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FOREWORD

IMPROVING THE QUALITY OF EDUCATION
As a contribution to improving the quality of education, the Lower Primary curriculum (Grades 1-4) has been
revised. The revision is based on the experience gained following the implementation of the first cycle of curriculum
reform, feedback from a variety of stakeholders, and curriculum research and evaluation. The main features of this
revised version are:

• clearer descriptions of competencies and learning outcomes

• a simplified structure for the phase as a whole

• a more integrated and manageable curriculum

• greater consistency with a learner-centred approach to teaching and learning.

THE PROCESS OF REVISION
The revision was carried out by a national curriculum working group for Lower Primary education, facilitated by the
National Institute for Education Development (NIED). The conceptual framework for learner-centred education in
the Namibian context was used as a theoretical foundation for the revision. A scope and sequence competency
matrix comprising competencies to be achieved in each subject at each grade, was devised and refined. The
syllabuses were then analysed, revised and updated using the competency matrix. The structure of the phase as a
whole was streamlined and made more consistent internally. Statements of learning outcomes for the phase as a
whole were added; these sum up the overall intended outcomes for all learners in each main learning area.

A CURRICULUM FOR ALL
The aim of the revision is to provide quality education for all learners at the Lower Primary level. Smaller separate
subjects have been integrated where they belong in main areas of learning. This makes the curriculum as a whole
more holistic for the learner and more manageable for the teacher. Specifying competencies to be achieved gives
direction for planning teaching/learning processes, and clarity about what has to be assessed. The statements of
learning outcomes make it clear to parents as well as teachers what to expect by the end of the Lower Primary
phase.

THE CURRICULUM IS ONLY ONE PART
The curriculum document is a framework for, a guide to, and a statement of, intended learning. Quality education
can only be achieved if the teaching, the textbooks and materials, and the everyday life of the school are also
imbued through and through by quality. The curriculum is only one of several contributions to quality education, and
its implementation is crucial for all our learners to achieve optimally in this phase the foundation for their further
learning. To a very large degree, their success lies in the hearts, minds and hands of the teacher.

I wish everyone involved success in this great venture.

Nangolo Mbumba
Minister of Education
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NOTE

This curriculum overview is of the revised curriculum and syllabuses for Grades 1-4, the Lower Primary Phase of Primary
Education. The revised syllabuses are being phased in as follows:

2005: Grades 1 and 2
2006: Grades 3 and 4

The revised syllabuses replace all previous syllabuses for Grades 1 and 2 from 2005, and all previous syllabuses for Grades 3
and 4 from 2006. School timetabling and work allocation must be adjusted accordingly.
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1. THE PURPOSE AND OUTCOMES OF THE LOWER PRI-
MARY PHASE

The Lower Primary Phase of formal education covers the first
four years of primary education. The purpose of these first
four years is to lay a solid foundation for learning throughout
the formal education system, which in turn will prepare for
full participation in society as a young adult, and in further
training, studies and work. If the foundation which is laid in
these four years is good, the learner will be well prepared to
continue learning. Establishing self-confidence and self-worth
through personal and social development is essential during
this phase. All learning must promote the growth and devel-
opment of each learner as an individual and as a member of
the school and society.

In order to create good social relationships, stability, and
continuity for the learners, the class teacher ideally teaches
all subjects in this phase and, where teachers are well trained
and experienced, may follow the same class all the way
through from Grade 1 to the end of Grade 4. In this way the
teacher will get to know each learner individually and follow
their development throughout the phase, as well as gaining
an overview of the learning processes throughout the whole
phase and what learning outcomes will be the result.

Literacy, numeracy, and broad knowledge as life skills

The focus of the Lower Primary Phase is primarily on three
areas: literacy, numeracy, and broad knowledge of the imme-
diate environment of the learner. It takes a longer period of
effective quality schooling in a text-poor environment as in
Namibia to ensure that irreversible literacy and numeracy are
attained. The Lower Primary Phase is only the start of devel-
oping these two essential skills for life.

Literacy and numeracy can only become functional life skills
when applied to the world around us: they are not meaningful
as abstract skills. Environmental Studies and Religious and
Moral Education provide broader knowledge from which, to-
gether with the learners’ own experience and previous knowl-
edge, the substance of literacy and numeracy is drawn. They
also provide the learner with life skills in understanding the
world around them. The themes and topics of Environmental
Studies provide content areas for the whole curriculum.

Broader knowledge is also ensured through Arts and Physi-
cal Education. Arts at this level are important not only for the
opportunity to engage learners’ natural ways of learning and
creativity, but also to start enriching their means of communi-
cation by developing literacies other than functional reading
and writing skills. They should also be able to interpret and
express their ideas and feelings about the world around them.
Physical Education can strengthen self-awareness, a posi-
tive attitude to one’s body, co-operation and healthy compe-
tition, all of which feed into other learning and developmental
processes. Arts and Physical Education both build on local
culture, games and sports respectively, and bring a wider
knowledge of these to the learners as well.

In the context of the HIV and AIDS pandemic, special atten-
tion must be given to developing the overall personal and
social skills and the specific health skills and knowledge which
are necessary for the prevention of HIV and AIDS. This is the
most important priority for the new generations, who are the

Window of Hope. The HIV and AIDS pandemic brought ur-
gency and new meaning to Life Skills.

Language

Developing the learner’s language is the most fundamental
aspect of the Lower Primary Phase. Language (including
Braille for the blind and sign language for the deaf) is the key
to understanding. Learning is best achieved through the
medium of the mother tongue of the learner. The Language
Policy states that the mother tongue should be the medium of
instruction throughout the first three years, with a transition
to English Second Language starting in the fourth year. In
addition, all learners should take their mother tongue as a
subject from Grade 1. In multi-lingual schools, classes should
be grouped according to mother tongue as far as possible
during this phase, to facilitate the use of the mother tongue
as medium of instruction. Where this is not possible at all, the
locally most spoken language should be used as medium of
instruction, and classes streamed and timetabled according
to mother tongue for the language subject at first language
level. English as a Second Language is a subject from Grade
1 and in Grade 4 English gradually becomes the medium of
instruction, supported by the mother tongue.  Grade 4 is
largely a consolidation year to ensure that all learners reach
the outcomes of the Lower Primary Phase, and can continue
learning through the medium of English.

Language in education is not only a question of the medium
of instruction and language subjects, but of how the learn-
er’s appreciation, understanding and use of language are
developed. In the Lower Primary Phase in particular, it is im-
portant to build on what the learners already know and can
say, and to be supportive of their attempts to express them-
selves, to find new words, or new ways of saying things.
Varied teaching methods should be used to create a language-
rich oral environment by facilitating the learners in sharing
ideas, thinking aloud, suggesting hypotheses, guessing, ex-
plaining, asking different types of questions, talking to each
other to solve problems, using rhymes, poems and nonsense
verse, jokes and anecdotes, storytelling, reading aloud, and
presenting their work to the class. The classroom should be a
print-rich environment with annotated charts and posters and
the learner’s own work, and easy access to a wide range of
readers and other reading material. When starting writing,
the emphasis should be on encouraging the learners to write
and making them eager writers, rather than over-emphasising
correctness in spelling or grammar. Greater demands on cor-
rectness can be introduced later if and when needed, if expo-
sure to correct examples and self-correction are not sufficient.

Learning Outcomes

The general statements below in this section are Learning
Outcomes, i.e. what the outcomes of the first four years of
formal basic education will be for all learners, given a condu-
cive and adequately resourced learning environment. Each
of the learning outcomes is made up of several Basic Compe-
tencies where the learners have demonstrated what they know,
understand and can do. Most learners will be able to demon-
strate all the basic competencies by the end of Grade 4, but
their profiles will be individually different: some will be
stronger than others in different areas of learning or in differ-
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ent types of basic competency. A few learners will excel in
many of them, and similarly a few learners may not be able to
demonstrate many basic competencies, or a sure level of com-
petence. The Learning Outcomes are stated in general terms
in order to sum up what the overall outcome will be, at the
same time allowing for the wide range of individual variations
in competency profiles.

The Basic Competencies identified for this phase are impor-
tant, and if not achieved by the end of Grade 4, the learner will
have considerable difficulties in going on through the next
phase of education. Every learner develops in his/her own
way and pace, and therefore each learner’s development in
these basic competencies must be followed especially closely
throughout the four years. If learners are not progressing in
the basic competency areas during each year, more time must
be given in class to reinforcing their learning through greater
individual attention, using a variety of approaches, methods
and materials.

During Grade 4, with the transition to English as a medium of
instruction, concepts, explanations and instructions should
be repeated in the first language wherever necessary to en-
sure that all the learners understand the concepts, and what
they are to do in class and as homework. If a learner has not
achieved the Basic Competencies by the end of Grade 4, s/he
should be allowed to repeat Grade 4 once and be given extra
attention, before going on to Grade 5.

Learning Outcomes

• Language
First Language: On completing Grade 4, the learners can
express themselves well orally, read appropriate texts, and
write reasonably correctly for their everyday purposes, in
their mother tongue (or where mother tongue is not possi-
ble, in their locally most spoken language).
English Second Language: on completing Grade 4, the learn-
ers can understand, speak, read and write English as a Sec-
ond Language well enough within a limited range to continue
learning through the medium of English in the next phase.

• Mathematics
On completing Grade 4, the learners can solve simple prob-
lems in everyday contexts by adding, subtracting, multi-
plying and dividing, estimating and measuring, within a
limited number range.

• Environmental Studies
On completing Grade 4, the learners can look after their
own basic health and nutrition, interact positively in the
social environment, and act responsibly towards the natu-
ral environment.

• Arts
On completing Grade 4, the learners can participate freely
in creative activities, express themselves through art forms,
and appreciate what others communicate through the arts.

• Physical Education
On completing Grade 4, the learners can participate to the
best of their ability in a variety of games, sports, and physi-
cal activities.

• Religious and Moral Education
On completing Grade 4, the learners have a basic under-
standing of their own beliefs, are tolerant of others’, and
share common positive values.

2. THE STRUCTURE OF THE LOWER PRIMARY PHASE

The table at the top of the next page provides an overview of
the structure of the Lower Primary Phase.

Organisation of Learning in terms of Time Allocation

The period allocation is an indication of the overall time in a
five-day timetable which the various subject areas will need
under optimal circumstances. It does not imply that subjects
should be rigidly timetabled or that timetabling should be
done on a period-by-period basis. Rather, time should be used
flexibly according to the nature of the intended learning and
the tasks involved, as well as the learners’ absorption in what
they are doing. Also, in a more integrated thematic web ap-
proach, it is not productive to divide up time allocation be-
tween the various subjects drawn in around the theme. The
important thing is that sufficient time is given for the learners
to achieve the competencies in each subject area, over a term
or year.

Period Allocation for the Lower Primary Phase

First Language

Subject Grade

1 432

10 9910

English Second
Language 5 995

Mathematics 8 998

Environmental
Studies 3 553

Arts 2 332

Religious and
Moral Education 2 222

Physical
Education 2 222

Total 32 393932

The Organisation of Knowledge in the Lower Primary Phase

The revised curriculum is more streamlined than before, in
order to make it more manageable. Topics and basic compe-
tencies in smaller subjects which support learning in general
or in subject-specific skills, have been integrated where they
logically belong in the five main areas of learning. This will
ensure both that they are taught and that they occur in an
appropriate context. Where there was unnecessary duplica-
tion between subjects previously, themes or topics have been
placed where they primarily belong, given the rationale and
principles for each area of learning. The structure of each
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First Language

Grades 1 & 2
10 periods

Grades 3 & 4
9 periods

Second
Language

Grades 1 & 2
5 periods

Grades 3 & 4
9 periods

Three compe-
tency areas

• Listening &
Speaking

• Reading
• Writing

Mathematics

Grades 1 & 2
8 periods

Grades 3 & 4
9 periods

Six competency
areas

• Problem solving
• Computation
• Measurement
• Geometry
• Number concept
• Data handling

Environmental
Studies

Grades 1 & 2
3 periods

Grades 3 & 4
5 periods

Three themes
across the whole

curriculum

• The Social Envi-
ronment

• Health and Nu-
trition

• The Natural En-
vironment

Arts

Grades 1 & 2
2 periods

Grades 3 & 4
3 periods

Three compe-
tency areas

• Participating
• Creating
• Appreciating

in Art, Music,
Dance & Drama

Physical
Education

2 periods

Physical
development

Religious and
Moral Education

2 periods

Understanding
religion, and

values

GAMES
AND SPORTS

RELIGIONS
AND VALUES

ARTSTHE SOCIAL
AND NATURAL
ENVIRONMENT

MATHEMATICSLANGUAGE

FOUR CROSS CURRICULAR ISSUES

HIV and AIDS Education • Environmental Learning • Population Education • Democracy & Human Rights Education

area of learning has also been streamlined by grouping themes
and topics into more general categories, and by identifying
competencies to be assessed at a more general level. Each
basic competence is built up of several sub-competencies
which are part of the learning process, and which are demon-
strated in the overall basic competence. This not only brings
basic competencies together in larger wholes or units, but
also makes it clearer what the learners should achieve, and it
reduces the amount of detailed assessment that is to be done.
Finally, the amount of information content and its scope and
sequence has been rationalised on the basis of the basic
competencies, ensuring that skills and basic competencies
are given more emphasis than previously.

The revised structure thus consists of five main areas of learn-
ing, inter-connected by the content themes of Environmental
Studies and the cross-curricular issues. Arts is an area of
knowledge and learning, but arts activities are also used as
methods in other subjects. Religious and Moral Education is
not the only subject where values education takes place: val-
ues education is also central in language subjects, Environ-
mental Studies, Arts, and implicitly in Physical Education. In
this phase, much of the learning can therefore be structured
by themes rather than as separate subjects, and it is up to the
teacher to develop the curriculum accordingly. The table on
the next page illustrates the way in which subjects can come
together in the cross-curricular themes.

3. TEACHING AND LEARNING

The approach to teaching and learning is based on a para-
digm of learner-centred education. This is described in minis-
terial policy documents, curriculum guides, and the conceptual
framework. This approach ensures optimal quality of learn-
ing when the following principles are put into practice:

• The aim is to develop learning with understanding, and the
skills and attitudes to contribute to the development of
society. The starting point for teaching and learning is the
fact that the learner brings to the school a wealth of knowl-
edge and social experience gained continually from the fam-
ily, the community and interaction with the environment.
Learning in school must involve and extend the learner’s
prior knowledge and experience.

• Learners learn best when they are actively involved in the
learning process through a high degree of participation, con-
tribution and production. At the same time, each learner is an
individual with his/her own needs, pace of learning, experi-
ences and abilities. Namibian classes are wide-band mixed-
ability classes, with the inclusion of learners with a moderate
degree of special educational needs. The teacher must be
able to sense the needs of the learners, the nature of the
learning to be done, and how to shape learning experiences
accordingly. Teaching strategies must therefore be varied
but flexible within well-structured sequences of lessons.

• The teacher must decide, in relation to the learning objec-
tives and competencies to be achieved, when it is best to
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Natural Environ-
ment:
Impact of human
behaviour on wa-
ter, plants, weather

Caring for our en-
vironment
Healthy eating;
health services;
behaviour to-
wards and care for
relatives/friends/
neighbours

Impact of settle-
ments on the envi-
ronment

Culture: Customs
and religious cer-
emonies
Traditional stories;
the right to shel-
ter, clean water &
environment, food
and education

Environmental
Education

HIV and AIDS
Education

Population
Education

Human Rights
and Democracy
Education

Talking, listening
to and reading
stories, creative
writing about the
environment

Talking, listening
to and reading
stories, creative
writing about
health, caring, ill-
ness, death

Talking, listening
to and reading
stories, creative
writing about fami-
lies

The right to one’s
own language;
talking, listening
to and reading
stories, and writ-
ing in one’s own
language

Data handling:
Picture graphs –
consumption of
water per week

Data handling:
Pictographs; time;
money

Data handling:
Picture graphs –
boys and girls in
the class/family

Data handling:
Picture graphs

Collage, using ma-
terials from the en-
vironment; visual
art, songs and
drama about the
environment

Drawing, painting,
songs, drama,
about HIV and
AIDS, and about
one’s own feel-
ings about it

Population issues
e x p r e s s e d
through drawing,
music, drama

Visual art, songs,
music, drama
about human
rights, children’s
rights, rights of the
girl child; express-
ing oneself freely

Stories about the
creation and envi-
ronment; environ-
mental values
education

Stories about care,
comfort and heal-
ing of sick people;
the value of life
and the individual

Customs, beliefs
and values of

The right to free-
dom of religion

Cross-Curricu-
lar Issue

Environmental
Studies

Language Mathematics Arts Religious &
Moral Education

convey content directly; when it is best to let learners dis-
cover or explore information for themselves; when they
need directed learning; when they need reinforcement or
enrichment learning; when there is a particular progression
of skills or information that needs to be followed; or when
the learners can be allowed to find their own way through a
topic of area of content.

• Thematic Approach (Integrated approach): Topic-based
approaches are holistic ways of learning. The topic title
may come from one area of knowledge, for example Envi-
ronmental Studies, but will be planned over a period of time
so that work is done in Mathematics, First Language, Arts
or Physical Education as well. However, a topic-based ap-
proach can also be used in any single subject. This would
involve a sequence of teaching and learning, which covers
different aspects of the subject-topic concerned. Topic work
provides an opportunity for the exploration of subject mat-
ter in depth.

• Work in groups, in pairs, individually or as a whole class
must therefore be organised as appropriate to the task in
hand and the needs of the learners. Wherever possible co-
operative and collaborative learning should be encouraged
and in such cases, tasks must be designed so that pair or
group work is needed to complete it: otherwise, the learn-
ers will not see any relevance in carrying out tasks together.
As the learners develop personal, social and communica-
tion skills, they can gradually be given increasing respon-

sibility to participate in planning and evaluating their work,
under the teacher’s guidance.

Since the Lower Primary Phase is the start of formal school-
ing, Grade 1 involves several transitions for the learner: from
playing in informal smaller groups to being in a larger formal
class; from mostly having loosely structured time and self-
chosen and -directed activities, to timetabling and largely
teacher-structured activities; from intuitive and spontaneous
learning to directed and intended learning. The start of Grade
1 should therefore always involve basic social training in
how to be in school and how to relate to others in the class
and the school setting, how to go about school work, etc.
This is the start of Environmental Studies. The first important
steps are taken in elementary skills for learning to read and
write, and in concept formation in mathematics, and these are
described in the syllabuses for languages and mathematics.
Some of these skills might need reinforcement or repetition at
later points in the first school year, or even during the phase.

Although the intended learning is described in the form of
subject area syllabuses, varied ways of organising learning
and teaching should be adopted. Some topics and activities
do not lend themselves to a pre-set sequence and can be
characterised as incidental, and should be taken up as and
when relevant during the school year. These include birth-
days and other family events, current affairs and develop-
ments, visitors to school, phenomena in the weather, special
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occasions, etc.  Much of the teaching and learning in the
Lower Primary Phase can be organised by thematic webs,
where different subjects feed in to one theme.  However, there
will be some subject-specific knowledge and skills that can
only be taught by concentrating on them separately, as steps
towards wider competencies.

Information technology, where available, should be used to
promote learning across the curriculum.

4. ASSESSMENT

Assessment in this phase consists of continuous assess-
ment, mostly informal continuous assessment. The assess-
ment specified in the syllabuses is related to how well each
learner achieves within the basic competencies. Continuous
assessment is the most appropriate form of assessment for
following the learner’s progress and giving feedback on an
ongoing basis. Continuous assessment is also the only form
of assessment where all the aims, objectives and basic com-
petencies of the whole curriculum can be assessed. In addi-
tion to informal continuous assessment, there should be more
structured informal continuous assessments. At the end of
each term an average grade for the continuous assessment
should be recorded using the 5-point scale , and reported to
the learners and parents.

A broad range of assessment procedures should be used,
such as practical tasks, observational technique, informal
questioning, and discussion and peer assessment. Assess-
ment must be related to the objectives for each topic or project
and may include individual and group activities, skills, ideas,
processes, presentation and evaluation. The learners’ par-
ticipation, involvement and contributions to group work must

also be taken into account. Assessment must also take into
account the learners’ development during the phase. The level
of competency of learners in similar tasks should increase
grade by grade according to their level of developmental
maturity.

The levels of grading are:

A: The learner is outstanding and has achieved all the com-
petencies exceptionally well.

B: The learner has achieved all the competencies very well.

C: The learner has achieved all the competencies satisfacto-
rily.

D: The learner has achieved most of the basic competencies.

E: The learner has achieved only a few of the basic compe-
tencies.

Points ranging from 5=A to 1=E should be used to average
out marks and then converted into letter grades.

No percentage marks are used in this phase.

5. EVALUATING THE TEACHING/LEARNING PROCESS

Evaluating the teaching/learning process is an integral part
of teaching and learning. Information from assessment is to
be used by the teacher to evaluate where it is necessary to
adapt methods and materials to the progress and needs of
each learner. At the end of each main unit of teaching, and at
the end of each term, the teacher together with the learners
should evaluate the process in terms of tasks completed, par-
ticipation, what the learners have learnt, and what can be
done to continually improve the working atmosphere and
achievements of the class.
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FIRST LANGUAGE

LEARNING OUTCOMES

BASIC COMPETENCIES

On completing Grade 4, the learners can express themselves well orally, read appropriate texts, and write reasonably correctly
for their everyday purposes, in their mother tongue (or where mother tongue is not possible, in their locally most spoken
language).

Within a passive vocabulary
range of about 2 000 words:
• Demonstrate adequate

phonic perception and ar-
ticulation

• Tell own and other short
stories using simple and
complex sentences and
correct language struc-
tures

• Respond with understand-
ing to useful information in
different areas

• Use oral language crea-
tively and with confidence

• Ask questions to elicit in-
formation

• Recognise about 2 000
words

• Demonstrate normal eye
control

Within a vocabulary range of
about 500 words:
• Read aloud with under-

standing prepared and un-
prepared 6-10-word
sentences from illustrated
class readers, using correct
pronunciation

Within a passive vocabulary
range of about 4 000 words:
• Tell own and other short

stories using simple and
complex sentences and
correct language struc-
tures

• Listen to others for longer
periods and respond ap-
propriately,

• Use everyday language
fluently with understand-
ing of intonation and ex-
pression.

• Use a varied vocabulary in
speaking

• Use information to do
tasks or projects

• Read aloud various short
prepared and unprepared
paragraphs/passages from
class readers of about 10/
20 words each, using cor-
rect pronunciation and ex-
pression

• Describe what the texts are
about

• Use a reading vocabulary
of about 1 000 words

• Describe the meaning of
words learnt in simple
terms

• Read silently from class
readers or supplementary
readers and talk about the
stories

Within a passive vocabulary
range of about 6 000 words:
• Listen and respond  appro-

priately
• Tell prepared and unpre-

pared short own and other
stories

• Answer questions and
present information in sim-
ple and complex sen-
tences, using correct
language structures

• Use everyday language
fluently showing under-
standing of syntax, intona-
tion and expression

• Recognise, and use with
comprehension a varied
vocabulary and syntax in
speaking

• Use available information
to do projects, etc.

Within an active vocabulary
range of about 1 500 words:
• Read aloud various pre-

pared and unprepared
paragraphs/passages from
class readers and non-fic-
tional sources of about 10/
20 sentences, using correct
pronunciation, and expres-
sion

• Talk about the content and
meaning of texts

• Read silently for enjoyment
on a regular basis

• Discuss and retell stories

Within a passive vocabulary
range of about 8 000 words:
• Listen and respond appro-

priately
• Use correct language

structures fluently in sim-
ple and complex sentences

• Tell prepared and unpre-
pared short stories

• Make presentations of 20/
30 sentences on factual
topics

• Answer and ask questions
• Discuss the main idea of a

text and relate this to own
experience

• Express value issues
clearly and strongly (so-
cial/moral/cultural)

• Report on information af-
ter having listened to the
radio and watched TV
(where available)

• Use information in connec-
tion with specific topics

Within an active vocabulary
range of about 2 000 words:
• Read aloud various pre-

pared and unprepared
paragraphs/passages of
about 10-20 sentences
from class readers and non-
fictional sources, using
correct pronunciation and
expression

• Talk about the content and
meaning of texts

• Read silently, and talk
about the stories read/in-
formation collected

• Discuss and retell stories
• Discuss the use of internet

GRADE 1 GRADE 4GRADE 3GRADE 2

LISTENING AND SPEAKING

READING
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GRADE 1 GRADE 4GRADE 3GRADE 2

WRITING

• Use dominant hand and
demonstrate correct grip
using writing tools, correct
body posture

• Trace letters and numbers
from left to right rhythmi-
cally on dotted lines, us-
ing appropriate guiding
lines, on a smooth surface

• Express what they want to
in writing, using a mixture
of invented spelling and
conventional writing

• Write letters and words
legibly, and match and link
those words to objects

• Write 4-6 word sentences
legibly in their own words
applying correct formation,
spacing, size and spelling
from a writing vocabulary
of about 500 words

• Demonstrate correct use of
grammatical structures in
speaking and writing

• Do prepared and unpre-
pared written presenta-
tions of 4-6 sentences
each, showing confidence,
understanding of lan-
guage structures, and us-
ing reasonably correct
grammar and spelling in a
vocabulary range of 500
words

• Demonstrate correct body
posture and correct pencil
grip

• Write words correctly
• Complete 10 lines/50 words

continuous writing in leg-
ible print script in 20 min-
utes

• Write 6-10 sentences (para-
graph/passage/composi-
tion) in their own words in
legible handwriting with
correct letter formation,
spacing, size, punctuation
and spelling from a writing
vocabulary of about 1 000
words

Within an active vocabulary
range of about 1 000 words
• Use grammatical struc-

tures correctly in speaking
and writing

• Use language fluently and
expressively when present-
ing prepared and unpre-
pared topics orally and in
writing

• Demonstrate understand-
ing of language structures
and the meaning of words
and use correct grammar
and spelling

• Demonstrate correct body
posture when writing, cor-
rect pencil grip and write
with rhythm and good
speed
Within a vocabulary range
of about 1 500 words:

• Write accurately and leg-
ibly completing 20 lines/
100 words within approxi-
mately 15 minutes

• Write legibly and correctly
passages of about 20 well-
structured simple and com-
plex sentences

Within an active vocabulary
range of about 1 500 words
• In speaking and writing,

work with grammatical
structures and demon-
strate correct use of verbs,
prepositions, adverbs,
nouns, pronouns; present,
past and future tense; sin-
gular, plural forms and rec-
ognise these in written
texts

• Present prepared and un-
prepared topics orally and
in writing (20 sentences),
fluently and expressively
demonstrating under-
standing of language
structures, meaning and
syntax, using correct gram-
mar and spelling

Within an active vocabulary
range of about 2 000 words
• Demonstrate legible hand-

writing and complete all
written tasks accurately
and on time

• Write creative and factual
texts of about 20 well-struc-
tured simple and complex
sentences, using correct
punctuation, grammar and
spelling

• Use e-mail (where avail-
able) to communicate with
other people

• Identify the alphabet to
enable them to find books
in a resource centre

• Demonstrate good reading
habits and a love for books

Within an active vocabulary
range of about 2 000 words
• Recognise and correctly

use parts of speech,
tenses, and forms of ad-
dress in speaking and writ-
ing

• Use fluent and expressive
language when presenting
prepared and unprepared
topics orally and in writing
(texts of about 20 sen-
tences)

• Demonstrate understand-
ing of language structures,
syntax, and meaning of
words

LANGUAGE STRUCTURES AND LANGUAGE IN USE (integrated in all Language Themes and Topics)
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SECOND LANGUAGE

LEARNING OUTCOMES

BASIC COMPETENCIES

On completing Grade 4, the learners can understand, speak, read and write English as a Second Language well enough within
a limited range to continue learning through the medium of English in the next phase.

GRADE 1 GRADE 4GRADE 3GRADE 2

• Distinguish English pho-
nemes and tones

• Listen and respond/act ap-
propriately to questions,
basic instructions greet-
ings, action songs and
rhymes

• Distinguish objects
shown/mentioned

• Pronounce words and
phrases in English

• Answer simple questions
• Repeat short prepared sen-

tences of 3-4 words on
everyday classroom situa-
tions

• Recognise a variety of
words and read/repeat all
single sounds

• Read words (including all
single sounds) and sen-
tences of 4-5 words from
various types of text

Passive vocabulary range of
about 500 words

• Listen and respond appro-
priately to questions and
instructions

• Present 6 to10-word pre-
pared sentences on every-
day classroom issues

• Retell parts of stories and
tell own stories in 5-10 sim-
ple sentences

• Read with ease short pre-
pared texts of 3-5 sen-
tences and unprepared
texts of 2 sentences

• Show understanding of the
texts by correctly answer-
ing comprehension ques-
tions and talking about
them

• Demonstrate good reading
habits through eagerness
to read

Passive vocabulary range of
about 1 000 words

• Listen and respond appro-
priately

• Communicate through pre-
pared and unprepared dia-
logue and presentations
(about 50 words)

• Retell/explain parts of sto-
ries and tell own stories in
10-15 short sentences
(about 50 words) - where
errors do not hinder com-
prehension or clarity

• Read prepared and unpre-
pared texts of about 50
words from fictional and
factual texts

• Correctly answer compre-
hension questions on the
texts and talk freely about
them

• Find basic information from
factual texts

• Demonstrate good reading
habits through eagerness
to read

Within an active vocabu-
lary range of 1 500 words:

• Use English expressively
in simple and compound
sentences, applying the
basic structures correctly

• Listen and respond appro-
priately

• Communicate adequately
and appropriately through:
- everyday dialogue and

discussion
- response to prepared

and unprepared text and
other media

- presentations (of about
100 words)

(where errors do not hinder
comprehension)

• Report information after
having listened to the ra-
dio and watched TV pro-
grammes

• Read fluently prepared and
unprepared factual and fic-
tional texts of about 150
words

• Correctly answer compre-
hension questions on the
texts, and talk freely about
them

• Find basic information from
factual texts

• Demonstrate good reading
habits through eagerness
to read

• Discuss the use of internet

Within an active vocabu-
lary range of 2 000 words:

• Use English correctly in
speaking, reading and writ-
ing

• Correctly apply the basic
language structures, pro-
nunciation, phrasing and
pacing, using both simple
and complex sentences of
a fictional and factual na-
ture

LISTENING AND SPEAKING

READING

WRITING
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GRADE 1 GRADE 4GRADE 3GRADE 2

LANGUAGE STRUCTURES AND LANGUAGE IN USE (integrated in all Language Themes and Topics)

• Demonstrate use of domi-
nant hand and skills in
holding writing tools

• Draw lines and patterns
freely and colour pictures
correctly and creatively

• Write known words singly,
in phrases and sentences
of 4-5 words in print script

• Demonstrate the ability to
write in English by com-
pleting 3 lines of words in
print script within 10 min-
utes showing correct pat-
tern, space and rhythm

• Write 6 to 10-word sen-
tences legibly, both pre-
pared and unprepared,
with correct spelling and
punctuation

• Complete 10 sentences
(about 50 words in total) in
print script within 10 min-
utes showing acceptable
pattern, space and rhythm

• Write prepared and unpre-
pared paragraphs of about
100 words in length on fa-
miliar topics, using correct
spelling, punctuation and
language structures

• Write prepared and unpre-
pared factual texts of up to
200 words on familiar top-
ics using correct grammar
and spelling

• Use e-mail to communicate
with other people (where
available)

• Present own creative writ-
ing

• Write English easily, leg-
ibly and with reasonable
speed where errors do not
hinder comprehension

• Apply writing skills to all
areas of learning where
English is used as medium
of instruction
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MATHEMATICS

LEARNING OUTCOMES

BASIC COMPETENCIES

On completing Grade 4, the learners can solve simple problems in everyday contexts by adding, subtracting, multiplying and
dividing, estimating and measuring, within a limited number range.

GRADE 1 GRADE 4GRADE 3GRADE 2

NUMBER CONCEPT DEVELOPMENT

• Express orally and in math-
ematical symbols their un-
derstanding of number
patterns (order, sequence,
and spatial relationships)
within the number range 0-
54

• Solve story problems
about everyday contexts
using addition, subtrac-
tion, grouping or sharing
in the number range 0-9 us-
ing and explaining any
logical strategy

• Add up correctly two and
three or more different
numbers with a sum be-
tween 0 and 10 using any
logical strategy

• Subtract correctly any
number from any other
number within the number
range 0-10, using any logi-
cal strategy

• Correctly arrange up to 10
objects in groups of 2, 3, 4
and 5

• Correctly share up to 10
objects equally between 2,
3, 4, and 5, with and with-
out remainders

• Correctly do multi-step
problems with addition and
subtraction in the range 0-
10

• Explain orally and in math-
ematical symbols their un-
derstanding of number
patterns (order, sequence,
spatial relationships, place
value) within the number
range 0-104

• Solve story problems
about everyday contexts
using addition, subtrac-
tion, grouping or sharing
in one- and two-digit num-
bers in the number range
0-49, using and explaining
any logical strategy

• Add up correctly two or
more different numbers
with a sum between 11 and
99 using any logical strat-
egy

• Subtract correctly any one-
or two- digit number from
a two digit number be-
tween 11 and 99 using any
logical strategy

• Correctly use the 1, 2, 3, 4,
5 x multiplication tables,
and the 10 x table in the
range 1-50

• Correctly divide multiples
of 1, 2, 3, 4, 5 and 10 with
and without remainders
within the range 1-50, us-
ing any logical strategy

• Correctly do multi-step
problems within the range
0-99

• Express orally and in math-
ematical symbols their un-
derstanding of number
patterns (order, sequence,
spatial relationships, place
value) within the number
range 0-504

• Solve story problems
about everyday contexts
using the four operations
in two-digit numbers, in the
number range 0-99 using
and explaining any logical
strategy

• Add up correctly two or
more different numbers
with a sum between 100 and
499 using any logical strat-
egy

• Subtract correctly any two-
or three-digit number from
a three digit number be-
tween 100 and 499 using
any logical strategy

• Correctly multiply any
two-digit number by any
number between 1 and 10
with a product between 100
and 499, using any logical
strategy

• Correctly divide any two-
digit number from 10 to 99
by a number from 1-10 with
and without remainders,
using any logical strategy

• Correctly do multi-step
problems within the
number range 0 to 499

• Explain orally and in math-
ematical symbols their un-
derstanding of number
patterns (order, sequence,
spatial relationships, place
value) within the range 0-
1004

• Solve story problems
about everyday contexts
using the four operations
in two- and three- digit
numbers, in the range 0-499
using and explaining any
logical strategy

• Identify and correct own
errors through discussion
with others

• Add up correctly four or
more different numbers
with a sum not greater than
999 using any logical strat-
egy

• Subtract correctly any two-
and three-digit number
from a three digit number
between 100 and 999 using
any logical strategy

• Correctly multiply any
two-and three-digit
number by a one-digit
number, tens and multiples
of 10 with a product be-
tween 100 and 999, using
any logical strategy

• Correctly divide any three-
digit number from 100 to
499 by a number from 1-10
with and without remain-
ders, using any logical
strategy

• Correctly do multi-step
problems within the range
0 to 999

COMPUTATION

PROBLEM SOLVING
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GEOMETRY

• Compare estimates to
measurements of length,
mass and capacity in non-
standard units

• Use basic time concepts
(days and time of day) cor-
rectly

• Recognise 5c, 10c, 50c,
N$1 and N$5 coins and
compute money values 5c-
50c

• Correctly identify and
name two- and three di-
mensional figures: (square,
circle, rectangle, triangle,
sphere, cube, cone)

• Correctly collect, organize,
display and interpret data
on and from pictographs

• Express orally and in math-
ematical symbols quarters
and halves as partial quan-
tities of a whole

• Compare estimates to
measurements: length in
centimetres, mass in kilo-
grams, capacity in litres, in
the number range of 0-99

• Read time in hours and half
hours and name the days
and months

• Compute money values
correctly: 5c-N$10

• Correctly identify and
name two- and three-di-
mensional figures (square,
circle, rectangle, oval, tri-
angle, equilateral triangle,
sphere, cube, cylinder,
cone)

• Correctly collect, organize,
display and interpret data
on and from pictographs

• Correctly express orally
and in mathematical sym-
bols the common fractions
halves, quarters, thirds and
eighths as partial quanti-
ties of a whole

• Compare estimates to
measurements of length in
centimetre and metre, mass
in grams and kilograms,
and capacity in milli-litre
and litres in the range of 0-
499

• Read time in hours, half
hours, quarter hours and
minutes

• Name the days of the week
and months of the year

• Compute money values
correctly: 5c-N$20

• Participate constructively
in entrepreneurial activities

• Correctly identify and
name two- and three-di-
mensional figures (square,
circle, rectangle, triangle,
oval, equilateral triangle,
sphere, cube, cylinder,
pyramid, cone)

• Measure, cut and fold pa-
per to demonstrate how to
make pictures, patterns
and models

• Create models with three-
dimensional shapes

• Correctly collect, organise,
display and interpret data
on and from pictographs

• Express orally and in math-
ematical symbols the com-
mon fractions from halves
to tenths as partial quanti-
ties of a whole and the frac-
tional parts of a collection
of objects

• Compare estimates cor-
rectly in the range of 0-999
using measurements in
units of length in millime-
tre, centimetre, metre and
kilometre; mass in gram
and kilogram; capacity in
millilitre and litre

• Read time in hours, half
hours, quarter hours and
minutes

• Convert units of time
(clock and calendar time)
correctly

• Compare estimates to com-
putations of money values
in the range of 0-999

• Compute specific money
values using all Namibian
currency

• Demonstrate entrepre-
neurship skills by partici-
pating positively in
activities and handling
business transactions cor-
rectly

• Correctly identify and
name two- and three-di-
mensional figures (triangle,
equilateral triangle, square,
rectangle, circle, oval,
sphere, cube, cylinder, tri-
angular prism, pyramid,
cone)

• Measure, cut and fold pa-
per to demonstrate how to
make shapes and models

• Create models with the
same or different 3-dimen-
sional figures

• Correctly collect, organise,
display and interpret data
from bar graphs

MEASUREMENT

DATA HANDLING

GRADE 1 GRADE 4GRADE 3GRADE 2
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ENVIRONMENTAL STUDIES

LEARNING OUTCOMES

BASIC COMPETENCIES

On completing Grade 4, the learners can look after their own basic health and nutrition, interact positively in the social
environment, and act responsibly towards the natural environment.

GRADE 1 GRADE 4GRADE 3GRADE 2

THE SOCIAL ENVIRONMENT

• Social groups and institu-
tions
- Distinguish between

good and poor family re-
lationships

- Name basic health care
providers in the home
and community and ex-
plain their roles

• Culture
- Explain own family cus-

toms and ceremonies
- Sing the National An-

them together with oth-
ers showing correct
behaviour

- Describe the design and
colours of the Namibian
flag

- Identify and name the
President

• Infrastructure and Commu-
nications
- Describe their house and

furniture
- Describe their family’s

means of transport and
communication

- Identify the most impor-
tant road signs for them
in the local environment

- Explain the dangers on or
near a road and demon-
strate how to cross a
road safely

- Identify and explain po-
tential dangers on their
way to school

• Social groups and institu-
tions
- Explain why it is impor-

tant to be a member of a
family

- Distinguish between im-
mediate and extended
families

- Describe main social ac-
tivities in the community

- Describe main social
services in the commu-
nity

• Culture
- Describe customs and

cultural expression in the
local community

- Explain what the colours
and images of the na-
tional flag mean

- Explain why and how lo-
cal and national leaders
are honoured

• Infrastructure and commu-
nications
- Describe how one

should behave in traffic
as a pedestrian and as a
passenger in a vehicle

- Describe and name build-
ing materials used in the
local environment

- Describe the roles of
public transport and
means of communication
in the community

• Social groups
- Describe how the roles

of family members com-
plement/support each
other

- Describe the occupations
of their family members

- Explain what different
social groups in their
community do

- Describe various public
services provided in their
own community

• Culture
- Describe traditions of

different cultures in Na-
mibia

- Explain main functions of
traditional leaders

- Explain what the sym-
bols on the Namibian
coat of arms mean

- Distinguish between re-
ligious and non-reli-
gious holidays

• Infrastructure and commu-
nications
- Explain road safety and

traffic rules for cyclists
- Describe transport and

means of communication
in the region

- Compare traditional
homesteads and shelters
to modern buildings

• Our regions
- Locate and name the re-

gions of Namibia on a map
- Explain why some peo-

ple in their region have
moved between regions/
countries

- Explain why family life is
important for every indi-
vidual

- Give examples of how the
role of women is chang-
ing

• Culture
- Describe/present differ-

ent cultural traditions in
the region

- Explain the importance of
at least two historical
places in the region

- Name historical persons
of their region, and give
reasons why they are
important

- Sing the OAU anthem
together with others,
showing respect

• Infrastructure and Commu-
nication
- Make a presentation on

the use of different forms
of transport in the region
and links to the rest of
the country

- Describe main means of
communication in the re-
gion

- Make a presentation on
a current event in the re-
gion
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GRADE 1 GRADE 4GRADE 3GRADE 2

• Economic activity
- Describe the occupa-

tions of their family mem-
bers, and examples of
entrepreneurship in the
community

- Explain why a family
needs money and sav-
ings

• Economic activity
- Describe traditional and

modern ways of trading
and selling and the role
of shopkeeper/customer

- Explain the worth of en-
trepreneurship

• Economic activity
- Present findings on

natural resources in
visual form and comment
on them

- Describe what craft and
factory products are
made in the region

- Account for the main oc-
cupations in the region

- Participate in entrepre-
neurial activities

• Economic activity
- Present information

about the life of early
people in the region

- Distinguish between
farming, fishing and min-
ing activities and explain
their importance

- Participate in entrepre-
neurial activities and
handle business trans-
actions correctly

• Civics of our region
- Participate in an election

for class representatives
- Describe the basic func-

tions of the Regional
Council

- Explain the functions of
social and security serv-
ices in the region

• Geography: Our region
- Describe the natural

landscape of their re-
gion, e.g. (mountains,
plains, dunes, rivers,
lakes, dams, hills)

- Describe weather pat-
terns in different sea-
sons

- Describe vegetation and
animals in the region

- Distinguish between dif-
ferent types of settle-
ments and give reasons
for the siting of their own

- Explain dense and spread
population and why un-
planned urbanisation is
a problem
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• Health
- Describe the signs and

symptoms of the most
common infectious dis-
eases in their environ-
ment

- Investigate how they
can be prevented

- Describe how to behave
towards people infected
with HIV and AIDS

• Nutrition
- Explain the correct stor-

age and preparation
methods of food and
why these are important

- Name and explain how
foods are produced in
Namibia

• Plants
- Describe how plants

grow from cuttings
- IIdentify different types

of trees in the environ-
ment

- Distinguish between
poisonous and non-poi-
sonous plants in their
environment

- Explain why the
Welwitschia mirabilis is
special and needs con-
servation

GRADE 1 GRADE 4GRADE 3GRADE 2

• Health
- Explain why personal

hygiene, body exercise
and rest are important

- Describe precautions
when tending to wounds

- Describe what contact is
safe with people with
HIV&AIDS and what
must be avoided

- Describe danger and
safety measures in the
home, school and imme-
diate environment

• Nutrition
- Explain what is healthy

food which should be
eaten regularly, and
healthy eating habits

• Plants
- Identify and name trees,

bushes and grass from
their own environment,
and their  main parts

- Identify and name poi-
sonous plants in their
environment

- Describe how seeds ger-
minate

• Health
- Describe the functions

of human sense organs
- Describe the functions of

the skeleton and muscles
- Describe the digestive

system
- Explain the main bodily

changes of the life cycle
- State in which situations

they should and can say
No

- Demonstrate how to say
No

- Explain correct basic facts
about HIV and AIDS

- Explain what reactions
and feelings people have
about HIV and AIDS

- State what they will do
to ensure they lead a posi-
tive, healthy lifestyle and
help others to do so

• Nutrition
- Explain what is healthy

food and a balanced diet
- Name the main food

groups

• The living world
- Describe the difference

between living and non-
living things

- Explain the basic needs
of animals and plants

- Name the external parts
of plants and describe
their function

- Present their observa-
tions of the growth of
flowering plants

- Present a project on main
types of plants used for
food, shelter, tools, tex-
tiles, baskets and other
items

• Health
- Explain why personal

cleanliness is important
- Describe appropriate

clothing for certain
events or weather con-
ditions

- Explain the sense organs
and how to take care of
the nose, ears, eyes and
mouth

• Nutrition
- Explain how to handle

food hygienicallyand
why hygiene is necessary

- Identify local foods and
their sources

• Plants
- Identify local plants by

their leaves and seeds
- Describe how seeds are

spread
- Describe the germination

of the seeds which were
observed

HEALTH AND NUTRITION

THE NATURAL ENVIRONMENT
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GRADE 1 GRADE 4GRADE 3GRADE 2

• Animals
- Explain the difference

between domestic and
wild animals, including
their main physical fea-
tures and feeding habits

• Water
- Identify and name

sources and uses of
clean water

- Describe two physical
properties of water

• Weather
- Compare and describe

different weather condi-
tions (sunny, cloudy,
windy, rainy)

• Environmental care
- Explain the importance of

a clean environment

• Animals
- Describe the differences

between insects and
birds, and their place in
the food chain

- Describe food and other
products from pigs,
goats, sheep, and cattle

• Weather
- Account for seasonal

changes in weather con-
ditions (temperature,
rain, wind, clouds)

• Environmental care
- Explain how and why

water can be saved and
stored

• Animals
- Distinguish between the

basic physical features,
habitats and feeding
habits of reptiles, water
birds and fish

- Describe basic features
and characteristics of
the oryx

- Describe similarities and
differences between pre-
historic animals and
present-day animals

• Weather
- Describe the effects of

the four seasons and
rainy and dry periods on
plants and animals

• Environmental care
- Describe how water be-

comes polluted and how
it can be purified

• The living world cont.
- Distinguish between the

body parts of insects,
birds and fish

- Describe how the body
parts of insects, birds
and fish are used to meet
their needs

- Describe how insects,
birds and mammals pro-
duce and take care of
their young

• The non-living world
- Describe the characteris-

tics of different materials
and account for how
characteristics can be
changed

- Select the correct materi-
als for a specific purpose

- Present and explain their
findings about the ob-
servable properties of
water

- Present their findings
about the various com-
ponents of soil

- Identify and name
sources of light

- Present their findings
about light and shadow

- Present their findings
about the source and
characteristics of sound

• Environmental care
- Distinguish between en-

vironmental factors af-
fecting health negatively
and positively

- Describe ways in which
they can contribute to
environmental care

- Explain why it is impor-
tant to protect species of
plants and animals
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ARTS

LEARNING OUTCOMES

BASIC COMPETENCIES

On completing Grade 4, the learners can participate freely in creative activities, express themselves through art forms, and
appreciate what others communicate through the arts.

GRADE 1 GRADE 4GRADE 3GRADE 2

PARTICIPATING

• Participate freely in sense training
• Participate freely in movement and gesture activities
• Participate freely in vocal exercises
• Sing the National Anthem and the anthem of the African Union from memory
• Co-operate in a group, respecting the needs of others

• Explain their choices of media, materials and colours and make pictures, pattern work, shapes, models or figures
• Create their own pictures using a variety of materials, processes and techniques
• Explain to others what it means and how it was done
• Sing in a conducted group, keeping rhythm, tempo and pitch
• Play instruments (including objects from the immediate environment, body percussion, etc.) in a conducted group, keep-

ing rhythm
• Improvise rhythmic patterns and collate different sounds together in harmony
• Present group-planned mime, role-plays, dramas, and puppet theatre with characterisation and structure
• Present choreographed and improvised dances in a group with increasing variations and difficulty levels in the group

dances

• Communicate their interpretation of and response to others’ artistic expression with an appreciative attitude

CREATING

APPRECIATING
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• Recount why they are val-
ued, how others show it to
them, how they can show
it to others

• Explain why ceremonies
are important to welcome a
baby

• Explain why a place or ob-
ject is special in a religious
sense

• Present and comment on
the Christmas story/reli-
gious festival

• Explain why caring is im-
portant for everybody

• Explain differences be-
tween man-made and natu-
ral features and state
simply what they believe
about creation

• Explain why and how they
pray for others, or think of
others if they do not pray

• Explain how members of a
family can help each other

• Explain, in a simple and re-
spectful way similarities
and differences between
their own and others’ val-
ues in relation to elders,
and to ancestors

• Describe weekly and an-
nual times of worship in
their religion

• Retell the Passover or se-
lected topic in their own
words

• Retell the Easter story in
their own words

• Explain why forgiveness
and reconciliation are im-
portant

• Give their own reasons why
we should care for the en-
vironment

• Describe some of the beau-
tiful things in nature in their
own words

• Describe the basic func-
tions of a religious leader
in the community, and what
other members contribute

• Explain in simple terms
what Christian Confirma-
tion and Jewish Bar/Bath
Mitzvah are

• Correctly identify which
sacred books belong to
which religion

• Participate in singing/recit-
ing a religious song or
hymn

• Correctly identify which
symbols belong to which
religion

• Explain three religious ob-
servances in an African
tradition

• Retell the main events lead-
ing up to the condemna-
tion of Jesus

• Explain why it is important
for all involved to agree on
rules

• Retell a story to explain
how trees have special
meaning

RELIGIOUS AND MORAL EDUCATION

LEARNING OUTCOMES

BASIC COMPETENCIES

On completing Grade 4, the learners have a basic understanding of their own beliefs, are tolerant of others’, and share
common positive values.

GRADE 1 GRADE 4GRADE 3GRADE 2

BELONGING

• Identify 3 religious leaders,
at least one of them from
outside Namibia, and ex-
plain their religious orien-
tation

• Explain different ways of
getting married, and differ-
ent views of marriage

• Explain at least one reli-
gious meaning of water,
fire and the cross

• Describe how they over-
came a temptation

• Tell in their own words
about a situation where
fasting is customary

• Tell in own words a story
to illustrate what dishon-
esty/honesty is and point
out the consequences

• Describe the common ba-
sis between religions for
the conservation of nature

PHASES OF LIFE

THE SACRED

FESTIVALS

SOCIAL VALUES

RELIGION AND THE ENVIRONMENT
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GRADE 1 GRADE 4GRADE 3GRADE 2

• Participate in a class
project in helping others in
need

• Make posters showing
how to stop cruelty and
violence in school and so-
ciety

• Explain the purpose of chil-
dren’s rights

• Express their own and re-
late to others’ points of
view about the topics

• Explain in their own terms
how to be a good friend

• Demonstrate how to be
assertive in refusing nega-
tive touching

• Express their own and re-
late to others’ points of
view about the topics

• Describe in their own
words how they experi-
ence peace

• Describe what they can do
to fulfil their responsibili-
ties equitably at home

• Describe what is accept-
able behaviour in school
and what is not, and give
reasons why

• Express their own and re-
late to others’ points of
view about the topics

• Tell about a time when they
felt happy and satisfied

• Explain the difference be-
tween changes within life
and the change brought
about by death

• Explain their basic rights
and responsibilities

• Express their own and re-
late to others’ points of
view about the topics

CHILDREN’S RIGHTS AND RESPONSIBILITIES

TOPICS OF OWN CHOICE

PERSONAL VALUES
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PHYSICAL EDUCATION

LEARNING OUTCOMES

BASIC COMPETENCIES

On completing Grade 4, the learners can participate to the best of their ability in a variety of games, sports, and physical
activities.

GRADE 1 GRADE 4GRADE 3GRADE 2

PHYSICAL FITNESS ACTIVITIES

• Monitor the development of their own physical fitness
• Participate in physical education activities to the best of their ability
• Demonstrate good co-operation and teamwork
• Demonstrate good sportsmanship

GYMNASTI CS-TYPE ACTIVITIES

• Monitor the development of their own physical fitness
• Participate in physical education activities to the best of their ability
• Demonstrate good co-operation and teamwork
• Demonstrate good sportsmanship

ATHLETICS-TYPE ACTIVITIES

• Monitor the development of their own physical fitness
• Participate in physical education activities to the best of their ability
• Demonstrate good co-operation and teamwork
• Demonstrate good sportsmanship

GAMES AND SPORT ACTIVITIES

• Monitor the development of their own physical fitness
• Participate in physical education activities to the best of their ability
• Demonstrate good co-operation and teamwork
• Demonstrate good sportsmanship

GAMES IN LIMITED SPACE

• Monitor the development of their own physical fitness
• Participate in physical education activities to the best of their ability
• Demonstrate good co-operation and teamwork
• Demonstrate good sportsmanship

OPTIONAL: WATER ACTIVITIES

• Monitor the development of their own physical fitness
• Participate in physical education activities to the best of their ability
• Demonstrate good co-operation and teamwork
• Demonstrate good sportsmanship
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1. INTRODUCTION

One of the basic aims of the broad curriculum as outlined in
the Pilot Curriculum Guide for Formal Basic Education, is
the development of functional literacy and language skills in
the First Language or Mother Tongue of the learner. This
implies:

• Developing positive attitudes toward the First Language
(Mother Tongue)

• Enabling learners to acquire a functional vocabulary and
pronunciation in the First Language (Mother Tongue)
through informal and formal learning to understand, speak,
read and write fluently and correctly

• Enabling learners to use the First Language (Mother
Tongue) with confidence for learning in school and in daily
life in their immediate environment

• Providing a foundation for later learning in another lan-
guage medium

In the Lower Primary Phase all four-language skills (listening,
speaking, reading and writing) will be developed. Formal Hand-
writing skills will be taught in the First Language (Mother
Tongue). Learners learn better to speak by listening to the
language and by getting opportunities to speak. They learn
to read by listening to reading and by getting opportunities
to read. They learn to write by getting opportunities to write
in the First Language (Mother Tongue). They will learn best
to write, by writing letters, words, their own sentences and
paragraphs in the First Language (Mother Tongue), where
they can follow instructions and guidance, and practise ex-
pressing themselves. Writing words and sentences is crucial
for the development of reading skills since it reinforces the
cognitive processes of reading. Furthermore, reading and
writing skills established in the Mother Tongue will be
cognitively transferred to the mastery of reading in English
Second Language.

Under optimal circumstances, the time allocation for the First
Language (Mother Tongue) will be ten (10) periods of forty
(40) minutes for Grades 1 and 2 and nine (9) periods of forty
(40) minutes for Grades 3 and 4.

2. RATIONALE

In the first three years of school, learners should be taught in
all subjects through the medium of Mother Tongue. The pri-
mary concern in the teaching of the First Language (Mother
Tongue) during the Lower Primary Phase is therefore the need
to ensure that all learners acquire the skills which will lay a
strong foundation for literacy, communication, and for con-
cept formation in numeracy, which are crucial for the learner’s
future education. An integrated approach is taken, with an
emphasis on language learning for communication. Learners
are actively involved all the time. In Grade 4, some formal
learning of language features, structures and usage will be
required as part of the essential competencies.

The syllabus promotes the development of First Language
skills in such a way that learners will have a sound basis to
progress further in the First Language (Mother Tongue) as a
subject. Throughout the phase they will be equipped with
essential concepts and life skills necessary in the multi lin-
gual and multi-cultural society in which we live.

The syllabus promotes the following general aims:

• to support creativity and intellectual development

• to help learners develop self-confidence and a better un-
derstanding of the world they live in

• the development of positive attitudes, values and the un-
derstanding of local social and cultural issues

• to develop greater awareness of health and population is-
sues, HIV and AIDS, the environment and individual re-
sponsibilities regarding these and to enable learners to talk,
read and write about them.

The syllabus promotes the following specific aims:

• to enable learners to communicate effectively in speech
and writing in their First Language, in school and beyond

• to enable learners to express thoughts, ideas, experiences
and values as an essential part of personal development

• to start developing proficiency in the First Language
(Mother Tongue) and as a local language for personal use
and in public life.

3. BASIC COMPETENCIES AND LEARNING OUTCOMES

The basic competencies in this syllabus are all essential com-
petencies. These are essential because if the learners by the
end of Grade 4 do not achieve these basic competencies,
they will have considerable difficulties in going on through
the next phase of education. The basic competencies in the
First Language (Mother Tongue) are the most important of
all, since they comprise the basis for attaining irreversible
literacy. Every learner develops in his/her own way and pace,
and therefore each learner’s development in the basic compe-
tencies must be followed especially closely throughout the
four years. If some learners are not progressing in the basic
competency areas during each year, more time must be given
in class to reinforcing their learning through greater individual
attention using a variety of approaches, methods and materials.

The basic competencies indicate the minimum level that
should be attained by the learners at the end of each grade in
the Lower Primary Phase. They are not intended to limit the
initiative of the teacher or the class, and teachers are encour-
aged to extend their learners beyond this level. On complet-
ing the Lower Primary Phase, all learners are expected to
respond appropriately to instructions and questions, to dis-
cuss with others, tell their own stories, retell stories, create
sentences using own spelling and formulations, recite rhymes
and sing songs, describe objects accurately, legibly write up
to 10-letter words and use them in simple and complex sen-
tences, all within a passive vocabulary of about 8000 words,
and a writing vocabulary of about 2000 words. Learners will
also distinguish between and correctly apply basic language
structures in use.

Nearly all learners will be able to achieve more than the basic
competencies, a few will be able to do much more. A few will
just be able to achieve the basic competencies and must re-
ceive support teaching through adapted approaches/com-
pensatory teaching, additional materials and the assistance
of peers. A very small number of learners may have special
educational needs to a degree that requires greater individual
attention and resources than in an inclusive setting. These
learners should receive special teaching.
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Learning Outcomes

On completing Grade 4, the learners can express themselves
well orally, read appropriate texts, and write reasonably cor-
rectly for their everyday purposes, in their Mother Tongue
(or where Mother Tongue is not possible, in their locally most
spoken language).

4. PARTICULAR FEATURES OF THE SUBJECT IN THIS
PHASE

Some exercises have the function of being both introductory
or lead-in activities as well as reinforcement or refresher ac-
tivities throughout Grade 1. Special attention should be given
to these activities with all learners in order to pre-empt certain
listening, reading, speaking and writing problems later on,
and they should be repeated as and when necessary.

Learning to write is a natural part of First Language (Mother
Tongue) teaching, and developing good handwriting is a
necessary precondition for all writing. The syllabus takes
into account the need for learners to write for meaningful
purposes. The development of own expressive writing goes
hand in hand with the more mechanical practice and mastery
of formal writing skills. Handwriting will be print script only,
and will be developed and regularly practised throughout the
Lower Primary Phase. Learning to write needs to be carefully
structured for the learner throughout Grade 1 from prepara-
tory exercises to handwriting skills proper. By the end of Grade
4, most learners will be able to write fairly legibly, but refine-
ment, rhythm, speed and neatness should be supported as a
matter of principle in all writing tasks throughout the Lower
Primary Phase. Learners should apply the correct Handwrit-
ing processes and letter formation, but in Grade 4 be allowed
to develop an own handwriting style by connecting print
letters freely if this is an advantage in terms of rhythm and
speed. Learners should write every day in the First Language
to establish good writing habits and Handwriting skills, and
to prepare them for the demands of the following years. Hand-
writing skills should be attended to across the curriculum as
needed, and not only addressed in the First Language les-
sons.

Informal and incidental language learning must be given a
large place in order to stimulate language development. Learn-
ers learn best when they are highly motivated, interested in
the content and enjoying themselves. Learners should be
exposed to many opportunities to listen to stories, to listen to
and learn to recite rhymes and songs, and to make up stories,
rhymes and songs themselves. Through wide experience of
and exposure to rich forms of language in use, learners will
gradually become aware of correct and meaningful language
and correct uses of grammatical structures. During Grades 3
and 4 the development of language skills in a more formal
manner will also gain place, alongside informal approaches.

It is important that all the language skills are integrated dur-
ing teaching and learning, in order to promote growth and
development in the language as much as possible. Learners
will talk about what they hear or read, write about what they
discuss, and read what each other writes. The First Language
(Mother Tongue) under girds the entire curriculum: the sto-
ries that learners read and listen to, the topics they will delib-
erate on, the role plays they act, will all have cross-curricular

links with issues such as the environment, health (HIV and
AIDS), human rights, the rights of children, values, social
justice and democracy. They will learn to understand and
deal with these issues and develop values, as they read, talk
and write about them, under the guidance of the teacher.

5. GENDER ISSUES

Teachers should be aware that girls tend to develop quicker
and be more proficient in language than boys, and that fe-
male and males have differences in the way they use lan-
guage. These differences can be used as a resource in the
classroom by mixing girls and boys together in groups dur-
ing language lessons. The language subjects are also the
lessons where much of the time is used on value issues: iden-
tity, feelings, choices, conflicts, and questions. The different
patterns of thinking about values which males and females
tend to have can be used to enrich each other, in a similar
way. All teaching/learning materials should be analysed to
ensure that they promote gender equity.

6. LOCAL CONTEXT AND CONTENT

The Mother Tongue is the language at the deepest level of
identity of a person, and constitutes membership in the pri-
mary group in life, the family, and the local community. The
teaching of the First Language should therefore both draw
on the cultural richness of the immediate environment, and
relate topics to the immediate environment, in every way pos-
sible. In the school setting the First Language is the means of
conceptualising everything preparatory to the introduction
of the global language, English, as the medium of instruction.
Only if the learners feel secure in their personal and linguistic
identity, and value their own culture, will they be able to ab-
sorb English and the globalisation that it brings, without be-
ing alienated from their own language and culture. The
importance of local context and content in teaching the First
Language cannot be underestimated.

7. APPROACH TO TEACHING AND LEARNING

The approach to teaching and learning is learner-centred.
This approach ensures optimal quality of learning when the
following principles are put into practice:

The aim is to develop learning with understanding, and the
knowledge skills and attitudes to contribute to the develop-
ment of society. The starting point for teaching and learning
is the fact that the learner brings to the school a wealth of
knowledge and social experience gained continually from the
family, the community, and through interaction with the envi-
ronment and from the school experience gained during the
previous grades. Learning in school should involve, build
on, extend and challenge the learner’s prior knowledge and
experience.

Learners learn best when they are actively involved in the
learning process through a high degree of participation, con-
tribution and production. At the same time, each learner is an
individual with his/her own needs, pace of learning, experi-
ences and abilities. The teacher must be able to sense the
needs of the learners, the nature of the learning to be done,
and how to shape learning experiences accordingly. Teach-
ing strategies must therefore be varied, but flexible within
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well-structured sequences of lessons. The school records of
learners’ performance during each year should be of great
help to the teachers.

The teacher must decide, in relation to the learning objec-
tives and competencies to be achieved, when it is best to
convey content directly; when it is best to let learners dis-
cover or explore information for themselves; when they need
directed learning; when they need reinforcement or enrich-
ment learning; when there is a particular progression of skills
or information that needs to be followed; or when the learn-
ers can be allowed to find their own way through a topic area
of content.

Work in groups, in pairs, individually, or as a whole class
must therefore be organised as appropriate to the task in
hand. Co-operative and collaborative learning should be en-
couraged wherever possible. In such cases, tasks must be
designed so that pair and group work is needed to complete
it, otherwise the learners will not see any relevance in carry-
ing out tasks together. As the learners develop personal, so-
cial and communication skills, they can gradually be given
increasing responsibility to participate in planning and evalu-
ating their work, under the teacher’s guidance.

Learners have to a large extent acquired their first language/
Mother Tongue before they start school. Under normal cir-
cumstances the sound system will be complete, except in a
few cases, and the function of First Language teaching is to
refine and develop articulation and fluency. The learners will
also have acquired nearly the entire grammatical system of
the language, but some will still be making errors as they try
out their intuitive idea of how the language works. The func-
tion of the subject is to build on what they already know
implicitly and can do, and direct the learners to correct and
appropriate use of language structures, and to develop their
ability to handle the language in more complex and subtle
ways. The learners will already have an extensive vocabulary
with them, and the function of the subject is to widen their
vocabulary and deepen their understanding of meaning.

The teaching of the First Language must be done in close
connection and co-operation with the home and local com-
munity. On the one hand, several of the African languages
have only recently reached a stable level of linguistic devel-
opment. Some have undergone several changes of orthogra-
phy since the first time they were written down, and older
versions will be found in the learner’s environment, for exam-
ple in hymn books, local publications, etc. In such cases, the
teacher should explain to the local community that the next
generation are learning a form of the language which is more
precise than before, and that some things which they might
perceive as wrong, are in fact new orthography.

In terms of language ecology, the teaching of African lan-
guages has a significant role to play in using the knowledge
of the local community to remember the richness of idioms
and expressions which some are beginning to lose. The home
and community can be used as a resource to deepen and
extend the learner’s language. The teaching of African lan-
guages also has to be responsive to changes which are tak-
ing place today, as happens with any language. In
multi-lingual urban areas, especially, young people are devel-

oping their own idiom which conservative speakers of the
language or languages would consider “impure” or “incor-
rect”. The teaching of the First Language must include an
awareness of the fact that there is a standard form of the
language which is applicable to writing and more formal situ-
ations, whereas the spoken language has range of varieties
not only in terms of dialects, but also from very formal and
polite language to informal language and slang.

The classroom must be a language-rich environment, not only
in terms of using the First Language orally, but also a print-
rich environment. Every classroom should have a reading
corner with published readers, local stories, poetry and prose
developed in conjunction with the local community, the learn-
ers’ own creative writing, and annotated posters and dis-
plays which the learners produce. A wide variety of media
should be used to trigger discussions, role-plays and crea-
tive writing, from local language radio stations, to picture
without any words, aspects of pop culture and children’s
culture.

Although few schools have computers available for the use
of the learners, teachers should develop an awareness of
present-day information technologies amongst the Lower
Primary Phase learners. Word processing programmes have
been adapted for all the African language orthographies, and
schools that have computers should install these for teach-
ers and learners to use for producing texts. Some learners will
have computers at home. Awareness of information technol-
ogy can be strengthened by discussing where the learners
see computers and information technology in their local en-
vironment, and what they are used for, and reading stories or
discussing pictures about information technologies. Those
that have access to computers should be encouraged to work
with them and to share their experience with peers.

8. SKILLS TO BE ACQUIRED

Listening and Speaking Skills

Preparatory tasks, develop auditory skills, phonics, word
sound production, respond, identify sounds from pictures,
and distinguish between different sounds and words, syn-
tactic and phonic cues for decoding unknown words, act out,
discuss, demonstrate, give instructions, compare, tell, ask,
answer, express feelings, suggest, reflect and create.

Develop awareness of the structure of language and develop
vocabulary.

Reading Skills

Preparatory tasks, eye muscle development, eye focus, de-
velop understanding of the conventions of print, from pre-
tend and emergent reading to actual reading in Grade 1,
incidental, informal and formal reading, reading for under-
standing comprehension, use dictionary to look up unknown
spellings, use own spelling, reading for enjoyment, recog-
nise letters and words/letter with pictures, match, identify
initial and ending sounds, word sound production, sight
words.

Develop language structure, syntax, and style; deepen uses
and understanding of punctuation, vocabulary development.

Reading for information.
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Natural Environ-
ment:
Impact of human
behaviour on wa-
ter, plants, weather

Caring for our en-
vironment
Healthy eating;
Health services;
Behaviour to-
wards and care for
relatives/friends/
neighbours

Impact of settle-
ments on the envi-
ronment

Culture: Customs
and religious cer-
emonies
Traditional stories
The right to shel-
ter, clean water &
environment, food
and education

Environmental
Education

HIV and AIDS
Education

Population
Education

Human Rights
and Democracy
Education

Talking, listening
to and reading
stories, creative
writing about the
environment

Talking, listening
to and reading
stories, creative
writing about
health, caring, ill-
ness, death

Talking, listening
to and reading
stories, creative
writing about fami-
lies

The right to one’s
own language;
talking, listening
to and reading
stories, and writ-
ing in one’s own
language

Data handling:
Picture graphs –
consumption of
water per week

Data handling:
P i c t o g r a p h s ;
Time; Money

Data handling:
Picture graphs –
boys and girls in
the class/family

Data handling:
Picture graphs

Collage, using ma-
terials from the en-
vironment; visual
art, songs and
drama about the
environment

Drawing, painting,
songs, drama,
about HIV and
AIDS, and about
one’s own feel-
ings about it

Population issues
e x p r e s s e d
through drawing,
music, drama

Visual art, songs,
music, drama
about Human
Rights, Children’s
Rights, Rights of
the Girl Child; ex-
pressing oneself
freely

Stories about the
creation and envi-
ronment; environ-
mental values
education

Stories about care,
comfort and heal-
ing of sick people;
the value of life
and the individual

Customs, beliefs
and values of

The right to free-
dom of religion

Cross-Curricu-
lar Issue

Environmental
Studies

Language Mathematics Arts Religious &
Moral Education

Writing Skills

Preparatory tasks, develop awareness of the difference be-
tween drawing and writing, large flowing drawing movements,
emergent writing, transition to practicing mechanical writing
skills, fine motor muscle, grip and posture, use writing tools,
rhythm, speed and style, line exercises, tracing, form patterns,
create own writing for different purposes, own spelling, be-
have like a writer, learn alphabet in lower and upper case,
basic punctuation, copy words, write words, sentences, para-
graphs on various topics, write own vocabulary, creative writ-
ing, practise formal handwriting skills and writing skills of
drafting paragraphs and compositions and do self-editing

Language Structures and Language in Use

Phonic recognition, compare phonic sounds and rhyming,
apply phonics in reading, speaking and writing, recognise
and apply basic grammatical features, syntax, style.

9. CROSS-CURRICULAR ISSUES

In the Lower Primary Phase the content matter used for lan-
guage and literacy learning corresponds largely to themes
from Environmental Studies. It is important to synchronise
the development of vocabulary and concepts in language
and reading with vocabulary used in other subject areas. This
will make learning meaningful and put it into context in Envi-
ronmental Studies.

The main cross-curricular issues are integrated throughout
the curriculum in all phases, and comprise Population Educa-
tion, HIV and AIDS education, Human Rights and Democ-
racy and Environmental Awareness. These are anchored in
the various subject syllabuses. (See chart in the Curriculum
Overview). In the light of the HIV and AIDS pandemic, it is
especially important to use the First Language lessons to
enable the learners to give expression to their perceptions
and feelings about HIV and AIDS and the effects it has on the
individual and the community. They should learn to be open
and unafraid about the issues, and develop a positive self-
image and self-confidence as a preparation for strengthening
their communication skills in the next phase of education to
be able to support those who are infected and affected, and
to be able to stand up against any form of sexual harassment
or violation. Already in the Lower Primary Phase, the learners
should develop hope in the fact that if they act sensibly as
they grow up, they can remain free of HIV and AIDS and help
others to do so as well.

10. OUTLINE OF LEARNING CONTENT

See pages 34 to 45.

11. ASSESSMENT

Assessment in First Language in the Lower Primary Phase
includes informal less structured and more structured con-
tinuous assessment, done during normal classroom activi-
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ties. Continuous assessment is most important for following
the learners’ progress and giving feedback on an ongoing
basis. The main purpose of assessment will be to obtain as
reliable a picture as possible for the learners’ progress and
level of achievement in relation to the basic competencies.
Assessment information will be used to:

• Inform the learner and her/his parents of progress and
achievements

• Inform the teacher of problems in the learning process and
guide compensatory teaching

• Evaluate the teaching/learning process in order to adapt
methods and materials to the individual progress and needs
of each learner to continually improve the working atmos-
phere and achievements of the class.

A broad range of informal assessment procedures should be
used, such as practical tasks, observational techniques, in-
formal questioning, discussion and peer assessments, etc.
Assessments should concentrate on the basic competencies
and must be related to the objectives for each topic and may
include individual, pair and group activities. The learners’
participation and involvement and their contributions to
group work must also be taken into account. At each step of
the learning process, the teacher must be sure that the learn-
ers are achieving the basic competencies.

Handwriting skills are integrated but should still be assessed.
In Grades 3 and 4 where the writing skills are well established,
some pieces of written work by learners can also be assessed
as part of the continuous assessment on an ongoing basis.
For Grade 3 and 4 the First Language written work should be
mostly informally assessed, but formal assessment of written
work should also be included, such as answering of open-
ended questions.

In addition to ongoing informal less structured continuous
assessment, there should also be more structured continu-
ous assessments. At the end of each term an average grade
for the continuous assessment done should be recorded and
reported to the learners and parents.

The levels of grading are:

A: The learner is outstanding and has achieved all the com-
petencies exceptionally well.

B: The learner has achieved all the competencies very well.

C: The learner has achieved all the competencies satisfacto-
rily.

D: The learner has achieved most of the basic competencies.

E: The learner has achieved only a few of the basic compe-
tencies.

Points, ranging from 5=A to 1=E, should be used to average
out marks and then converted into letter grades.

No percentage marks are being used at this level.

12. SYLLABUS GLOSSARY FOR LOWER PRIMARY
PHASE: FIRST LANGUAGE

NB: The meanings given here apply to the word in the con-
text of this syllabus only, and not necessarily to any other
context.

Language structures – the grammar and syntax of the lan-
guage

Phonics – method to teach reading by recognising the sounds
that letters and combinations of letters represent

Syntax – the construction of phrases, sentences and para-
graphs
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1. INTRODUCTION

One of the basic aims of the broad curriculum is the develop-
ment of functional literacy and language skills in English Sec-
ond Language. This involves:

• Developing positive attitudes toward the English language

• Through informal and formal approaches, enabling learn-
ers to acquire an adequate command of English for their
everyday purposes in school and the community

The time allocation for English Second Language under opti-
mal circumstances is 5 periods per week in Grades 1 and 2,
and 9 periods per week in Grades 3 and 4.

2. RATIONALE

English is the official language of Namibia and therefore has
a special place and function in education. English Second
Language is a subject for all learners from Grade 1 through to
Grade 12, who do not have English as their home language. In
addition, English is the medium of instruction from Grade 4
upwards. It is therefore essential for all learners who are not
home language speakers of English, to learn the language to
allow them to cope with the demands of education and real
life in Namibia. In the Lower Primary Phase, English Second
Language as a subject promotes the development of English
language skills in such a way that learners will have a sound
basis to be able to progress further. The purpose of English
Second Language in Grades 1-3 is to prepare for the transi-
tion to English as the medium of instruction in Grade 4.  The
purpose of English Second Language in Grade 4 is to provide
a careful transition from teaching/learning in the home lan-
guage to teaching/learning through the medium of English.
This purpose will be fulfilled by consolidating the knowledge
content learnt through the medium of the home language in
different areas of learning, and by consolidating and extend-
ing the learners’ language skills in English.

The English language is also an essential life skill and unify-
ing force in the multi-lingual and multi-cultural society of
Namibia. Although the purpose of English Second Language
in the Lower Primary Phase is to prepare for and facilitate
English as a medium of instruction, it is also part of the prepa-
ration for life outside and after school.

This syllabus promotes the following general aims:

• to support creativity, intellectual development, and com-
munication skills

• to help learners develop self-confidence and a better un-
derstanding of the world they live in

• the development of positive attitudes and values, and un-
derstanding of local social and cultural issues

• to develop a greater awareness of and sense of responsi-
bility towards health and population issues, HIV and AIDS,
the environment, and democracy and Human Rights

It also promotes the following specific aims:

• to enable learners to function adequately in English as a
medium of instruction from Grade 4

• to give the learners the skills to consolidate and extend
basic English for further progress in education

• to start developing competence in English as the official
language in public life

3. BASIC COMPETENCIES AND LEARNING OUTCOMES

All basic competencies in English Second Language are im-
portant, because if these basic competencies are not achieved
by the end of Grade 4, the learner will have considerable dif-
ficulties in going on through the next phase of education,
which is in the medium of English.  Every learner develops in
his/her own way and pace, and therefore each learner’s de-
velopment in the basic competencies must be followed espe-
cially closely throughout the four years. If some learners are
not progressing in the basic competency areas during each
year, more time must be given in class to reinforcing their
learning through greater individual attention using a variety
of approaches, methods and materials.

The basic competencies in the syllabus indicate the minimum
that should be attained by the learners. They are not intended
to limit the initiative of the teacher or the class, and teachers
are encouraged to extend their learners beyond the basic com-
petencies. On completing the Lower Primary Phase, all learn-
ers should respond appropriately to instructions and
questions; ask for permission to do things or ask for things
they need or want to know; read prepared and unprepared
complex sentences from a variety of fictional and non-fic-
tional texts; write several simple and complex sentences; rec-
ognize and appropriately use basic English language
structures in speaking, reading and writing, where errors do
not hinder comprehension or clarity, within a passive vo-
cabulary of about 4 000 and an active vocabulary of about
1 000 words.

Nearly all learners will be able to achieve all the basic compe-
tencies at least satisfactorily, and a few will excel in all of
them. A few will just be able to achieve satisfactorily if they
receive support teaching through adapted approaches, ma-
terials and the assistance of peers. A very small number of
learners may have special educational needs to a degree which
requires greater individual attention and resources than the
other learners, and they should receive compensatory teach-
ing as much and as long as is needed.

Learning Outcomes

On completing Grade 4, the learners can understand, speak,
read and write English as a Second Language well enough
within a limited range to continue learning through the me-
dium of English in the next phase.

4. PARTICULAR FEATURES OF THE SUBJECT AT THIS
PHASE

Introducing learners to English Second Language as a sub-
ject in Grade 1 should be done in an informal and gradual way.
The phase: in psycho-motor and perceptual activities lead-
ing to reading and writing are dealt with in the First Lan-
guage, and are transferable skills not only to English but also
to all subjects. Similarly, the phase-in sensory-motor activi-
ties in Arts are relevant general or transferable skills for lan-
guage learning. If additional time is needed for practising
these skills, English lessons can be used, but the medium of
instruction will necessarily be the home language. The intro-
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duction to English at the beginning of Grade 1 should be
based on informal approaches, such as carefully structured
play-like activities and games which focus on specific lan-
guage functions, notions, structures, sounds or skills.

In English Second Language, there is a rapid progression in
the challenges to and demands on teaching and learning from
Grade 1 to Grade 4. Few learners start from scratch: nearly all
will have acquired some English, or some sort of English,
from their home and local environment. As they get used to
the school environment and conditions of learning through-
out Grade 1, they will be better placed to apply English to the
school situation. As they progress through Grades 2 and 3,
the subject will focus closely on developing what they need
to use in English as a medium of instruction in Grade 4, but in
an engaging and motivational way. Progress in Grade 4 will
be the most demanding since this is the year of transition to
English as the medium of instruction. Exposure to English
during Grade 4 will be much greater than before, since it will
be in all subjects. However, teachers must support learners
through the transition by code-switching with the Home lan-
guage/First Language whenever the transition to English is
not experienced as a positive learning challenge, but is too
abrupt or demanding and to the detriment of learning, For
this reason, Grade 4 is largely a consolidation year in other
subjects, but in English Second Language it is a year of both
consolidation and extension. It is to be expected that most
learners will not experience the transition from the Home lan-
guage to English as easy, especially in the beginning, hence
the importance of reinforcement and building confidence in
what they learn as they go through Grades 1-3.

Giving special attention to the contrasts between the home
languages of each leaner and English is a special feature of
the subject in this phase, but cannot be prescribed in detail in
the syllabus.  The great majority of learners have an African
language background, either from the Khoe family of lan-
guages (Khoekhoegowab and the San languages) or from
the Bantu family of languages (Otjiherero, Oshikwanyama,
Oshindonga, Romanyo, Setswana, Silozi, Thimbukushu).  The
sounds, rhythm, structures and concept formation of these
languages often contrast greatly to English. Some learners
have a first language from the same family of languages as
English (Afrikaans and German, within the Germanic group)
and thus have a much greater degree of similarity with Eng-
lish.   The choice of which sounds and grammatical struc-
tures need to be practised most in the classroom will therefore
depend on analyzing what is most difficult for the learners
according to their language background. For all speakers of
an African language, it is the rhythm and intonation of Eng-
lish which is most important and most difficult to get right:
which syllable has the main stress, and if the voice goes up,
down or remains the same in questions and statements. Which
English sounds are unfamiliar to the learners will vary ac-
cording to the home language: e.g. for some, the distinction
between r and l will be new, or v, w, or t, d and th; for others it
will be the difference in pronouncing the same letters, such
as the –lm combination; and so on. The same applies to gram-
matical structures e.g. she/he where only one pronoun would
be used for both in the home language.

The balance between the skills of Listening and Speaking,
Reading and Writing, is weighted towards Listening, Speak-
ing and Reading in this phase. Handwriting skills as such are
taught in the medium of the First Language/Home language
and are transferable to writing English. The orthography of
the African languages is based on the same Latin alphabet as
the European languages, so the formation of letters is the
same. However, each language has some combinations of
letters which are unique, and special attention should be given
to practising writing those combinations of letters in English
which contrast to those in the home language. This should
be done as they arise from the English that learners are famil-
iar with already and use in the classroom, or which is new to
them.

In Grade 1, the main emphasis is on listening and speaking
and very little reading or writing is attempted. Only as read-
ing and writing skills are developed in the First Language in
Grades 2 and 3 will they gain more place in English, and learn-
ers should be encouraged to read extensively and to write freely.

5. GENDER ISSUES

Teachers should be aware that girls tend to develop quicker
and tend to be more proficient in language than boys, and
that females and males have differences in the way they use
language. These differences can be used as a resource in the
classroom by mixing girls and boys together in groups in
language lessons. The language subjects are also the les-
sons where much of the time is used on value issues: identity,
feelings, choices, conflicts, and questions. The different pat-
terns of thinking about values, which males and females tend
to have, can be used to enrich each other, in a similar way.

All materials should be analysed to ensure that they promote
gender equity, and boys and girls should be treated equally,
and brought up to treat each other equally.

6. LOCAL CONTEXT AND CONTENT

English is the language of globalisation, and English is present
the everyday life of the learners: in advertisements, signs,
posters, labels, packaging, popular culture (especially in pop
songs, TV programmes, radio, the Internet), cartoons, com-
ics, newspapers and magazines. It has become an integrated
part of the learners’ culture to a greater or lesser degree, even
in the remotest areas of the country. Youth and adults know-
ingly and playfully mix English words or idioms with their
home language. This means that the teacher has ample op-
portunity to use what the learners have already acquired from
their immediate environment to create a connection between
the English they know or are aware of, and the English they
need for school.  It is only by developing awareness of how
English can be used to assert local culture and context, that
the negative effects of language globalisation through Eng-
lish can be counteracted.

The teacher should refer to and use the local context to show
how words and ways of expressing oneself which are new to
the learners can be used to describe the world around them,
as well as introducing the wider world beyond the immediate
and local. What children and young people identify with in
their own sub-cultures is part of the local context and content
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for the learners.  There is a rich store of children’s culture in
English with which the learners can identify and which the
teacher can tap into: song, games, rhymes, jokes (although
some humour requires a sophisticated level of language and
cultural understanding), cartoons, comics and the pop cul-
ture in general. However, this should be done is such a way
that it does not oppose or threaten the learners’ own home
culture, or the process of cultural alienation will be set in
motion. Through a balance between relevance to local con-
text and content, and identifying with those aspects of the
English language culture which appeal to them, the learners
can find out how to “be themselves” in English.

7. APPROACH TO TEACHING AND LEARNING

The approach to teaching and learning is learner-centred.
This approach ensures optimal quality of learning when the
following principles are put into practice.

The aim is to develop learning with understanding, and the
skills and attitudes to contribute to the development of soci-
ety. The starting point for teaching and learning is the fact
that the learner brings to the school a wealth of knowledge
and social experience gained continually from the family, the
community, and through interaction with the environment
and also from own experiences in school. Learning in school
must involve, build on, extend and challenge the learner’s
prior knowledge and experience.

Learners learn best when they are actively involved in the
learning process through a high degree of participation, con-
tribution and production. At the same time, each learner is an
individual with his/her own needs, pace of learning, experi-
ences and abilities. The teacher must be able to sense the
needs of the learners, the nature of the learning to be done,
and how to shape learning experiences accordingly. Teach-
ing strategies must therefore be varied but flexible within well-
structured sequences of lessons. The performance
background of learners in previous Grades will assist the
teacher in the planning for teaching to suit the learners better.

The teacher must decide, in relation to the learning objec-
tives and competencies to be achieved, when it is best to
convey content directly; when it is best to let learners dis-
cover or explore information for themselves; when they need
directed learning; when they need reinforcement or enrich-
ment learning; when there is a particular progression of skills
or information that needs to be followed; or when the learn-
ers can be allowed to find their own way through a topic area
of content. In Grade 4 there will be more opportunities to do
this than was the case during the previous years since learn-
ers will have more skills and background.

Work in groups, in pairs, individually, or as a whole class
must therefore be organised as appropriate to the task in
hand. Co-operative and collaborative learning should be en-
couraged wherever possible. In such cases, tasks must be
designed so that pair and group work is needed to complete
it, otherwise the learners will not see any relevance in carry-
ing out tasks together. As the learners develop personal, so-
cial and communication skills, they can gradually be given
increasing responsibility to participate in planning and evalu-
ating their work, under the teacher’s guidance.

The communicative approach is to be used in teaching Eng-
lish as a Second Language. Emphasis is put on creating small
situations where it makes sense to learn or practise the lan-
guage function to be mastered. Listening activities are an
important foundation for all the other skills. Guessing what
might be said, or what is missing, and anticipating what might
come next in a story or dialogue, are amongst the techniques
which stimulate language development. Short, structured dia-
logues and role-plays will be used frequently to transform
passive into active vocabulary. There should be a wide vari-
ety of reading texts at the appropriate level available in the
classroom, so that learners can develop a culture of reading
in English as well as in the First Language. Much of the lan-
guage skills developed in the home language can be trans-
ferred to English as a Second Language, but within a more
restricted range of vocabulary and grammar.

Some formal teaching will be necessary but should be used
selectively. Focussed exercises on difficult sounds in con-
text, or on particular grammar points which are difficult owing
to contrasts to the home language, may be needed for sup-
port. However, errors are not necessarily a reflection of a lack
of ability, rather, they are ways of trying out the language,
and remedial exercises should be part of a process of devel-
opment. Since being able to write English legibly and with
reasonable speed and rhythm are necessary to be able to
continue in the next phase of education, some attention can
be given to formal techniques of handwriting in Grade 4 if
lack of handwriting skill limits ease of writing in English. The
same demands on legibility should be made in English as in
the First Language throughout the phase.

Although few schools have computers available for use by
learners, teachers should develop awareness amongst learn-
ers of present-day information technologies and the need to
know English to be able to use them. Some learners will have
computers in their homes, and they are widely used in shops,
banks and offices. In stories, which they read, or from pic-
tures and in discussions, some basic information on comput-
ers and other information technologies can be shared. Those
schools that have access to computers should encourage
learners to work with them in English, e.g. in developing book-
lets of their own work.

8. SKILLS TO BE ACQUIRED

Listening and Speaking

Listen, respond, identify sounds, perform oral instructions,
demonstrate understanding, Incidental, informal and formal
speaking, exercise sounds and phonics, recite rhymes and
sing songs, informal and formal vocabulary development and
application, good use of language structures, tell own stories
and convey factual information.

Reading

Establish good reading habits and approaches, incidental
reading, formal reading, read unprepared sentences and para-
graphs, show enjoyment in reading and appreciate books,
use reading skills to relax, learn and collect information from
books and other material.
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Writing

Develop confidence in writing, use language structures, punc-
tuation and spelling without serious errors, write about own
experiences, do creative writing, write factually.

9. CROSS-CURRICULAR ISSUES

In the Lower Primary Phase the content matter used for lan-
guage and literacy consists of themes from Environmental
Studies and from Religious and Moral Education. It is impor-

Natural Environ-
ment:
Impact of human
behaviour on wa-
ter, plants, weather

Caring for our en-
vironment
Healthy eating;
Health services;
Behaviour to-
wards and care for
relatives/friends/
neighbours

Impact of settle-
ments on the envi-
ronment

Culture: Customs
and religious cer-
emonies
Traditional stories
The right to shel-
ter, clean water &
environment, food
and education

Environmental
Education

HIV and AIDS
Education

Population
Education

Human Rights
and Democracy
Education

Talking, listening
to and reading
stories, creative
writing about the
environment

Talking, listening
to and reading
stories, creative
writing about
health, caring, ill-
ness, death

Talking, listening
to and reading
stories, creative
writing about fami-
lies

The right to one’s
own language;
talking, listening
to and reading
stories, and writ-
ing in one’s own
language

Data handling:
Picture graphs –
consumption of
water per week

Data handling:
P i c t o g r a p h s ;
Time; Money

Data handling:
Picture graphs –
boys and girls in
the class/family

Data handling:
Picture graphs

Collage, using ma-
terials from the en-
vironment; visual
art, songs and
drama about the
environment

Drawing, painting,
songs, drama,
about HIV and
AIDS, and about
one’s own feel-
ings about it

Population issues
e x p r e s s e d
through drawing,
music, drama

Visual art, songs,
music, drama
about Human
Rights, Children’s
Rights, Rights of
the Girl Child; ex-
pressing oneself
freely

Stories about the
creation and envi-
ronment; environ-
mental values
education

Stories about care,
comfort and heal-
ing of sick people;
the value of life
and the individual

Customs, beliefs
and values of

The right to free-
dom of religion

Cross-Curricu-
lar Issue

Environmental
Studies

Language Mathematics Arts Religious &
Moral Education

tant to develop vocabulary and concepts in English with the
themes of other subject areas. This will make learning mean-
ingful and put all learning into context.

The main cross-curricular issues, which are integrated
throughout the curriculum in all phases, are Population Edu-
cation, HIV and AIDS education, Human Rights and Democ-
racy education, and Environmental Awareness:

10. OUTLINE OF LEARNING CONTENT

See pages 54 to 59.

11. ASSESSMENT

Assessment English Second Language in the Lower Primary
Phase includes informal less structured and more structured
continuous assessment, done during normal classroom ac-
tivities. Continuous assessment is most important for follow-
ing the learner’s progress and giving feedback on an ongoing
basis. The main purpose of assessment will be to obtain as
reliable a picture as possible for the learners’ progress and
level of achievement in relation to the competencies. Assess-
ment information will be used to:

• Inform the learner and her/his parents of progress and
achievements

• Inform the teacher of problems in the learning process and
guide compensatory teaching

• Evaluate the teaching/learning process in order to adapt
methods and materials to the individual progress and needs
of each learner to continually improve the working atmos-
phere and achievements of the class.

A broad range of informal assessment procedures should be
used, such as practical tasks, observational techniques, in-
formal questioning, discussion and peer assessments, etc.
Assessments must be related to the objectives for each topic
and may include individual, pair and group activities. The
learners’ participation and involvement and their contribu-
tions to group work must also be taken into account. At each
step of the learning process, the teacher must be sure that the
learners are achieving the basic competencies.
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In addition to ongoing informal less structured continuous
assessment, there should also be more structured continu-
ous assessments. At the end of each term an average grade
for the continuous assessment done should be recorded and
reported to the learners and parents.

The levels of grading are:

A: The learner is outstanding and has achieved all the com-
petencies exceptionally well.

B: The learner has achieved all the competencies very well.

C: The learner has achieved all the competencies satisfacto-
rily.

D: The learner has achieved most of the basic competencies.

E: The learner has achieved only a few of the basic compe-
tencies.

Points, ranging from 5=A to 1=E, should be used to average
out marks and then converted into letter grades.

No percentage marks are being used at this level.

12. SYLLABUS GLOSSARY FOR LOWER PRIMARY
PHASE: ENGLISH SECOND LANGUAGE

NB: The meanings given here apply to the word in the con-
text of this syllabus only, and not necessarily to any other
context.

Code switching – switching between the language (=code)
of the home language and the language (=code) of English

Second Language e.g. explaining something in the one lan-
guage first and then repeating it in the other, to make sure
the learners understand

Communicative teaching – an approach to teaching and
learning language by creating as authentic communication
situations as possible and using the language itself, rather
than learning formal knowledge of the language (knowing
and communicating through the language, rather than know-
ing about the language)

Functional curriculum – in language subjects, the language
to be learnt is selected according to the specific functions
and communication situations that the learners are to per-
form

Language structures – the grammar and syntax of the lan-
guage

Notional curriculum – in language subjects, linked to the
functional curriculum, and therefore sometimes called the
functional-notional curriculum. It is the organisation of
the language needed according to concepts or notions (e.g.
greetings, questioning and enquiring, opinions, emotions,
argumentation, time, space, action/state, things/abstracts,
etc.), rather than by grammatical structure

Phonics – method to teach reading by recognising the sounds
that letters or combinations of letters represent

Syntax – the construction of phrases, sentences and para-
graphs
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1. INTRODUCTION

This syllabus describes the intended learning and assess-
ment for Mathematics in Grades 1 to 4. As a subject, Math-
ematics is within the mathematical area of learning in the
curriculum, but has thematic links to other subjects across
the curriculum. In the mathematical area of learning, learners
understand and master a variety of mathematical skills, knowl-
edge, concepts and processes, in order to investigate and
interpret numerical and spatial relationships and patterns that
exist in the world. It helps learners develop conciseness and
logical and analytical thinking, and to apply them to other
areas of learning and real life.

Under optimal circumstances, this subject would need 8 (Grade
1 and 2) and 9 (Grade 3 and 4) periods per week.

2. RATIONALE

Mathematics is a necessary tool within technology and sci-
ence and other areas of life in society. Knowledge of Math-
ematics is also part of our culture. Mathematics can be used
to convey precise information, and such information presup-
poses that the recipient has some understanding and know-
ledge of the subject. We need mathematical knowledge and
skills in order to solve many everyday tasks, and to take care
of personal interests and duties. It contributes to the devel-
opment of logical and scientific thinking. It provides pleasure
and satisfaction when learners solve problems and enjoy
number games. Mathematics aims to promote the following:

• To develop a functional numeracy and mathematical think-
ing;

• To develop positive attitudes toward Mathematics;

• To enable learners to acquire the basic number concepts
and numerical notation;

• To enable learners to understand and master mathematical
concepts and operations;

• To enable learners to apply Mathematics in everyday life.

3. COMPETENCIES AND LEARNING OUTCOMES

On entry to the Lower Primary Phase in Grade 1, all learners
should be socially, emotionally, cognitively and physically
ready to begin with the formal learning process. The basic
competencies in Computation, Measurement, Time and
Money are important competencies: if the learner has not
achieved these by the end of Grade 4, s/he will experience
great difficulties going on without repeating the year and
receiving special attention. A few learners will just be able to
mange the basic competencies, and must receive compensa-
tory teaching through adapted teaching approaches, adapted
materials, and assistance from peers.

A very small number of learners have special educational
needs to a degree which requires greater individual attention
or resources. Some will have handicaps, which do not neces-
sarily limit cognitive and affective learning and development
(visually impaired, hearing impaired, physically handicapped).
Learners with Down syndrome, other forms of mental handi-
cap, or Attention Deficit Disorder, will have very differing
competency profiles. Teaching, materials and assessment for
these learners will be more specifically adapted in inclusive
classes.

Learning Outcomes

On completing Grade 4, the learners can solve simple prob-
lems in everyday contexts by adding, subtracting, multiply-
ing and dividing, estimating and measuring, within a limited
number range.

4. PARTICULAR FEATURES OF THE SUBJECT AT THIS
PHASE

Numeracy is one of the two core features of primary educa-
tion, the other being literacy. Mathematics and the language
subjects are thus the most important in the curriculum in this
phase, where the foundation for irreversible literacy and nu-
meracy is laid. Therefore, the syllabus is built around the
basic competencies in computation, measurement, time and
money related to the learner’s everyday situations. Geometry
is the mathematical understanding of space and in this phase
consists of understanding basic shapes in the learner’s envi-
ronment. The themes of problem solving, number patterns
and data handling are ways of working with, understanding,
and communicating about and through Mathematics. The
learners’ mastery of Mathematics will grow as they begin to
see the patterns of Mathematics and learn to handle data.

5. SUMMARY OF BASIC COMPETENCIES TO BE AC-
QUIRED

6. LINKS TO OTHER SUBJECTS AND CROSS-CURRICU-
LAR TEACHING

The content matter in the Lowe Primary Phase is based on the
themes in Environmental Studies. It is important to synchro-
nise topics in all subject areas with the development of vo-
cabulary and concepts in language lessons, in the case of
Mathematics so that the learners can understand Mathemat-
ics and see how Mathematics relates to everyday life. The
main cross-curricular issues integrated across and through-

• Number Concept
- Counting
- Numbers
- Subitising
- Doubling and halving
- Number patterns
- Regrouping
- Ordering and compar-

ing
- Odd and Even
- Decade
- Decomposition of num-

bers

• Problem Solving
- Solving problems in

context

• Computation
- Addition
- Subtraction
- Multiplication
- Division
- Multi-step problems

- Fractions

• Measurement
- Estimating
- Measuring
- Comparing
- Ordering

by length, mass and ca-
pacity

- Time
Passage of time

- Money
Namibian currency

• Geometry
- Geometrical figures

• Data Handling
- Pictographs
- Bar graphs
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Natural Environ-
ment:
Impact of human
behaviour on wa-
ter, plants, weather

Caring for our en-
vironment
Healthy eating;
Health services;
Behaviour to-
wards and care for
relatives/friends/
neighbours

Impact of settle-
ments on the envi-
ronment

Culture: Customs
and religious cer-
emonies
Traditional stories
The right to shel-
ter, clean water &
environment, food
and education

Environmental
Education

HIV and AIDS
Education

Population
Education

Human Rights
and Democracy
Education

Talking, listening
to and reading
stories, creative
writing about the
environment

Talking, listening
to and reading
stories, creative
writing about
health, caring, ill-
ness, death

Talking, listening
to and reading
stories, creative
writing about fami-
lies

The right to one’s
own language;
talking, listening
to and reading
stories, and writ-
ing in one’s own
language

Data handling:
Picture graphs –
consumption of
water per week

Data handling:
P i c t o g r a p h s ;
Time; Money

Data handling:
Picture graphs –
boys and girls in
the class/family

Data handling:
Picture graphs

Collage, using ma-
terials from the en-
vironment; visual
art, songs and
drama about the
environment

Drawing, painting,
songs, drama,
about HIV and
AIDS, and about
one’s own feel-
ings about it

Population issues
e x p r e s s e d
through drawing,
music, drama

Visual art, songs,
music, drama
about Human
Rights, Children’s
Rights, Rights of
the Girl Child; ex-
pressing oneself
freely

Stories about the
creation and envi-
ronment; environ-
mental values
education

Stories about care,
comfort and heal-
ing of sick people;
the value of life
and the individual

Customs, beliefs
and values of

The right to free-
dom of religion

Cross-Curricu-
lar Issue

Environmental
Studies

Language Mathematics Arts Religious &
Moral Education

out the curriculum in all phases, are Population Education,
HIV and AIDS education, Human Rights and Democracy, and
Environmental learning. These are anchored in the syllabuses
of various subjects, where the theme corresponds with the

subject content.  Mathematics can be used to support learn-
ing in these cross-curricular issues as well as the themes of
Environmental Studies (see chart in the curriculum overview).

7. GENDER ISSUES

The Lower Primary Phase promotes equality of opportunity
for males and females, enabling both sexes to participate
equally and fully. Teachers should know and understand how
to treat learners equally, and all materials should support gen-
der equity. Teachers must be aware of the ways in which
boys or girls often become favourites in classroom interac-
tion, and ensure that their role as teachers is one that pro-
motes gender equity. There are stereotype expectations that
Mathematics and science are more difficult for girls, whereas
it has been shown that the expectation that girls will not do as
well as boys becomes a self-fulfilling prophecy unless the
teacher is aware of the problem. It is also known that the way
problems are contextualised and exemplified in Mathematics
can act as a gender filter. It is essential that the Lower Primary
Phase creates motivation and confidence in girls as much as
in boys in Mathematics.

8. LOCAL CONTEXT AND CONTENT

Mathematics will be most relevant and meaningful for the
learners if it is constantly used in relation to their immediate
environment. Although Mathematics is a universal language,

it is only by local contextualisation and application that
younger learners will understand and appreciate the uses of
Mathematics. Where textbooks can only give general exam-
ples, it is up to the teacher to use local examples instead.

9. APPROACH TO TEACHING AND LEARNING

The approach to teaching and learning is based on a para-
digm of learner-centred education described in Ministry policy
documents, curriculum guides, and the conceptual framework.
This approach ensures optimal quality of learning when the
following principles are put into practice.

The aim is to develop learning with understanding, and the
skills and attitudes to contribute to the development of soci-
ety. The starting point for teaching and learning is the fact
that the learner brings to the school a wealth of knowledge
and social experience gained continually from the family, the
community, and through interaction with the environment.
Learning in school must involve, build on, extend and chal-
lenge the learner’s prior knowledge and experience.

Learners learn best when they are actively involved in the
learning process through a high degree of participation, con-
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tribution and production. At the same time, each learner is an
individual with his/her own needs, pace of learning, experi-
ences and the learner is an individual with his/her own needs,
pace of learning, experiences and abilities, The teacher must
be able to sense the needs of the learners, the nature of the
learning to be done, and how to shape learning experiences
accordingly. Teaching strategies must therefore be varied but
flexible within well-structured sequences of lessons.

The teacher must decide, in relation to the learning objec-
tives and competencies to be achieved, when it is best to
convey content directly; when it is best to let learners dis-
cover or explore information for themselves; when they need
directed learning; when they need reinforcement or enrich-
ment learning; when there is a particular progression of skills
or information that needs to be followed; or when the learn-
ers can be allowed to find their own way through a topic or
area of content.

Working in groups, in pairs, individually, or as a whole class
must therefore be organised as appropriate to the task in
hand. Co-operative and collaborative learning should be en-
couraged wherever possible. In such cases, tasks must be
designed so that pair or group work is needed to complete it,
otherwise the learners will not see any relevance in carrying
out tasks together. As the learners develop personal, social
and communication skills, they can gradually be given in-
creasing responsibility to participate in planning and evalu-
ating their work, under the teacher’s guidance.

In the introductory stages of the first year, emphasis should
be given to making the first steps in Mathematics. These
include using language to identify a problem, understanding
that concrete objects and symbols can represent things, se-
quence, using the first five numbers, counting, becoming
aware of spatial and sequential relationships (left/right, first/
last, more/less, bigger/smaller, longer/shorter, in front/behind,
between/beside, etc.), using the first mathematical terms (how
many, if…then, let this represent…, compare…) and so on.
These first steps must be very concrete for the learner, using
the body, objects around them (stones, sticks, bottle tops),
memorising counting rhymes and songs, numbers (members
of a family, telephone numbers etc.), exemplifying and apply-
ing Mathematics to their immediate environment. It must be
ensured that all learners master the first steps before pro-
ceeding, and similarly throughout the phase, each new op-
eration, extension of number range or number patterns must
be understood by all learners before moving on.

Learning experiences should aim to develop the learners’ con-
cept of number and their skills in performing calculations with
numbers. They should be characterised by an atmosphere of
trust, mutual support and the sharing of knowledge. Learners
should have the opportunity to solve relevant word prob-
lems from the beginning of Grade 1 and throughout subse-
quent grades and should be encouraged to attempt to solve
these problems before seeking help. Concrete aids (e.g. bot-
tle tops) and writing materials should be freely available.

Mathematical problems should always be exemplified in a
context, which is meaningful to the learners: context-free prob-
lems only make sense to learners when they have developed

a much higher level of understanding of numbers. Flowcharts
and tables should be used frequently and activities should
relate to real life situations.  The relationship between con-
cepts and topics should continuously be developed through-
out the phase. The learners’ prior knowledge should always
be elicited before commencing with a new topic. Where rote
learning is the most appropriate (or unavoidable) method for
certain things, it should be done by means of interesting
activities (singing, rhyming, etc.) and games to motivate learn-
ers and enable learners to learn them by heart.

Particular attention must be given to ensuring that all learn-
ers achieve the basic competencies. These are in Computa-
tion and Measurement.  Each learner’s progress and
achievement in these areas must be monitored carefully, and
any learners not making progress or achieving these compe-
tencies must receive extra support from the teacher, peers,
with individualised materials, etc. Teachers should note that
although the competencies in the syllabus should be attained
by all the learners, they are not intended to limit the initiative
of the teacher or the class, and teachers are encouraged to
extend their learners beyond themselves where possible.

10. OUTLINE OF LEARNING CONTENT

See pages 67 to 88.

11. ASSESSMENT

Assessment in Mathematics in the Lower Primary Phase in-
cludes informal less structured and more structured continu-
ous assessment, done during normal classroom activities.
Continuous assessment is most important for following the
learners’ progress and giving feedback on an ongoing basis.
The main purpose of assessment will be to obtain as reliable
a picture as possible for the learners’ progress and level of
achievement in relation to the competencies. Assessment in-
formation will be used to:

• Inform the learner and her/his parents of progress and
achievements

• Inform the teacher of problems in the learning process and
guide compensatory teaching

• Evaluate the teaching/learning process in order to adapt
methods and materials to the individual progress and needs
of each learner to continually improve the working atmos-
phere and achievements of the class.

A broad range of informal assessment procedures should be
used, such as practical tasks, observational techniques, in-
formal questioning, discussion and peer assessments, etc.
Assessments must be related to the objectives for each topic
and may include individual, pair and group activities. The
learners’ participation and involvement and their contribu-
tions to group work must also be taken into account. At each
step of the learning process, the teacher must be sure that the
learners are achieving the essential competencies.

In addition to ongoing informal, less structured continuous
assessment, there should also be more structured assess-
ments. At the end of each term an average grade for the con-
tinuous assessment done should be recorded and reported
to the learners and parents.



66

Physical E
ducation

R
eligious &

 M
oral E

ducation
A

rts
E

nvironm
ental Studies

M
athem

atics
Second L

anguage
First L

anguage

The levels of grading are:

A: The learner is outstanding and has achieved all the com-
petencies exceptionally well.

B: The learner has achieved all the competencies very well.

C: The learner has achieved all the competencies satisfacto-
rily.

D: The learner has achieved most of the basic competencies.

E: The learner has achieved only a few of the basic compe-
tencies.

Points, ranging from 5=A to 1=E, should be used to average
out marks and then converted into letter grades.

No percentage marks are being used at this level.

12. SYLLABUS GLOSSARY FOR LOWER PRIMARY
PHASE: MATHEMATICS

NB: The meanings given here apply to the word in the con-
text of this syllabus only and not necessarily to any other
context.

Analytical – understanding something by separating it into
parts

Cognitive – to do with the intellect

Concept – a general idea combining common aspects of things

Concise – as briefly as possible

Convenience – the easiest

Estimate – a considered guess or rough calculation of a quan-
tity

Presuppose – build on an assumption

Reinforcement – making stronger

Sequence – following after each other in a connected way

Spatial – in relation to space

Synchronise – to make happen at the same time
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1. INTRODUCTION

This syllabus describes the intended learning and assess-
ment for Environmental Studies in the Lower Primary Phase.
As a subject, Environmental Studies integrates the Social
and Economic and Natural Scientific areas of learning in the
curriculum. The themes and topics of Environmental Studies
are content matter in all other subjects across the curriculum.

Under optimal circumstances, this subject would need 3 peri-
ods per week in Grades 1 and 2 and 5 periods per week in
Grades 3 and 4.

2. RATIONALE

As a subject, Environmental Studies integrates learning about
the natural and social environment, first and foremost related
to the learners’ immediate environment and community. The
world around us is complex and needs to be understood
holistically. Environmental Studies responds to this complex-
ity by studying content in an integrated manner. This inte-
grated approach enables learners to see society and nature
as a whole, rather than by learning about them in separate
subjects. Firstly, it involves beginning to understand past
and present human behaviour and experience, and how they
influence events, circumstances and the environment. It also
involves beginning to understand how the natural environ-
ment is composed and functions, and what our responsibility
is towards the environment. Thirdly, our own physical, men-
tal and emotional health is a meeting point between the social
and natural environment and is thus central to the subject.

Learning experiences in the social sphere help learners see
and understand the relationships between people and be-
tween people and their environments. It deals with interac-
tion within the social, civic, political, economic, cultural and
natural environments.  It helps learners to become responsi-
ble citizens in their community, and eventually their country,
continent and the world, through the development of essen-
tial knowledge, understanding, skills and attitudes. Learning
experiences in the natural scientific sphere aim at increasing
the learners’ knowledge and understanding of the physical
and biological world of which they are part. This includes
understanding how people use the natural environment to
satisfy human needs, and how the environment may be
changed in ecologically sustainable ways. Critical thinking,
investigating phenomena, interpreting data, and applying
knowledge to experimental skills are essential to understand-
ing the value and limitations of natural scientific knowledge
and methods, and their application to daily life. The combina-
tion of developing positive values and attitudes towards and
scientific knowledge about health, is of special relevance for
the individual, the family, and society as a whole.

Environmental Studies promotes the following aims in the
curriculum guide:

• 3.3.1 - develop a lively, questioning, appreciative and crea-
tive intellect, enabling learners to discuss issues rationally,
to make careful observation and analysis, to experiment, to
think scientifically, solve problems, and apply themselves
to tasks

• 3.4.3 - enable learners to obtain the knowledge and under-
standing, skills and competencies, and attitudes and val-

ues needed for their personal development, related to the
changes in Namibian society

• 3.5.1 - develop attitudes and practices and further knowl-
edge and activities which promote physical and mental
health

• 3.7.1 - promote democratic principles at school level in the
educational system, and in civil life

• 3.7.2 - develop the learners’  social responsibility towards
other individuals, family life, the community and the nation
as a whole

• 3.7.3 - promote equality of opportunity for males and fe-
males, enabling both sexes to participate equally and fully
in all spheres of society and all fields of employment

3. BASIC COMPETENCIES AND LEARNING OUTCOMES

On entry to the Lower Primary Phase, all learners will have
experiences and awareness of their social and natural envi-
ronment.  Environmental Studies will build on that experience
and awareness and develop competencies in order to achieve
the aims of the study.

Nearly all learners will be able to achieve more than a satisfac-
tory minimum in the basic competencies, some will be able to
do much better. A few learners will just be able to manage
satisfactorily, and must receive support teaching through
adapted teaching approaches, adapted materials, and assist-
ance from peers.

A very small number of learners have special educational
needs to a degree that requires greater individual attention or
resources. Some will have handicaps that do not necessarily
limit cognitive and affective learning and development (visu-
ally impaired, hearing impaired, physically handicapped).
Learners with Downs’s syndrome, other forms of mental handi-
cap, or Attention Disability Disorder, will have very differing
basic competency profiles. Teaching materials and assess-
ment for these learners will be more specifically adapted in
inclusive classes.

Learning Outcomes

On completing Grade 4, the learners can look after their own
basic health and nutrition, interact positively in the social
environment, and act responsibly towards the natural envi-
ronment.

4. PARTICULAR FEATURES OF THE SUBJECT AT THIS
PHASE

The Lower Primary Phase places most emphasis on under-
standing the local social and natural environment and ap-
plies new concepts in a known context.  The transition to
English in Grade 4 makes particularly great demands on the
learner, and most of the material in Grade 4 is therefore a
consolidation in English of what has been learnt in Grades 1-
3, with code-switching to the first language where necessary,
and some more depth in certain topics.

5. SUMMARY OF LEARNING CONTENT

The syllabus comprises three main themes: The Social Envi-
ronment, Health and Nutrition, and The Natural Environment.
However, the themes are not to be seen as separate compart-
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ments and topics should be taught across all three. In addi-
tion, teachers should note that there are certain aspects that
should not be taught as separate entities and at fixed times
during the school year. These aspects may be grouped under

the topic ‘Incidental’ as represented in the diagram below
and should be taught at appropriate times of the year or as
interest arises more spontaneously:

INCIDENTS
Birthdays and other

family events
Observations and

effects of the weather

Investigations and
surveys

Field trips and
excursions

Current affairs and
developments

Nature

Personal

Experiments

Interests

General knowledge

Visitors to school

Projects

6. THE LEARNING CONTENT: GRADES 1-4

The syllabus is not a fixed sequence for teaching the topics
within each year. While each of the topics should be thought

of as representing a series of related lessons – never a sin-
gle lesson – teachers should develop sequences according
to their knowledge of the learners and the local context.

Social Groups and Insti-
tutions
• The family as a base

social group
• One social service as

a health provider

Culture
• Culture in the family
• Symbols of national

culture

Infrastructure and
Communications
• Infrastructure and

communications in
the home and local
community

• Traffic safety
• Safety on the way to

school

Social Groups and Insti-
tutions
• Own identity in a fam-

ily group
• Local social networks
• Local sources of help

and service

Culture
• Local culture
• National culture

Infrastructure and
Communications
• Traffic safety
• Buildings
• Transport and com-

munications

Social Groups
• Family
• Other social groups
• Social service provid-

ers

Culture
• Cultural diversity
• National culture
• Public holidays mark-

ing important national
events

Infrastructure and
Communications
• Traffic safety
• Transport and com-

munications
• Housing before and

now

Our Regions
• Origins of the people

of our region
• Our family life
• Geography of our re-

gions

Culture
• The culture of our re-

gion
• Historical places and

famous people

Infrastructure and
Communications
• Means of transport

and links in our re-
gion

• Communications
• Current issues and

events in the region

The Social
Environment

GRADE 1 GRADE 4GRADE 3GRADE 2
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7. LINKS TO OTHER SUBJECTS AND CROSS-CURRICU-
LAR ISSUES

The themes and topics of Environmental Studies are extended
across the curriculum in other subjects. Environmental Stud-
ies is also the main carrier subject of the cross-curricular
themes of HIV and AIDS Education, Human Rights and De-
mocracy, Population Education and Environmental Learning.

The syllabus is a framework outlining objectives, approaches
and competencies. In the classroom, however, a different type
of syllabus can be used based on thematic webs, where a

chosen theme is studied and the material outlined in the syl-
labuses in different subjects is organised around that theme.
Thus, Mathematics will be applied to the theme being stud-
ied, and language work will focus on it, as well as Environ-
mental Studies, Arts and Religious and Moral Education (see
next page).

8. GENDER ISSUES

Including gender perspectives is important in all social
themes in order to raise awareness of gender stereotyping,
how limitations are set on gender equity, and how to promote

GRADE 1 GRADE 4GRADE 3GRADE 2

The Social
Environment
(cont.)

Health, Safety
and Nutrition

The Natural
Environment

Economic Activity
• The family as an eco-

nomic unit
• Entrepreneurship

Health and Safety
• Personal health
• Care of oneself and

others
• Personal safety as

part of well-being

Nutrition
• Healthy/unhealthy

food

Plants
• Local plants

Animals
• Domestic/wild

Weather
• Seasons

Water
• Water is life

Environmental Care
• Keep the environment

clean

Economic Activity
• Shops and markets in

our local community
• Entrepreneurship

Health and Safety
• Personal hygiene
• The senses
• Contagious diseases

Nutrition
• Preparing food
• Local food

Plants
• Basic characteristics
• Spread
• Germination

Animals
• Animals as part of the

food chain

Weather
• Seasons

Environmental Care
• Water: the most im-

portant resource

Economic Activity
• Our resources
• Crafts and factories
• Economic activities in

our rural and urban
areas

• Entrepreneurship

Health and Safety
• Infectious diseases
• HIV/AIDS

Nutrition
• Food storage and

preparation
• Fopod from Namibia

Plants
• Growth
• Identification

Animals
• Interdependence of

animals and their habi-
tat

Weather
• Interdependence of

climate and environ-
ment

Environmental Care
• Clean water

Economic Activities
• How our early people

lived
• Farming, fishing and

mining
• Entrepreneurship

Civics of our Region
• Social Groups
• How our region is

governed
• Security and social

services in our region

Health and Safety
• My body
• Growing up
• My Self
• HIV/AIDS

Nutrition
• Good nutrition

The Living World
• Living or non-living?
• The needs of living

things
• Plants as important

sources of food and
raw materials

• Animals as living
things

The Non-living World
• Materials and their

characteristics
• Water
• Soils types
• Light
• Sound

Environmental Care
• A healthy environ-

ment
• Plant and animal con-

servation
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gender equity in all spheres of life. In Science activities re-
lated to studying the natural environment, it is particularly
important for girls to feel confident from the start in order to
provide motivation to continue in Natural Science through-
out their school career and beyond.

9. LOCAL CONTEXT AND CONTENT

In the Lower Primary Phase, the content of Environmental
Studies is very largely taken from and related to the learners’
immediate environment and community, hence the name of
the subject.

10. APPROACH TO TEACHING AND LEARNING

The approach to teaching and learning is based on a para-
digm of learner-centred education described in Ministry policy
documents, curriculum guides, and the Conceptual Frame-
work document. This approach ensures optimal quality of
learning when the following principles are put into practice:

The aim is to develop learning with understanding, and the
skills and attitudes to contribute to the development of soci-
ety. The starting point for teaching and learning is the fact
that the learner brings to the school a wealth of knowledge
and social experience gained continually from the family, the
community, and through interaction with the environment.
Learning in school must involve, build on, extend and chal-
lenge the learner’s prior knowledge and experience.

Natural Environ-
ment:
Impact of human
behaviour on wa-
ter, plants, weather

Caring for our en-
vironment
Healthy eating;
Health services;
Behaviour to-
wards and care for
relatives/friends/
neighbours

Impact of settle-
ments on the envi-
ronment

Culture: Customs
and religious cer-
emonies
Traditional stories
The right to shel-
ter, clean water &
environment, food
and education

Environmental
Education

HIV and AIDS
Education

Population
Education

Human Rights
and Democracy
Education

Talking, listening
to and reading
stories, creative
writing about the
environment

Talking, listening
to and reading
stories, creative
writing about
health, caring, ill-
ness, death

Talking, listening
to and reading
stories, creative
writing about fami-
lies

The right to one’s
own language;
talking, listening
to and reading
stories, and writ-
ing in one’s own
language

Data handling:
Picture graphs –
consumption of
water per week

Data handling:
P i c t o g r a p h s ;
Time; Money

Data handling:
Picture graphs –
boys and girls in
the class/family

Data handling:
Picture graphs

Collage, using ma-
terials from the en-
vironment; visual
art, songs and
drama about the
environment

Drawing, painting,
songs, drama,
about HIV and
AIDS, and about
one’s own feel-
ings about it

Population issues
e x p r e s s e d
through drawing,
music, drama

Visual art, songs,
music, drama
about Human
Rights, Children’s
Rights, Rights of
the Girl Child; ex-
pressing oneself
freely

Stories about the
creation and envi-
ronment; environ-
mental values
education

Stories about care,
comfort and heal-
ing of sick people;
the value of life
and the individual

Customs, beliefs
and values of

The right to free-
dom of religion

Cross-Curricu-
lar Issue

Environmental
Studies

Language Mathematics Arts Religious &
Moral Education

Learners learn best when they are actively involved in the
learning process through a high degree of participation, con-
tribution and production. At the same time, each learner is an
individual with his/her own needs, pace of learning, experi-
ences and abilities. The teacher must be able to sense the
needs of the learners, the nature of the learning to be done,
and how to shape learning experiences accordingly. Teach-
ing strategies must therefore be varied but flexible within well-
structured sequences of lessons.

The teacher must decide, in relation to the learning objec-
tives and competencies to be achieved, when it is best to
convey content directly, when it is best to let learners dis-
cover or explore information for themselves, when they need
directed learning, when they need reinforcement or enrich-
ment learning, when there is a particular progression of skills
or information that needs to be followed, or when the learners
can be allowed to find their own way through a topic or area
of content. Work in groups, in pairs, individually, or as a
whole class must therefore be organised as appropriate to
the task in hand. Co-operative and collaborative learning
should be encouraged wherever possible.  In such cases,
tasks must be designed so that pair or group work is needed
to complete it, otherwise the learners will not see any rel-
evance in carrying out tasks together. Project work in groups
can be used frequently as the learners develop social skills.
As the learners develop personal, social and communication
skills, they can gradually be given increasing responsibility
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to participate in planning and evaluating their work, under
the teacher’s guidance.

Because of the language transition in Grade 4, more time
should be spent working in depth with each topic. The natural
environment component has less emphasis on accumulating
facts and more on enquiry activities. Such activities do not
require specialised equipment: everyday objects and materi-
als are much more suitable for Lower Primary teaching. Hands-
on activities stimulate exploratory talk among learners. That
assists in developing and practising the language needed for
understanding. The social environment component needs
more discursive language and time should be spent assisting
learners in being able to express what they think.

11. OUTLINE OF LEARNING CONTENT

See pages 96 to 115.

12. ASSESSMENT

Assessment in Environmental Studies in the Lower Primary
Phase includes informal less structured and more structured
continuous assessment, done during normal classroom ac-
tivities. Continuous assessment is most important for follow-
ing the learner’s progress and giving feedback on an ongoing
basis. The main purpose of assessment will be to obtain as
reliable a picture as possible for the learners’ progress and
level of achievement in relation to the competencies. Assess-
ment information will be used to:

• Inform the learner and her/his parents of progress and
achievements

• Inform the teacher of problems in the learning process and
guide compensatory teaching

• Evaluate the teaching/learning process in order to adapt
methods and materials to the individual progress and needs
of each learner to continually improve the working atmos-
phere and achievements of the class.

A broad range of informal assessment procedures should be
used, such as practical tasks, observational techniques, in-
formal questioning, discussion and peer assessments, etc.
Assessments must be related to the objectives for each topic
and may include individual, pair and group activities. The
learners’ participation and involvement and their contribu-
tions to group work must also be taken into account. At each
step of the learning process, the teacher must be sure that the
learners are achieving the basic competencies.

In addition to ongoing informal less structured continuous
assessment, there should also be more structured continu-
ous assessments. At the end of each term an average grade
for the continuous assessment done should be recorded and
reported to the learners and parents.

The levels of grading are:

A: The learner is outstanding and has achieved all the com-
petencies exceptionally well.

B: The learner has achieved all the competencies very well.

C: The learner has achieved all the competencies satisfacto-
rily.

D: The learner has achieved most of the basic competencies.

E: The learner has achieved only a few of the basic compe-
tencies.

Points, ranging from 5=A to 1=E, should be used to average
out marks and then converted into letter grades.

No percentage marks are being used at this level.

13. SYLLABUS GLOSSARY FOR LOWER PRIMARY
PHASE: ENVIRONMENTAL STUDIES

NB: The meanings given here apply to the word in the con-
text of this syllabus only and not necessarily to any other
context.

Adolescent – a person between childhood and maturity

Adoption – to take a child into a family as a son or daughter

Amplitude – the greatest distance from resting of a plucked
string; the greatest height of a sound wave

Domesticated – of animals, tame or household

Ecocycle – the cycle of the interdependence of living things
and the natural environment

Foster – to promote growth and development

Frieze – patterned ornamental strip on a wall

Germinate – to make seeds grow

Holistic – treatment of any subject as a unified and inte-
grated system

Hygiene – the science of the maintenance of health

Hypothesize – to formulate an idea to be tested

Infrastructure – man-made structures such as roads, build-
ings and communications

Mammals – vertebrates whose females feed their young with
milk from the mammary glands

Nuances – subtle but important differences in meaning

Nutrition – intake of food; study of food intake

Pedestrian – a person who walks in traffic

Phenomenon – anything perceived as an occurrence or fact
by the senses

Properties – characteristic features of a thing

Resonance – sound vibrating through the air or a substance

Symbol – an object or image representing a deeper meaning

Utility – usefulness
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1. INTRODUCTION

This syllabus outlines the intended learning for Arts in the
Lower Primary Phase. As a subject, Arts is within the aes-
thetic area of learning in the curriculum, but has thematic and
methodological links to other subjects across the curriculum.
Under optimal circumstances, this subject would need 3 peri-
ods per week.

2. RATIONALE

Arts promote the balanced growth, socialisation and devel-
opment of the creative ability of a learner. The subject area is
a means through which the process of unfolding, stimulating
and capturing the learner’s imagination and self-expression
takes place. Through this subject area learners explore their
inner selves, their environment, and make discoveries about
communication through arts media. The Arts Syllabus for the
Lower Primary Phase aims at introducing the basic concepts
of the arts without losing sight of the interconnectedness of
activities, developing a spirit of enquiry and experimentation,
fostering skills of observation and creativity, and reinforcing
work in other areas of the curriculum. The syllabus provides
a broad experience-based arts curriculum for all learners. Arts
supports and enhances the skills needed in other subjects.

Arts promotes the following aims in the curriculum guide:

• 3.7.4 - enable the learners to contribute to the development
of culture in Namibia; and

• 3.7.5 - promote wider inter-cultural understanding.

Arts Education promotes cultural awareness and apprecia-
tion by:

• stimulating the learner’s imagination and creativity

• encouraging self-expression, confidence and communica-
tion with others

• fostering self-discipline, responsibility and cooperation

• initiating the development of using the arts as a means of
expression

• enhancing problem-solving skills.

3. BASIC COMPETENCIES AND LEARNING OUTCOMES

One of the most fundamental modes of human learning is
through play, imitation, music, movement and visual expres-
sion. Before they start school, learners will have a repertoire
of acquired competencies, which when refined, become artis-
tic expression. The areas where their acquired basic compe-
tencies are strongest will vary from learner to learner.

During the Lower Primary Phase nearly all learners will be
able to achieve more than a minimum level of competence,
some will be able to do much more. A few learners will just be
able to manage the minimum, and must receive support teach-
ing through adapted materials, flexible approaches, assist-
ance from peers and individual attention by the teacher.

A very small number of learners have special educational
needs to a degree that requires additional attention or re-
sources. Some will have handicaps that do not necessarily
limit cognitive and affective learning and development (visu-
ally impaired, hearing impaired, physically handicapped).
Learners with Downs Syndrome, other forms of mental handi-

cap, or Attention Disability Disorder, will have very differing
competency profiles. The arts lend themselves especially well
to developing perception and expressive skills in learners
with special educational needs. Teaching, materials and as-
sessment for these learners will be more specifically adapted
in inclusive classes.

Learning Outcomes

On completing Grade 4, the learners can participate freely in
creative activities, express themselves through art forms, and
appreciate what others communicate through the arts.

4. PARTICULAR FEATURES OF THE SUBJECT AT THIS
PHASE

Arts is first and foremost a developmental rather than incre-
mental subject, and it is difficult (nor is it desirable) to try and
prescribe a rigid progression. The content and competencies
are generic, and as the learner develops, the command of arts
expression will become more sophisticated. At this level, it is
most important to sustain and develop the learners’ interest
in expressing themselves through the arts. The formal teach-
ing of arts skills is kept to a minimum and is only given when
the learners themselves need to find a way of expressing
what they want to. Learners will explore all the art forms to-
gether to discover where their interests and aptitudes lie.

5. OVERALL PLAN OF THE SYLLABUS

The syllabus is a framework for further development at re-
gional, circuit, school and classroom level, rather than a de-
tailed specification of what to do and when. There are three
content themes in the Arts Syllabus, which go through the
whole phase:

• Participating

• Creating

• Appreciating

All four major areas of the arts – visual art, music, drama and
dance - involve these three content themes. All four areas are
worked with progressively throughout the phase. It is there-
fore up to the teacher to structure learning experiences over
the four years so that all learners develop within the three
content themes through the four major areas.

6. LINKS TO OTHER SUBJECTS AND CROSS-CURRICU-
LAR ISSUES

Visual art, music, drama and dance are always about some-
thing. That “something” will be matters of interest and con-
cern on the part of the learners, much of which is contained in
themes and topics from other subjects such as Environmen-
tal Studies, Religious Education, etc. The arts provide scope
for reflecting over and expressing feelings and thus for de-
veloping emotional as well as cognitive intelligence more than
many other subjects. Cross-curricular issues such as the en-
vironment, human rights, and democracy are main concerns
of learners. The HIV and AIDS pandemic with widespread
illness and death is one area where arts can help learners deal
with difficult reactions and feelings, and to gradually work
through these to build empathy with the victims, and self-
confidence, assertiveness, and hope for themselves, and sup-
port for others.
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Role-play, mime, dramatisation and artwork are used as part
of learner-centred teaching methods in other subjects. De-
veloping the learners’ skills in these areas in arts will help
improve their learning when using them in other subjects and
thus enhance learning across the curriculum.

7. GENDER ISSUES

Gender issues are not only a topic to be dealt with through
artistic expression, but also through how the work is organ-
ised. Boys and girls have different ways of perceiving and
reacting to the world around them, and by working together
in arts they can enrich one another’s ways of understanding
and expressing themselves.

8. LOCAL CONTEXT AND CONTENT

By taking the learners’ own interests and questions as a point
of departure, much of arts education will take on local con-
tent. The arts also provide many opportunities for contact
with local artists, performers and craftspersons. African tra-
ditions in music and dance are strong in some areas of Na-
mibia, and close links with the community should make it
possible to use local instructors.

9. APPROACH TO TEACHING AND LEARNING

The approach to teaching and learning is based on a para-
digm of learner-centred education described in Ministry policy
documents, curriculum guides, and the conceptual framework.

Natural Environ-
ment:
Impact of human
behaviour on wa-
ter, plants, weather

Caring for our en-
vironment
Healthy eating;
Health services;
Behaviour to-
wards and care for
relatives/friends/
neighbours

Impact of settle-
ments on the envi-
ronment

Culture: Customs
and religious cer-
emonies
Traditional stories
The right to shel-
ter, clean water &
environment, food
and education

Environmental
Education

HIV and AIDS
Education

Population
Education

Human Rights
and Democracy
Education

Talking, listening
to and reading
stories, creative
writing about the
environment

Talking, listening
to and reading
stories, creative
writing about
health, caring, ill-
ness, death

Talking, listening
to and reading
stories, creative
writing about fami-
lies

The right to one’s
own language;
talking, listening
to and reading
stories, and writ-
ing in one’s own
language

Data handling:
Picture graphs –
consumption of
water per week

Data handling:
P i c t o g r a p h s ;
Time; Money

Data handling:
Picture graphs –
boys and girls in
the class/family

Data handling:
Picture graphs

Collage, using ma-
terials from the en-
vironment; visual
art, songs and
drama about the
environment

Drawing, painting,
songs, drama,
about HIV and
AIDS, and about
one’s own feel-
ings about it

Population issues
e x p r e s s e d
through drawing,
music, drama

Visual art, songs,
music, drama
about Human
Rights, Children’s
Rights, Rights of
the Girl Child; ex-
pressing oneself
freely

Stories about the
creation and envi-
ronment; environ-
mental values
education

Stories about care,
comfort and heal-
ing of sick people;
the value of life
and the individual

Customs, beliefs
and values of

The right to free-
dom of religion

Cross-Curricu-
lar Issue

Environmental
Studies

Language Mathematics Arts Religious &
Moral Education

This approach ensures optimal quality of learning when the
following principles are put into practice.

The aim is to develop learning with understanding, and the
skills and attitudes to contribute to the development of soci-
ety. The starting point for teaching and learning is the fact
that the learner brings to the school a wealth of knowledge
and social experience gained continually from the family, the
community and interaction with the environment. Learning in
school must involve and extend the learner’s prior knowl-
edge and experience.

Learners learn best when they are actively involved in the
learning process through a high degree of participation, con-
tribution and production. At the same time, each learner is an
individual with his/her own needs, pace of learning, experi-
ences and abilities. The teacher must be able to sense the
needs of the learners, the nature of the learning to be done,
and how to shape learning experiences accordingly. Teach-
ing strategies must therefore be varied but flexible within well-
structured sequences of lessons.

The teacher must decide, in relation to the learning objec-
tives and competencies to be achieved, when it is best to
convey content directly, when it is best to let learners dis-
cover or explore information for themselves, when they need
directed learning; when they need reinforcement or enrich-
ment learning; when there is a particular progression of skills
or information that needs to be followed, or when the learners
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can be allowed to find their own way through a topic of area
of content.

Work in groups, in pairs, individually or as a whole class
must therefore be organised as appropriate to the task in
hand. Wherever possible, co-operative and collaborative
learning should be encouraged and in such cases, tasks must
be designed so that pair or group work is needed to complete
it: otherwise, the learners will not see any relevance in carry-
ing out tasks together.  As the learners develop personal,
social and communication skills, they can gradually be given
increasing responsibility to participate in planning and evalu-
ating their work, under the teacher’s guidance.

The objective of arts education is to introduce the various
media of music, dance, drama and visual art as ways of ex-
pressing oneself and understanding the world. Teachers can
select from a range of options and specialities and can add to
the content where necessary. From the many varied activities
suggested, teachers may select those which best suit the
development of learners, and what they feel they can facili-
tate themselves, but must cover all the competencies. Within
each of the four areas and topics, due regard must be given to
starting with simpler activities in Grade 1 and gradually in-
creasing to more complex activities year by year.

Arts should be organised as at least one double, and a single
period per week, varying between the different activities. Ex-
cept where specific things have to be taught in a directed
way (e.g. songs), work should normally be organised in three
phases. Phase one, where the learners first discuss what is to
be done and how; Phase two, learners work with creating
their art (visual, drama, dance, musical); Phase three, where
each group presents/performs for the class, or art work is
displayed, and gets response and feedback from the rest of
the class. Projects, which integrate the arts such as puppet
theatre or dance drama with masks and simple costumes,
should be encouraged.

Time must be used to discuss what the learners themselves
are interested in around them. The arts can help learners ex-
plore and express their ideas, feelings and fears. They should
be encouraged to use Art to develop their identity, to express
joy and hope, and to celebrate, and also to deal with tough
issues around them.

The arts lend themselves to presentation to parents and the
community. This should be a natural extension of the learn-
ers’ presentations to each other in class but they should not
be pressed to perform or present. The arts also provide many
opportunities to bring in or visit members of the community
who are known for their skills, to expose the learners to prac-
tising artists. This should be done for motivational purposes,
and not in such a way as to give the learners a feeling that
they cannot do as well as the adults they see.

This syllabus serves as a guiding document in the Namibian
context, bearing in mind the level of training in specific sub-
ject areas, availability of teaching and learning materials, and
learners’ background and school environments. It is the proc-
ess of educating through the arts that should be emphasized,
not necessarily the arts products in themselves.

Teachers should note that the competencies do not limit the
initiative of teachers or schools and one can go beyond them.
While the syllabus content serves as a checklist for teachers,
the themes suggested in the Syllabus Guide are meant to
show how the activities can be organised, providing coher-
ence and meaning.  Teachers are advised to consult the Syl-
labus Guide frequently.

10. LEARNING CONTENT FOR GRADES 1-4

See pages 123 to 127.

11. ASSESSMENT

Assessment in the Lower Primary Phase includes informal
less structured and more structured continuous assessment,
done during normal classroom activities. Continuous assess-
ment is most important for following the learner’s progress
and giving feedback on an ongoing basis. The main purpose
of assessment will be to obtain as reliable a picture as possi-
ble for the learners’ progress and level of achievement in
relation to the competencies. Assessment information will be
used to:

• Inform the learner and her/his parents of progress and
achievements

• Inform the teacher of problems in the learning process and
guide compensatory teaching

• Evaluate the teaching/learning process in order to adapt
methods and materials to the individual progress and needs
of each learner to continually improve the working atmos-
phere and achievements of the class.

A broad range of informal assessment procedures should be
used in the Arts, for example practical tasks, observational
techniques, informal questioning, discussion and peer as-
sessments. Assessments must be related to the objectives
for each topic and may include individual, pair and group
activities, skills, ideas, processes, presentation and evalua-
tion. The learners’ participation and involvement and their
contributions to group work must also be taken into account.

The product of learning will be assessed as well as the proc-
ess, but not with as much emphasis. In terms of including
products in the assessment, teachers should look for hon-
esty, spontaneity, freshness of vision, originality and sensi-
tivity. Nonetheless, the end product in itself should not be
the deciding factor. What is of primary importance is that the
learner has gained from the experience and that part of such
art experience plays a role in the development of the whole
child. Assessment must also take into account the learners’
development. The level of competency of learners in similar
tasks should increase grade by grade according to their level
of developmental maturity.

In addition to ongoing informal less structured continuous
assessment, there should also be more structured continu-
ous assessments.

The levels of grading are:

A: The learner is outstanding and has achieved all the com-
petencies exceptionally well.

B: The learner has achieved all the competencies very well.
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C: The learner has achieved all the competencies satisfacto-
rily.

D: The learner has achieved most of the basic competencies.

E: The learner has achieved only a few of the basic compe-
tencies.

Points, ranging from 5=A to 1=E, should be used to average
out marks and then converted into letter grades.

No percentage marks are being used at this level.

12. SYLLABUS GLOSSARY FOR LOWER PRIMARY
PHASE: ARTS

NB: The meanings given here apply to the word in the con-
text of this syllabus only, and not necessarily to any other
context.

Aesthetic – of the arts: the beautiful, satisfying, and/or ap-
propriate

Aptitude – natural ability to acquire skill or knowledge

Choreography – design/plan of a dance

Coherence – fitting together; understandable

Enhance – intensify or increase in quality

Foster – to promote growth and development

Generic – common to a whole group or class of things

Incremental – increasing, adding to

Inter-cultural – sharing differences between different cul-
tures

Paradigm – a framework for understanding

Perception – become aware of something through the senses
or understanding

Percussion – creating sound by hitting something

Repertoire – all the songs or music which a person can per-
form

Resonance – sound vibrating through the air or a substance

Rigid – firm, strict, not to be changed

Sophisticated – having refined or cultured taste/habits;

Subdued (of colour) – soft, gentle, toned down

Unison – singing the same melody line together
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1. INTRODUCTION

This syllabus describes the intended learning for Religious
and Moral Education in the Lower Primary Phase. As a sub-
ject, Religious and Moral Education is within the religious
and moral area of learning in the curriculum, and has thematic
links to other subjects across the curriculum. Under optimal
circumstances, this subject needs 2 periods per week, includ-
ing assembly.

2. RATIONALE

Religion is a way of making meaning out of life. Children are
brought up in the feelings, values and relationships of their
home culture from earliest childhood, and wonder about the
mysteries of life. The aim of Religious and Moral Education is
to enable learners to understand their religious beliefs and
practices, and their values, and to accept other people and
groups whose values and religious traditions differ from their
own. Religious and Moral Education enables learners to bet-
ter understand themselves and the changing multi-cultural
world in which they are growing up. In this way the Religious
and Moral Education syllabus supports the goals set out in
the MBESC Pilot Curriculum Guide (1996), in particular the
following:

• foster the highest moral, ethical and spiritual values such
as integrity, responsibility, equality and reverence for life

• foster and promote the spiritual and religious well-being of
the learner, with due regard to the diversity and freedom of
beliefs

The aims of Religious and Moral Education are to:

• develop within the learners an awareness of belonging in a
family and community; and to foster good relationships
between home and school through encouraging the learner
to seek information from adult members of the family

• develop an awareness of the existence of worshipping com-
munities and of their importance, especially at turning points
in life such as birth, puberty, marriage and death

• promote the learner’s personal awareness of his/her be-
liefs, the learner’s sense of awe and wonder, and growing
out of this a desire to respect others, to further positive
values, and to protect and preserve nature

• encourage cross-curricular activity, in order to develop the
learners’ affective, interpersonal and psychomotor poten-
tial through creative activities, and to promote critical think-
ing and problem-solving skills through group tasks

• develop in the learners an awareness of the rights of the
child, including the right to say No, and an awareness of
their corresponding responsibilities within the household,
school and community

• provide the learners with a foundation for understanding
their own and others’ faiths on a systematic basis in later
phases of school

3. BASIC COMPETENCIES AND LEARNING OUTCOMES

On entry to the Lower Primary Phase, all learners will have
acquired some competence in religious knowledge from their
home environment.  Nearly all learners will be able to do more
than the minimum required in this phase, and some will be

able to do much more. A few learners will just be able to
manage the minimum, and must receive support teaching
through adapted materials, flexible approaches, assistance
from peers, and individual attention from the teacher. A very
small number of learners have special educational needs to a
degree which requires additional attention or resources. Some
will have handicaps which do not necessarily limit cognitive
and affective learning and development (visually impaired,
hearing impaired, physically handicapped). Learners with
Downs’s syndrome, other forms of mental handicap, or At-
tention Disability Disorder, will have very differing compe-
tency profiles. Teaching, materials and assessment for these
learners will be more specifically adapted in inclusive classes.

Learning Outcomes

On completing Grade 4, the learners would have a basic un-
derstanding of their own beliefs, are tolerant of others’, and
share common positive values.

4. PARTICULAR FEATURES OF THE SUBJECT AT THIS
PHASE

This subject must first and foremost be based on the learn-
ers’ own environment and background and their questions
and wondering about life.  To help develop their understand-
ing of religion, the syllabus draws on aspects of recognised
religions, mostly Christianity since it is so widespread in Na-
mibia, and others to a lesser extent to start with.  However, the
teacher must adapt emphasis according to which views of life
are represented in the class. Some will come from families
who are nominal or practising Christians, others might come
from other faith groups, and some will come from secular
Humanist backgrounds.  The teacher’s approach must not be
dogmatic in relation to his/her own beliefs, but ecumenical in
terms of Christian beliefs, practices and understanding, and
inter-faith in relation to other religions and value systems.

5. SUMMARY OF LEARNING CONTENT

Themes and topics as shown on the next page can be taken in
any order, except e.g. festivals at the appropriate time in the
year. Some of the topics in this syllabus are particularly suit-
able for presentation at assembly or parents’ evenings. Many
topics can lead to interesting wall displays in the classroom.
It is optional how the time is applied, depending on the needs
in a specific class/school and providing that there is reason-
able coverage of all themes, but particular attention should
be given to ensuring that there is ample time for topics of own
choice as relevant for the class.

6. LINKS TO OTHER SUBJECTS AND CROSS-CURRICU-
LAR ISSUES

Religious and Moral Education must appeal to the whole per-
son, and the subject can play an integrating role at each phase
of development. Religion normally includes cultural and moral
values, although it is not the only ground for such values.  In
this syllabus, these are especially clear in the themes of per-
sonal and social values and of human rights and democracy.
Many of the themes and topics relate to issues in Environ-
mental Studies, and arts activities are used extensively. Reli-
gious and Moral Education contributes to environmental
learning and in this way provides for every learner an under-
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standing of religious explanations of our place in the envi-
ronment: who we are, why we are here, how the world has
come into being, our responsibility towards the environment,
etc. Religious and Moral Education is a subject where some
of the more difficult issues such as reactions to and feelings
about HIV/AIDS can be given time to be dealt with through
discussion, role play, and art work. An overview is provided
in the table on the next page.

7. GENDER ISSUES

In working with every theme, issues should be seen from
both male and female points of view and what boys and girls
are concerned about and interested in.  Males and females
tend to have different ways of thinking about ethical prob-
lems, and they should enrich each others’ thinking by shar-
ing perspectives in class. The syllabus gives Biblical examples
which include both strong female roles as well as male char-
acters, and when additional Biblical episodes are selected,
positive female role models should be included.

8. LOCAL CONTEXT AND CONTENT

As far as possible in this phase, examples and issues should
be taken from the learner’s immediate community and envi-
ronment.   In general, it is important to embrace the African
context of Christianity in Namibia. Europeans and European

GRADE 1 GRADE 4GRADE 3GRADE 2

Belonging

Phases of life

The Sacred

Festivals

Social values

Religion and the
environment

Personal values

Children’s
rights and
responsibilities

Self and the community

Welcoming a baby

Sacred places and ob-
jects

Advent and Christmas

Interrelationships

What there is around us
People around us

Being at peace with one-
self

My basic rights and
responsibilities

Families in harmony and
conflict

Elders and ancestors

Special times in our
lives, and sacred time

Passover, Easter

Forgiveness and recon-
ciliation

Where our food comes
from; the beauty of na-
ture

Being at peace together

Roles and responsibili-
ties at home; at school

The community as a re-
source

New responsibilities at
adolescence

Sacred texts, music, and
art

African traditions and
religion; Palm Sunday
and Holy Week

Making our own rules
by majority decision and
following them

Trees in religious tradi-
tions

Personal values in eve-
ryday life

Training in assertive-
ness

Leadership in different
faith communities

Traditions of marriage
and what it means to be
a family

Water as a meeting-
point with God; the sym-
bolism of fire in African
and Biblical tradition;
the symbol of the cross

The temptation of Jesus
in the desert; Lent;
Ramadan

Defining honesty; Afri-
can and Biblical tradi-
tions about dishonesty

The religious basis for
protecting the environ-
ment

Jesus as a role model;
identifying needs and
action

Violence, Children’s
Rights, and responding
to violence

Topics of own choice as relevant for the class

missionaries have had difficulties in appreciating the whole-
ness of life which is deeply embedded in African culture and
understanding, and African theology has made considerable
advances as the churches have liberated themselves from
European domination. At the Foundation (Primary) Phase
level, everyday examples should be used of how the Chris-
tian faith can be interpreted, practised and enriched within an
African tradition.

9. APPROACH TO TEACHING AND LEARNING

The approach to teaching and learning is based on a para-
digm of learner-centred education described in Ministry policy
documents, curriculum guides, and the conceptual framework.
This approach ensures optimal quality of learning when the
following principles are put into practice.

The aim is to develop learning with understanding, and the
skills and attitudes to contribute to the development of soci-
ety. The starting point for teaching and learning is the fact
that the learner brings to the school a wealth of knowledge
and social experience gained continually from the family, the
community and interaction with the environment. Learning in
school must involve and extend the learner’s prior knowl-
edge and experience.

Learners learn best when they are actively involved in the
learning process through a high degree of participation, con-
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Some parents expect Religious and Moral Education to do
the work of home-based religious and moral teaching, but
Namibia is a secular state, and the state school system is not
religion-based.  Experience also shows that using school to
try and make learners more (or less) religious does not work.
Religious and Moral Education in a secular school contrib-
utes to the development of the learner by providing a better
understanding of religion and religions.  If it is done consci-
entiously in developing enquiring minds and positive val-
ues, it will enable the learners to recognise and appreciate the
importance of their home beliefs and practices for themselves,
and how they relate to those of others.

Religious beliefs provide a means of understanding and deal-
ing with things beyond our rational understanding, such as
creation, birth, life, suffering, and death.  Religious and Moral
Education lessons should be used to take up these wider
questions as the learners raise them, as well as questions the
learners have about moral and ethical issues such as fair play,
justice, friendship, loyalty, rich and poor, growing up, truth
and lies etc. The impact of the HIV and AIDS pandemic is
confronting many children and young people with illness,
suffering and death to an extent which has never been en-
countered before. Plenty of time must be given to discussing
the learners’ questions about such things, what their fears
and questions are, and especially to build hope and confi-
dence to lead a positive and meaningful life.

Natural Environ-
ment:
Impact of human
behaviour on wa-
ter, plants, weather

Caring for our en-
vironment
Healthy eating;
Health services;
Behaviour to-
wards and care for
relatives/friends/
neighbours

Impact of settle-
ments on the envi-
ronment

Culture: Customs
and religious cer-
emonies
Traditional stories
The right to shel-
ter, clean water &
environment, food
and education

Environmental
Education

HIV and AIDS
Education

Population
Education

Human Rights
and Democracy
Education

Talking, listening
to and reading
stories, creative
writing about the
environment

Talking, listening
to and reading
stories, creative
writing about
health, caring, ill-
ness, death

Talking, listening
to and reading
stories, creative
writing about fami-
lies

The right to one’s
own language;
talking, listening
to and reading
stories, and writ-
ing in one’s own
language

Data handling:
Picture graphs –
consumption of
water per week

Data handling:
P i c t o g r a p h s ;
Time; Money

Data handling:
Picture graphs –
boys and girls in
the class/family

Data handling:
Picture graphs

Collage, using ma-
terials from the en-
vironment; visual
art, songs and
drama about the
environment

Drawing, painting,
songs, drama,
about HIV and
AIDS, and about
one’s own feel-
ings about it

Population issues
e x p r e s s e d
through drawing,
music, drama

Visual art, songs,
music, drama
about Human
Rights, Children’s
Rights, Rights of
the Girl Child; ex-
pressing oneself
freely

Stories about the
creation and envi-
ronment; environ-
mental values
education

Stories about care,
comfort and heal-
ing of sick people;
the value of life
and the individual

Customs, beliefs
and values of

The right to free-
dom of religion

Cross-Curricu-
lar Issue

Environmental
Studies

Language Mathematics Arts Religious &
Moral Education

tribution and production. At the same time, each learner is an
individual with his/her own needs, pace of learning, experi-
ences and abilities. The teacher must be able to sense the
needs of the learners, the nature of the learning to be done,
and how to shape learning experiences accordingly. Teach-
ing strategies must therefore be varied but flexible within well-
structured sequences of lessons.

The teacher must decide, in relation to the learning objec-
tives and competencies to be achieved, when it is best to
convey content directly, when it is best to let learners dis-
cover or explore information for themselves; when they need
directed learning; when they need reinforcement or enrich-
ment learning, when there is a particular progression of skills
or information that needs to be followed; or when the learn-
ers can be allowed to find their own way through a topic or
area of content.

Work in groups, in pairs, individually or as a whole class
must therefore be organised as appropriate to the task in
hand. Wherever possible, co-operative and collaborative
learning should be encouraged and in such cases, tasks must
be designed so that pair or group work is needed to complete
it, otherwise, the learners will not see any relevance in carry-
ing out tasks together.  As the learners develop personal,
social and communication skills, they can gradually be given
increasing responsibility to participate in planning and evalu-
ating their work, under the teacher’s guidance.
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10. OUTLINE OF LEARNING CONTENT

See pages 135 to 145.

11. ASSESSMENT

Assessment in Religious and Moral Education in the Lower
Primary Phase includes informal less structured and more
structured continuous assessment, done during normal class-
room activities. Continuous assessment is most important
for following the learner’s progress and giving feedback on
an ongoing basis. The main purpose of assessment will be to
obtain as reliable a picture as possible for the learners’
progress and level of achievement in relation to the compe-
tencies. Assessment information will be used to:

• Inform the learner and her/his parents of progress and
achievements

• Inform the teacher of problems in the learning process and
guide compensatory teaching

• Evaluate the teaching/learning process in order to adapt
methods and materials to the individual progress and needs
of each learner to continually improve the working atmos-
phere and achievements of the class.

A broad range of informal assessment procedures should be
used, such as practical tasks, observational techniques, in-
formal questioning, discussion and peer assessments, etc.
Assessments must be related to the objectives for each topic
and may include individual, pair and group activities. The
learners’ participation and involvement and their contribu-
tions to group work must also be taken into account. At each
step of the learning process, the teacher must be sure that the
learners are achieving the essential competencies.

In addition to ongoing informal less structured continuous
assessment, there should also be more structured continu-
ous assessments.

The levels of grading are:

A: The learner is outstanding and has achieved all the com-
petencies exceptionally well.

B: The learner has achieved all the competencies very well.

C: The learner has achieved all the competencies satisfacto-
rily.

D: The learner has achieved most of the basic competencies.

E: The learner has achieved only a few of the basic compe-
tencies.

Points, ranging from 5=A to 1=E, should be used to average
out marks and then converted into letter grades.

No percentage marks are being used at this level.

12. SYLLABUS GLOSSARY FOR LOWER PRIMARY
PHASE: RELIGIOUS AND MORAL EDUCATION

NB: The meanings given here apply to the word in the con-
text of this syllabus only, and not necessarily to any other
context.

Affective – relating to feelings and emotions

Assertive – making your will or presence felt

Bar Mitzvah – Jewish ceremony to mark adult status of boys

Bath Mitzvah – Jewish ceremony to mark adult status of girls

Ceremony – a formal activity in observation of an event

Contrition – deeply felt remorse; being extremely sorry

Ecumenical – what is unifying between Christian denomina-
tions

Embedded – firmly rooted

Ethical – based on correct behaviour

Fasting – going without food or drink, partially, selectively or
entirely, for a time

Moral – about the difference between good and bad, right
and wrong

Multi-cultural – different cultures/involving various cultures

Ramadan – Muslim month of fasting

Reverence – feeling of deep respect for someone or some-
thing

Ritual – customary religious or secular ceremony

Sacred – set apart or with special meaning for a religious
purpose

Secular – non-religious

Submissive – giving in, tending towards servility

Symbol – an object or image representing a deeper meaning
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1. INTRODUCTION

This syllabus describes the intended learning and assess-
ment for Physical Education in the Lower Primary Phase. As a
subject, Physical Education is a major part of the Physical
area of learning, but has thematic links to other subjects across
the curriculum. There are three main types of learning experi-
ence in this area as a whole. The first type, which is con-
cerned with the development of psychomotor skills, is
fundamental for daily life. The second type, which includes
play, movement education, dance, and sports, is concerned
with the development of co-ordination, social skills, the aes-
thetic sense and the mastery and enjoyment of movement.
The third type, which is concerned with the development of a
positive attitude towards one’s own body, includes learning
experiences that promote an understanding about the devel-
opment of human sexuality, how the human body functions,
and how to stay healthy. The Physical Education component
of the Physical area of learning consists of fitness, games
and sports activities. Under optimal circumstances, this sub-
ject would need two periods per week and should be supple-
mented by school sports clubs and sports days.

2. RATIONALE

Physical Education, as an integral part of the general educa-
tion process, aims to make a meaningful contribution towards
improving the quality of life of young people, enabling them
to maintain a healthy lifestyle and to function effectively in
society. Physical Education promotes the following aims in
the curriculum guide:

• 3.5.1 –  develop attitudes and practices, and further knowl-
edge and activities which promote physical and mental
health; and

• 3.5.2 –  promote co-operation, positive competition, sports-
manship and fair play through participation in games and
sports.

The aims of Physical Education are:

• to develop and improve the learners’ perceptual  motor skills
through participation in a variety of movement forms (move-
ment development)

• to widen their movement experience and build up a move-
ment vocabulary through participation in a variety of move-
ment forms (movement development)

• to help maintain and develop physical fitness and efficiency
(physical development)

• to develop an understanding of good health through an
interest in and respect for their own bodies (health devel-
opment)

• to provide experiences of the joy of movement and develop
a positive attitude towards Physical Education

• to enhance emotional stability including a positive self im-
age, self-control, independence, confidence, own decision
making and creative ability, based on a well-grounded sys-
tem of values (affective / emotional development)

• to develop healthy interpersonal relationships (social de-
velopment)

• to develop an understanding of good normative behaviour
based on a healthy value system (normative development)

3. BASIC COMPETENCIES AND LEARNING OUTCOMES

All children start school with motivation to move and use
their energy, and experiences of playing games and sports.
Physical Education should build on and sustain this motiva-
tion and those experiences. Nearly all learners will be able to
achieve more than a minimum level in the competences; some
will be able to achieve much better. A few learners will just be
able to manage a minimum level, and must receive support
teaching through adapted teaching approaches and assist-
ance from peers.

A very small number of learners have special educational
needs to a degree that requires greater individual attention or
resources. Some will have handicaps that do not necessarily
limit cognitive and affective learning and development (visu-
ally impaired, hearing impaired, physically handicapped).
Learners with Downs’s syndrome, other forms of mental handi-
cap, or Attention Disability Disorder, will have very differing
competency profiles. Teaching and assessment for these learn-
ers will be more specifically adapted in inclusive classes. In-
tegrating physically handicapped learners in a positive way
in ordinary Physical Education lessons is of great importance
as a learning experience both for the non-handicapped and
for the handicapped, and is a vital contribution to integration
in society. To a great extent, gaining competence in Physical
Education activities is a question of what each individual can
achieve if they try hard whatever their aptitude and how well
they can co-operate in groups and teams, and not a question
of being measured against others.

Learning Outcomes

On completing Grade 4, the learners can participate to the
best of their ability in a variety of games, sports, and physical
activities.

4. PARTICULAR FEATURES OF THE SUBJECT AT THIS
PHASE

Grades 1-4 can be characterised as the discovery phase in
Physical Education.  The learners should discover movement
possibilities through participation in play-like movement ac-
tivities in which enjoyable, challenging, self-expressive and
self-discovery situations are created. In Grade 4 learners are
physically and emotionally developed to such an extent that
they should start with the mastering of various techniques,
and various sports skills will begin to be taught more system-
atically in Grade 4. The perspective of Physical Education is
to educate the learner holistically: physically, cognitively,
emotionally and socially. The main focus of Physical Educa-
tion, therefore, must be to educate the whole person.

5. OVERALL PLAN OF THE SYLLABUS

The syllabus consists of five themes, with a sixth optional
theme for schools that can do water activities. Most of the
activities can be carried out using simple equipment such as
sticks, poles, bean bags, rope, etc., as suggested in the teach-
er’s guide, and schools should be able to offer activities from
all five themes to give breadth and variety to Physical Educa-
tion. Time allocation should be adjusted to the situation of a
particular school, availability of facilities, interests of the learn-
ers, and areas of basic competence in Physical Education of
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the teacher and availability of other instructors from the com-
munity:

• Physical Fitness Activities

• Gymnastics-type activities

• Athletics-type activities

• Games and Sports activities

• Games in limited space

If a school has access to a swimming pool or safe swimming
water at a beach or river, and a teacher certified for life saving
to instruct and supervise, up to 10% of time can be taken
equally from all the other sections for the optional Water
Activities.

6. LINKS TO OTHER SUBJECTS AND CROSS-CURRICU-
LAR ISSUES

Physical Education contributes to the learner’s self-image,
awareness of the body, health and well-being. It also pro-
motes values such as co-operation and friendly competition.
It thus has links both to Environmental Studies and to Reli-
gious and Moral Education. Some learners might be (know-
ingly or unknowingly) HIV-positive, and it is essential both
for safety reasons and in order to avoid stigmatisation that
the class is made aware that nearly all forms of physical con-
tact with HIV-infected persons are safe, and learn what is risk
contact in the case of cuts and sores.

7. GENDER ISSUES

Boys and girls will do the same physical activities together,
and activities should be organised so that all aspects of physi-
cal, cognitive and affective development are taken into ac-
count. In this way, Physical Education will be an all-round
subject and not one where e.g. boys do more or better than
girls.

8. LOCAL CONTEXT AND CONTENT

As far as possible, games and sports known in the commu-
nity should be promoted in school. Traditional African games
and sports should be included, especially if there are skilled
instructors in the community.

9. APPROACH TO TEACHING AND LEARNING

The approach to teaching and learning is based on a para-
digm of learner-centred education as described in Ministry
policy documents, curriculum guides, and the conceptual
framework. This approach ensures optimal quality of learn-
ing when the following principles are put into practice.

The aim is to develop learning with understanding, and the
skills and attitudes to contribute to the development of soci-
ety. The starting point for teaching and learning is the fact
that the learner brings to the school a wealth of knowledge
and social experience gained continually from the family, the
community, and through interaction with the environment.
Learning in school must involve, build on, extend and chal-
lenge the learner’s prior knowledge and experience.

Learners learn best when they are actively involved in the
learning process through a high degree of participation, con-
tribution and production. At the same time, each learner is an

individual with his/her own needs, pace of learning, experi-
ences and abilities. The teacher must be able to sense the
needs of the learners, the nature of the learning to be done,
and how to shape learning experiences accordingly. Teach-
ing strategies must therefore be varied but flexible within well-
structured sequences of lessons.

In Physical Education, the teacher must decide, in relation to
the learning objectives and competencies to be achieved,
when it is best to instruct learners directly, when it is best to
let learners discover or explore activities for themselves
through problem-solving; when they need coaching, when
they need reinforcement or enrichment activities; when there
is a particular progression of skills or information that needs
to be followed, or when the learners can be allowed to find
their own way through set tasks.

Work in groups, in pairs, individually, or as a whole class
must therefore be organised as appropriate to the task in
hand. Co-operative and collaborative learning should be en-
couraged wherever possible. In such cases, tasks must be
designed so that pair or group work is needed to complete it,
otherwise the learners will not see any relevance in carrying
out tasks together. As the learners develop personal, social
and communication skills, they can gradually be given in-
creasing responsibility to participate in planning and evalu-
ating their work, under the teacher’s guidance.

The teacher must decide, in relation to the learning objec-
tives and competencies to be achieved, when it is best to
convey content directly; when it is best to let learners dis-
cover or explore information for themselves, when they need
directed learning, when they need reinforcement or enrich-
ment learning; when there is a particular progression of skills
or information that needs to be followed, or when the learners
can be allowed to find their own way through a topic or area
of content.

It is recommended that time in the first Physical Education
period of the year should be used for instruction on behav-
ioural and safety rules such as changing clothes, obeying
commands, care of apparatus, etc. before starting activities.

10. OUTLINE OF LEARNING CONTENT FOR GRADES 1-4

See pages 152 to 154.

11. ASSESSMENT

Assessment in Physical Education in the Lower Primary Phase
includes informal less structured and more structured con-
tinuous assessment. Continuous assessment is most impor-
tant for following the learner’s progress and giving feedback
on an ongoing basis. The main purpose of assessment will be
to obtain as reliable a picture as possible for the learners’
progress and level of achievement in relation to the compe-
tencies. Assessment information will be used to:

• Inform the learner and her/his parents of progress and
achievements

• Inform the teacher of problems in the learning process and
guide compensatory teaching

• Evaluate the teaching/learning process in order to adapt
methods and materials to the individual progress and needs
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of each learner to continually improve the working atmos-
phere and achievements of the class.

Assessments must be related to the objectives for each topic
and may include individual, pair and group activities. The
learners’ participation and involvement and their contribu-
tions to group work must also be taken into account. At each
step of the learning process, the teacher must be sure that the
learners are achieving the basic competencies.

In addition to ongoing informal less structured continuous
assessment, there should also be more structured continu-
ous assessments.

The levels of grading are:

A: The learner is outstanding and has achieved all the com-
petencies exceptionally well.

B: The learner has achieved all the competencies very well.

C: The learner has achieved all the competencies satisfacto-
rily.

D: The learner has achieved most of the basic competencies.

E: The learner has achieved only a few of the basic compe-
tencies.

Points, ranging from 5=A to 1=E, should be used to average
out marks and then converted into letter grades.

No percentage marks are being used at this level.

12. SYLLABUS GLOSSARY FOR LOWER PRIMARY
PHASE: PHYSICAL EDUCATION

NB: The meanings given here apply to the word in the con-
text of this syllabus only and not necessarily to any other
context.

Axis – a centre or line around which an object or body turns

Cardio- respiratory – the heart and lung system

Dodging – moving quickly to one side to avoid contact in a
game

Endurance – the ability to carry on despite hardship

Locomotor – movement of the body through space

Longitudinal – lengthwise
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