was this person important to other people? 

What 1 leamed from this individual about how to be a better person? 
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GRADE 6: WORLD CULTURES 

Unit 5: World lssues 

Unit Overview 

Unit Outcomes 

Unit Process 
and Skills 
Emphases 

While the preceding three units focus on regional perspectives, 
Unit 5 takes the whole world as its domain. The unit identifies 
broad issues and has students examine them globally, not just in 
one area of the world or by comparing a couple of regions. Of 
course, in practice, students will sometimes consider specific 
countries or localities as they examine the global issues. 

Tue unit begins with students analysing the global distribution of 
wealth and the effects of uneven distribution. Students then 
identify and describe examples of human rights issues and abuses 
around the world in light of such agreements as the Universal 
Declaration of Human Rights and the Declaration of the Rights of 
the Child. Finally, students are required to support a position, make 
a plan, and take age-appropriate action to demonstrate their 
understanding of the responsibilities of global citizenship. 

Students will be expected to 

6.5.1 Analyse the effects of the distribution of wealth around the 
world 

6.5.2 Examine selected exarnples of human rights issues around 
theworld 

6.5.3 Take age-appropriate actions to demonstrate an 
understanding of responsibilities as global citizens 

Communication 
• Read critically 
• Develop map skills 
• Use a range of media and styles to present information, 

arguments, and co~clusions 
• Present a summary report or argument 

lnquiry 
Frame questions or hypotheses that give clear focus to an 
lnqillt}' 

• Apply a variety of thinking skills and strategies 
• Recognize significant issues and perspectives in an area of 

tnqillt}' 

Participation 
Engage in a variety of learning experiences that include both 
independent study and collaboration 

• Function in a variety of groupings, using collaborative and co-
operative skills and strategies 

• Respond to class, school, community, or national public issues 
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GRADE 6: WORLD CULTURES 

Unit 5: World lssues 

Outcomes 

In grade 6, students will be expected to 

6.5.1 analyse the effects of the 
distribution of wealth around the 
world 

• 

• 

• 

132 

use statistica/ data to represent the 
distribution of wealth around tbe 
wor/d 
examine the effects of the 
uneven distribution of wealth 
on quality of life 
define poverty and give 
exarnples of its effects 

Suggestions for Learning and Teaching 

Tue teacher may have students 

• 

• 

each write a money amount (give them a reasonable range, e.g., 
$5 to $100) on a piece of paper. After all of the pieces are 
placed in a hat, ask each student to retrieve one piece. Record 
the arnount for each student on chart paper and record the 
total. Explain that this amount represents the "GDP of the 
dass". Calculate the average and explain that this figure 
represents the "per capita GDP of the dass". Discuss the 
following question: "Does the average amount accurately show 
how much 'money' each student has?" 
refer to a GDP chart and construct a chart to show the ten 
countries with the lowest per capita GDPs, and the ten with the 
highest per capita GDPs. 

• use the following organizer to examine the concept of Human 
Development Index (HDI). 

Human Development Index 

Question Response 

\X'hat information does the United Nations use to 
calculate the HD!? 

How is an HDI different from aper capita GDP 
figure? 

Wh.ich ten countries would have the lowest HDis? 

Wh.ich ten countries would have the highest HDis? 

• relate wealth to the quality of health care services. Ask them to 
select five rich countries and five developing countries and find 
out how many doctors per 100,000 population each has, and 
draw a conclusion. 

Economic Wealth and Health Care 

Countries per capita GDP Doctors per 100,000 

Developed 

Developing 

Conclusion: From this information, I leamed that (n"ch, poor) countries 
are likely to have (good, poor) health care. 
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Unit 5: World lssues 

Suggestions for Assessment 
Students may, for example, 

• use the following organizer to demonstrate an understanding of 
what is meant by an HDI. 

Y-DidfT4111C DafilliJ19 
a. 7aTnr 

• on an outline map of the world, shade the countries v.r.i.th the lowest 
per capita GDPs red and those with the highest per capita GDPs 
blue. Write a sentence to describe the pattern shown on the map. 

• on an outline map of the world, shade the countries with the lowest 
HDis red and those with the highest HDis blue. Write a sentence 
to describe the pattem shown on the map, and explain how it 
compares to the pattem on the per capita GDP map. 

• relate wealth to education. Ask them to select five rich countries 
and five developing countries and find out the percentage of adults 
who are able to read and write, and draw a conclusion. 

Economic Wealth and Education 

Countries Per Capita GDP Llteracy Rate (%) 

Developed 

Developing 

Conclusion: From this information, I learned that (more,ftwet] adults in (n'ch, 
poor) countries are likely to be able to read and write. 
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GRADE 6: WORLD CULTURES 

Notes 

Prescribed Resources 

Cu!tur< Quert: Exp!oring Wor!d 
Cultum, chapter 14 

Cu!ture Quert: Exphring Wor!d 
Cultures-Teacher's Resource, 
chapter 14 

Common CAMET 

Language Arts 
• compare and contrast 
• speaking and listening 
• writing and other ways of 

representing 
• reading and viewing 
• use a range of reference texts 

Supplementary Resources 

GeoHIVE 20005. (Size of 
Regions Based on GDP) , 
http://www.xistorg/global/ec t 
egsize.php 
• C!assroom Atlas of Canada and 

the Worla'. Rand McNally, 
2006. 

133 



GRADE 6: WORLD CULTURES 

Unit 5: World lssues 

Outcomes 

In grade 6, students will be expected to 

6.5.1 analyse the effects of the 
distribution of wealth around the 
world 

• use statistical data to represent the 
distribution of wealth around the 
world 

• examine the effects of the uneven 
distribution of wealth on quali!J of /ife 
define poverty and give examples • 
of its effects 
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Suggestions for Learning and Teaching 

The teacher may have students 

• develop a photo-essay to illustrate differences in quality of life 
in a country, or among countries. Tue photos could illustrate 
differences in quality of housing, sanitation, and transportation. 

• analyse a poster that dtaws attention to differences in quality of 
life within a country, or among countries. The following 
organizer may be used. 

Analysing a Poster 

Task Notes 

1. Study the poster and note all of 
the images, colours, dates, 
characters, references to places, 
and so on. 

2. Describe the idea that the 
infonnation seems to illustrate. 

3. Compare your idea to what 
several of your classmates have. 

4. Write a sentence to state the 
central purpose of the poster. 

5. Do you think the poster would 
have been an effective one? 
Explain. 

As an extension activity ask students, in groups of three or four, to 
construct a poster to convey a message about differences in quality 
of life between developed and developing nations. The message 
should focus on a particular quality of life indicator (e.g„ literacy, 
medical care, child poverty, life expectancy). 
• read an article or view a television program about how 

someone's life is or has been affected by an unequal distribution 
of wealth. Respond to the account by using the following 
ideas: 

Summarize how the person is affected by an unequal 
distribution of wealth. 
Describe the help that should be available to improve the 
person's situation. 
Explain how that person's life would be different if he or 
she were to move to the local community. 
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Unit 5: World lssues 

Suggestions for Assessment 
Students may, for example, 
• assume the role of a reporter and write an article about living 

conditions in a shanty town on the edge of a !arge city in the 
developing world. 

News Article Writing Strucrure 

Criteria Yes 

Tue title is concise and catchy. 

Tue title captures the main theme. 

The opening paragraph sets out the main idea of the 
article. 

The next paragraph gives details to support a particular 
idea or issue. 

The next paragraph gives details to support another idea 
or 1ssue. 

The fourth paragraph gives details to support another idea 
or tssue. 

Tue fifth paragraph gives details to support another idea 
or issue. 

Tue last paragraph ties all the ideas or issues together. 

Not 
Yet 

• invite a representative of a group (e.g., an NGO, volunteer group) 
that is ass1sting people in a aeve1oping country. The folloWlng 
organizer is provided to help students write questions to retrieve 
facts, determine relationships among ideas, and obtain opinions 
about events or situations. The italicized questions are provided 
only for illustrative purposes. 

Preparing Questions for an Interview 

Type of Question Examples 1 Would Use 

Getting the facts: Who ... ? What When did you find out that many rural 
.. .? When ... ? Where .. .? Zambians do not have enough safe dn.nking 

water? 

Connecting ideas: Why ... ? How How does unsafe dnitking water affect the 
... ? How differently .. .? How health of rural Zambians? 
a!ike .. .? 

Getting opinions: Do you think S hould developed nations give more aid for 
that ... ? 'What would have projects /ike yours, or help their own poor 
happened if ... ? first? 
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Unit 5: World lssues 

Outcomes 

In grade 6, students will be expected to 

6.5.1 analyse the effects of the 
distribution of wealth around the 
world 

• use statistical data to represent the 
distribution of wealth around the 
world 

• examine the effects of the uneven 
distribution of wealth on quality 
of life 

• deftne poverry and give examples of its 
effectJ 
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Suggestions for Learning and Teaching 
Because of the wide range of standards among countries, poverry means different 
things from one country to another. What iJ conJidered poor in a wealthy 
country might be rich in another country. Absolute poverty refers to a condition 
where people do not eam enough money to buy or grow food Relative poverry 
refers to a situation where the standard of living iJ below what iJ considel'Tid to 
be acceptable. 

The teacher may have students 

• 

• 

• 

complete the following chart to give examples of absolute 
poverty and relative poverty. They may select the local area 
or a country other than Canada. 'I 

Examples of Poverty 

Absolute Poverty Relative Poverty 

create a classroom wall display of contrasts in quality from life 
resulting from the uneven distribution of wealth. Each student 
should contribute one set of images ( drawings, pictures, 
photographs). Tue images could include 'I 

food being thrown in the garbage; people suffering from 
malnutrition 
two expensive cars in the driveway; a person from the 
developing world walking to the fields 
children skateboarding; a child labour scene 
a woman tuming up the thermostat in a modern home; a 

. woman gathering fuel wood in a developing country 
participate in a think-pair-share cooperative learning structure . 
Ask students to collect some information from a reading or a 
video about poverty in a selected country, then think about 
what they have learned and make notes, construct webs, and/ or 
make sketches. To give a focus to the task, the tearn should 
concentrate on two or three aspects of poverty/wealth (e.g„ 
access to education, family size, availability of good health care, 
housing conditions, availability of clean water, sanitation, access 
to food). Ask students to form pairs, share what they have 
learned, and arrive at one point that they think the whole dass 
should hear about. 
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Unit 5: World lssues 

Suggestions for Assessment 

Students may, for example, 

• from the classroom wall display, select an example of absolute 
poverty and poverty by exclusion. 

• view a video about the plight of a family in a developing country 
attempting to eke out a living by farming, working in a factory for 
low wages, or scavenging from a landfill. Identify elements of 
absolute poverty, relative poverty, and poverty by exclusion. Tue 
following checklist will assist the student in viewing the video. 

My Checklist for Viewing a Video 

Criteria Check 

Befare I view the video, 

I predict from the title what the video is about. 

I think about what I aheady know about the topic. 

I make up a few questions that I would lik.e the video to answer. 

As I vi'ew the video, 

I use clues, such as colour, images, and figures of speech to help 
me know what the main ideas are. 

I look for answers to my que~tions. 

1 correct errors in what I thought 1 already knew about the 
top1c. 

I make up new questions and try to find answers to them. 

I try to decide if the information is accurate and reliable. 

I think about the main events, information, and characters in 
the video. 

After I view the video, 

J check with a partner ifl need help in clearing up something 1 
do not understand. 

If necessary, I check other sources about this topic. 

I summarize what I learned from the video. 

At this stage, there is an opportunity for students to use a speculative 
entry in their response joumals. (&ftr lo Appendix G for a dimmion of 
response Journals, cuing questions, and examples of lead-ins.) 
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GRADE 6: WORLD CULTURES 

Unit 5: World lssues 

Outcomes 
In grade 6, students will be expected to 

6.5.2 examine selected examples 
of human rights issues around the 
world 

\ 
• give examples of n'ghts included in the 

United Nations Declaration of the 
Rights of the Child 
give examples of rights included in the 
United Nations Universal Declaration 
of Human Rights 

• identify human rights issues 
related to rights of children 

• examine selected examples of 
current human rights abuses 
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Suggestions for Learning and Tesching 
As students examine universal human n'ghts, they need to recognize that all 
rights cany responsibilities and that rights and responsibilities begin with 
personal, dai!J action in the home, schooi, and community. 

Tue teacher may have students 

• explore the concept of rights and responsibilities by developing 
a Classroom Declaration of Rights and Responsibilities. The 
following steps may be used: 

Have students brainstorrn rights that they feel they should 
have as a class. ' 
Ingroups of three or four, rank these rights from most to 
least irnportant; select the top ten. 
List the top ten from each group on chart paper and reach a 
consensus on the top ten for the class. 

- List the top ten classroom rights in the following classroom 
chart. 

Classroom Charter of Rights and Responsibilities 

Rights Responsihilities 

Explore why rights involve responsibilities. Ask students to 
write a responsibility for each classroom right if that right is 
tobe protected. For example, a student may say that free 
expression of ideas in dass is a right. If so, a responsibility, 
such as respecting the opinions that others express, or 
encouraging someone in a learning group to express bis or 
her opinion, would help to protect the right. 
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Unit 5: World lssues 

Suggestions for Assessment 

Students may, for example, 

• use the following chart to distinguish between the terms "rights" 
and "responsibilities". 

Definition Example 

Right Right 

&sponnbility &sponnbilüy 

Rights are important because ... 

Responsibilities are important because ... 

Select several rights from the abridged version of the Universal 
Dedaration of Human Rights and identify responsibilities that 
individuals could accept in order for the rights to be protected. 
Develop a classroom web chart and have students arrive at 
responsible actions/attitudes for each right. Tue following concept 
web is provided as an illusttation. 

/ \ 

Freedom of 
Expression 
(Article 19) 

/ 
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Notes 
Prescribed Resources 

Culture Quest: Explaring World 
Cultum, chapter 15 

Cu/ture Quest: Exploring World 
Cultures-Teacher's Rtsource, 
chapter 15 

Supplementary Resources 

• Leaming Together: About Rights 
and Responsibilities (A Teacher's 
Activity Guide for Grade 4 to 
8), ISBN 1-555137-579-6, 
Distributed by the Human 
Rights Commission, PO Box 
6000, Fredericton, NB, E3B 
5Hl 

Agencies/Groups 

www.hrw.org/ compaigns/ 
childsoldiers / facts.httn 

www.stopchildlabor.org 

www.savethechildem.ca 

www.antislavery.org 

www.transfair.ca 

www.oxfam.ca 
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Unit 5: World lssues 

Outcomes 
In grade 6, students will be expected to 

6.5.2 examine selected examples 
of human rights issues around the 
world 

• 

• 
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give examples of rights included 
in the United Nations 
Declaration of the Rights of the 
Child 
give examples ef rights inc!11ded in the 
United Nations Universal Dec!aration 
ef Human Rights 
ident!fy human rights issues re!ated to 
rights ef chi!dren 
examine selected examples of 
current human rights abuses 

Suggestions for Learning and Teaching 

Tue teacher may have students 

• identify rights in the Canadian Charter of 
Rights and Freedoms that are similar to 
those in the Universal Declaration of 
Human Rights. 

• engage in a "fishbowl" cooperative 
learning structure to arrive at a list of the 
rights they think a child should have. Tue 

0 0 0 
••• 0 
••• 0 

• • • • 0 
0 

0 0 

"fish" (•) will develop the list on chart paper, as the observers 
(0) listen and record what is being said. Then, the observers 
are given an opportunity to ask questions, offer refinements, 
and add more to the list, if necessary. Tue final list should be 
posted on the wall. To ensure a focus for the task, assign a key 
question.(T'o assess student participation in co!!aborative !earninggroups, 
refer to Appendix I.) 

Key Question: What rights do you think a child should have in 
order to live a happy life? 

Since chi!dren are dependent on adu!ts and have !ess power, thry are often the 
victimJ ef human rights vio!ations. Since thry a111 v11!nerab!e, thry need specia! 
protection. How weil or how poor!J a country attends to the rights and needs of 
its weakest members reflects the quality ef life of its civil society. 

• view a video on, or read about an account of, the abuse of the 
rights of children ( e.g„ child labour, racism, child soldiers, 
homelessness, slavery, ethnic cleansing). Identify the principles 
of the UN 1959 Declaration of the Rights of the Child that are 
not followed in the situation described. Tue students' 
responses rnay be recorded in the following chart. „ 

(ldentüy the Tide of the Article or Video): Violations of 
Children's Rights 

UN 1959 Declaration Examples ofViolations 

Ptinciple Right 

• write a short description of what sorne Canadians have done to 
improve or protect human rights (e.g„ Louise Arrnour, 
Matthew Coon Corne, Stephen Lewis, General Dallaire). 
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Unit 5: World lssues 

Suggestions for Assessment 
Students may, for example, 

• compare the !ist of children's rights (developed in the "fishbowl" 
activity) to the United Nations 1959 Declaration of the Rights of 
the Child. Tue following organizer may be used, and the examples 
provided are for illustration purposes. 

Analysing the Rights of the Child 

UN 1959 Declaration Examples from Out Classroom 
List 

Principle Right 

3 Entitled to a name 
and nationality 

5 Special treatment for 
the handicapped child 

7 Entitled to an 
education 

7 Entitled to play and 
recreation 

interpret a cartoon about the plight of children in a region exposed 
to war, extreme poverty, forced migration, famine, illiteracy, child 
labour, or slavery. Tue following organizer may be used. (Fora 
discussion of the use of other primary Mcuments in the c!assroom, refar to 
Appendix E.) 

Analysing a Cartoon 

Question Response 

What symbols are used in this 
cartoon? 

What does each symbol represent? 

What do the words (if any) mean? 

What is the main message of the 
cartoon? 

Why is the cartoonist trying to get 
this message across? 

What is your opinion of the message? 
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GRADE 6: WORLD CULTURES 

Unit 5: World lssues 

Outcomes 
In grade 6, stt1dents will be expected to 

6.5.2 examine selected examples 
of human rights issues around the 
world 

• give examples of rights included in 
the United Nations Declaration of 
the Rights of the Child 

• give examples of rights included in 
the United Nations Universal 
Declaration of Human Rights 

• identify human rights issues 
related to righ ts of children 

• examine selected examples ef current 
human rights abuses 
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Suggestions for Learning and Teaching 

The teacher may have students 

identify and research a human rights issue (e.g., detention of 
war prisoners without trial) that they think should be addressed. 
Analyse the issue in terms of position taken by stakeholders and 
arguments they use to support their positions, underlying 
values, and what should be clone to address the issue. The 
following organizer may be used. 

Examining an lssue: 
(Ident.ify the issue you are examininli'J 

\X'hat is the main issue? 

\Xlhat positions are the key player(s) taking on the issue? 

'W'hat arguments were used by one side to support their position? 

What arguments were used by the opposing siele to support their 
position? 

W'hat beliefs or values were at odds in this issue? 

What should be clone on this issue? 

• hold a school posier contest to draw the attention of the school 
to a human rights problem. 
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Unit 5: World lssues 

Suggestions for Assessment 
Students may, for example, 

• identify a world problem affecting human rights. Write a letter to 
the editor of the local newspaper to express your views about the 
problem and what should be clone about it. 

Checklist: Writing a Letter to the Editor 

Criteria Yes NotYet 

Are my opening sentences strong and 
purposeful? 

Am I clearly stating my opinion? 

Are there enough details to support my point 
ofview? 

Am I arguing against opposite opinions? 

Am I sure about whom I need to persuade? 

Are my, sentences written to create clear 
messages? 

Are my words weil chosen for my message? 

Have I checked my spelling, punctuation, 
grammar, and capitalization? 
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GRADE 6: WORLD CUL TU RES 

Unit 5: World lssues 

Outcomes 

In grade 6, students will be expected to 

6.5.3 take age-appropriate actions 
to demonstrate an understanding 
of responsibilities as global 
citizens 

• explain the rights and responsibilities of 
being a global citizen 

• support a position on a local/ national/ 
international issue after considering 
vario11J perspectives 

• plan and take age-appropriate 
actions to address, local, national, 
international problems or issues 
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Suggestions for Learning and Teaching 

We share interdependent roles of citizenship in our community, province, 
country, and even the wor/d As global citizens, our roles nlifY invoiJJe 
international business, responsibilities for ensuring that all peoples have access 
to global resources, the belief that all people deserve to live in peace with an 
acceptable quality of life, and respect for the dignity and human rights of all 
peoples. 

Tue teacher may have students 
• use a Y-diagram to explore the concept 

of "global citizenship." What does the 
term mean? Why is it desitable to be a 
global citizen (i.e., purpose)? Give an 
example of someone who shows global 
citizenship in action. 

• write a biography of a person who has 

Y-Dia9r•11e Dtlfinillf 
4 T•Tm 

D~fiAld•.a 

e..-ph 

been known to show global citizenship in action ( e.g., Mother 
Teresa, Nelson Mandela, Craig Kielburger, Susan Aglukark). 
Tue following organizer may be used. 

Checklist for Writing a Biography 

Who is/was this person? 

What qualities does/ did the person have? 

What examples prove these qualities? 

Describe events that changed this person? 

What kinds of risks did this person take? 

How was this person important to other people? 

\Xi'hat I learned from this individual about how to be a better petson? 

• prepare a short oral presentation on the topic, "What It Takes 
to Bea Citizen of the World." Students may decide to present 
in a World Citizen Awareness Day school assembly, do a video 
presentation, or give a classroom oral report. 

(To assess the student's oral presentation, reftr to Appendix ]4, "Holistic 
Speaking Rubric''.) 
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Unit 5: World lssues 

Suggestions for Assessment 
Students may, for example, 

• illustrate qualities and values of a citizen of the \Vorld. 
Slogans/words may be used to support the qualities and values. 
assume that they are responsible for setting up a panel of judges 
who are to give a Global Citizen of the Y ear Award. Ask them to 
develop a !ist of criteria that the judges will use to select the person 
who will receive the award. 

• select an individual who is to be awarded the Global Citizen of the 
Year Award. Research the person's contributions to global 
citizenship and write a hrief explanation of why the individual was 
selected. 

• discuss in dass how the protection of human rights helps us to 
become better global citizens. Write a paragraph to summarize 
what was said. The following organizer may be used to structure 
the paragraph. 

(To assw this writingpiece, rejer to Appendix J-1 far a holistic scoring rnbric.) 

Organizing Structure for a Paragraph 

Beginning 
Main idea is stated in as a topic sentence to help the reader 
anticipate what's coming. 

Middk 
Evidence is presented in the form of facts. 
Facts are supported by a description of examples. 
Facts and examples are explicitly related to the topic sentence. 

End 
Significance of the main idea, given the evidence, is explained. 

• construct an album or scrapbook to higbligbt one of the following: 
four examples (one per page) ofwhat it means tobe a citizen of 
the world. 
three rights that are important to them. Give illustrations 
(photos/sketches/logos) and a short explanation of each. 
examples of people/ organizations that are model citizens of the 
world (with illustrations and a sbort explanation of the reasons 
for their choices). 
examples of organizations that model global citizenship. 
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Notes 
Prescribed Resources 

Culture Quest: Exploring World 
Cultures, chapter 16 

Culture Quest: Exploring World 
Cultures-Teacher's Re.source, 
chapter 16 

Supplementary Resources 

• Learning Together: About Rights 
and &sponsibilities (A Teacher's 
Activity Guide for Grade 4 to 
8), ISBN 1-555137-579-6, 
Distributed by the Human 
Rights Commission, PO Box. 
6000, Fredericton, NB, E3B 
5Hl 

• Kielburger and Kielburger. 
Take Action! A Guide to Active 
Citizenship. Gage. 

• Peturson and Shields. Making 
Choices. Harcourt. 

• Stand Up far Your Right.r, A 
book about human rigbts 
written by and for the young 
people of the world, World 
Book Encyclopedia. 
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Unit 5: World lssues 

Outcomes 
In grade 6, students will be expected to 

6.5.3 take age-appropriate actions 
to demonstrate an understanding 
of responsibilities as global 
citizens 

• 

• 
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explain the rights and 
responsibilities of being a global 
citizen 
support a position on a 
local/ national/ international 
issue after considering various 
perspect:ives 
plan and take age-appropriate actions 
to address local/ national/ international 
prob/ems or issues 

Suggestions for Learning and Teaching 

The teacher may have students 

• as a dass project, develop a plan to help the school become 
more aware of the importance of global citizenship. Ask them 
to write a rnission statement, set of goals, and actions that could 
be taken. 

• as a class project, join an organization, such as OXF AM, or 
SA VE THE CHIIDREN, and support one of their causes. 
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Unit 5: World lssues 

Suggestions for Assessment 

Students may, for example, 

• research the role of Amnesty International in its attempts to profile 
the condition of individuals whose rights have been violated by 
repressive govemments. Write a class letter to the local paper to 
profile an individual whose cause Amnesty International has taken 
on. 
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GRADE 6: WORLD CULTURES 

Unit 6: Canada: Reflections on a 
Multicultural Mosaic 

Unit Overview 

Unit Outcomes 

Unit Process 
and Skills 
Emphases 

"Canada: Reflections on a Multicultural Mosaic" is a single-
outcome unit that has been consciously designed as a culminating 
unit of study. \X'hercas in prcvious units students have "gone out" 
and studied the world beyond Canadian borders, this unit brings 
them "back harne" to examine their own country. lt is most 
important that students have had the chance to look at the wider 
world before engaging in this reflective examination of their own 
country-a look at how the diversity of the world manifests itself 
inside Canada. Students will consider how the many different 
peoples inside Canada have contributed to making the country 
what it is today, and at the same time reflect upon how we feel 
about the continuing influence of other countries, cultures, and 
peoples around the world. 

S tudents will be expected to 

6.6.1 Illustrate an understanding ofhow cultures from around the 
world have contributed to the development of Canada's 
multicultural mosaic 

Communication 
• Read critically 
• Employ active listening techniques 
• Develop mapping skills 
• Select media and styles appropriate to a purpose 
• Present a summary report or argument 
• Use various forms of group and interpersonal communications, 

such as debating, negotiaring, establishing a consensus, 
classifying, and mediating conflict 

Inquiry 
• Salve problems creatively and critically 
• Apply a variety of thinking skills and strategies 
• Recognize significant issues and perspectives in an area of 

mqwry 
• Gather, record, evaluate, and synthesize information 

Interpret meaning and significance of information and 
arguments 

• Testdata, interpretations, conclusions, and arguments for 
validity 

Participation 
• Function in a variety of groupings, using collaborative and co-

operative skills and strategies 
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Unit 6: Canada: Reflections of a Multicultural Mosaic 

Outcomes 

In grade 6, rtudents will be expected to 

6.6.1 illustrate an understanding of 
how cnltures from around the 
world have contributed to the 
development of Canada's 
multicultural mosaic 
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Suggestions for Learning and Teaching 
The teacher may have students 

• 

• 

select one of two approaches to examine how cultures from 
around the world have contributed to the development of 
Canada's multicultural mosaic 

focus on how a particular culture contributes to Canada's 
multicultural mosaic in terms of a selection of cultural 
features, such as food ways, music, dress, rnyths, folk tales, 
popular fashion, and so on (i.e., many features from one 
culture); or 
select a cultural feature and show how more than one culture 
has inf!uenced it (i.e., one feature from many cultures). 

choose a format for presentation. Examples include but are not 
limited to 

a vignette that includes how three to four features from one 
culture has influenced Canada's cultural mosaic, or how our 
mosaic reflects the influence of one feature from many 
cultures. The vignette should be supported by a storyboard. 
a portfolio that contains carefully selected artifacts ( e.g., 
newspaper articles, poems, songs, diary entries, photos, 
maps, statistics, and advertisements) that show the influence 
of many features from one culture, or one feature from 
many cultures. (Refer to Appendix H far a dircurrion of portfolior in 
assessment.) 
a DVD containing a collection of artifacts to include those 
that would normally form part of a portfolio. The advantage 
of a digital collection is that it provides a greater opportunity 
for audio and video clips with student narration. 
an accordian book that contains selected artifacts ( e.g., 
newspaper articles, poems, photos, maps, statistics, and 
advertisements). 
a poster board display containing some of the artifacts 
included in portfolio. 
a mural to visually present a theme. 

• reflect upon what they have learned and the learning process 
during this culminating exercise. After the presentation is 
complete, the student may address the audience about its 
significance (similar to a dialectical joumal entry), express 
thoughts about how the presentation was developed and how 
they leamed from it (a metacognitive tone), and look back at the 
personal experiences involved (a reflective tone). 
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Unit 6: Canada's Reflections on a Multicultural Mosaic 

Suggestions for Assessment 

Students may, for example, 

• identify the goals (i.e., outcome) that support the topic. (ff the student 
wishes to pursue a topic about how cultures from around the world have 
contributed to the development of the local multicultural mosaic, rejir to 
Appendix D.) 

• develop, and validate with peers in a cooperative structure, a plan 
that shows 

the title 
the beginning of a concept web that will be developed as the 
tl1eme is completed 
a checklist to guide the work 
a conference with the teacher during the development of the 
topic 
a writing and/ or speaking rubric (as appropriate) as a self-
assessment. Refer to Appendices J-1 and J-4 respectively. 
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Notes 

Prescribed Resources 

Culture Quest: Exploring World 
Cultures, chapter 17 

Culture Quest: Exploring World 
Cultures-Teacher:r Resource, 
chapter 17 
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APPENDICES 

Appendix A: Concepts in 
Kindergarten-9 Social Studies 

Citizenship, Power, and Governance 

authoricy freedom 
bdie& govcrnance 
citizcnship identity 
conflict justice 
constitution law(s) 
decision making power 
democracy privilegc 
empowerment responsibilities 
equalicy rights 
equicy 

Time, Continuity, and Change Culture and Diversity 

bias interpretation bdiefs identity 
causality perspectives conformity insricucion 
changc primary sources culture media 
continuity secondary sources 

~ / customs/tradirions multiculturalism 
exploracions sociecies diversiry prejudicc 
identity ethnicity raco 

group stereotypes 

Social hcritagc world view 

People, Place, and Environment 
Studies 

Concepts lnterdependence 

constructed syscems 
densicy 
disrancc 
ecosystem 
environment 
interaction 
location 

migracion 
movement 
naruraJ syscems 
pauerns 
placc 
region 
scalo 

connecrions 
conservation 
co-operation 
human riglus 
interactions 
interdependence 
natural system 

lndividuals, Societies, and 
Economic Decisions 

consumption 
discribution 
enrerprisc 
economic institutions 
economic systems 
goods and services 
labouc 
markct 
moncy 

needs 
production 
productivicy 
resources 
scarcity 
supply and demand 
rradc 
wants 
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APPENDICES 

Appendix B: Process-Skills Matrix 
The social studies curriculum consists of three major process areas: communication, inquiry, and 
participation. Communication requires that students listen to, read, interpret, translate, and express ideas and 
information. Inquiry requires that students formulate and clarify questions, investigate problems, analyse 
relevant information, and develop rational conclusions supported by evidence. Participation requires that 
students act both independently and collaboratively in order to solve problems, make decisions, and negotiate 
and enact plans for action in ways that respect and value the customs, beliefs, and practices of others. 

These processes are reflected in the sample "Suggestions for Learning and Teaching" and "Assessment 
Strategies" that are elaborated in the curriculum guide. These processes constitute a number of skills; some 
are shared responsibilities across curriculum areas, and some are critical to social studies. 

Process: Communication 
Skill Critical Responsibilities for Social Shared Responsibilities 

Studies 
Read critically • detect bias in historical accounts • use picture clues and picture 

• distinguish fact from fiction captions to aid comprehension 
• detect cause-and-effect relationships • differentiate main and subordinate 
• detect bias in visual material ideas 

• use literature to enrich meaning 
Communicate ideas and • argue a case clearly, logically, and • write reports and research papers 
information to a specific convincingly 
audience 
Employ active listening (see shared responsibilities) • listen critically to others' ideas or 
techniques opinions and points of view 

• participate in conversation, and in 
small group, and whole group 
discussion 

Develop mapping skills • use a variety of maps for a variety of 
purposes 

• use cardinal and intermediate 
directions to locate and describe 
places on maps and globes 

• construct and interpret maps that 
include a titJe, Iege~d, compass rose, 
and scale 

• express relative and absolute 
location 

• use a variety of information sources 
and technologies in pteparing maps 

• express orientation by observing the 
landscape, by using traditional 
knowledge, or by using a compass 
or other technology 
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Ski II Critical Responsibilities for Social Shared Responsibilities 
Studies ( 

Express and support a • form opinions based on critical • differentiate main and subordinate 
point of view exarnination of relevant material ideas 

• restate major ideas on a complex • respond critically to texts 
topic in a concise form 

Select media and styles (see shared responsibilities) • demonstrate an awareness of 
aooropriate to a purpose puroose and audience 
Use a range of media • use maps, globes, and geo- • present information and ideas using 
and styles to present technologies oral and/ or visual materials, print or 
information, arguments, • produce and display models, murals, electronic media 
and conclusions collages, dioramas, artwork, 

cartoons, and multimedia 
• interpret and use graphs and other 

visuals 
Presen t a summary • use appropriate maps, globes, and • create outline of topic 
report or argument graphics • prepare summanes 

• take notes 
• prepare a bibliol!"taphy 

Use various forms of • participate in persuading, • participate in delegating duties, 
group and inter-personal compromising, debating, and organizing, p!anning, making 
communications, such negotiating to resolve conflicts and decisions, and taking action in 
as debating, negotiating, differences group settings 
establishing a consensus, • contribute to developing a 
clarifying, and mediating supportive climate in groups 
conflict 

Process: lnquiry 
Skill Critical Responsibilities Shared Responsibilities 

for Social Studies 
Frame questions or • identify relevant primary and • identify relevant factual material 
hypothesis that give secondary sources • identify relationship between items 
clear focus to an inquiry • identify relationships among items of factual information 

of historical, geographic, and • group data in categories according 
economic information to appropriate criteria 

• combine critical social studies • combine critical concepts into 
concepts into statement of statement of conclusions based on 
conclusions based on information information 

• restate major ideas in concise form 
• form opinion based on critical 

examination of relevant information 
• state hypotheses for further study 

( 
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Skill Critical Responsibilities Shared Responsibilities 
for Social Studies 

Solve problems (see shared responsibilities) • identify a situation in which a 
creatively and critically decision is required 

• secure factual information needed 
to make the decision 

• recognize values implicit in the 
situation and issues that flow from 
them . identi.fy alternative courses of action 
and predict likely consequences of 
each 

• make decision based on data 
obtained 

• select an appropriate strategy to 
solve a problem 

• self-monitor decision-making 
process 

Apply a variety of • determine accuracy and reliability of • determine accuracy and reliability of 
thinking skills and primary and secondary sources and data 
strategies geographic data . make inferences from factual 

• make inferences from primary and material 
secondary materials • recognize inconsistencies in a line of . arrange related events and ideas in argument 
chronological order • determine whether or not 

information is pertinent to subject 
Recognize significant • research to determine multiple • review an interpretation from 
issues and perspectives perspeccives on an issue various perspectives 
in an area of inquiry • exarnine critically relationships 

among elements of an issue/topic 
• examine and assess a variety of 

viewpoints an issues before forming 
an opinion 

Identify sources of • identify an inclusive range of • identify and evaluate sources of 
information relevant to sources print 
the inquiry • use library catalogue to locate 

sources 
• use Internet search engine 
• use periodical index 

( 
\, 
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Skill Critical Responsibilities Shared Responsibilities 
for Social Studies 

Gather, record, evaluate, • interpret history through artifacts • use a variety of information sources 
and synthesize • use sources of information in the • conduct interviews 
information community • analyse evidence by selecting, 

• access oral history, including comparing, and categorizing 
interviews information 

• use map- and globe-reading skills 
• interpret pictures, charts, graphs, 

photographs, tables, and other 
visuals 

• organize and record information 
using timelines 

• distinguish between primary and 
secondary sources 

• identify limitations of primary and 
secondary sources 

• detect bias in primary and 
secondary sources 

Interpret meaning • interpret socioeconomic and • identify arnbiguities and 
and significance political messages of cartoons and inconsistencies in an argument 
of information and other visuals • identify stated and unstated 
arguments • interpret socioeconomic and assumpcions 

political messages of artistic 
expressions ( e.g„ poetry, literature, 
folk songs, plays) 

Analyse and evaluate • distinguish among hypotheses, • estimate adequacy of the 
information for logic evidence, and generalization information 
and bias • distinguish between fact and fiction, • distinguish between relevant and 

and fact and opinion irrelevant informat:ion 
Testdata, • compare and contrast credibility of • test validity of information using 
interpretations, differing accounts of same event such criteria as source, objectivity, 
conciusions, and • recognize value and dimension of technical correctness, currency 
arguments for accuracy interpreting factual material . apply appropriate models, such as 
and validity • recognize the effect of changing diagrarnming, webbing, concept 

societal values on interpretation of maps, and flow charts to analyse 
historical events data 

• state relationships between 
categories of information 

Draw conclusions that (see shared responsibilities) • recognize tentative nature of 
are supported by the conclusions 
evidence • recognize that values may influence 

their conclusions/interoretations 

: .. 
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Skill Critical Responsibilities Shared Responsibilities 
for Social Studies 

Make effective decisions • access, gather, synthesize, and 
as consumers, provide relevant information and 
producers, savers, ideas about econornic issues 
investors, and citizens • generate new ideas, approaches, and 

possibilities in making economic 
decisions 

• identify what is gained and what is 
given up when economic choices 
are made 

• use economic data to make 
predictions about the future 

Process: Participation 
Skill Ctitical Responsibilities Shared Responsibilities 

for Social Studies 
Engage in a variety of (see shared responsibilities) • express personal convictions 
learning experiences that • communicate own beliefs, feelings, 
include both and convictions 
independent study and • adjust own behaviour to fit 
collaboration dynamics of various groups and 

situations . recognize human beings' mutual 
relationship in satisfying one 
another's needs 

• reflect upon, assess, and enrich their 
leaming process 

Function in a variety of (see shared responsibilities) • contribute to development of a 
groupings, using supportive climate in groups 
collaborative and • serve as leader or follower 
cooperative skills and • assist in setting goals for group 
strategies • participate in making rules and 

guidelines for group life 
• participate in delegating duties, 

organizing, planning, making 
decisions, and taking actions in 
group settings 

• participate in persuading, 
compromising, debating, and 
negotiating to resolve conflicts and 
differences 

• use appropriate conflict-resolution 
and mediation skills 

• relate to others in peaceful, 
respectful, and non-discriminatory 
ways 
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Skill Critical Responsibilities Shared Responsibilities 
for Social Studies ( 

Respond to dass, • keep infonned on issues that affect 
school, community, or society 
national public issues • identify situations in which social 

action is required 
• work individually or with others to 

decide on an appropriate course of 
action . accept and fulfil responsibilities 
associated with citizenship 

• articulate their personal beliefs, 
values, and world views with respect 
to given issues 

• debate differing points of view 
regarding an issue 

• clarify preferred futures as a guide 
to present actions 

Relate to the • recognize economic factors • develop personal commitment 
environmen t in associated with sustainability (see necessary for responsible 
sustainable shared responsibilities) community involvement 
ways and promote • identify ways in which govemments • employ decision-making skills 
sustainable practices on can affect sustainability practices • contribute to community service or 
a local, regional, environmental projects in schools 
national, and global level and communities or both 

• promote sustainable practice in 
families, schools, and communities 

(„--' 

\ 
• personal-monitor contributions 
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(' Appendix C: Graphie Organizers 
Uses of Skill-Oriented Graphie Organizers 

Type Outcomes Page Reference 

box report 6.2.1 67 

cartoon analysis 6.3.3, 6.5.2 102, 141 

cause and effect 6.2.2 70 

classifying 6.1.1, 6.1.4, 6.3,1, 6.4.1 35, 56, 86, 116 

companson 6.1.1, 6.2.3, 6.3J, 6.3.2, 6.3.3, 37, 74,87, 95, 101 
6.4.1 111 

concept webbing 6.1.1, 6.1.3, 6.3.2, 6.4.3, 6.5.1 38,46,94, 124, 137 

conducting a survey 6.1.4 56 

critiquing art 6.4.1 119 

decision making 6.1.4 55 

E-diagram 6.3.3, 6.4.1 101, 118 

( fishbone organizer 6.2.2, 6.3.3, 6.4.3 69, 100, 125 

fish-bowl cooperative learning structure 6.1.4, 6.4.3, 6.5.2 54, 126, 140 

folk tale analysis 6.4.1 121 

four-comers cooperative learning structure 6.3.1 88 

group discussion self-assessment 6.1.4, 6.4.3 55, 127 

interpreting proverbs 6.4.2 122 

interview prepara tion 6.1.3, 6.4.2, 6.5.1 48, 122, 135 

issues analysis 6.2.3, 6.3.3, 6.5.2 77, 103, 142 

jigsaw cooperative learning structure 6.2.1, 6.4.1 66, 110 

K-W-L 6.3.2, 6.4.1 94, 115 

national flag analysis 6.4.1 114 

organizing a paragraph 6.1.1, 6.3.3, 6.4.1, 6.5.3 35, 99, 119, 145 

perspective taking 6.2.2 72 

photo analysis 6.2.2 68 

placemat cooperative learning structure 6.3.1 86 

poem (sang) analysis 6.2.3 77 
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U ses of Skill-Oriented Graphie Organizers ( 
'•,. 

postet analysis 6.5.l 134 

roundtable cooperative leaming structure 6.3.2 96 

spider definition 6.1.3, 6.1.4, 6.2.3 44,50, 74 

supporting statements with evidence 6.1.2, 6.2.1, 6.3.1, 6.3.2 43,63,85, 93 

think-pair-share cooperative learning 6.1.3 44 
structure 

traditional masks analysis 6.4.l 116 

V enn diagram 6.1.1, 6.3.1, 6.3.2, 6.3.3 38, 89, 95, 101 

viewing a video 6.4.l, 6.5.1 117, 137 

writing a biography 6.3.l, 6.4.2, 6.4.3, 6.5.3 87, 123, 127, 144 

writ:ing a letter to the editor 6.2.2, 6.5.2 71, 143 

writing a news article 6.5.l 135 

Y-diagram 6.4.1, 6.5.1, 6.5.3 120, 133, 144 
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Appendix D: Studying Local 
Culture 
Tue study of local culture provides a real opportunity for students to apply concepts and skills they acquire 
during their study of grade 6 social studies. Local cultural studies is a legitimate avenue of research as 
students develop concepts and skills in a lirnited but familiar context that can be interconnected to those 
found in an expanded but more unfamiliar context. One of the challenges for the social studies teacher is to 
make social studies meaningful, significant, challenging, and active (see "Principles Underlying the Social 
Studies Curriculum," page 11). Studying an aspect of local history provides an opportunity to add these 
qualities to teaching and leaming, and at the same time, incorporate resource-based leaming in its füllest 
sense into the classroom. 

Tue following is a planning guide for preparing for a study of loca] culture. References to specific curriculum 
outcomes and delineacions are made only as examples of processes and procedures. 

1. Preparation for conducting a study of local culture 

1.1 Choose your area of study. 
There are many avenues for studying local culture. lt may be exarnined at a broad leve~ or in a 
more specific and manageable way. Rather than take on a study of the culture(s) reflected in the 
local community, for example, it may be more manageable to take selected elements of it. 

( Research themes for a study of local culture 
''····· 

( 

• Elements of school culture 
• 
• 

Food ways 
Folk tales 
Clothing and fashion 
Local music 

• Traditional medicines 
• Tools/irnplements 
• Traditional hause structures 
• Local sustainability issues 

lt is also possible to combine individual themes into a more comprehensive piece to make up a 
large theme in conununity culture and, hence, give the students' work more significance (refer to 
section 4.3). 
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1.2 Tie the area of research or theme to an analysis of a cultural issue and select the outcome and 
delineations which legitimize and give direction to the area of study that the student selects. 

Analysis of cultural issues 

Outcomes 6.2.3, 6.3.3, and 6.5.3 provide examples of how cultural studies provide opportunities 
for the analysis of issues. Studies of local culture also provide such opportunities. For example, 
the themes suggested in Section 1.1 may be placed in an issues context: e.g., how traditional 
food ways have been affected by fast food restaurants; how clothing styles are affected by 
advertising; why traditional music is on the wane. Basically, the following steps may be used to 
examine such issues: 

• 
• 
• 

Identify the issue . 
Examine arguments used by one side to support its position . 
Examine arguments used by the other side to support its position . 

• Describe the beliefs or values at odds in the issue. 
• Suggest an informed response to the issue. 

1.3 Become familiar with the sources of information. 

lt is important to help the student prepare for the study by becoming familiar with local source(s) 
of information before the research actually begins. 

Familiarization with the sources of information 

• Visit the site (in case a feature of material culture is being studied). 
Visit the archive, museum, or library (in case relevant primary sources are found there). 

• Visit a local person (to familiarize him or her with what is being studied and to assess his or 
her comfort with the process). · 

• Examine photos. 
• Examine sound/video clips. 
• Develop a list of materials and equipment needed. 
• Develop a questionnaire (where applicable) and identify other formats for recording the 

information. 
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2. Introduce the study of local culture 

2.1 Fully brief students of the purpose of a study of local culture. 

Purpose (example) 

To find out if traditional music is being preserved in the face of popular music 
or 
To examine the impact of fast food restaurants on traditional food ways 

2.2 Assign tasks to the student. 
lt is advisable for more than one student to engage in the study of the same theme, but each 
student does not necessarily have tobe engaged in the same processes. For example, different 
steps in the local study (see Section 1.3) may be assigned to different students according to their 
interests and abilities. 

2.3 Assign out-of-class activities to the student. 
Ensure that students know what they have to do and that they are prepared in advance. 

3. Out-of-class tasks 

3.1 Engage students in the assigned tasks. 

Field tasks 

• Note taking 
• Field sketching 
• Taking photos 
• Interviewing 
• Researching text materials 
• Recording in appropriate A/V formats 
• Photocopying or scanning text information 

lt is important to assign a task that is compatible with a skill a student may have. For example, 
some students may be more skilled at interviewing than note taking, or at taking photos than 
sketching. 
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3.2 Monitor student activities. 
As students engage in their field activities, ensure that they exercise good time on task, that ideas 
and tasks are clarified for them, and that tasks are modelled for them if necessary. 

4. In-class synthesis 

170 

4.1 Students prepare and present field data. 

Back in the classroom, students will analyse their data according to the model for analysing a 
cultural issue, outlined in Section 1.2. The format of the final presentation of their findings may 
vary. 

Presentation formats 

• Written report ( or essay) 
• Photo-essay 
• Oral presentation 
• A/V Presentation 

Poster board display 
• Published article ( e.g„ on the school website, in a school or community newspaper) 

4.2 Students use methodologies most suited to the task. 

• 

• 

Students work independently to organize the information and/ or materials collected during 
the field research. 
Teacher asks questions to (1) help students review what happened during the research phase, 
and (2) guide them through the process of issues-analysis in Section 1.2. 
Students leam cooperatively as they compare their findings and prepare reports, displays, or 
articles. 

4.3 Students/teachers attribute significance to the project. 

lt is important to give an opportunity for the different pieces of work tobe assembled collectively 
into a more comprehensive school-based project. For example, a school website could be an 
avenue to "publish" a narrative around a school project and, in it, to display examples from 
individual projects. Parents could be invited to view a school display in the gymnasium. As weil, 
individual projects may be submitted to a provincial heritage fair. 
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Appendix E: Using Primary 
Sources in the Classroom 

Suggested Uses 
Primary sources provide students with opportunities to have more direct encounters with past events and 
people. Students can linked to the human emotions, aspirations, and values that prevailed in another time. 
I<ey to these leaming opportunities is the use of such primacy sources as written documents, press releases, 
newspaper articles, joumals, diaries, letters, songs, poetry, video and sound recordings, photos, drawings, 
posters, cartoons, advertisements, tables of statistics, charts, and maps. The following chart illustrates 
instructional approaches that prirnary source documents can support. 

Suggested U ses of Primary Sources in the Classroom 

Instructional Approach Commentary 

Visualization Create a visually rich classroom by setting up a mini-
museum of local history to include not only artifacts, but 
also photos, posters, letters, and other original documents. 
These documents may be changed as units change. 

Focussing At the beginning of each unit or outcome within a unit, 
refer to a document as a c'window" into the theme. 

Reading and Viewing Provide students with a graphic organizer to help them 
understand tbe content of an original document. 

Listening Provide students with an audio or video recording to give 
them a sense of being ccpresenf' at an event. 

Writing A document may be used to prompt a writing activity. 
Provide students with a self-checklist. 

Finding Connections Students can be given an opportunity to analyse two or 
more documents to (1) see relationships and/or differences 
in what they are saying, and (2) draw conclusions from this 
analysis. 

Reflection Students should be encouraged to make journal entries at 
appropriate times as they reflect upon the feelings and 
values evoked by certain documents. (See Student Response 
JoumaLr, Appendix G.) 

Assessment Use of documents in constructed-response questions in an 
assignment or an examination enhances the quality of the 
assessment. Students can use the documents not only to 
recall previously leamed knowledge, but also to apply and 
integrate that knowledge. 
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Analysing Primary Sources 

As stated previously, primary resources include resources that may not come in the form of written 
documents. Tue following are suggested gtaphic organizers that the student may use to analyse such 
resources as a family heirloom, a tool or implement, a historical document, a photo, a poster, a sound 
recording, and a cartoon. Although the questions and exercises may differ slightly from one gtaphic to 
another, the underlying approach is the same: namely, to identify facts relating to a specific situation, issue, or 
problem; to find relationships among the facts and the pattems in these relationships; and to give an 
interpretation and draw a conclusion. 

Analysing an Heirloom (Reftr to ''Suggestions far Assessment"for Outcome 6.3.1, page 91-how change factors ajfect 
cultural change) 

Analysis Sheet: Family Heirloom 

Question Observations 

1. How may the object be described? 

2. For what purpose was it created?_ 

3. What does the object teil us about the 
past? 

4. Is there a particular point of view 
portrayed by the object? 

5. How would you find out if it is a reliable 
source? 

Analysing a Tool or Implement (Reftr to ''Suggestions far Leaming and Teachingfor Outcome 6.4.1, p. 
116-African masks) 

Analysis Sheet: Tool/Implement 

Question Information 

1. How is the object constructed? 

2. Who constructed it? 

3. \Xlhere was it kept on the owner's 
property? 

4. How and when was it used? 

5. Who mainly used it and why? 

6. What do the object and its use say about 
living conditions and lifestyle? 
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Analysing a Photo (Refir to "Suggestions far A.rsessment"far Outcome 6.2.2, p. 68) 

Analysis Sheet: Photo 

Photo Whatl See 

(IdentiJY the photo) Describe the setting and time. 

Identify the people and objects. How are they arranged? 

What's happening in the photo? 

Was there a purpose in taking the picture? Explain. 

What would be a good caption for the photo? 

From this photo, I have learned that ... 

Analysing a Poster (Refir to ''Sugg,estions far Learning and Teaching"for Outcome 6.5.1, p. 134) 

Analysis Sheet: Poster 

Task Notes 

1. Study the poster and note all of the 
images, colours, dates, characters, 
references to places, and so on. 

2. Describe the idea that the information 
seems to illustrate. Compare your idea to 
ideas others may have. 

3. Write a sentence to state the central 
purpose of the poster. 

4. Do you think the poster would have been 
effective? Explain. 

( 
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Analysing a Sound Recording , ..... "~· 
\. 

Analysis Sheet: A Sound Recording* 

Question Notes 

1. Listen to the sound recording and teil who 
the auclience is. 

2. Why was the broadcas t made? 
How do you know? 

3. Summarize what it teils you about (insert tbe 
topic). 

4. Is there something the broadcaster left 
unanswered in this sound recording? 

5. What information do you get from the 
recording that you would not get from a 
written transcript? 

* Adapted from the U.S. National Archives and Records Administration, Washington, DC 20408 

Analysing a Cartoon (Refar to ''Suggestions for Leaming and Teaching"for Outcome 6.3.2, p. 102) 

Analysis Sheet: Analysing a Cartoon 

Question Response 

1. What symbols are used in this cartoon? 

2. What does each symbol represent? 

3. What do the words (if any) mean? 

4. Wbat is the main message of the cartoon? 

5. Why is the cartoonist trying to get this 
message across? 

( 
\,• 
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Appendix F: Examining lssues in a 
Study of World Cultures 
In social studies the examination of issues forms a critical part of learning. Tue same is particularly true in 
the classroom where students are studying culture and diversity. Fora current issue, the goal is to help the 
student reach a point where he or she can look at an issue from multiple vie\\lf>oints, take a position, and 
provide a supporting rationale. In some instances, the issue tobe analysed may be related to something that 
has happened in the past. and the outcome may be part of the historical record. Nonetheless, some of the 
critical-thinking steps that are used in any issues-based curriculum still pertain as students look back and pass 
judgement on the resolution of the issue. If the issue still remains to be solved, then the task for the student 
is to arrive at a solution. 

The following framework provides a template for examining issues in grade 6 social studies. Refer to 
Appendix C for references to examples of its use in the curriculum. Like the documents-based question, the 
examination of an issue may also require students to examine primary and secondary sources. 

Examining Cultural Issues 

1. \Vhat is the main issue? 

2. What positions did key players take at the time? 

3. What arguments did one side use to support their position? 

4. What arguments did the opposing side use to support their position? 

5. What beliefs or values are at odds in this issue? 

6. Looking back now, do you think the outcome was a good one? Explain. 
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Appendix G: Student Re~ponse 
Journals 
A personal response journal requires students to record their feelings, responses, and reactions as they read 
text, encounter new concepts, andin leaming. This device encourages students to critically analyse and reflect 
upon what they are learning and how they are learning it. ~ joumal is evidence of "real life" application as 
they form opinions, make judgements and personal observations, pose questions and speculations, and 
provide evidence of self-awareness. Accordingly, entries in a response journal are primarily at the application 
and integration thinking levels; moreover, they provide the teacher with a window into student attitudes, 
values, and perspectives. Students should be rerninded that a response joumal is not a catalogue of events. 

It is useful for the teacher to give students cues (i.e„ lead-ins) when the treatment of text (e.g„ the student 
resource, other print material, visual, song, video, and so on), a discussion item, learning activity, or project 
provides an opportunity for a joumal entry. Tue following chart illustrates that the cue, or lead-in, will 
depend upon the kind of entry that the learning context provides. If necessary, students may be taught the 
key words to use to start their entries. Tue following chart provides sarnples of possible lead-ins, but the !ist 
should be expanded as the teacher works with students. Exarnples of the types of entries used in the 
curriculum guide are cited in column 1. 

Student Response J oumals 

Possible Type of Entry Cuing Question for the Journal Sample Key Lead-ins 
Response 

Speculative What might happen because of this? I predict that ... 
It is likely that ... 

Example: As a result, ... 
Suggestions for Assessment, 
Outcome6.5.1,page 137 

Dialectical Why is this quotation (event, action) Tbis is similar to ... 
important or interesting? 1bis event is important because 

Example: What is significant about what it ... 
Suggestions for Assessment, happened here? Without this individual, the ... 
Outcome 6.1.3, page 47 Tbis was a turning point because 

it ... 
When I read this (heard this), I was 
reminded of ... 
This helps me to understand 
why ... 
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Student Response Journals 

Possible Type of Entry Cuing Question for the Journal Sample Key Lead-ins 
Response 

Metacognitive How did you learn this? I was surprised ... 
What did you experience as you were I don't understand ... 

Example: learning this? I wonder why ... 
Suggertions far Learning and I found it funny that ... 
Teaching, Outcome 6.4.1, page I think I got a handle on this 
120 because ... 

This helps me to understand 
why ... 

Reflective What do you think of this? I find that ... 
What were your feelings when you I think that ... 

Exampler: read (heard, experienced) that ... ? I like (don 't /ike) ... 
Suggestions Jor Asse.rsment, The most confusing part is 
Outcome 6.1.1, page 3 7) when ... 
Suggestions for Assessment, My favourite part is ... 
Outcome 6.3.1, page 89) I would change ... 

I agree that ... because „. 

The following chart illustrates the format for a joumal page that the student can set up electronically, or in a 
separate notebook identified with the student's name. 

Grade 6 Social Studies: Entry Date 

Learning Event My Response 
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Appendix H: Portfolio Assessment 
Portfolio assessrnent is based on a collection of a student's work products across a range of outcomes that 
gives evidence or teils a story of his or her growth in knowledge, skills, and attitudes throughout the school 
year. lt is more than a folder stuffed with pieces of student work. lt is intentional and organized. As a student 
assembles a portfolio, the teacher should help to 

• 
• 
• 
• 
• 

establish criteria to guide what will be selected, when, and by whom 
show evidence of progress in the achievement of course outcomes and delineations 
reference the pieces of work to these outcomes and delineations 
keep in mind other audiences (e.g„ teachers, administrators, and parents) 
understand the standards on which the portfolio will be assessed 

A portfolio may have product-oriented and process-oriented dimensions. Tue purpose of a product-oriented focus 
is to document the student's achievement of outcomes; the "artifacts" tend to relate to the concepts and 
skills of the course. The purpose of a process-orientation focusses more on the "jouroey" of acquiring the 
concepts and skills; the artifacts include students' reflections on what they are learning, problems they 
encounterecl, and possible solutions to problems. For this orientation, journal entries form an important part 
of the portfolio. 

A portfolio should contain a wide range of learning artifacts. Including, but not restricted to 

\V!itten tests sketches 
essays artwork 
work samples checklists 
research papers rating scales 
surveys peer reviews 
reflections class notes 
photos graphic organizers 

Tue following is a suggested approach for assembling a portfolio in grade 7 social studies. lt is not intended 
tobe prescriptive, but to present suggestions for teacher and student use. Tue chart provides a set of 
guidelines that represent the kinds of information that students need to know as they assemble their 
portfolio. Tue second column contains a rationale for the guidelines. 
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Guidelines for the Student 

Task 

One of the purposes of grade 6 social studies is to help 
you see how something changed over time. Y ou are 
required to retain samples of your work that relate to a 
theme you have chosen and arrange them into a 
portfolio to show your progress towards the goals set. 

Learning Goals 

After you have selected a theme for your portfolio, we 
will meet to write down the goals that are worth 
achieving. For example, what knowledge about your 
theme should you learn? What skills will you need to 
use along the way? What will be your reflections on 
what you are learning and how you are learning? 

Contents 

Cover page (with your name and note to the viewer) 
Table of contents 
An explanation of why you chose this theme 
A completed checklist you used to guide your work 
Work products 
Graphics with audio ( can be in CD format) 
A reflections journal 
A self-assessment of your work 
An assessment by a peer 
A rubric used in the assessment 

Commentary for the Teacher 

Explain to the student that the portfolio can 
have a range of artifacts in it, and that they have 
to be carefully selected according to the purpose 
set. Help each student to select a particular 
theme that may extend across more than one 
unit to include a cluster of outcomes (e.g., 
material culture). 

• How Culture is Expressed Through Material 
Elements 
(Outcomes 6.1.1, 6.1.4, 6.3.1, 6.3.2, 6.4.1) 

In your conference with the student, you should 
try to balance student interest with what you 
deem to be essential outcomes in the course. 

To help the student focus on the knowledge to 
be leamed, write the outcomes in student 
language. 

Then, identify the skills that you consider 
essential in the acquisition of the knowledge. 
For example, if "Classify elements of culture as 
material or non-material" (for Outcome 6.1.1) is 
part of the material culture theme, then 
classification and charting will be useful skills for 
students to apply to the local culture first 

Tell the student that he or she will be required 
to write about the process of 
learning-reflections about what is learned and 
how it is learned. 

Develop a checklist of the knowledge, skills, and 
attitudinal related outcomes as a student guide. 

Explain that the portfolio is not a place to hold 
all of his or her work. In consultation with you, 
he or she will select tbe kinds of work to be 
included-work samples and other artifacts that 
reflect his or her best effort and are tied to the 
course outcomes. 
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Guidelines for the Student Commentary for the Teacher 

Conferences Provide the student with a conferencing 
schedule. 

You and I will meet at least twice each semester to 
review your progress and to solve problems you may 
have. If you should face an unexpected problem that is 
blocking your work, you will be responsible for 
bringing it to my attention so that we can find a 
solution that will get you going again. 

Evaluation It will be useful to give the student the 
weighting or share of the percentage assigned to 

In June, you are required to hand in your portfolio for the unit(s) of which the portfolio is apart. 
final evaluation. 

Provide the criteria for how the portfolio will be 
assessed. If a rubric is going to be used, 
provided it is also for the student to use in his or 
her self-assessment. 

Communication Tue skills !ist for grade 6 social studies includes 
expressing and supporting a point of view; 

Who will be your audience and how will they get to selecting media and styles appropriate to a 
know about your portfolio? In our first conference we purpose; using a range of media and styles to 
will have an opportunity to discuss this question. present information, arguments and 

conclusions; and presenting a summary report 
or argument To make these outcomes more 
specific, conference with the student about how 
he or she would like to 'publicize' the portfolio. 
Same students can make the portfolio 
completely an electronic one. In such an 
instance, the portfolio can be posted on the 
school website. 

There is now a move toward the development of electronic portfolios. At the time of writing, an excellent set 
of guidelines for building an electronic version can be found at the following website: 
http:/ /www.essdack.org/port/index.htmI 
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Using an assessment rubric (often called the scoring rubric) is one of the more common approaches to 
alternative assessment. A rubric is a rnatrix that has a number of traits to indicate srudent achievement. Each 
trait is defined and, in some instances, accompanied by student work samples (i.e., exemplars) to illustrate the 
achievement level. Finally, levels with numerical values or descriptive labels are assigned to each trait to 
indicate levels of achievement. 

To build a rubric requires a framework to relate levels of achievement to criteria for achievement for the 
traits the teacher deems important. Levels of achievement may be graduated at four or five levels; the criteria 
for achievement may be expressed in terms of quality, quantity, or frequency. Tue following chart illustrates 
the relationship among criteria and levels of achievement. lt should be noted that for a given trait, the same 
criteria should be used across the levels of achievement; it is unacceptable to switch from quality to quantity 
for the same trait. As weil, parallel structures should be used across the levels for a given trait so that the 
gradation in the level of achievement is easily discernible. 

Levels of Achievement 
Criteria 

1 2 3 4 5 

Quality very lirnited/ lirnited/poor/ adequate/ strong outstanding/ 
very poor/ weak average/ excellent/ rich 
veryweak pedestrian 

Quantity a few some most almost all all 

Frequency rarely sometimes usually often always 

Tue five-trait rubric on the following page illustrates the structure described above. In this example, live 
levels are used, with quality as the criterion. The rubric, as written, is an instrument the teacher may use to 
assess a student's participation in a eo-operative learning group, but it may be re-written in student language 
for use as a self-assessment tool. Where appropriate, selected "Suggestions for Leaming and Teaching" and 
"Suggestions for Assessment" indicate that the following rubric may be used. For example, see 

Outcome 6.1.3 Suggestions for Learning and Teaching, p. 44. 
Outcome 6.4.1 Suggestions for Learning and Teaching, p. 110. 
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Assessing Collaborative Group Participation ( 
Proficiency Traits 
Level 

5 • Outstanding ability to contribute achievement of the group task 
• Outstanding appreciation for the feelings and learning needs of group members 

Outstanding • Very eager to carry out his or her assigned task(s) in the group 
• Brings outstanding knowledge and skills about (identifj the topic) 
• Very eager to encourage others to contribute to the group tasks 

4 • Strang ability to contribute achievement of the group task 
• Strang appreciation for the feelings and learning needs of group members 

Strang • Eager to carry out his or her assigned task(s) in the group 
• Brings strong knowledge and skills about (identifj the topic) 
• Eager to encourage others to contribute to the group tasks 

3 • Adequate ability to contribute achievement of the group task 
• Adequate appreciation for the feelings and learning needs of group members 

Adequate • Inclined to carry out his or her assigned task(s) in the group 
• Brings adequate knowledge and skills about (identifj the topic) 
• Inclined to encourage others to contribute to the group tasks 

2 • Llmited ability to contribute achievement of the group task 
• Llmited appreciation for the feelings and learning needs of group members 

Llmited • Inclined, when prompted, to carry out his or her assigned task(s) in the group 
• Brings lirnited knowledge and skills about (identifj the topic) 
• Inclined, when prompted, to encourage others to contribute to the group tasks c:-

1 • Very lirnited ability to contribute achievernent of the group task 
• Very lirnited appreciation for the feelings and learning needs of group members 

Very • Reluctant to carry out his or her assigned task(s) in the group 
Llmited • Brings very lirnited knowledge and skills about (identifj the topic) 

• Reluctant to encourage others to contribute to the group tasks 
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Appendix J: Rubrics for Writing, 
ReadingNiewing, Listening, 
Speaking, and Group Participation 
Some Atlantic provinces have developed a set of holist.ic scoring rubrics to assess student achievement in 
writing, reading/viewing, listening, and speaking. These instruments are critical to assessing these 
competencies in the content areas such as social studies. 

1. Holistic Writing Rubric 

Proficiency Traits 
Level 

5 . Outstanding content that is clear and strongly focussed . Compelling and seamless organization 
Outstanding . Easy flow and rhythm with complex and varied sentence construction . Expressive, sincere, engaging voice that always brings the subject to life . Consistent use of words and expressions that are powerful, vivid, and precise . Outstanding grasp of standard writing conventions 

4 . Strang content that is clear and focussed . Purposeful and coherent organization 
Strong . Consistent flow and rhythm with varied sentence construction . Expressive, sincere, engaging voice that often brings the subject to life . Frequent use of words and expressions that are vivid and precise . Strong grasp of standard writing conventions 

3 . Adequate content that is generally clear and focussed . Predictable organization that is generally coherent and purposeful 
Adequate • Some flow, rhythm, and variation in sentence construction but that tends to be mechanical . Sincere voice that occasionally brings the subject to life . Predominant use of words and expressions that are general and functional . Good grasp of standard writing conventions, with so few errors that they do not affect 

readability 

2 . Llmited content that is somewhat unclear, but does have a discemible focus . Weak and inconsistent organization 
Llmited . Little flow, rhythm, and variation in sentence construction . Limited ability to use an expressive voice that brings the subject to life . Use ofwords that are rarely clear and precise with frequent errors . Poor grasp of standard writing conventions beginning to affect readability 

1 . Very limited content that lacks clarity and focus . Awkward and disjointed organization 
Very . Lack of flow and rhythm with awkward, incomplete sentences which make the writing difficult 

Limited to follow . Lack of an apparent voice to bring the subject to life . Lack of clarity; words and expressions are ineffective . Very limited grasp of standard writing conventions, with errors seriously affecting readability 
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Proficiency 
Level 

5 . . 
Outstanding . . . . 

. 
4 . . 

Strang . . . . 
. 

3 . . 
Adequate . 

. . . 

. 
2 . . 

Limited • . . . 
. 

1 • . 
Very . 

Limited . . . 
. 

186 

2. Holistic Reading/Viewing Rubric 

Traits 

Outstanding ability to understand text critically; comments insightful and always supported from the text 
Outstanding ability to analyse and evaluate text 
Outstanding ability to connect personally with and among texts (with responses that extend on text) 
Outstanding ability to recognize purpose and point of view (e.g., bias, stereotyping, prejudice, propaganda) 
Outstanding ability to interpret figurative language (e.g., similes, metaphors, personification) 
Outstanding ability to identify features of text (e.g., punctuation, capitalization, titles, subheadings, 
glossary, index) and types of text (e.g., literary genres) 
Outstanding ability to read orally (e.g., with phrasing, fluency, and expression) 

Strang ability to understand text critically; conunents often insightful and usually supported from the text 
Strong ability to analyse and evaluate text 
Strong ability to connect personally with and among texts (with responses that extend on text) 
Strong ability to recognize purpose and point of view (e.g., bias, stereotyping, prejudice, propaganda) 
Strong ability to interpret figurative language (e.g., similes, metaphors, personification) 
Strong ability to identify features of text (e.g., punctuation, capitalization, titles, subheadings, glossary, 
index) and types of text (e.g., literary genres) 
Strong ability to read orally (e.g., with phrasing, fluency, and expression); miscues do not affect meaning 

Good ability to understand text critically; comments predictable and sometimes supported ftom the text 
Good ability to analyse and evaluate text 
Adequate ability to connect personally with and among texts (W'ith responses that sometimes extend on 
text) 
Fair ability to recognize purpose and point of view (e.g., bias, stereotyping, prejudice, propaganda) 
Adequate ability to interpret figurative language (e.g., similes, metaphors, personification) 
Good ability to identify features of text (e.g., punctuation, capitalization, titles, subheadings. glossary, 
index) and types of text (e.g., literary genres) 
Good ability to read orally (e.g„ W'ith phrasing, fluency, and expression); miscues occasionally affect 
mearung 

lnsufficient ability to understand text critically; comments rarely supported from the text 
Llmited ability to analyse and evaluate text 
Insufficient ability to connect personally with and among texts (W'ith responses that rarely extend on text) 
Limited ability to detect purpose and point of view (e.g., bias, stereotyping, prejudice, propaganda) 
Limited ability to interpret figurative language (e.g., similes, metaphors, personification) 
Limited ability to identify features of text (e.g., punctuation, capitalization, titles, subheadings, glossary, 
index) and types of text (e.g., literary genres) 
Limited ability to read orally (with minimal phrasing, fluency, and expression); miscues frequently affect 
mearung. 

No demonstrated ability to understand text critically; comments not supported from text 
Very limited ability to analyse and evaluate text 
No demonstrated ability to connect personally with and among texts (with responses that do not extend 
on text) 
Very limited ability to recognize purpose and point ofview (e.g., bias, prejudice, stereotyping, propaganda) 
Very limited ability to interpret figurative language (e.g., similes, metaphors, personification) 
Very limited ability to identify features of text (e.g., punctuation, capitalization, titles, subheadings, 
glossary, index) and types of text (e.g., literary genres) 
Very limited ability to read orally (e.g., phrasing, fluency, and expression not evident); miscues significantly 
affect meaning 
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( 3. Holistic Listening Rubric 

Proficiency Traits 
Level 

5 • Complex understanding of orally presented text; comments and other representations 
insightfu! and always supported from the text 

Outstanding • Outstanding ability to connect personal!y with and extend an oral!y presented text (with 
responses that consistently extend beyond the Iiteral) 

• Outstanding ability ro recognize point ofview (e.g., bias, stereotyping, prejudice, 
propaganda) 

• Outstanding ability to listen attentively and courteously 

4 • Strang understanding of orally presented text; corrunents and other representations 
often insightfu! and usual!y supported from the text 

Strang • Strang ability to connect personal!y with and extend on oral!y presented text (with 
responses that often extend beyond the Iiteral) 

• Strang ability to recognize point of view ( e.g., bias, stereotyping, prejudice, propaganda) 
• Strang ability to listen attentively and courteously 

3 • Good understanding of orally presented text; comments and other representations 
predictable and sometimes supported from the text 

Adequate • Adequate ability to connect personal!y with and extend on oral!y presented text (with 
responses that sometimes extend beyond the Iiteral) 

• Fair ability to recognize point ofview (e.g., bias, stereotyping, prejudice, propaganda) 

( • Fair ability to listen attentively and courteously 

2 • Insufficient understanding of orally presented text; cornments and other representations 
rarely supported from the text 

Limited • Insufficient ability to connect personal!y with and extend on oral!y presented text (with 
responses that are always literal) 

• Limited ability to recognize point ofview (e.g., bias, stereotyping, prejudice, propaganda) 
• Limited ability to listen attentively and courteously 

1 • No demonstrated understanding of oral!y presented text; comments and other 
representations not supported from text 

Very • No demonstrated 'ability to connect personally with and extend on orally presented text 
Limited (with responses that are disjointed or irrelevant) 

• Very limited ability to recognize point of view ( e.g., bias, prejudice, stereotyping, 
propaganda) 

• V ery limited ability to listen attentively and courteously 
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4. Holistic Speaking Rubric 

Proficiency Traits 
Level 

5 • Outstanding ability to listen, reflect, and respond critically to clarify information and 
explore solutions ( e.g„ communicating information) 

Outstanding • Outstanding ability to connect ideas (e.g., with clarity and supporting details) 
• Outstanding use of language appropriate to the task (e.g., word choice) 
• Outstanding use of basic courtesies and conventions of conversation (e.g., tone, 

intonation, expression, voice) 

4 • Strong ability to listen, reflect, and respond critically to clarify information and explore 
solutions (e.g., communicating information) 

Strong • Strang ability to connect ideas (e.g., with clarity and supporting details) 
• Consistent use oflanguage appropriate to the task (e.g., word choice) 
• Consistent use ofbasic courtesies and conventions of conversation (e.g., tone, 

intonation, expression, voice) 

3 . Sufficient ability to listen, reflect, and respond critically to clarify information and 
explore solutions ( e.g., communicating' inforrnation) 

Adequate • Sufficient ability to connect ideas (e.g., with clarity and supporting details) 
• Frequent use oflanguage appropriate to the task (e.g., word choice) 
• Frequent use ofbasic courtesies and conventions of conversation (e.g., tone, 

intonation, expression, voice) 

2 • Tnsufficient ability to listen, reflect, and respond to clarify information and explore 
solutions (e.g., communicating information) 

Limited • Limited ability to connect ideas (e.g., with clarity and supporting details) 
• Limited use oflanguage appropriate to the task (e.g., word choice) 
• Limited use of basic courtesies and conventions of conversation ( e.g., tone, intonation, 

expression, voice) 

1 • No demonstrated ability to listen, reflect, or respond to clarify information and 
explore solutions (e.g., communicating information) 

Very • V ery limited ability to connect ideas (e.g., with clarity and supporting details) 
Limited . Language not appropriate to the task (e.g., word choice) 

• Very limited use ofbasic courtesies and conventions of conversation (e.g., tone, 
intonation, expression, voice) 

( 
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5. Assessing Collaborative Group Participation c 
'·· 

Pro ficiency Traits 
Level 

5 • Outstanding ability to contribute toward achievement of the group task 
• Outstanding appreciation for the feelings and learning needs of group members 

Outstanding • Very eager to carry out his/her assigned task(s) in the group 
• Brings outstanding knowledge and skills about the (identify the topic) 
• V ery eager to encourage others to contribute to the group tasks 

4 • Strong ability to contribute toward achievement of the group task 
• Strong appreciation for the feelings and learning needs of group members 

Strong . Eager to carry out his/her assigned task(s) in the group 
• Brings strong knowledge and skills about the (identify the topic) 
• Eager to encourage others to contribute to the group tasks 

3 • Adequate ability to contribute toward achievement of the group task 
• Adequate appreciation for the feelings and learning needs of group members 

Adequate • Inclined to carry out his/her assigned task(s) in the group 
• Brings adequate knowledge and skills about the (identify the topic) . Inclined to encourage others to contribute to the group tasks 

2 • Llmited ability to contribute toward achievement of the group task 
• Llmited appreciation for the feelings and learning needs of group members 

( ··. . ' 
',-.'' 

Limited • Inclined, when prompted, to carry out his/her assigned task(s) in the group . Brings limited knowledge and skills about the (identify the topic) 
• Inclined, when prompted, to encourage others to contribute to the group tasks 

1 • Very limited ability to contribute toward achievernent of the group task 
• V ery limited appreciation for the feelings and learning needs of group members 

Very • Reluctant to carry out his/her assigned task(s) in the group 
Limited . Brings very limited knowledge and skills about the (identify the topic) 

• Reluctant to encourage others to contribute to the group tasks 

1, 
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