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ll-Qafas tal-Kurrikulu Nazzjonali

Dokument Konsultattiv 2

Ir-Raguni Fundamentali u I-Komponenti

Dan id-dokument jaghti introduzzjoni dettaljata ghall-isfond teoretiku li serva biex ikunu
2viluppati I-kuncetti li jispiraw il-proposti tal-Qafas tal-Kurrikulu Nazzjonali (NCF). Bis-
sahha tal-prezentazzjoni ta’ dehra generali tar-rapporti u dokumenti fundamentali li
jirrizaltaw il-kuntest tal-politika lokali flimkien mad-direzzjoni recenti tal-politika tal-UE,
dan id-dokument jintroduci lill-qarrej ghar-raguni fundamentali li mmotivat il-harsa mill-
gdid lejn il-kurrikulu eZistenti. L-ewwel tagsima tikkonkludi b’gabra fil-qosor tal-principji
ewlenin tal-NCF li taghti sommarju tal-bidliet u I-isfidi magquri previsti mill-qafas.

It-tieni tagsima ta’ dan id-dokument tipprezenta I-ghanijiet u I-principji generali li fu-
ghom hu zviluppat I-NCF u i jistghu jintlahqu u jkunu realizzati bis-sahha tal-ogsma
tat-taghlim u suggetti interkurrikulari proposti.

It-tielet u I-ahhar tagsima ta’ dan id-dokument tistieden lill-qarrej biex jirrifletti fuq I-im-
plikazzjonijiet li I-organizzazzjoni proposta tal-ogsma tat-taghlim kurrikulari ghandhom
ghall-pedagogija, il-prattika u I-proceduri ta’” evalwazzjoni.
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Messagg

Hon. Dolores Cristina

Ministru

Ministeru tal-Edukazzjoni, Xoghol

u |-Familja

lI-kuncett li |-pajjiz ikollu Kurrikulu Minimu Nazzjonali li jiggarantixxi li t-tfal kollha jkollhom
livell baziku ta’ taghlim kien introdott permezz tal-Att dwar |-Edukazzjoni tal-1988.

Hdax-il sena wara kien ippubblikat |-ewwel Kurrikulu Nazzjonali intitolat Inwelldu I-gejjieni
Flimkien. Dan kien jinkludi miri u ghanijiet li ghadhom jispiraw id-decizjonijiet li jittiehdu fil-
qasam edukattiv sal-lum. Il-hsieb baziku kien iffukat fuq l-izvilupp holistiku tal-istudent, billi
jinkoragixxi u jappoggja d-decizjonijiet tal-edukaturi biex jipprovdu edukazzjoni ta’ kwalita.

Wara |-pubblikazzjoni ta’ dak il-kurrikulu fI-1999, bdiet serje ta’ diskussjonijiet u analizi dwar
ogsma krucjali li kienu jipprezentaw sfidi li kien hemm bzonn ikunu indirizzati. Dawn kienu
jinkludu I-Edukazzjoni Inkluziva (2005), I-Edukazzjoni fi Skejjel Specjali (2005), I-Assenteizmu
(2005), L-Edukazzjoni u I-Kura minn Eta Bikrija (2006), il-Gwida tal-Karrieri (2007), it-
Transizzjoni mill-Primarja ghas-Sekondarja (2007), I|-Istrategija tal-eLearning 2008-2010,
I-Edukazzjoni Fizika (NAO, 2010).

Wara ghaxar snin ohra nhasset il-htiega li nezaminaw dak li akkwistajna, naraw fejn wasalna
u, fid-dawl tal-bidliet kbar fis-socjeta taghna u madwarna, nirrevedu I-hsieb taghna dwar
l-edukazzjoni biex nassiguraw li t-tfal kollha jirnexxu. Dan se jkun I-ewwel kurrikulu minn
meta Malta ssiehbet fl-Unjoni Ewropea u allura kienu kkonsidrati dokumenti tal-Unjoni
Ewropea marbuta ma’ dan il-qasam.

L-impjegabbilta, il-kwalita tal-hajja u t-taghlim tul il-hajja huma fil-qalba ta’ dan |-abbozz
ta’ Kurrikulu Nazzjonali li ghandu I-iskop li jaghti lit-tfal u z-zghazagh il-kompetenzi ewlenin
mehtiega biex jiffac¢jaw l-isfidi li s-suq tax-xoghol se joffri fil-futur.

Fi zmien meta Malta hierga minn krizi ekonomika li lagtet |-Ewropa u d-dinja kollha u fil-
kuntest tal-bidliet demografici u I-koezjoni socjali, dan il-gafas tal-Kurrikulu ghandu jassigura
li I-generazzjonijiet prezenti u futuri jiksbu I-hiliet li jghinuhom tul il-hajja u jassiguraw
l-izvilupp ekonomiku sostenibbli u jpoggu I-pedamenti ghal socjeta’ bbazata fuq I-gherf.

lI-mira tal-Gvern hi li t-tfal kollha gabel itemmu I-edukazzjoni obbligatorja jkunu kisbu
I-hiliet u I-kwalifici mehtiega fi skejjel li joffru ambjent attraenti ghat-taghlim. Grazzi ghall-
investiment gawwi fit-teknologija tal-informatika u fis-servizz ghall-istudenti li ged nintroducu
fil-kulleggi kollha, din ir-revizjoni tal-Qafas Kurrikulari ghandha tibdel l-istrutturi fizici ezistenti
f'opportunitajiet ghal zvilupp personali u so¢jali, inagqgas in-numru ta’ dawk li jitilqu mill-



edukazzjoni kmieni, izomm aktar nies fl-edukazzjoni formali ghall-itwal zmien possibbli,
u jaghti kreditu lit-taghlim informali u mhux formali. Bl-izvilupp tal-Qafas Nazzjonali tal-
Kwalifiki li hu marbut mal-Qafas Ewropew tal-Kwalifiki, il-Kurrikulu Nazzjonali ghandu
jiffacilita” |-access ghall-edukazzjoni oghla, I-izvilupp professjonali kontinwu u t-taghlim
ghall-adulti.

Nittama li jkollna process intensiv u komprensiv ta’ konsultazzjoni li jkun karaterizzat minn
dibattitu san bil-partecipazzjoni ta’ dawk kollha interessati li juri t-triq fejn irrid niehdu
l-edukazzjoni obbligatorja u x’decizjonijiet iridu jittiehdu biex naslu hemm u nassiguraw li
t-tfal kollha jir¢ievu edukazzjoni ta’ kwalita, kif jixirgilhom, biex jirnexxu Ikoll.

Dolores Cristina



Messagg
Prof. Grace Grima
Direttur Generali

Direttorat ghal Kwalita
u Standards fl-Edukazzjoni

Din ir-revizjoni tal-kurrikulu tohrog minn Parti Il tal-Att tal-2006 dwar |-Edukazzjoni (Emendi)
li tgieghed il-piz fuq id-Direttorat ghal Kwalita u Standards ghall-aggornament tal-Qafas
tal-Kurrikulu Nazzjonali, l-implimentazzjoni tieghu kif ukoll ghar-revizjoni tal-process ta’
implimentazzjoni f'intervalli regolari. Il-process tar-revizjoni u l-aggornament tal-Kurrikulu
Nazzjonali inkluda rapprezentanti mid-Direttorati tal-Edukazzjoni, il-Fakulta tal-Edukazzjoni,
il-Bord tal-Ezamijiet tal-MATSEC, u I-Iskejjel tal-Knisja u Indipendenti. L-abbozz tad-dokument
kien raffinat wara r-reazzjoni li dahlet wara stedina minn esperti tal-kurrikulu mill-Ministeru
tal-Edukazzjonifi New Zealand u Learning and Teaching Scotland. Dan |-abbozz tad-dokument
ged ikun ipprezentat ghal process ta” konsultazzjoni nazzjonali li warajha jkun irfinat, finalizzat
u adottat bhala I-qafas tal-kurrikulu nazzjonali.

L-abbozz tal-qafas tal-kurrikulu huwa pprezentat f'sett ta’ erba’ dokumenti konsultattivi,

jigifieri:

Dokument 1:  Sommarju Ezekuttiv

Dokument 2:  II-Qafas tal-Kurrikulu Nazzjonali - Ir-Raguni Fundamentali u I-Komponenti
Dan id-dokument jinkludi introduzzjoni dettaljata ghall-isfond teoretiku li
ispira |-kuncett tal-proposti tal-qafas tal-kurrikulu nazzjonali.

Dokument 3: Il-Qafas tal-Kurrikulu Nazzjonali - It-Tliet Cikli: is-Snin Bikrin, is-Snin
tal-Primarja u s-Snin tas-Sekondarja
Dan id-dokument jipprezenta dettalji ta’ kif il-qafas tal-kurrikulu nazzjonali
qged jipprogetta I-programm tat-taghlim li se jkun offrut lit-tfal u liz-zghazagh
fis-Snin Bikrin, is-Snin tal-Primarja u s-Snin tas-Sekondarja. Dan id-dokument
jiffoka fuq l-applikazzjoni tal-qafas fl-iskejjel u I-kulleggi.

Dokument 4:  Il-Qafas tal-Kurrikulu Nazzjonali - It-Triq ‘il Quddiem

Dan id-dokument jigbor fil-qosor ir-rakkomandazzjonijiet tal-gafas tal-kurrikulu nazzjonali u
jezamina |-implikazzjonijiet ta’ dawn ir-rakkomandazzjonijiet. Dan id-dokument jipprezenta
ideat dwar l-immaniggjar tal-bidla li hu I|-fus li fuqu jduru I-istrategiji ta’ konsultazzjoni
u implimentazzjoni li ged jippromwovi dan il-qafas. L-istrategiji ta’ konsultazzjoni u
implimentazzjoni pprezentati huma msejsa fuq gharfien tal-process tal-immaniggjar tal-bidla.

Fil-qosor il-qafas aggornat tal-kurrikulu nazzjonali jippromwovi:

e l-izvilupp ta’ studenti li jitghallmu tul il-hajja u li huma cittadini impenjati, responsabbli u
attivi fl-ekonomija.

e l-appogg lill-istudenti kollha biex jilhqu u jirnexxu, huma x’inhuma so¢jali u familjari, il-
bzonnijiet u l-attitudnijiet taghhom.

* mira cara fil-kulleggi u l-iskejjel biex jintlahqu I-htigijiet tal-istudenti kollha permezz ta’
iktar awtonomija fil-kurrikulu.



I-holgien ta’ komunitajiet ta’ taghlim li jkunu attivi u inkluzivi, u li jpoggu t-taghlim
u lill-istudenti fil-qofol ta’ dak kollu li jaghmlu u li jaghtu rendikont ta’ dak li jaghmlu
lill-imsiehba taghhom.

progressjoni bla skossi matul is-snin bikrin, il-primarja u s-sekondarja fil-hiliet u [-kompetenzi
mehtiega ghat-taghlim tul il-hajja.

taghlim li huwa attiv, personalizzat, relevanti u bi skop.

taghlim li jenfasizza l-applikazzjoni tal-gharfien u I-hiliet f'’kuntesti u ambjenti differenti kif
ukoll il-wesgha tal-gharfien u |-profondita tal-fehim.

qgafas tal-kurrikulu li jiffoka fuq ogsma tat-taghlim, li johloq rabtiet u sinergiji bejn is-suggetti
tradizzjonali.

assessjar u evalwazzjoni li juzaw l-informazzjoni u r-rispons b’mod formattiv biex jinformaw
l-ippjanar ghat-titjib.

cikli ta’ assigurazzjoni tal-kwalita u evalwazzjoni li jirrikonoxxu li I-izvilupp professjonali
dejjem ghaddej huwa parti essenzjali tal-prattika edukattiva.

ll-process ta’ konsultazzjoni huwa krucjali ghas-success tal-qafas aggornat tal-kurrikulu
nazzjonali. L-istrategija ta’ konsultazzjoni pprezentata f'Dokument 4 kienet imfassla bil-ghan
li tinkoraggixxi diskussjoni u dibattitu li jheggeg lill-imsiehba kollha biex igisu d-dokument
b’mod porzittiv u jippartecipaw b’mod attiv fil-formulazzjoni tal-verzjoni finali.

[l-process innifsu tal-konsultazzjoni huwa maqgsum fi tliet fazijiet:

Fazi 1: Riflessjoni ghall-Azzjoni Mejju 2011 sa Awwissu 2011

Din il-fazi se sservi biex tipprezenta il-qafas aggornat tal-kurrikulu nazzjonali u tipprepara lill-
imsiehba differenti ghall-process ta’ konsultazzjoni. Il-lagghat mal-imsiehba se jservu biex
jenfasizzaw (i) ir-rakkomandazzjonijiet ewlenin tal-gafas aggornat tal-kurrikulu nazzjonali;
(i) l-implikazzjonijiet li jqumu ghall-imsiehba differenti kif previst mill-qafas aggornat
tal-kurrikulu nazzjonali; u (iii) ir-rwol tal-imsiehba fil-process ta’ konsultazzjoni kemm fil-
livell tal-kontribuzzjoni taghhom ghall-process u r-rwol taghhom li jigbru r-reazzjonijiet u
r-risponsi tal-komunitajiet tat-taghlim li huma responsabbli ghalihom. Barra minn hekk, din
il-fazi tippermetti lill-partecipanti kollha |-hin bizzejjed biex jagraw id-dokumenti b’reqqa u
jikkunsidraw bi ftit dettall il-kontenut u l-implikazzjonijiet taghhom.

Fazi 2: Riflessjoni fl-Azzjoni minn Settembru 2011 sa Novembru 2011

Din il-fazi se tipprovdi lill-imsiehba b’opportunitajiet biex jagsmu u jikkonsolidaw l-ideat
taghhom fi hdejn u bejn l-istituzzjonijiet differenti. L-ghan ta’ din il-fazi huwa li tistieden u
tinkoraggixxi lill-imsiehba biex jippartecipaw b’'mod attiv fil-bini ta” diskussjoni u dibattitu
riflettiv professjonali nazzjonali dwar il-proposti ta” qafas aggornat ta’ kurrikulu nazzjonali,
u ghalhekk jaghtu I-bidu ghal process ta’ skambju kritiku u kostruttiv ta’ reazzjonijiet bi
preparazzjoni ghall-verzjoni finali tal-gafas aggornat tal-kurrikulu nazzjonali.

Fazi 3: Riflessjoni fuq |-Azzjoni minn Novembru 2011 sa Dicembru 2011

Din il-fazi se tigbor flimkien lill-imsiehba kollha u r-reazzjonijiet offruti mill-istituzzjonijiet
varji. ll-punti ewlenin ta’ din il-fazi jinkludu konferenza nazzjonali ta’ jumejn u s-sottomissjoni
ta’ reazzjonjiet bil-miktub. Hekk kif il-grupp ta’ hidma jirrevedi I-NCF propost fid-dawl
tar-reazzjonijiet ircevuti, il-grupp ta’ hidma se jissottometti d-dokument finali tal-NCF lill-
Ministru ghall-approvazzjoni.

Nistieden lill-edukaturi, genituri, studenti u msiehba socjali biex jippartecipaw b’mod attiv
f'dan il-process ta’ konsultazzjoni biex id-dokument finali approvat ikun espressjoni vera tat-
tamiet u l-aspirazzjonijiet taghna li nipprovdu edukazzjoni relevanti ta’ kwalita ghal uliedna li
tilhaq il-htigijiet prezenti u futuri ta’ pajjizna.

Grace Grima
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Taqsima 1

L-Isfond u r-Raguni Fundamentali

Introduzzjoni

F'Malta ghandna hafna x'niftahru bih fis-sistema edukattiva taghna. L-interess taghna fl-
istudenti' kollha, is-sahha tal-komunitajiet taghna u x-xewqa taghna li nizviluppaw socjeta
ta’ nies li jibqghu jitghallmu tul hajjithom kollha huma sahhiet fis-sistema edukattiva taghna.
Izda s-socjeta ged tinbidel fuq skala nazzjonali u internazzjonali, u meta naghrfu dawn il-
bidliet fl-edukazzjoni rridu nharsu lejn il-gejjieni biex nizguraw li z-zghazagh f'Malta jkunu

Ir-Rakkomandazzjoni tal-Parlament Ewropew u tal-Kunsill tat-18 ta’ Dicembru 2006
fuq kompetenzi ewlenin ghat-taghlim tul il-hajja taghraf il-funzjoni tal-edukazzjoni fil-
preparazzjoni tac-Cittadini biex ilahhqu mal-bidliet u jadattaw ruhhom ghalihom:

Peress li I-globalizzazzjoni ged tkompli toffri sfidi godda lill-Unjoni Ewropea, kull ittadin se jkollu
bzonn firxa wiesgha ta’ kompetenzi ewlenin biex jadatta b’mod flessibbli ghal dinja li ged tin-
bidel malajr u interkonnessa bil-kbir. L-edukazzjoni fl-irwol doppju taghha, kemm socjali u kemm
ekonomiku, ghandha rwol ewlieni xtaqdi biex tassigura li c-Ewropej jakkwistaw il-kompetenzi
ewlenin mehtiega biex ikunu jistghu jadattaw b’mod flessibbli ghal tali bidliet. (p. 5) (2006/962/
KE)

F'Malta nehtiegu kurrikulu i jipprepara lill-istudenti mhux biss ghal-lum izda wkoll ghas-
socjeta esigenti u aktar attiva socjalment tal-gejjieni. Il-Qafas tal-Kurrikulu Nazzjonali (NCF)
jaghmel sejha ghal responsabbilta akbar fil-livelli kollha billi I-edukaturi flimkien ma’ msiehba
ohrajn jimpenjaw ruhhom biex joholqu |-programm ta’ edukazzjoni essenzjali biex it-tfal
kollha jirnexxu. Il-qafas jenfasizza li I-edukazzjoni ghandha tinteressa lil kulhadd. Quddiem
sfidi kompetittivi godda Malta tikber ekonomikament biss jekk is-sistema edukattiva taghna
jkollha r-rieda li tinbidel. Il-hsieb ta” dan I-NCF hu li jniedi kaz gawwi ghal revizjoni, taqliba,
aggornament u injezzjoni ta’ hajja gdida lill-kurrikulu taghna - formali, informali u mhux
formali. L-ghan tieghu hu li jipprovoka u jisfida I-mod kif nahsbu, filwaqt li jipprovdi intuwitu
u ispirazzjoni fuq id-diversi sfidi li ged jistennewna. Hu jipprezenta ffukar fuq kontenut u
process, fuq strutturar programmatiku, fuq ir-rwol tat-teknologija, fuq globalizzazzjoni u
sostenibbilta, fuq il-htiega li nizviluppaw id-drawwiet mentali mehtiega ghas-seklu 21. Ahna
nemmnu bis-shih li flimkien nistghu naghmlu d-differenza li tassew taghmel sens ghall-
generazzjonijiet prezenti u futuri.

Dan id-dokument hu wiehed f'sensiela ta’ erba’ dokumenti mfassla biex jimpenjaw lil dawk
kollha involuti fil-process tal-bidla. L-isfida li triegi |-erba’ dokumenti hi: “X‘inhu I-iskop tal-
edukazzjoni f'demokrazija fis-seklu 21?7 X'ghandna naghmlu b’'mod differenti biex inhallu impatt
dejjiemi fug I-istudenti biex fl-ahhar mill-ahhar jghixu hajja aktar impenjata u jkollhom impatt
dejjiemi biex jaghmlu din id-dinja wahda ahjar biex tghix fiha?” L-NCF jippromwovi toroq

1 ll-kelma ‘student’ ged tintuza fis-sens generiku ta’ learner, u skont il-kuntest tista’ tirreferi ghal min ged
jitghallem mil-livell tal-kindergarten sal-ahhar tas-sekondarja.
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godda ta’ hsieb u riflessjoni fug taghlim effettiv. Dan id-dokument:
e jiddeskrivi [-ghanijiet tar-revizjoni,
e jirrifletti fuq il-punti minn fejn irridu nibdew biex naslu ghall-bidla;

* ihares b'lenti kritika lejn il-miti li ghadhom ifasslu I-hsibijiet, il-politiki u |-prattiki
taghna, u li ghandhom bzonn jinbidlu; u

* jipprezenta |-principji ewlenin tal-NCF.

Fejn trid tasal il-harsa mill-gdid

For all Children to Succeed (2005) hu dokument ta’ politika li wassal ghall-Att tal-2006 dwar
I-Edukazzjoni (Emendi). Il-vizjoni tieghu hija wkoll I-ghan ta’ din ir-revizjoni. Il-hsieb primarju,
dejjem u bla eccezzjoni, ghandu ikun fit-tfal u z-zaghzagh li I-ghalliema jimpenjaw ruhhom
li jaqdu meta jircievu c-cCertifikat tal-hatra taghhom.

Dan id-dokument jemmen li biex inhejju liz-zghazagh taghna ghall-hajja fis-seklu 21
jehtigilna nirrevedu u naggornaw il-kurrikulu taghna u, fejn mehtieg, noholqu forom
godda ta’ kif nahdmu u ninteragixxu fl-iskejjel, u bejn skejjel u kulleggi u entitajiet ohrajn.
Ir-responsabbilta taghna hi li nippreparaw lil dawk li ged jitghallmu ghad-dinja taghhom
u ghall-gejjieni taghhom. L-NCF ipprezentat f'dan id-dokument jipprova konxjament
johrog mill-formola ta’ kurrikulu preskrittiv u jghaddi ghal gafas ta” kurrikulu. B’hekk qed
jissuggerixxi certu ammont ta’ flessibbilta biex jinkoraggixxi lil dawk involuti li jkollhom
vuci akbar fid-determinazzjoni tal-kontenut biex ikun addattat ghall-htigijiet ta’ dawk li ged
jitghallmu.

II-pass li jmiss wara |-prezentazzjoni tal-ideat f'dawn id-dokumenti se jinvolvi gruppi differenti
li jfittxu twegibiet ghal mistogsijiet ewlenin, jidhlu ghal hidmiet differenti, u jiehdu diversi
inizjattivi biex jesploraw kif ideat jistghu jsiru reali fil-klassijiet imxerrdin ma’ Malta kollha.
X'se nzommu? X'se nirrevedu? X’se nnehhu? X’se noholqu? Hu interessanti izda ironiku
li se nsibu xi twegibiet mill-imghoddi taghna.Fil-Latin il-kelma kurrikulu tfisser “moghdija
li fiha tigri b'passi zghar”. Filwaqt li bhala adulti f'dan l-istadju nistghu ninnegozjaw il-
moghdijiet li tulhom l-istudenti u l-adulti ghandhom jimxu, irridu nirrealizzaw li fl-ahhar
mill-ahhar huma l-istudenti li se jiddeterminaw kif, jew jistghux, jimxu fil-moghdija ma’ kull
klassi, kull grupp, kull ghalliem, u f'kull gurnata. Ghal din ir-raguni I-NCF jisfidana li I-hin
kollu nirrevedu I-passi li naghmlu; li nimmoniterjaw u nirrevedu d-decizjonijiet li niehdu; li
niddiskutu mal-istudenti taghna u naghtu kas tal-istejjer taghhom, tal-htigijiet taghhom, u
li ngieghdu lehinhom fi¢-Centru tad-diskors taghna. Dan jghinna nittrasformaw il-mod kif
nittrattaw mal-kurrikulu u |I-modi kif nittrattaw mal-ohrajn. Bil-mod kif inbiddlu l-iskejjel,
il-kulleggi u l-organizzazzjonijiet taghna f’komunitajiet ta’ taghlim, inkunu mexjin fit-triq li
noholqu I-edukazzjoni essenzjali ghad-dinja li qed tinbidel. Madankollu jehtieg li naghrfu
tajjeb li s-soluzzjonijiet tal-imghoddi u r-realtajiet tal-lum wahedhom ma jwasslux ghat-
trasformazzjoni mehtiega ghall-gejjieni taghna.

L-isfida qgieghda filli nissodisfaw il-htigijiet ta" dawk li gqed jitghallmu f'dinja li ged tinbidel
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b’ghagla kbira. Biex tilga’ din l-isfida |-komunita lokali jehtigilha taccetta u tippromwovi
attivament l-importanza tat-taghlim tul il-hajja — process li jaghraf u jaccetta li kulhadd jista’
jirnexxielu jsir persuna li ged titghallem skont it-triq li jkun qabad. L-isfida mhix semplicement
li wiehed jammetti [-importanza tat-taghlim izda li johloq opportunitajiet ghal dawk kollha i
jigu f'kuntatt mal-iskola li jhallulhom impatt fuq it-taghlim — li jibdlu l-iskejjel f’komunitajiet ta’
taghlim. Dan hu d-dibattitu li I-NCF jinkoraggixxi. Attitudni pozittiva lejn it-taghlim timplika
li Ikoll nistghu nitghallmu minn xulxin, li nistghu noholqu klima fejn id-diversita ta’ opinjoni
hija rispettata. It-taghlim jikkonsisti fit-twessigh tal-perspettivi taghna, l-aggornament tas-
sistemi taghna, li ningalghu miz-zoni ta’ kumdita taghna, li nisfidaw modi fissi ta’ kif nahsbu
u kif nagixxu. Hu essenzjali li I-NCF jaghti okkazjoni lill-edukaturi jsiru nies attivi li jistaqsu,
jizviluppaw l-innovazzjoni u jesploraw direzzjonijiet godda.

Il-Punti minn fejn Titlaq il-Bidla

Malta mhix barranija ghall-bidla, u s-sistema edukattiva taghna hija stampa li ghadha qed
tinbena. F'din it-tagsima, filwaqt li naghrfu l-importanza li nitilqu minn fejn geghdin, noffru
dehra generali tat-triq li mxejna sa mill-1988. Nirrikonoxxu x-xoghol kollu li sar gabel, id-
dokumenti, l-inizjattivi, u l-impenn biex jinholqu kurrikuli li kienu ¢entrali ghar-riformi kurrenti.

ll-kuntest tal-politika lokali taghna

L-Att tal-1988 dwar |-Edukazzjoni dahhal ghadd ta’ ideat innovattivi li jinkludu: “id-dritt tal-
Istat li jistabbilixxi Kurrikulu Minimu Nazzjonali ta’ studji ghall-iskejjel kollha” (Parti | tagsima
7) li introduca |-kuncett ta’ konformita mal-Kurrikulu Minimu Nazzjonali (NMC). Maz-zmien
dan involva I-livelli tal- kindergarten, primarji, sekondarji u post-sekondarji. Wara kritika tan-
natura politika tal-kurrikulu nazzjonali f'kuntest demokratiku, kienu proposti xi alternattivi
(Wain, 1991). Dawn l-inizjattivi wasslu ghal fehim ahjar ta’ x'wiehed jifhem b’kurrikulu
nazzjonali u I-mod kif ghandu jitfassal u jkun diskuss.

ll-process ta’ revizjoni u tishih tal-NMC nbeda fl-1995 bil-pubblikazzjoni ta” Tomorrow’s
Schools: Developing Effective Learning Cultures (Wain, Attard, Bezzina, Camilleri, Darmanin,
Farrugia, Psaila, Sammut, Sultana, Zammit, 1995). Dan il-process tkompla bil-pubblikazzjoni
fl-1998 tal-abbozz tal- NMC u aktar tard bil-formulazzjoni tad-dokument finali Creating the
Future Together (Ministeru tal- Edukazzjoni, 1999) wara process ta’ konsultazzjoni mifrux mal-
pajjiz kollu.

Il-process ta’ revizjoni ta’ kurrikulu nazzjonali jista’ jkun definit bhala “Ir-Rieda Ii Tkun ... u
I-Kuragg li Taghmel™?. Din I-istqarrija ghadha rilevanti sal-lum. Ir-revizjoni ta’ qafas ta’ kurrikulu
mhix process newtrali. l-qafas ipprezentat lill-iskejjel irid jirrifletti htigijiet, sfidi, opportunitajiet
u realtajiet kurrenti, izda jrid ukoll johloq spazju lill-edukaturi tal-gejjieni biex jadattaw il-
kurrikulu ghall-isfidi kontemporanji taghhom, fi process kontinwu ta’ konsiderazzjoni mill-
gdid. Dan hu l-ewwel gafas li ged ikun propost minn meta Malta nghaqdet mal-UE fl-2004.
Hekk, miri tal-UE u dokumentazzjoni relalati mal-edukazzjoni u t-tahrig mahruga mill-
Kummissjoni Ewropea jehtieg li jkunu riflessi fl-NCF biex ikun zgurat id-dritt ghall-edukazzjoni
ta’ dawk li ged jitghallmu kemm fil-kuntest lokali u kemm f'dak usa’ Ewropew.

Id-dokument ta’ politika For All Children To Succeed (Ministeru tal-Edukazzjoni, 2005) fassal

2 Din l-espressjoni originarjament intuzat f'Tomorrow’s Schools: Developing Effective Learning Cultures pg 51.
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il-qafas inizjali ghat-twaqqif tad-Direttorat ghal Kwalita u Standards fl-Edukazzjoni (DQSE)
u d-Direttorat ghal Servizzi Edukattivi (DES), u ghal mudelli differenti ta" kulleggi f'Malta
u Ghawdex. Id-dokument ippropona li t-tfassil, l-immaniggjar u l-implimentazzjoni tal-
kurrikulu jaqghu taht I-inkarigu tad-DQSE. Dan id-dokument ta’ politika agixxa ta’ prekursur
ghall-emendi ghall-Att dwar |-Edukazzjoni li kienu diskussi fil-parlament fl-2006.

L-Att dwar I-Edukazzjoni (Emendi) (2006) habbar orjentament differenti ghar-riforma, |-aktar
ir-riforma fl-iskejjel. L-innovazzjoni sehhet permezz tas-sistema ta’ netwerk tal-kulleggi u
r-relazzjoni li ghadha qged tevolvi bejn Direttorati u kulleggi. Din ir-revizjoni tohrog minn
Parti Il tal-Att dwar I-Edukazzjoni (Emenda) 2006, li jiffoka fuq il-kostituzzjoni u I-funzjonijiet
tad-Direttorati tal-Edukazzjoni; essenzjalment dan igieghed il-piz fuq id-Direttorat ghall-
Kwalita u Standards ghal-:

e |-aggornament tal-Kurrikulu Nazzjonali;

e |-implimentazzjoni tieghu (fost ohrajn permezz tat-tfassil tas-sillabu, assessjar u htigijiet
ta’ tahrig);

e mekkanizmi ta" assikurazzjoni ta’ kwalita; u
* l-evalwazzjoni f'intervalli regolari tal-process ta’ implimentazzjoni .

Il-process ta’ revizjoni u aggornament tal-Kurrikulu Nazzjonali tnieda f'Marzu 2008 u tlesta
f'Lulju 2010. Dan kien jinkludi rapprezentanti mid-Direttorati tal-Edukazzjoni, il-Fakulta tal-
Edukazzjoni, il-Bord tal-Ezamijiet tal-MATSEC, u I-Iskejjel tal-Knisja u Indipendenti. L-abbozz
tad-dokument kien irfinut wara stedina ghal reazzjonijiet li saret lill-Ministeru tal-Edukazzjoni
fi New Zealand u Learning and Teaching Scotland. L-abbozz tad-dokument tal-NCF se jkun
ipprezentat f’April 2011 biex isir process ta” konsultazzjoni nazzjonali li warajha d-dokument
ikun irfinut, finalizzat u adottat bhala I-NCF.

Id-dritt ghall-edukazzjoni u edukazzjoni ta’ kwalita kienu I-principji ewlenin f'Tomorrow’s
Schools (1995) u Creating the Future Together (1999).

Liema huma dawk i jitgiesu bhala r-rekwiziti bazici ta” edukazzjoni ta” kwalita — wahda li
taghmel sens, tkun vallapena, twiegeb ghall-htigijiet ta” individwi u dawk socjali — u kull stu-
dent, bla ebda eccezzjoni, jircevihom dawn il-htigijiet, regolati kif inhuma mill-principju tad-
dritt? (Wain et al., 1995, p.8).

II-filosofija li triegi kienet l-izvilupp holistiku ta’ dawk kollha li ged jitghallmu, billi jkunu
nkoragguti u appoggjati d-decizjonijiet professjonali ta’ edukaturi fl-iskejjel u hekk tinghata
edukazzjoni ta’ kwalita i jkollha vizjoni ghat-tul.

Karatteristika wahda pincipali hija dik li tgieghed qabel kollox il-htigijiet tal-istudent. Huma t-tifel
jew tifla li geghdin fic-Centru tal-vizjoni kollha, tal-ippjanar u tal-provedimenti. Dagstant iehor
minsuga fl-ghanijiet u provedimenti hija c-celebrazzjoni tad-diversita. (Vella, 1999, p.9).

lI-pubblikazzjoni tal-NMC tal-1999 fethet il-bieb ghal aktar riformi edukattivi f'Malta. Is-sena

2003 rat il-bidu ta’ analizi profonda u diskussjoni fug ogsma importanti hafna, li kull wiehed
minnhom jipprezenta sfidi f'din revizjoni tal-NCF. Dawn I-ogsma kienu jinkludu:
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|-Edukazzjoni Inkluziva u Spe¢jali: Spiteri, Borg, Callus, Cauchi u Sciberras (2005)
irrakkomandaw i I-linja principali fl-edukazzjoni kellha ssir ghal kollox inkluziva u
s-sillabi rilevanti kellhom jindirizzaw il-htigijiet tal-istudenti kollha.

e L-isfidi jinkludu kif wiehed jizgura li jinghata appogg ghat-taghlim fl-iskejjel
principali minn persuni mharrgin b’'mod adegwat u kif is-sillabi fi hdan il-qafas
tal-kurrikulu nazzjonali jistghu jkunu adattati biex jissodisfaw il-htigijiet ta’ studenti
individwali.

I-Assenteizmu: Clark, Borg, Calleja, Chircop u Portelli (2005) analizzaw is-sitwazzjoni
tal-assenteizmu f'Malta u ghamlu ghadd ta’ rakkomandazzjonijiet biex jindirizzaw il-
kwistjoni ta’ dawk li jfallu f'pajjiz fejn il-hila tar-rizorsi umani hija prijorita ewlenija ghall-
izvilupp tal-agenda nazzjonali.

e L-isfida tinkludi kif wiehed jirrevedi I-kurrikulu kurrenti f'relazzjoni mal-htigijiet tal-
istudenti u hekk isir jappella aktar. Dan ihalli impatt fuq il-motivazzjoni taghhom
fir-rigward tal-attendenza fl-iskola.

|-Edukazzjoni u I-Kura fit-Tfulija Bikrija: Sollars, Attard, Borg u Craus (2006)
ikkonkludew i “kurrikulu mfassal specifikament ghas-snin bikrin, li jghagqad it-teorija
mal-prattika, hu nieges” (p. 9) u li “dawk involuti fl-edukazzjoni m’ghandhom ebda
dokumentazzjoni cara fuq il-kontenut u l-ippjanar tax-xoghol taghhom, u kif dan il-materjal
jista’ jkun tradott fil-prattika ta’ kuljum taghhom” (p. 9).

e L-isfidi jinkludu kif wiehed jirrikonoxxi li s-snin bikrin huma fazi distinta, u li
jizviluppa kurrikulu mfassal appost bhala pedament sod ghall-kurrikuli tal-Primarja
u tas-Sekondarja.

il-Gwida tal-Karrieri: Debono, Camilleri, Galea u Gravina (2007) pproponew
politika nazzjonali li tiffoka fuq gwida tal-karrieri biex ikunu zgurati transizzjonijiet bla
skossi minn fazi ta’ edukazzjoni ghal ohra u ghad-dinja tax-xoghol, u li tkun tiffoka fuq
il-htigijiet tal-individwu u fuq id-domanda tas-suq tax-xoghol.

e L-isfidi jinkludu t-twaqqif ta’ gafas ta’ servizzi u operazzjonijiet fil-qasam tal-gwida
tal-karrieri li jkollhom ukoll implikazzjonijiet fuq il-kurrikulu.

L-iSmart Learning: L-Istrategija Nazzjonali ta’ Malta ghall-eLearning 2008-
2010: [t-teknologija ghandha tappoggja lill-ghalliema fl-addattazzjoni ta’ stili ta’
taghlim differenti biex jindirizzaw htigijiet ta’ taghlim specific¢i u hekk it-taghlim isir
personalizzat.

e L-isfidi jinkludu kif wiehed jinkoraggixxi aktar pedagogiji ¢Centrati fuq l-istudent li
jippromwovu taghlim awtonomu. Hemm bzonn bidla fundamentali fir-relazzjoni
bejn I-ghalliem u l-istudent minn wahda li fiha I-ghalliem jipprovdi u jorganizza
l-parti |-kbira tal-kontenut, |-gharfien u I-hiliet, ghal wahda li fiha |-ghalliem
jiggwida, jisfida u jaghmel moniteragg tal-attivitajiet, u fejn l-istudenti qeghdin
jippartecipaw attivament u jerfghu r-responsabbilta ta’ dak i jitghallmu u jahdmu
biex isiru studenti awtonomi u teknologikament proficjenti .
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I-Edukazzjoni Religjuza: It-taghlim tal-Edukazzjoni Kattolika hu garantit fl-iskejjel
primariji u sekondarji®.

e L-isfida tinkludi kif, fil-kuntest dejjem aktar multikulturali tal-iskejjel lokali taghna,
wiehed ghandu jissodisfa studenti li ma jixtiqux li jircievu edukazzjoni fir-Religjon
Kattolika.

I-Edukazzjoni Fizika: L-Edukazzjoni Fizika jehtieq li tinghata l-importanza misthoqqa
fl-iskejjel fil-livelli kollha. Bejn 1-2008 u 1-2009, L-Uffic¢ju Nazzjonali tal-Awditur (NAO)
awditja I-iskejjel primarji u sekondarji Statali bl-iskop li jigbor informazzjoni fuq I-istatus
tal-Edukazzjoni Fizika u I-Isport (NAO, 2010)

e L-isfidijinkludu I-htiegalingisu kif nimplementaw b’'mod shih ir-rakkomandazzjonijiet
f'dan ir-rapport, jigifieri li naghmlu enfasi akbar fuq il-kwalita tal-Edukazzjoni Fizika
u attivitajiet strutturati, li ntejou |-facilitajiet u t-taghmir, u li nizguraw li I-hin
irrakkomandat ghall-Edukazzjoni Fizika fl-iskejjel primarji jintuza kollu kemm hu.

For all Children to Succeed (2005): F'dan id-dokument ta’ politika gie propost it-
twaqqif tal-kulleggi Statali biex jimplimentaw il-kuncett ta’ decentralizzazzjoni permezz
tal-kuncett ta’ netwerking bejn l-iskejjel. Il-kulleggi inghataw l-inkarigu li jizguraw li
l-istudenti kollha jircievu d-dritt taghhom ghall-edukazzjoni fi process shih, kontinwu
u bla skossi minn eta zghira sat-tmiem tal-edukazzjoni obbligatorja fil-perspettiva
tat-taghlim tul il-hajja u ispirat mill-oghla valuri umani. Huma kellhom jizguraw li I-NCF
ikun tradott f'kurrikulu xieraq implimentat fl-iskejjel kollha tal-Istat, bl-ahjar metodologiji
fosthom I-uzu estensiv tat-teknologija tal-informazzjoni u komunikazzjoni bhala ghodda
pedagogika.

o L-isfidi jinkludu kif wiehed jirrealizza dawn I-aspirazzjonijiet b’modi flessibbli. II-
kuncett ta’ flessibbilta hu promoss mal-NCF kollu. Dan jimplika opportunitajiet
ghall-kulleggi u l-iskejjel biex jindirizzaw il-medda ta’ htigijiet tal-istudenti. Tista’
tintlahaq flessibbilta permezz ta’ aggustamenti li jistghu jsiru fl-orarji tal-iskejjel,
l-ghazla tas-suggetti, suggetti organizzati f'moduli u fin-numru ta’ lezzjonijiet
allokati lil certi suggetti jew ogsma. Madankollu, sfida ohra hi li [-ammont ta’
flessibbilta hu limitat serjament min-numru ta’ suggetti u mill-kontenut ta’ kull
suggett li l-istudenti tradizzjonalment kienu mistennija jsegwu fil-kuntest lokali.
B’'mod inevitabbli, il-hidma fl-ambitu ta’ qgafas flessibbli titlob razzjonalizzazzjoni
tal-medda u profondita tal-kontenut fis-suggetti kollha, u dan ikollu impatt dirett
fuq it-tfassil tas-sillabu, it-taghlim u |-format tal-ezamijiet.

it-Transizzjoni minn Skejjel Primarji ghal Sekondarji f'Malta (2007): Minkejja
r-rizultati pozittivi miksubin minn studenti ta’ livell oghla, I-ezamijiet tal-Junior Lyceum
u tal-Common Entrance eskludew hafna studenti minn edukazzjoni ta’ kwalita u
ttimbrawhom bhala falliment sa minn eta zghira. Dan ir-rizultat kellu implikazzjonijiet
fit-tul u wassal biex studenti temmew |-esperjenza skolastika taghhom b’idea baxxa
taghhom infushom u bla certifikazzjoni. Barra minn hekk, is-segregazzjoni saret realta
accettata fis-sistema edukattiva Statali.

16

II-ftehim tal-1989 bejn is-Santa Sede u r-Repubblika ta" Malta dwar Teaching and Education in the Catholic
Religion in State Schools.
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e L-isfida hi kif intejbu t-transizzjoni u nghollu I-kisbiet ghal dawk kollha li ged
jitghallmu. Minhabba |i dawn |-ezamijiet I-ahhar li saru kien fl-2011, dan |-NCF
jipproponi infrastruttura ghal kurrikulu i jiffacilita t-transizzjoni mic-Ciklu tal-
Primarja ghac-Ciklu tas-Sekondarja u li hu primarjament indirizzat permezz tal-
identifikazzjoni ta’ livelli ta’ kisbiet espressi bhala learning outcomes u organizzati fi
progressjoni, u permezz ta’ kollaborazzjoni bejn |-imsiehba | tiffacilita t-transizzjoni.

* |-Edukazzjoni Vokazzjonali: L-edukazzjoni teknika u vokazzjonali ghandha tradizzjoni
twila u varjata fis-sistema edukattiva Maltija. Sultana (1992) identifika hafna fatturi i
kkontribwixxew ghall-falliment tal-edukazzjoni vokazzjonali fil-livell sekondarju f'Malta:
nghidu ahna, id-diffikulta li jinghata status kemm mill-industrija u kemm mill-edukazzjoni;
in-nugqas ta’ kultura teknika mehtiega li thaddan forom alternattivi ta’ taghlim fl-
iskola; I-istruttura mhix addattata ta’ ppremijar tal-istudenti li jkunu pijunieri tas-sistema
[-gdida; in-nuqqas ta’ rizorsi materjali biex jghammru I-iskejjel ghas-sistema I-gdida; u
n-nuqgas ta’ hila tar-rizorsi umani li jipprovdu esperjenza prattika biex is-sistema tista’
tirnexxi. Fir-rapport taghhom MATSEC: Strengthening a National Examination System,
Grima, Camilleri, Chircop, Mallia u Ventura (2005, p.94) ssuggerew l-introduzzjoni ta’
certifikazzjoni fil-kaz ta’ suggetti vokazzjonali li jehtiequ l-istess preparazzjoni rigoruza li
tezisti fil-kaz tas-suggetti tradizzjonali.

e L-isfida hi kif wiehed jaghmel tajjeb ghan-nuqgqgas ta’ komponent ta’ edukazzjoni
vokazzjonali billi jinkorporah fil-Kurrikulu tas-Sekondarja aktar milli bhala rotta
separata fis-sistema edukattiva, u kif jipprovdi certifikazzjoni rikonoxxuta fi tmiem il-
process li thaffef il-progressjoni lejn ghazliet differenti fl-edukazzjoni postsekondariji.
Se jkun implimentat progett pilota f'ghadd ta’ skejjel Statali, tal-Knisja u Indipendenti
f'Settembru 2011.

L-NCF propost jibni fug dokumentazzjoni li kien hemm qgabel fid-dawl ta” bidliet fis-socjeta,
it-twaqqif tal-kulleggi fis-settur Statali, ir-riforma ta’ transizzjoni dejjem ghaddejja u biex
jintlagghu l-isfidi ghall-edukazzjoni f'Malta. Fit-tagsima li gejja ta’ dan id-dokument se
nharsu lejn dokumenti recenti tal-politika tal-UE.

Il-Kuntest tal-politika recenti tal-UE

L-ewwel zewq ghanijiet ta’ ‘Key Competences for Lifelong Learning — A European Reference
Framework’ (inkluz fl-anness tar-Rakkomandazzjonijiet) (2006/962/KE) jissuggerixxu li:

“il-kompetenzi ewlenin necessarji ghal twettiq personali, cittadinanza attiva, koeZjoni socjali u
possibilita ta” impjieg f'socjeta ta’ I-gharfien” jehtieg li jkunu zviluppati “biex ikun Zgurat li sat
tmiem ta’ l-edukazzjoni u t-tahrig inizjali, iz-Zghazagh ikunu Zviluppaw il-kompetenzi ewlenin
sa livell li jippreparahom ghall-hajja adulta, u li tifforma I-bazi ghal iktar tahrig u ghall-hajja
tax-xoghol.” (Kummissjoni Ewropea, 2006, p. 4)

II-European Reference Framework jelenka t-tmien kompetenzi ewlenin li gejjin:

1. Komunikazzjoni bil-lingwa materna (p. 4).
2. Komunikazzjoni b’lingwi barranin (p. 5)

3. Kompetenza fil-matematika u kompetenzi bazici fix-xjenza u t-teknologija (p. 6).
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4. Kompetenza digitali (p. 7).

5. Taghlim kif wiehed jitghallem (p. 8).

6. Kompetenzi socjali u civici (p. 9).

7. Sens ta’ inizjattiva u intraprenditorija (p. 11).
8. Gharfien u espressjoni kulturali (p. 12).

II-European Reference Framework jaghti listi ohrajn tat-temi li gejjin li huma mdahhlin fit-
tmien kompetenzi ewlenin, jigifieri: il-hsieb kritiku, il-kreattivita, l-inizjattiva, is-soluzzjoni ta’
problemi, |-assessjar tar-riskiji, it-tehid ta’ decizjonijiet u l-immaniggjar kostruttiv tal-hsus.
Dawn il-kompetenzi se jiffurmaw element essenzjali li jriegi I-NCF.

Dan Il-ahhar il-Council Conclusions on a Strategic Framework for European Cooperation in
Education and Training (ET 2020) (Kummissjoni Ewropea, 2009) irrakkomanda li:

“Fil-perjodu sal-2020, I-ghan primarju tal-kooperazzjoni Ewropea ghandu jkun li jinghata
appogg ghal aktar zvilupp fis-sistemi tal-edukazzjoni u tahrig fl-Istati Membri li huma immi-
rati biex jizguraw: (a) is-sodisfazzjon personali, socjali u professjonali tac-cittadini kollha; (b)
il-prosperita ekonomika sostenibbli u l-opportunitajiet tal-impjieg, wagqt li jigu promossi I-valuri
demokratici, il-koezjoni socjali, ic-cittadinanza attiva, u d-djalogu interkulturali.” (p. 2)

Fl-iStrategic Framework for European Cooperation (Kummissjoni Ewropea, 2009):

“It-taghlim tul il-hajja ghandu jitgies bhala principju fundamentali li jservi bhala bazi tal- gafas
kollu, li huwa mfassal biex ikopri t-taghlim fil-kuntesti kollha - sew jekk formali, nonformali jew
informali — u fil-livelli kollha: mill-edukazzjoni bikrija u l-iskejjel sal- edukazzjoni oghla, eduka-
zzjoni u tahrig vokazzjonali, u t-taghlim ghall-adulti.” (p. 3)

L-aktar dokument recenti Europe 2020 — A strategy for smart, sustainable and inclusive growth
(KOM (2010) 2020) hu s-segwitu ta’ Lisbon Strategy for Growth and Jobs (Memo 06/478/12"
Di¢ 2006) (Kummissjoni Ewropea, 2006) biex jghin lill-Ewropa tohrog mill-krizi finanzjarja
u ekonomika u thejji I-ekonomija taghha ghall-ghaxar snin li gejjin. Tnejn mill-miri huma
li jkun hemm ingas minn 10% li jhallu l-iskola kmieni u li 40% tal-generazzjoni zaghzugha
jkollha grad terzjarju*. L-NCF propost jipprovdi rakkomandazzjonijiet li jwittu t-triq biex is-
sistema ta’ edukazzjoni f'Malta tilhaq dawn il-miri.

Miti li ghandhom bzonn Jinbidlu

L-NCF trid thares b’mod kritiku lejn miti partikolari li ghandhom ifasslu I-hsibijiet, il-politiki
u l-prattiki taghna, u li hemm bzonn jinbidlu. Wahda mill-miti ghandha x'tagsam mal-
funzjoni tal-ghalliem. Ir-rikkezza u I|-komplessita tax-xoghol tal-ghalliema ilhom wisq
sottovalutati. L-ghalliem kien stmat bhala mekkanizmu li jforni |-gherf u jipprepara lill-
istudenti ghal ezamijiet li jinvolvu riskji gholjin. L-ghalliema effettivi huma dawk i mhux biss

4 |l-Kunsill tal-Ewropa tal-25/26 ta’ Marzu qabel li “jtejjeb il-livelli edukattivi, b’'mod partikolari billi jimmira
li jnaqqas ir-rati ta’ dawk li jitilqu I-iskola u jkabbar is-sehem tal-popolazzjoni li tkun ghamlet il-kors kollu
sa edukazzjoni terzjarja jew |-ekwivalenti taghha; filwaqt li jikkunsidra |-proposta tal-Kummissjoni, il-Kunsill
tal-Ewropa se jiffissa r-rati numerici ta’ dawn il-miri f'gunju 2010. MISSING CLOSING INVERTED COMMAS
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jafu sewwa s-suggetti taghhom izda jippossiedu rizorsi fuqg medda ta’ ogsma ta’ suggetti u
ghandhom il-hila jintegrawhom. Huma spontaniji, jagbdu malajr il-mumenti meta jistghu
jghallmu, u huma kapadi jisfruttaw dik I-ispontanjeta u jippjanaw pass pass hekk kif jizvolgu
I-lezzjonijiet. Ghalliema ta’ din ix-xorta jemmnu fil-hiliet varji tal-istudenti taghhom, il-hin
kollu jipprezentawlhom sfidi godda, u joholqu opportunitajiet u jiffissaw aspettattivi oghla
aktar ma jghaddi z-zmien. Huma jivvalorizzaw lill-istudenti taghhom bhala individwi u
esseri socjali. L-ghalliema tajbin jithmu lill-istudenti taghhom, u jirriflettu, jimmodifikaw u
jaddattaw it-taghlim taghhom, u hekk itejbu l-istrategiji taghhom b’mod dinamiku.

It-tieni mit hu li [-ghalliema ghandhom jahsbu lkoll I-istess, u ghalhekk kollha jaghmlu l-istess
haga. L-NCF se jaghti direzzjoni u certezza b'mod generali, imma jiehu I|-hajja fl-iskejjel u
I-klassijiet biss meta jigu applikati lokalment I-ideat individwali tal-ghalliema li ghandhom
gherughom f’kuntesti partikolari u li jipprovokaw riflessjoni, innovazzjoni u titjib. Ghalliema
bhal dawn tassew jaghmlu differenza.

It-tielet mit huwa l-enfasi fuq |-ezamijiet. L-assessjar ghandu jirrifletti dak li hu essenzjali
fit-taghlim. Fi hdan |-NCF is-sistema taghna ta’ assessjar ghandha tinbidel biex tirrifletti din
il-pozizzjoni.

Dawn il-bidliet fil-funzjoni tal-ghalliem huma konsistenti mad-divoluzzjoni ta’ awtorita akbar
lill-iskejjel. L-NCF jipprevedi li -kulleggi u l-iskejjel rispettivi taghhom jkunu jistghu jittrattaw
b’'mod uniku kwistjonijiet li potenzjalment jixxiebhu jew il-mod kif huma jimplimentaw il-
politiki nazzjonali. Dan ghandu implikazzjonijiet magguri fuq il-mod kif il-prattiki tal-kulleggi
huma assessjati, immoniterjati u appoggjati.

L-izvilupp kritiku li ghandu jghinna ndawru |-NCF f'realta hu I-kultivazzjoni ta’ drawwiet
tal-mohh (Costa & Kallick, 2000, 2009) jew drawwet tal-hsieb kif sejhilhom John Dewey
(1933). Irid jghaddi ftit taz-zmien sewwa biex nidraw nibdlu [-mudelli mentali dwar dak
li nghallmu, kif nghallmu, kif jitghallmu Il-istudenti u kif nassessjaw it-tkabbir tat-taghlim
tal-istudenti. Bidliet ta’ din ix-xorta jitolbu mohh miftuh, flessibbilta, pacenzja u kuragg.
L-NCF ipoggi fug quddiem il-bidla paradigmatika edukattiva nazzjonali u johloq strutturi u
mekkanizmi li jhegguna li l-ewwel nibdlu I-mod kif nahsbu u mbaghad insawru drawwiet u
rutini godda biex nirrevedu u forsi nabbandunaw ohrajn antiki.

Il-Twemmin Ewlieni tal-NCF

Fid-dawl tal-izviluppi storic¢i, u tad-dokumentazzjoni ezistenti u I-isfidi i qged tiltaga’
maghhom il-komunita edukattiva lokali, I-NCF jassumi:

¢ bidla paradigmatika minn kurrikulu preskrittiv lejn qgafas li jippermetti certu ammont ta’

flessibbilta interna;

e caglig minn suggetti megjusin ghal rashom ghal ogsma tat-taghlim, li l-istudenti kollha
ghandhom dritt ghalihom;

* |-izvilupp kontinwu ta’ kull min hu involut fit-taghlim, u appogg kostanti li jghinhom
jinterpretaw il-qafas u jadattawh biex jissodisfaw il-htigijiet ta’ dawk kollha li huma
jkunu ged jghallmu; u
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e lidawkkollhainvolutifis-setturi tal-Istat, tal-Knisja u Indipendenti jerfghu r-responsabbilta
tal-bidliet proposti.

Ghaldagstant I-NCF jippromwovi:

* mira cara li titjieb il-kwalita tal-edukazzjoni u joghla I-livell ta’ kisbiet edukattivi li jilhqu
[-istudenti;

e i l-imsiehba jkuni lesti li ma jibqghux juzaw strutturi u prattiki kurrikulari tradizzjonali li
jistghu jirrestringu t-taghlim;

* linji gwida li jippermettu certu ammont ta’ ghazla addattata ghall-interessi u hiliet
individwali ta” dawk li jkunu jitghallmu fl-ambitu ta’ parametri accettati fuq bazi
nazzjonali;

e programmi tat-taghlim flessibbli li jipprovdu esperjenzi tat-taghlim diversi li jaqdu firxa
wiesgha ta’ dawk kollha li jkunu jitghallmu;

e programmi tat-taghlim li jiffukaw fuq fehim u jenfasizzaw il-process tat-taghlim aktar
milli s-semplici akkwist ta’ kontenut;

e programmi tat-taghlim i jaghtu lill-ghalliema s-setgha li jimplimentaw strategiji
innovattivi ta’ taghlim, specjalment bis-sahha tal-uzu tal-eLearning;

e caqliq minn sistema ta’ taghlim ibbazata esklussivament fuq is-suggetti tradizzjonali u li
tiffavorixxi frammentazzjoni u kompartimentalizzazzjoni tat-taghlim, ghal sistema aktar
interkurrikulari, tematika, interdixxiplinari u kollaborativa i tirrifletti sitwazzjonijiet reali
fil-hajja u tinkoraggixxi t-trasferiment ta’ hiliet minn gasam ghal iehor tat-taghlim;

* politika ta’ evalwazzjoni li tassessja u tkejjel kemm il-processi u kemm il-prodotti tat-
taghlim;

* edukazzjoni inizjali tal-ghalliema u opportunitajiet ulterjuri ghal tahrig u appogg fl-uzu
ta’ pedagogiji li huma inkluzivi fin-natura taghhom u jahsbu ghad-diversita;

e vilupp professjonali li jimxi mal-opportunitajiet li jezistu fl-ambitu tar-realta estiza tal-
UE; u

o l-izvilupp tal-iskola bhala komunita li titghallem maghmula minn ghalliema li jirriflettu
fuq il-prattika taghhom.

Konkluzjoni

L-ewwel tagsima ta’ dan id-dokument introduciet lill-qarrej ghall-isfond u r-raguni
fundamentali li fughom idur il-process ta’ evalwazzjoni tal-NCF. Din irrizaltat |-ghanijiet
tar-revizjoni u |-konsiderazzjonijiet tal-bidu gabel il-bidliet u [-modifiki li se jigu proposti. It-
tagsima kkonkludiet b’sommariju tal-principji ewlenin tal-NCF.

Fit-tagsima .li jmiss il-principji u |-ghanjiet generali li fughom hu fformulat I-NCF huma
pprezentati flimkien ma’ proposta ghat-tqassim mill-gdid ta’ suggetti tradizzjonalment
separati fi tmien ogsma ewlenin tat-taghlim u hames temi interkurrikulari biex ihaffu
r-realizzazzjoni tal-qafas tal-kurrikulu.
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Tagsima 2

Il-Prindipji, I-Ghanijiet
u |-Ogsma tat-Taghlim

L-NCF ghandu seba” komponenti:

*  Principji generali

* Ghanijiet tal-Edukazzjoni

* Ogsma tat-Taghlim

e Taghlim Effettiv

* Assessjar u Evalwazzjoni

* Involviment tal-genituri u tal-Komunita

e Strutturi ta’ Appogg

Principji
Generali

Ghanijiet
tal-
Edukazzjoni

Strutturi ta’
Appogg

Qafas tal-
Kurrikulu
Nazzjonali

Inv_olviment
tal-Genituri u
tal-Komunita

Ogsma tat-
Taghlim

Taghlim u
Struzzjoni
Effettivi

Evalwazzjoni

Figura 2.1 Il-Komponenti interdipendenti magguri fil-Qafas tal-Kurrikulu Nazzjonali

Din it-tagsima tad-dokument tiffoka fuq it-tliet komponenti li jistabbilixxu I-qafas teoretiku.
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Il-Prin¢ipji Generali

Sitt Principji generali jiffurmaw is-sisien tal-NCF. Dawn il-principji hergin mill-valuri
espressi f' Tomorrow’s Schools (1995) u Creating the Future Together (1999) u affermati fid-
dokument Transition from Primary to Secondary Schools in Malta: A Review (2007), u f'direttivi
nazzjonali u tal-UE.

Principju 1: Id-Dritt
Fost il-komunita edukattiva u lil hinn minnha jidher li hemm kunsens li kull tifel u tifla
ghandhom id-dritt ghal esperjenza edukattiva ta’ kwalita. Ghaldagstant l-istudenti kollha
jehtieg isibu appogg biex jaslu ghall-eccellenza personali. F'dan ir-rigward I-NCF jippromwovi
ghal kull student l-izvilupp ta":
* valuri u attitudnijiet fundamentali;
* edukazzjoni holistika rilevanti ghall-hajja;
e Thsieb analitiku, kritiku u kreattiv;
 il-hila li jikkomunika fil-kuntest ta’ bilingwizmu u multilingwizmu;
e sistemi ta’ taghlim kontemporaniji, inkluz I-eLearning;

* progress, success u kisbiet individwali u kollettivi;

* transizzjonijiet bla skossi fi hdan is-sistema u moghdijiet diversi ghal taghlim lil hinn mill-
edukazzjoni obbligatorja; u

* |-appogg tal-familji u tal-komunita usa’.

Principju 2: Id-Diversita

L-NCF jaghraf u jaccetta d-diversita kulturali dejjem tikber ta” Malta, u japprezza l-istorja u
t-tradizzjonijiet tal-poplu taghha. Hu jaghraf in-natura eterogenja tal-komunita ta’ dawk li
jkunu jitghallmu u hekk jammetti u jirrispetta d-differenzi individwali ta’ eta, sess, twemmin,
zvilupp personali, sfond socjokulturali u lokazzjoni geografika. L-identitajiet ta’ dawk Ii jkunu
jitghallmu, il-kompetenzi lingwistici taghhom, il-hiliet intellettwali, l-attitudnijiet, l-interessi
u t-talenti huma maghrufin u appoggjati kif jixraq permezz ta’ taghlim addattat. L-NCF
jafferma li t-tfal kollha jistghu jitghallmu, jikbru u jesperjenzjaw is-success billi:

e jirrispettaw id-diversita fil-forom kollha taghha;
* jippromwovu ambjent inkluziv; u

* jirrakkomanda politiki u prattiki li jindirizzaw il-htigijiet individwali u specifici tal-istudenti
u tal-komunita li titghallem.
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L-NCF ihaddan sistema li twassal ghal zvilupp favur I-edukazzjoni. Dan jimplika li fi hdan u
fost I-ogsma jew is-suggetti kollha tat-taghlim, il-kurrikulu jissodisfa I-htigijiet tal-istudenti

Principju 3: Sekwenza ta’ Kisbiet

skont l-istadju ta’ zvilupp taghhom. F’'dan ir-rigward |-NCF:

* jippromwovi l-izvilupp ta’ kurrikuli ghall-edukazzjoni ghas-Snin Bikrin, il-Primarja u
s-Sekondarja bhala process wiehed u bla skossi biex jizgura kontinwita fil-moghdijiet

edukattivi tal-istudenti; u

e jidderiegi t-tfassil ta” kurrikuli lejn I-identifikazzjonni ta’ learning outcomes biex jirriflettu
zvilupp progressiv u i jista’ jintuza ghall-assessjar tal-progress individwali ta’ student.

L-NCF jippromwovi l-izvilupp ta’ sistema ta’ taghlim iccentrata fuq l-istudent, |i titlob:

taghlim attiv u personalizzat;

* impenn rilevanti, li jaghmel sens u ghandu skop min-naha ta’ dawk li jkunu ged
jitghallmu;

* negozjati bejn l-istudenti u I-ghalliema; u

l-izvilupp tal-gherf, il-hiliet u l-attitudnijiet li jippromwovu taghlim awtodirett u tul il-
hajja.

Principju 5: L-Assikurazzjoni ta’ Kwalita

Edukazzjoni ta’ kwalita ghal kulhadd tista’ tkun realizzata permezz ta’ sistema ta’
awtoevalwazzjoni dejjem ghaddejja, moniteragg u evalwazzjoni fl-iskejjel infushom
komplementati minn sistema esterna ta’ evalwazzjoni li flimkien irawmu titjib fl-iskola. F'dan
ir-rigward |-NCF:

e jaghti direzzjoni lill-iskejjel u I-kulleggi dwar ogsma ewlenin tal-kurrikulu u aspetti tal-
hajja skolastika;

e ihaffef l-implimentazzjoni effettiva tal-kurrikulu;

e jitlob li jkun hemm u jappoggja tmexxija edukattiva ta’ kwalita gholja f'livell ta’ skola,
kullegg u sistemi;

* jinkoraggixxil-addattament tal-kurrikulu skont il-kuntesti u |-htigijiet tal-iskejjel u kulleggi;
u jippromwovi prattika riflessiva, appogg u inkoraggiment lill-istudenti biex jorganizzaw
it-taghlim taghhom infushom halli jkabbru kemm jista’ jkun il-potenzjal taghhom u
jizviluppaw hiliethom u zvilupp professjonali ghall-ghalliema, u awtoevalwazzjoni u
evalwazzjoni f'livell tal-iskola.
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Principju 6: L-Appogg lill-Ghalliema

L-NCF jheggeg l-uzu effettiv u efficjenti ta’ rizorsi fl-iskejjel u I-kulleggi kollha. F'dan ir-
rigward I-NCF jassumi li:

e ambijenti u rizorsi li jistimulaw u jaghtu appogg huma disponibbli u accessibbli ghal
kulhadd;

e programmi kontinwi ta’ zvilupp professjonali jkunu organizzati ghal dawk kollha involuti
fl-iskejjel u I-kulleggi;

* appogg dejjem ghadde;j lill-izvilupp professjonali hu accessibbli ghall-iskejjel u I-kulleggi
biex jindirizzaw kwistjonijiet nazzjonali u strategici; u

e strutturi interni xierqa huma accessibbli biex jaghtu appogg halli jintlahqu I|-htigijiet
tal-istudenti, |-ghalliema, l-amministraturi tal-iskejjel, il-familji u ohrajn involuti fl-iskejjel
u l-kulleggi.

L-Ghanijiet tal-Edukazzjoni

F'konformita mal-principji deskritti hawn fuq, I-Ghanijiet tal-Edukazzjoni mnizzlin hawn taht
jippreparaw lit-tfal kollha biex isiru persuni li jibgghu jitghallmu hajjithom kollha, ikunu
fiducjuzi, jirnexxu, kreattivi, maghqudin mal-komunita u impenjati fiha u fid-dinja ta’
madwarhom. L-edukazzjoni taghhom ghandha taghtihom il-hila li jiksbu gherf, hiliet, valuri
u attitudnijiet i jaghmluhom kapaci jsostnu ¢-cansijiet ghal hajjithom fid-dinja tax-xoghol
li ged tinbidel u jsiru cittadini impenjati attivament. Figura 2.2 tipprezenta deskrizzjoni
aktar dettaljata tal-ghanijiet tal-edukazzjoni proposti mill-NCF u li jelenkaw il-karatteristici
mixteqin taz-zghazagh ta’ Malta bhala cittadini impenjati u li jridu jibqghu jitghallmu tul
hajjithom.

Studenti li huma kapaci jizviluppaw b’success il-potenzjal shih taghhom
billi jitghallmu tul hajjithom

Dan ikun jitlob I-izvilupp ta’:
® jl-hiliet personali u socjali
I-izvilupp morali u spiritwali
il-litterizmu, in-numerizmu u I-litterizmu digitali
il-bilingwizmu u I-multilingwizmu
il-kompetenza fix-xjenzi u t-teknologija
il-hsieb kritiku u innovattiv
l-apprezzament estetiku u l-espressjoni kreattiva

Dan jitlob I-izvilupp ta":
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Studenti li huma kapaci jsostnu ¢-cansijiet taghhom fid-dinja tax-xoghol

Dan jitlob li jibnu hiliet biex jiksbu impjieg li jhalli I-gligh u jsostnu:

® il-hila li jikkomunikaw b’'mod effettiv u fiducjuz

® il-kompetenza fl-uzu ta’ informazzjoni gdida u teknologiji tal-
komunikazzjoni

* il-hila li jitharrgu, jitharrgu mill-gdid u jizviluppaw hiliet godda

® |-istabilita u I-indipendenza ekonomika

® |-innovazzjoni u l-intraprenditorija

* il-hila li jhaddnu bil-galb il-mobilita u |-bdil ma’ studenti f’pajjizi ohra

® il-vizjoni tar-realta b’ottika sistemika li tiffacilita I-impenn taghhom fil-
promozzjoni ta’ zvilupp sostenibbli

® [-involviment attiv fi kwistjonijiet ta’ zvilupp sostenibbli

Studenti li huma ¢ittadini impenjati fost realtajiet lokali, regjonali u
globali dejjem jinbidlu

Dawn jehtigilhom li:
® jirrispettaw id-diversita u japprezzaw id-differenza
® jirrispettaw u jippromwovu I-kultura u l-wirt Maltin
® jizviluppaw kompetenza interkulturali u japprezzaw il-wirt taghhom
f’kuntest Mediterranju, Ewropew u globali
® jahdmu ghat-tishih tal-koezjoni soc¢jali u jizguraw il-gustizzja socjali
® jiddefendu I-gustizzja socjali u |-principji demokratici
® jwettqu l-gustizzja socjali u I-principji demokratici

Figura 2.2: [-Ghanjiet Edukattivi tal-Qafas tal-Kurrikulu Nazzjonali

Ghan 1: Studenti li huma kapacdi jizviluppaw b ‘success il-potenzjal
shih taghhom billi jitghallmu tul hajjithom

Il-hiliet personali u socjali

Fis-snin bikrin it-tfal jibnu I-benesseri u I-istima taghhom infushom billi jizviluppaw identita
personali pozittiva u sens ta’ indipendenza u awtonomija filwaqt li jiksbu fiducja fihom
infushom u fil-kisbiet taghhom. Huma jehtigilhom jitghallmu jiehdu r-riskji u jizviluppaw
strategiji individwali li jghinuhom jilqghu sfidi godda. Wagqt li jsiru indipendenti u jitghallmu
jiehdu hsieb taghhom infushom, tfal zghar jehtigilhom jitghallmu kif jittrattaw dak li jhossu,
jaghrfu u jidentifikaw l-emozzjonijiet, u jitghallmu jkunu komdi maghhom infushom. Huma
jehtieg ukoll li jibdew jizviluppaw kompetenzi socjali, u jitghallmu kif jghixu u jikbru ma’
ohrajn.
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Fiz-zmien li jghaddu tul ic-Ciklu tal-Primarja, it-tfal jehtieg jizviluppaw rispett u valur ghal
xulxin, waqt li jizviluppaw sens ta’ komunita u kif jirrizolvu konflitti. Huma ghandhom
jibdew jifthmu I-emozzjonijiet li ohrajn ikunu ged jesperjenzjaw u jaraw perspettivi differenti,
jizviluppaw empatija, rispett u accettazzjoni ta’ fehmiet differenti. Huma jehtigilhom
jitghallmu jikkollaboraw ma’ dawk tamparhom u ma’ adulti li jkollhom sfondi u htigijiet
diversi.

Tul i¢-Ciklu tas-Sekondarja z-zghazagh jehtieg li jkomplu jizviluppaw il-hiliet socjali u
personali biex jizguraw li jhallu I-iskola mghammrin biex jittrattaw realta socjali li dejjem
tinbidel. Il-valuri fundamentali tal-familja, rispett, inkluzjoni, gustizzja socjali, solidarjeta,
demokrazija, impenn, kura, imhabba u responsabbilta ghandhom jissahhu.

L-izvilupp morali u spiritwali

Fis-snin bikrin, meta jkunu ged jizviluppaw kompetenzi socjali, it-tfal zghar jistghu
jizviluppaw identita morali u sens ta’ x'inhu tajjeb u x’inhu hazin, u jibdew jaghzlu bejn dak
li hu accettabbli u dak li mhuwiex. Huma jesperjenzjaw u jaddottaw valuri skont kif ikunu
ttrattati u kif jaraw kif huma ttrattati ohrajn. Waqt li jkunu ghaddejjin mic¢-Ciklu tal-Primarja
jkun jehtigilhom jizviluppaw gharfien tal-kuncetti aktar astratti ta’ ekwita, sens ta’ qustizzja,
u trattament bla preferenzi.

L-esperjenza tac-Ciklu tas-Sekondarja ghandha tghin liz-zghazagh biex isahhu u jtejbu
l-izvilupp morali u spiritwali taghhom. Permezz ta’ taghlim formali, mhux formali u
informali, esperjenzi individwali, fi gruppi jew fil-klassi, u permezz ta’ riflessjoni personali,
huma jehtigilhom jizviluppaw id-diversi hiliet li jwasslu ghal tkabbir morali u spiritwali. Wara
li jghaddu minn perjodu ta’ dubji u mistogsijiet dwar valuri li normalment ikollhom f'nofs
ic-Ciklu tas-Sekondarja meta jkun hemm il-bidliet fizi¢i u emozzjonali tas-snin taz-zghozija,
iz-zghazagh generalment jimmaturaw moralment u spiritwalment, u dan iservihom meta
johorgu mid-dinja protetta tal-iskola.

Il-litterizmu, in-numerizmu u I-litterizmu digitali

Tul is-Snin Bikrin it-tfal jiksbu familjarita ma’ simboli u mudelli u kif juzawhom f'ambjenti
ta’ kuljum, inkluz il-kompjuter u apparati elettronici ohrajn. Dawn il-hiliet fil-litterizmu, fil-
ghadd tan-numri u fil-litterizmu digitali jsawru s-sisien ghal taghlim ulterjuri fi¢c-Ciklu tal-
Primarja. Bis-sahha ta’ programmi li jibnu fuq il-hiliet inizjali taghhom, it-tfal ghandhom isiru
proficjenti fit-tahdit, smigh, qari u kitba kemm bil-Malti u kemm bl-Ingliz. Huma jehtigilhom
jizviluppaw hiliet essenzjali fil-hiliet numerici u kompetenzi numerici ewlenin |i jinkludu
|l-fehim ta’ kuncetti, principji u applikazzjonijiet li jghinuhom fil-hajja ta’ kuljum u jaghtuhom
ic-cans li jiffunzjonaw bhala adulti awtonomi.

Permezz tad-disponibbilta ta’ tipi differenti ta’ informazzjoni, fosthom dik li jiksbu permezz
ta’ midja differenti u l-internet, u tal-accessibilita ghalihom, I-istudenti jistghu jiltaqghu mad-
dinja u jaghmlu sens mid-dinja ta" madwarhom, u jinkoragguhom ghall-komunikazzjoni u
l-kollaborazzjoni. Il-kisba tal-litterizmu digitali tinvolvi l-izvilupp tal-fehim ta’ sorsi ta’ dejta
u manipulazzjoni ta’ dejta; komunikazzjoni u prezentazzjoni ta’ informazzjoni; kontroll
ipprogrammat; u aspetti socjali, eti¢i u personali tad-dinja li maghha huma konnessi.

Matul ic-Ciklu tas-Sekondarja z-zghazagh jehtiegu jizviluppaw iktar il-medda ta’ kompetenzi
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fil-litterizmu, fin-numerizmu u fil-litterizmu digitali biex ikunu kapaci jahsbu u jsolvu
[-problemi u jikkomunikaw I-ideat taghhom, u jiksbu I-hiliet biex jaghmlu ricerka u biex
jipprezentaw mill-gdid u jikkomunikaw l-ideat taghhom u jsibu, jahznu u jtellghu mill-gdid
informazzjoni.

l-bilingwizmu u I-multilingwizmu

Tul is-Snin Bikrin it-tfal isiru konxji tas-sistemi differenti tal-lingwa, I-aktar l-ewwel u t-tieni
lingwi taghhom. Fi¢-Ciklu tal-Primarja, filwaqt li l-ewwel lingwa hija rispettata, promossa
u msahha, huma jibdew il-vjagg biex jitghallmu t-tieni lingwa. Aktar milli din hija
necessarjament htiega immedjata, hija riflessjoni diretta ta’ kif wiehed jikber fis-socjeta
Maltija. Madankollu, hu mill-aktar importanti li t-tfal ikunu esposti ghaz-zewq lingwi ufficjali
tal-pajjiz b’'modi li jaghmlu sens u li jservu biex jippromwovu t-taghlim u I-fehim tad-dinja
aktar milli biex jitghallmu I-lingwa nnifisha. It-taghlim tat-tieni lingwa jista’ jirnexxi jekk
wiehed jircievi |-lezzjonijiet mill-akkwist tal-lingwa nattiva u |-pedagogiji uzati fl-ambjenti
formali tal-iskola jitmexxew minn principji li huma addattati ghall-grupp tal-eta specifika.
Tul dan i¢-ciklu ta’ min li jkun hemm gharfien ta’ lingwi barranin bil-ghan li wiehed jinfetah
ghal lingwi u kulturi ohrajn.

Li wiehed ikun multilingwi jimplika li jkun kapaci jikkomunika bil-kliem u bil-kitba mill-ingas fi
tliet lingwi. Fil-livell sekondarju z-zghazagh jibdew jitghallmu t-tielet lingwa bil-possibbilta li
jaghzlu li jistudjaw ir-raba’ lingwa. Ir-rakkomandazzjoni tal-UE li wiehed jitghallem il-lingwa
nattiva u zewg lingwi ohrajn ilha li saret realta fis-sistema edukattiva taghna li tappoggja
[-multilingwizmu.

ll-kompetenza fix-xjenzi u t-teknologija

L-esperjenzi tas-Snin Bikrin joffru lit-tfal l-opportunita li jittrattaw mad-dinja ta" madwarhom
u jithmuha. Bis-sahha tal-istharrig, it-tfal jizviluppaw il-kurzita taghhom dwar fenomini
naturali, u dan iwassalhom biex jistagsu fuq dak li jaraw u jhossu.

Fic-Ciklu tal-Primarja, l-izvilupp tal-kompetenza fix-xjenza u fit-teknologija jitlob sistema
ta’ taghlim ibbazat fuq l-istharrig. It-tfal ikollhom l-okkazjoni i jesploraw sorsi diversi ta’
informazzjoni permezz ta’ attivitajiet, ambjenti u rizorsi li joffru sfida. Fl-istudju tax-xjenza u
t-teknologija huma jehtieq li jittrattaw il-bidla koncettwali u jidhlu aktar fil-fond fl-gharfien u
fehim ta’ processi xjentifici u teknologici. Ix-xjenza u t-teknologija wkoll huma parti essenzjali
mill-kompetenzi ewlenin li jehtieq ikunu zviluppati tul i¢-Ciklu tas-Sekondarja. L-ghan hu
li l-istudenti jghaddu mill-esperjenza ta’ edukazzjoni xjentifika wiesgha li thejjihom ghal
socjeta li fiha x-xjenza u t-teknologija ghandhom funzjoni ewlenija.

ll-hsieb kritiku u innovattiv

‘L-immaginazzjoni hija I-hila Ii wiehed jahseb b’mod originali; il-kreattivita hija immaginazzjoni
applikata’ (Robinson & Aronica, 2009). L-ambjenti tas-snin bikrin ghandhom ir-responsabbilta
li jghinu lit-tfal isiru konxji tal-hiliet u |-istrategiji mehtiega biex jaccessaw, ifittxu, jircievu,
isibu mill-gdid, jorganizzaw u jifhmu l-informazzjoni. Mghammrin bi strategiji addattati u
attitudni sana ghat-tehid tar-riskji, it-tfal jiksbu medda ta’ hiliet li jsostnu I-hsieb kritiku,
bhalma huma li jidentifikaw, jiddeskrivu, igieghdu f'ordni, fi gruppi jew f'sekwenza,
jikklassifikaw, jikkategorizzaw u jgabblu.
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Tul i¢-Ciklu tal-Primarja l-immaginazzjoni u |-kurzita tat-tfal jehtieq |i jkunu zviluppati bhala
mezzi biex jinvestigaw problemi u jesploraw soluzzjonijiet possibbli. Huma jehtigilhom
jaghmlu esperjenza ta’ midja u materjali differenti li jippermettulhom jizviluppaw I-ideat
taghhom infushom u jesperimentaw b’modi alternattivi ta’ kif jahsbu, isolvu I-problemi
u jesprimu ruhhom. Huma jehtieg jitghallmu jifftukaw fuq modi sistematici kif jindirizzaw
problemi billi jigbru, jittestiaw u janalizzaw l-informazzjoni u japplikaw ir-rizultati li jsibu
huma stess f'sitwazzjonijiet differenti. Hekk jehtigilhom jizviluppaw medda ta’ hiliet kritici li
jinkludu li jiddeskrivu jew jidentifikaw, li jaghrfu, igieghdu f'ordni, jipotizzaw, ibassru, iqabblu,
u jgieghdu f'sekwenza jew fi gruppi. Huma ghandhom ukoll jizviluppaw dispozizzjonijiet
pozittivi li jinkludu I-entuzjazmu u |-motivazzjoni, il-kurzita, it-tqeghid ta’ mistogsijiet, il-
koncentrazzjoni, il-perseveranza, l-immaginazzjoni, u |-hila li jacettaw suggerimenti jew
kritika alternattivi.

Matul l-edukazzjoni sekondarja z-zghazagh jizviluppaw u jestendu |-hiliet taghhom fis-sejbien
ta’ soluzzjonijiet ghall-problemi u fl-istharrig permezz ta’ xoghol prattiku u I-esplorazzjoni
tal-ideat. ll-hiliet li jinvestigaw, li jfasslu u jaghmlu, li jittestjaw u jirrappurtaw kollha huma
importanti f'dan il-kuntest. 1z-zghazagh huma mistennija jizviluppaw il-hiliet kritici ta" kif
jesploraw kwistjoni partikolari minn diversi perspettivi u jkunu kapaci jivvalutaw jekk sors
ta’ informazzjoni partikolari tkunx ta’ min joqghod fugha jew le. Huma mistennija li jkunu
kreattivi u innovattivi, li jesprimu l-ideat taghhom u jhallu I-immaginazzjoni taghhom timrah
hielsa fl-ambitu ta’ parametri definiti.

L-apprezzament estetiku u I-espressjoni kreattiva

II-hiliet u dispozizzjonijiet involuti fl-apprezzament u |-espressjoni estetika ghandhom ikunu
|-pern tat-taghlim u jaghnuh sa mis-Snin Bikrin u tul i¢-Cikli tal-Primarja u tas-Sekondarja, u
mal-medda kollha tal-ogsma tal-kurrikulu. Il-hiliet taz-zghazagh jistaghnew l-aktar bis-sahha
tal-istudju tal-arti, il-muzika, id-drama u |-letteratura.

Bl-esplorazzjoni ta’ medda ta’ midja differenti bhala parti mit-taghlim taghhom it-tfal
jizviluppaw |-espressjoni u |-ideat personali taghhom. Dawn l-esperjenzi jipprovdulhom
opportunitajiet biex ikunu kreattivi u immaginattivi, biex jaghmlu esperjenza ta’ ispirazzjoni
u ferh, u biex japprezzaw, jevalwaw u jirreagixxu ghall-valuri u |-kulturi lokali u barranin.
Huma jistghu jizviluppaw hiliet fil-komunikazzjoni, il-prezentazzjoni u l-interpretazzjoni tal-
ideat tal-ohrajn. L-impenn attiv fl-espressjoni kreattiva u immaginattiva jghinhom jesploraw,
japprezzaw u jikkomunikaw il-hsus u jizviluppaw id-dimensjoni estetika personali taghhom,
u hekk isostnu I-izvilupp tal-personalita taghhom. Huma jistghu wkoll jibdew jizviluppaw
fehim tal-process kreattiv u l-izvilupp ta’ standards u valuri estetici fis-socjeta biex meta jigi
z-zmien li jitilqu I-iskola huma jkunu kapaci jippartecipaw b’mod effettiv fil-hajja kulturali
tal-komunita taghhom.

Ghan 2: Studenti li huma kapacdi jsostnu c-Cansijiet taghhom fid-
dinja tax-xoghol

Dan ikun jehtieq:

Il-hila li wiehed jikkomunika effettivament u b fiducja

L-izvilupp personali u so¢jali jiltob li t-tfal jesprimu ruhhom b’'mod li jinftiehem. Mill-mezzi

28 Dokument Konsultattiv 2: Ir-Raguni Fundamentali u I-Komponenti



kollha li ghandhom, il-lingwa hija dik li thaffef |-aktar il-komunikazzjoni. Filwaqt li t-tfal
ikunu ged juzaw kemm il-lingwa orali u kemm dik stampata, inkluzi simboli u stampa,
u jiksbu esperjenza fihom, il-hiliet taghhom i jahsbu, jesprimu ruhhom u jwessghu
r-relazzjonijiet socjali jissahhu. L-objettivi generali tat-taghlim fis-Snin Bikrin u fic-Ciklu tal-
Primarja ghandhom ikunu li jghinu lit-tfal japprezzaw il-funzjonijiet u l-iskopijiet tal-lingwa*
u li jaghmluhom kapaci juzaw forom differenti tal-lingwa u midja biex jikkomunikaw b’mod
effettiv u b’fiducja. Huma jehtigilhom jinteragixxu u jimpenjaw ruhhom ma’ hafna tipi ta’
midja: orali, vizwali u test miktub; jakkwistaw flessibbilta u moniteragg fuq l-uzu li jaghmlu
mil-lingwa u I-midja; jitghallmu kif jasserixxu ruhhom u jwettqu dak li hemm bzonn isir;
u jibdew isiru konxji tal-influwenza sottili li I-lingwa u I-midja ghandhom fuq is-socjeta fil-
forom kollha taghhom.

Meta jghaddu ghac-Ciklu tas-Sekondarja z-zghazagh jehtigilhom ikomplu jizviluppaw is-
sens ta’ fiducja u I-hiliet taghhom fil-komunikazzjoni verbali, mhux verbali, miktuba, vizwali,
fizika, teknika u emozzjonali jew espressiva. Jehtieg li huma jitghallmu juzaw u japplikaw
il-hiliet komunikattivi taghhom f'varjeta ta’ kuntesti biex iwiegbu ghal sitwazzjonijiet kif
isehhu u jinteragixxu maghhom, inkluzi l-ogsma differenti tat-taghlim u sitwazzjonijiet tal-
hajja ta’ kuljum.

ll-kompetenza fl-uzu ta’ informazzjoni gdida u teknologiji tal-komunikazzjoni

Fis-Snin Bikrin u f'dawk primarji ssir enfasi fuq |-akkwist ta’ hiliet bazi¢i fl-ICT, inkluzi
kwistjonijiet li ghandhom x’jagsmu ma’ sigurta u uzu taghhom. Huma u ghaddejjin mi¢-Ciklu
tal-Primarja u dehlin fi¢-Ciklu tas-Sekondarja z-zghazagh jehtieq jitghallmu kif juzaw varjeta
ta’ teknologiji tal-komunikazzjoni biex jaccessaw u jiskambjaw rizorsi ta’ informazzjoni; biex
jivvalutaw kemm jistghu joqoghdu fuq rizorsi ta’ informazzjoni; u biex janalizzaw b’'mod
kritiku l-informazzjoni miksuba. Huma jehtigilhom ikunu kapadi juzaw l-informazzjoni li
jsibu biex jaslu ghal opinjoni ffurmata u jizviluppaw attitudnijiet li huma riflessi fl-ghazliet i
jaghmlu jew decizjonijiet li jiehdu.

Il-hila li jitharrgu, jitharrgu mill-gdid u jizviluppaw hiliet godda

Matul is-Snin Bikrin, il-Primarja u s-Sekondarja I-istrategiji tat-taghlim jehtieg li jaghtu I-hila
lit-tfal biex ikunu jafu s-sahhiet u d-dghufijiet taghhom infushom b’mod biex ikunu kapaci
jtejbu u jaddattaw ruhhom b’mod intelligenti ghal realtajiet u kuntesti li jinbidlu. Waqt li
jkunu ged jikbru u jimmaturaw iz-zghazagh jehtieq isiru kapaci jaghmlu awtoevalwazzjoni
kostruttiva u japprezzaw il-htiega tat-taghlim tul il-hajja fil-kuntest ta’ so¢jeta li ged tinbidel;
ikollhom il-kapacita li jidentifikaw u possibbilment janticipaw htigijiet emergenti fis-socjeta;
jidentifikaw organizzazzjonijiet li joffru opportunitajiet ta’ tahrig; u jkunu flessibbli biex
jaddattaw ruhhom ghal teknologiji godda u I-hiliet assocjati maghhom.

L-istabbilta ekonomika u l-indipendenza

II-fehim inizjali tat-tfal tas-siwi tal-kooperazzjoni u |-kollaborazzjoni sa mis-Snin Bikrin ghandu
jkompli jissahhah fil-livell primarju. It-tfal jitghallmu jiehdu l-inizjattiva u jsiru hassieba u
partecipanti indipendenti meta jahdmu bhala tim. Bis-sahha tal-esperjenzi taghhom huma
jentieg li jsiru konxji tal-kontribut vitali ta’ kull membru fis-socjeta lejn il-gid tal-komunita.

5  ‘Hiliet lingwistici’ jirreferu ghas-smigh, it-tahdit, il-qari u I-kitba. ‘hiliet lingwistici’ tintuza wkoll b’mod
wiesa’ biex tirreferi ghal hiliet ricettivi u hiliet produttivi.
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Li wiehed jitghallem ikun flessibbli, tenaci u reziljenti jiftah it-triq ghal cittadinanza
responsabbli.

Huma u ghaddejjin mic¢-Ciklu tas-Sekondarja z-zghazagh jehtieq ikunu jafu kif juzaw rizorsi
personali, nazzjonali u globali biex jghollu kemm jista” jkun il-valur ekonomiku taghhom.
Huma jehtigilhom jizviluppaw etika ekonomika socjali responsabbli li taghti prijorita lil
sistemi li jippromwovu [-gid komuni.

L-innovazzjoni u I-intraprenditorija

Tul is-Snin Bikrin u I-Primarja t-tfal jehtieg ikunu inkoragguti li jaghtu valur lill-processi
li jwasslu ghall-holgien u l-implimentazzjoni ta’ ideat godda. Permezz ta’ tehid ta’ riskii,
ippjanar, perseveranza u |-uzu tal-immaginazzjoni taghhom it-tfal jifhmu u jizviluppaw il-
hila li jahsbu b’'mod kritiku u joholqu u jaghtu valur lil prodotti godda li jghinu lilhom
u lil ohrajn jaddattaw ruhhom ghal bidliet fis-socjeta. Waqt li jizviluppaw it-twemmin
fihom infushom u I-hila li jkunu utli u produttivi ghalihom infushom, ghall-grupp ta’
hbieb taghhom u ghall-klassi u l-iskola taghhom, huma jizviluppaw ukoll I-attitudnijiet
pozittivi i jehtiegu biex jikkontribwixxu ghall-gid komuni bhala ¢ittadini maturi. Fic-Ciklu
tas-Sekondarja I-istudenti jinghataw |-ghodod biex janticipaw, jibdew u jittrattaw il-bidla;
jizviluppaw hiliet organizzattivi li jwasslu ghal inizjattivi individwali u kollettivi, u jizviluppaw
u jkunu profi¢jenti fil-hiliet mehtiega ghad-dinamika tal-gruppi, l-assessjar tar-riskji u
r-rizoluzzjoni tal-konflitti.

Il-hila li jhaddnu bil-qalb il-mobbilta u I-bdil ma’ studenti f'pajjizi ohira

Tul i¢-Cikli tal-Primarja u tas-Sekondarja, skambji ma’ zghazagh minn skejjel, kulleggi,
setturi, bliet u paijjizi ohrajn jistghu jippromwovu u jinkoraggixxu I-mobbilta. Attivitajiet
ta’ din ix-xorta jippreparaw lit-tfal ghall-bidliet socjali, kulturali u ekonomici li jghaddu
minnhom tul hajjithom. Meta johorgu mill-iskola z-zghazagh jehtieg li jkunu ppreparati
biex iwiegbu ghall-htigijiet emergenti tax-xoghol u jkunu lesti biex jibdlu I-professjoni
jew l-impjieg taghhom. Jehtigilhom juru flessibbilta, u jkunu jafu kif jevalwaw ir-rizorsi
lokali u barranin mehtiega ghall-izvilupp personali; kif jaddattaw pjanijiet biex jinkludu
vvjaggar barra halli jitharrgu u/jew jispecjalizzaw f'xi gqasam partikolari ta’ kompetenza;
biex japprezzaw il-valur tal-fertilizzazzjoni reciproka ta’ ideat, metodi, tekniki u sistemi; u
biex japprezzaw u jkunu lesti jiskambjaw kompetenzi lokali ma’ kuntesti socjali ohrajn.

Il-vizjoni tar-realta b ottika sistemika li tiffacilita I-impenn taghhom fil-promozzjoni
ta’ zvilupp sostenibbli

Minn eta zghira t-tfal jistghu japprezzaw u jaghtu valur lill-empatija u, b’appogg xieraq,
jizviluppaw kurzita, entuzjazmu u Qudizzju tajjeb. Bl-ghajnuna ta’ taghlim ibbazat
fuq l-istharrig, it-tfal ghandhom jitghallmu jithmu i kull azzjoni jista’ jkollha effetti
dejjiem fug komunitajiet u socjetajiet. Bis-sahha tal-esperjenza ta’ temi jew kwistjonijiet
interdixxiplinari, I-istudenti jistghu jaslu biex japprezzaw li r-realta hija l-effett shih ta’
diversi realtajiet li jikkomponuha. Huma jehtieg li jizviluppaw hiliet biex jidentifikaw,
jaghrfu u jammettu I-komplessitajiet u r-relazzjonijiet imwahhdin ta’ problemi personali,
socjali, kulturali, religjuzi, politici, ekonomici, teknologici u ambjentali f'kull kwistjoni jew
problema kollettiva. Jehtieg li jkunu sensittivi ghall-htigijiet ta” membri ohrajn tas-socjeta,
partikolarment individwi jew gruppi emarginati u zvantaggjati; li jizviluppaw x’jista’ jkun
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l-impatt tad-decizjonijiet jew l-azzjonijiet personali fil-livell lokali u viceversa; u biex ifittxu
s-soluzzjoni tal-problemi billi jharsu jgharrxu ghall-konnessjonijiet u jippromwovu shubiji
jew sinergiji fuq il-bazi tad-djalogu, in-negozjati u r-rizoluzzjoni ta’ konflitti.

* L-involviment attiv fi kwistjonijiet ta’ zvilupp sostenibbli

Ic-¢ittadinanza responsabbli tissarraf f'Cittadinanza attiva. It-tfal zghar jehtieg jibnu
sens ta’ komunita billi jintegraw sistemi ta’ valuri u twemmin li huma l-aktar prevalenti
fl-iskejjel u d-djar taghhom. Permezz tal-esperjenzi taghhom fl-iskola, fosthom it-taghlim
interkurrikulari, jehtigilhom isiru konxji tal-medda ta’ soluzzjonijiet plawsibbli u jiehdu
azzjoni biex itejbu l-ambjent immedjat taghhom. Huma ghandhom ukoll ikunu konxiji ta’
kwistjonijiet nazzjonali u regjonali u jizviluppaw opinjonijiet infurmati fughom. Wagqt li jkunu
ged jikbru biex isiru adulti, iz-zghazagh ghandhom juru impenn lejn it-titjib fil-kwalita tal-
hajja f'livelli personali, komunitarji, nazzjonali u globali. Jehtigilhom jizviluppaw mod kritiku
kif jahsbu u hiliet ta’ riflessjoni biex jevalwaw politiki u prattiki kurrenti u jissuggerixxu mgiba
sostenibbli alternattiva f'kull kaz. Huma jehtigilhom ukoll jithmu r-responsabbilta personali
- mhux semplicement tal-awtoritajiet — biex ikun hemm Zzvilupp sostenibbli, u jizviluppaw
f'¢ittadini attivi fit-tehid tad-decizjonijiet.

Ghan 3: Studenti li huma cittadini impenjati fost realtajiet lokali,
regjonali u globali dejjem jinbidlu

Dawn jehtieg li:
Jirrispettaw id-diversita u japprezzaw id-differenza

Fis-snin l-aktar bikrin taghhom it-tfal jiskopru hwejjeg li jixxiebhu u differenzi madwarhom
permezz tal-esperjenza taghhom ta’ kulturi u lingwi differenti. B’dan il-mod jibdew jifthmu u
jaghtu valur lid-diversita. L-iskola inkluziva ghandha tahseb ghal kull tifel jew tifla
irrispettivament mis-sess, religjon, razza, hila, u twemmin, izda ghandha wkoll tiffissa bhala
wiehed mill-ghanijiet taghha I-promozzjoni tal-potenzjal ta’ kull student bis-sahha ta’
attenzjoni u appogg individwalizzati. L-etos u I-prattiki tal-iskola, fi¢-Cikli tal-Primarja u tas-
Sekondarja, jittrasmettu dan il-valur lill-istudenti li jilhqu dan |-ghan specifikament permezz
tal-ogsma tat-taghlim, permezz ta’ temi interkurrikulari bhall-edukazzjoni multikulturali u
l-edukazzjoni ghall-izvilupp sostenibbli, u permezz ta’ kurrikuli alternattivi, skont ix-xejriet u
hiliet tal-popolazzjoni studenteska.

Jirrispettaw u jippromwovu I-kultura u I-wirt Maltin

Tul is-Snin Bikrin u ¢-Ciklu tal-Primarja t-tfal ghandhom jesploraw u jaghmlu esperjenza tal-
wirt u I-ghana kulturali u nazzjonali taghhom permezz ta’ zjajjar, wirjiet u opportunitajiet
immedjati ohrajn. It-taghlim attiv u msejjes fuq |-istharrig u I-wiri ta’ artefatti mgeghdin
f'kuntest, u l-istudju ta’ dokumenti u testi li juzaw diversi midja flimkien, jaghtu hila lill-
istudenti biex jiffurmaw fehim solidu ta” min huma u minn fejn gejjin. It-tfal ghandhom
jimpenjaw ruhhom attivament fi progetti li jghinu fil-konservazzjoni tal-wirt regjonali u
nazzjonali taghhom.

Fl-ahhar snin ta¢-Ciklu tal-Primarja u fl-ewwel snin tac-Ciklu tas-Sekondarja z-zghazagh
ghandhom jissuktaw bl-esperjenzi tal-kultura u l-wirt nazzjonali li jghinuhom japprezzaw
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l-identita nazzjonali taghhom infushom u jsahhu I-kapacita taghhom bhala cittadini
responsabbli. It-tfal ghandhom ukoll ikunu inkoragguti jesploraw kulturi u modi ta’ hajja
differenti permezz tal-programmi tal-lingwa taghhom u programm ta’ gharfien ta’ lingwa
barranija. B'mod partikolari jehtieg li jitghallmu jaghmlu uzu bil-ghaqal tal-ilsien Malti. Bis-
sahha ta’ arti espressivi (I-arti, il-muzika, iz-zfin u d-drama), mlagqghin mal-Istudji Ambjentali,
l-Istorja u |-geografija, iz-zghazagh jehtieg li jizviluppaw fehim tal-importanza tal-kultura
taghna u tal-arti ghall-identita nazzjonali u tal-post ta’ Malta fl-Ewropa u fid-dinja.

Jizviluppaw kompetenza interkulturali u japprezzaw il-wirt taghhom f’kuntest
Mediterranju, Ewropew u globali

It-tfal u z-zghazagh jehtieg li jsahhu I-hila taghhom li japprezzaw realtajiet socjali, kulturali,
nazzjonali u geografici billi jakkwistaw gharfien storiku u geografiku li ghandu x’jagsam mal-
ogsma differenti tat-taghlim u jizviluppaw attitudnijiet li jippermettulhom jaslu ghal fehim
interkulturali. Id-dimensjonijet Mediterranji u Ewropej huma ta’ importanza partikolari
ghat-tfal Maltin. Partecipazzjoni f'e-twinning, Comenius u progetti ohrajn fost diversi skejjel,
kemm f'livell lokali u kemm f'dak internazzjonali, jiffacilitaw I-esperjenzi interkulturali.

Jahdmu ghat-tishih tal-koezjoni socjali u jizguraw il-gustizzja socjali

L-apprezzament tad-diversita u tad-differenzi, filwaqt li jikkoncentra fuq hwejjeg i
jixxiebhu, jippromwovi t-tolleranza u I-hila li wiehed jaghraf modi li bihom komunita
tista’ tikkontribwixxi ghal socjeta aktar socjalment koeziva. F'livell ta’ klassi, sena u skola
t-tfal jehtigilhom jimpenjaw ruhhom fi strategiji ta’ taghlim kollaborattiv li jippromwovu
prattiki li huma socjalment inkluzivi. L-iskejjel multikulturali, sens civiku gawwi u n-nuqqas
ta’ diskriminazzjoni fl-iskejjel ghandhom ikunu |-mixtla tal-koezjoni so¢jali. 1z-zghazagh
jehtigilhom jitghallmu kif jidhlu fi djalogu u jilhqu kunsens fil-kuntest tal-gid komuni.
Ghandhom ikunu offruti skemi ta’ hidma volontarja u I-Principji ta’ Medjazzjoni jistghu
jiffurmaw parti mill-programm PSHE. L-izvilupp tar-rispett ghad-diversita u |-ghoti ta’ valur
lid-differenzi ghandu jghin liz-zghazagh, bhala cittadini adulti, biex jibnu socjeta stabbli u
sana li fiha kull individwu jhossu li jinghata valur, hu rispettat u hu megjus ugwali.

Iwettqu I-qustizzja socjali u I-principji demokratici

Tul is-Snin Bikrin it-tfal jehtieg li jizviluppaw sens ta’ ekwita u gustizzja fil-loghob u fil-hajja
taghhom ta’ kuljum. Fil-process li jwassalhom ghac-Ciklu tal-Primarja jehtieq li jitghallmu
aktar fuq il-gustizzja socjali u d-demokrazija u jizviluppaw il-fehim taghhom ta’ drittijiet u
responsabbiltajiet individwali waqt li jimpenjaw ruhhom attivament f'diskussjonijiet, dibattiti
u prattikita’ governanzaserja. Il-konnessjonijiet interkurrikulari jsahfu |-zvilupp ta’ dan |-aspett
krucjali tat-taghlim. Fil-process li jwassalhom ghac-Ciklu tas-Sekondarja, I-Edukazzjoni Civika
flimkien ma’ inizjattivi li jhaddnu prattiki demokratici fl-iskejjel huma I-modi |-aktar ovvji kif
wiehed isegwi dan il-ghan. Minnha n-nifisha, sistema inkluza tippromwovi |-qustizzja socjali
ghal kulhadd. 1z-zghazagh jehtieq li jizviluppaw il-fehim taghhom tal-gustizzja socjali u tal-
principji demokratici u jassumu responsabbilta akbar f'dan il-qasam bhala parti mill-hajja
tal-iskola. L-amministrazzjoni tal-iskola ghandha taghti spazju xieraq lil inizjattivi mehudin u
koordinati mill-Kunsill tal-Istudenti u ghandha tikkonsulta lill-Kunsill tal-Istudenti fug materji
li jolqtu direttament il-popolazzjoni studenteska.
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L-Ogsma tat-Taghlim

Wiehed mill-iskopijiet tal-NCF hu li jidentifika dak li wiehed irid jitghallem fil-Kurrikulu tas-
Snin Bikrin, fil-Primarja u fis-Sekondarja. Is-sistema kurrenti i tifred il-kurrikuli tal-Primarja u
tas-Sekondarja f'suggetti singoli tipprezenta lill-istudenti b’vizjoni frammentata ta’ gherf lima
twassalx ghal edukazzjoni holistika. L-NCF jipproponi perspettiva alternattiva ta’ kuntenut
kurrikulari li jimxi fuq il-kuncett li t-taghlim isir permezz ta’ esperjenzi li jaghmlu sens u joffru
sfida, u li juzaw |-gherf, l-interessi u d-dispozizzjonijiet li jkollu diga l-istudent. Dan jista’
jinkiseb I-ahjar billi diversi suggetti jitghagqqdu f'ogsma tat-taghlim biex jikkontribwixxu
ghall-akkwist ta’ korp ta’ gharfien u hiliet rilevanti, li ghandhom skop u huma konnessi
ma’ xulxin u li jimpenjaw u jimmotivaw lil dawk li jkunu ged jitghallmu. Dan ma jimplikax
it-tnehhija tal-kontenut tradizzjonali tas-suggetti izda I-holgien ta’ rabtiet bejn u fost is-
suggetti biex jissahhah it-taghlim.

Mhumiex proposti ogsma tat-taghlim diskreti ghas-Snin Bikrin, fejn |-enfasi gieghda fuq
l-izvilupp tal-hiliet u ta’ dispozizjonijiet pozittivi lejn it-taghlim li jkunu zviluppati u estizi
fis-snin ta’ wara. L-ogsma tat-taghlim jiddahhlu fi¢-Ciklu tal-Primarja u jkunu estizi fi¢-Ciklu
tas-Sekondarja fejn I-istudenti jaghzlu wkoll minn fost ghadd ta’ suggetti skont l-interess
taghhom.

It-taghlim fis-Snin Bikrin (Figura 2.3) u t-tmien ogsma tat-taghlim proposti fl-NCF bhala
drittijiet ghal kull persuna zaghzugha (Figura 2.4) ttiehdu mill-ghanijiet deskritti f'Figura 2.2.
Hu ta’ min jinnota wkoll li ogsma tat-taghlim simili huma identifikati fid-dokumentazzjoni
kurrikulari nazzjonali ta’ pajjizi ohrajn bhall-Iskozja (2004, 2006, 2007, 2008) u New Zealand
(2007) kif ukoll fid-direttivi tal-UE.

L-ogsma tat-taghlim huma mfasslin b’'mod li jizgura li kurrikulu b’bazi wiesgha u bbilan¢jat
tajjeb jista’ jindirizza u jikseb I-ghanijiet deskritti hawn fuq. L-esperjenzi tat-taghlim f'kull
gasam ghandhom iservu biex jizviluppaw id-dispozizzjonijiet importanti ta’ hassieba
u studenti attivi: “il-kooperazzjoni, il-koncentrazzjoni, il-kuragg, il-kurzita, id-direzzjoni,
l-empatija, il-flessibbilta, il-gudizzju tajjeb, l-umilta, Il-immadinazzjoni, l-independenza, il-
perseveranza, il-mohh miftuh, il-preciZjoni, is-sens ta’ riflessjoni, ir-responsabbilta, it-tehid ta’
riskji u I-awtodixxiplina.” Simister (2007, p. 23).

Darba li jkun hemm qgbil fuq id-deskrizzjoni wiesgha tal-NCF, tkun zviluppata gwida
sussegwenti minn esperti fil-kurrikulu u specjalisti fil-qasam tal-kontenut biex jipprovdu
deskrizzjonijiet aktar dettaljati u komprensivi ta’ kull gqasam tat-taghlim u tal-learning
outcomes rispettivi, skont i¢-Cikli Bikrin, tal-Primarja u tas-Sekondarja. Dawn id-dokumenti
mbaghad ikunu tradotti f'sillabi u programmi ta’ studju li jistghu jintuzaw direttament fil-
kuntesti kollha tat-taghlim. Fl-ambitu ta’ kull gasam tat- taghlim, fil-kaz tal-iskejjel primarji
u sekondarji dawn id-dokumenti tal-kurrikulu jidentifikaw il-qofol tal-kurrikulu obbligatorju
kif ukoll il-komponenti flessibbli |i jippermettu programmi tat-taghlim differenti biex ikunu
jagblu mal-htigijiet individwali ta” dawk li jkunu ged jitghallmu.
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Is-Snin Bikrin

II-karatteristici ta" programmi ta’ kwalita u li jirnexxu ghas-Snin Bikrin huma dawk li:
e jhaddnu dimensjoni so¢jokulturali madwar it-taghlim tat-tfal;

e ghandhom x‘jagsmu mal-promozzjoni u inkoraggiment ta’ dispozizzjonijiet pozittivi
ghat-taghlim;

* jqgieghdu lit-tfal fic-Centru tal-ambjent tat-taghlim;

* jippermettu li jsiru attivitajiet inizjati mit-tfal b’mod li jkun accettat li t-taghlim fis-Snin
Bikrin hu process ta’ kostruzzjoni flimkien u kollaborazzjoni;

* jippromwovu attivitajiet li ghandhom x’jagsmu mal-esperjenzi tal-hajja reali tat-tfal ;
* joffru lit-tfal opportunitajiet ghall-attivitajiet prattici; u
* jaghmlu uzu minn varjeta ta’ pedagogiji li jindirizzaw il-htigijiet ta’ studenti partikolari.

Hekk, aktar milli nidentifikaw I-gharfien ta’ kontenut specifiku u nasso¢jawh ma’ ogsma ta’
suggetti, fis-Snin Bikrin |-enfasi trid issir fuq kompetenzi generali zviluppati permezz ta’ temi
interkurrikulari li jikkontribwixxu biex ikunu stabbiliti I-pedamenti tat-taghlim tul il-hajja.
Is-Snin Bikrin jitgabblu ma’ vjagg ta’ skoperta li fih it-tfal isibu min huma bhala individwi u
jpoggu u jistabbilixxu lilhom infushom fl-ambitu ta’ so¢jeta waqt i jinteragixxu ma’ ohrajn.
Biex jirnexxu fiz-zewg kazijiet, it-tfal jitghallmu u jiehdu esperjenza fuq il-modi kif juzaw
ghodod komunikattivi mehtiega ghas-sodisfazzjon u l-izvilupp personali, u ghal impenn
socjali li jaghmel sens.

Is-success fil-promozzjoni tal-imhabba ghat-taghlim u l-izvilupp holistiku jigi bis-sahha ta’
pedagogiji addattati li ghandhom ihaddnu I-loghob u t-taghlim esperjenzjali ferriehi. 1d-
diversi xorta ta’ loghob li t-tfal ghandhom jiehdu sehem fih ghandhom jissodisfaw b’mod
effettiv |-objettivi u rizultati necessarji biex issir esperjenza ta’ kwalita fl-edukazzjoni fi zmien
it-tfulija bikrija. Hekk il-loghob li fih it-tfal jaghmluha ta’ xi hadd jew xi haga, il-loghob
immaginattiv, kreattiv, kostruttiv, simboliku u li hu bbazat fuq rwol, kif ukoll l-impenn,
l-interazzjoni u |-partecipazzjonifil-forom kollha tal-arti espressiva jikkostitwixxu partiintegrali
tal-esperjenzi tat-tfal fis-snin bikrin. Permezz ta’ programmi li ffittxu l-involviment attiv tat-
tfal u t-taghlim esperjenzjali taghhom, it-tfal huma mistennija jiksbu kompetenzi socjali,
komunikattivi u intellettwali f'ambjent |i jrawwem benesseri personali u dispozizzjonijiet
pozittivi ghat-taghlim (Ara Figura 2.3).

Dawn il-kompetenzi jistghu jkunu tradotti f'learning outcomes i tfal zghar huma mistennija

jiksbu meta jkunu ghaddejjin mis-Snin Bikrin ghas-snin tal-iskola Primarja li jigu wara.
L-izvilupp holistiku tat-tfal jikkontribwixxi ghall-kisba b’success tar-rizultati kollha.
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Kompetenzi tas-Snin Bikrin

Il-Benesseri

Is-snin bikrin ghandhom joffru ambjenti fejn it-tfal ihossuhom protetti u zguri b’'mod li
jkollhom sens ta” wiehed li jhossu parti mill-ambjent; ihossuhom mahbubin u accettati minn
kulhadd; u huma rispettati ta’ li huma. L-adulti |i jahdmu mat-tfal zghar jehtieg li juru u
jagsmu interess genwin f'kull tifel jew tifla u jaghmlu kull sforz biex irawmu relazzjonijiet ta’
simpatija, kura u hbiberija. Il-benesseri tat-tfal jikber skont l-attitudnijet u r-relazzjonijiet i
hemm u jigu promossi fost I-adulti nfushom li jiehdu hsiebhom.

Ambjent li joffri sigurta lit-tfal hu wiehed fejn hemm stabbilta u konsistenza. L-ambjenti ta’
din ix-xorta jappoggjaw lit-tfal biex jibnu stima personali, jizviluppaw I-identita personali u
jiksbu fidu¢ja fihom infushom u fil-kisbiet taghhom. F'ambjent sigur fejn huma accettati,
moghtijin il-liberta ta’ ghazla, u mhollijin jesploraw u jesperimentaw ghal rashom u ma’
ohrajn, it-tfal jitghallmu jiendu r-riskji. Huma jistghu jizviluppaw strategiji individwali i
jghinuhom ilahhiqu ma’ sfidi godda, isiru individwi awtonomi li ghandhom kontroll fuq
hajjithom u jirregolaw lilhom infushom, jeghlbu d-diffikultajiet u jhossuhom sodisfatti bl-
isforzi taghhom. U ghalhekk I-istudenti jsiru indipendenti.

Fil-process li jsiru indipendenti u jitghallmu jiehdu hsieb taghhom infushom, it-tfal zghar
jitghallmu kif jittrattaw dak li jhossu go fihom, jaghrfu u jiddeskrivu |-emozzjonijiet,
jaccettaw lilhom infushom u jitghallmu jkunu komdi maghhom infushom u ma’ ohrajn.
Meta jizviluppaw kompetenzi so¢joemozzjonali, it-tfal zghar jiksbu awtodixxiplina waqt li
jitghallmu jiehdu kontroll akbar ta” min huma u x’jistghu jaghmlu. Barra mill-izvilupp affettiv
taghhom, fis-snin bikrin it-tfal jitghallmu dwar min huma u x’jistghu jaghmlu bis-sahha ta’
attivitajiet fizici li jistghu jintuzaw biex jippromwovu hajja sana.

ll-Benesseri

Figura 2.3 Kompetenzi fl-Edukazzjoni fit-tfulija Bikrija
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ll-Kompetenzi socjali

Minbarra li jitghallmu jhossuhom komdi maghhom infushom, fis-snin bikrin it-tfal jiksbu
gharfien dejjem akbar tal-ohrajn u jitghallmu kif jghixu u jikbru mal-ohrajn. Dan ifisser
li t-tfal jghaddu minn esperjenzi ta’ attivitajiet ta’ turn-taking u fejn jagsmu mal-ohrajn,
ideat, processi ta’ hsieb u kisbiet li jghinuhom jizviluppaw relazzjonijiet pozittivi u awtentici.
Meta jaghmlu dan it-tfal jirrealizzaw x'ifisser tirrispetta lill-ohrajn, taghti valur reciproku u
tizviluppa sens ta’ komunita. Flimkien, it-tfal iridu jirrizolvu I-konflitti b’rizultat tat-taghlim
taghhom li jikkontribwixxu u jippartecipaw f'demokrazija. L-izvilupp tal-empatija jsehh meta
t-tfal jistghu jifhmu |-emozzjonijiet li ohrajn ikunu ghaddejjin minnhom u jaraw perspettivi
differenti.

Fil-process li jizviluppaw il-kompetenzi socjali u f'atmosfera li fiha |-benessri personali
taghhom hu salvagwardat, tfal zghar jizviluppaw identita morali; sens ta’ x'inhu tajjeb u
x'inhu hazin meta jiddistingwu bejn dak li hu accettabbli u dak li mhux accettabbli; waqt
li jesperjenzjaw u jadottaw valuri li jiddependu minn kif huma trattati u kif jaraw lil ohrajn
jigu ttrattati.

ll-Kompetenzi komunikattivi

L-izvilupp personali u socjali jirnexxi meta nesprimu ruhina b’'mod li jinftiehem. Hemm hafna
ghodod ta’ komunikazzjoni li jghinu lit-tfal jithmu lilhom infushom u lill-ohrajn. L-ghodda
predominanti li thaffef il-komunikazzjoni hija I-lingwa. Waqt i t-tfal jghaddu minn u
jakkwistaw esperjenzi fl-uzu kemm tal-lingwa mitkellma u kemm ta’ dik miktuba, il-hiliet
taghhom i jahsbu, jifhmu, jesprimu ruhhom u jwessghu r-relazzjonijiet socjali jissahhu.
L-objettivi generali tal-lingwa fis-snin bikrin ghandhom jiffukaw |-aktar biex jghinu lit-tfal
ikabbru [-gharfien taghhom tal-funzjonijiet u l-iskopijiet tal-hiliet fil-lingwa® li jaghmluhom
ghodda versatili ghal kull membru ta’ socjeta. Fejn jidhol it-taghlim tal-lingwi, sa minn
eta zghira t-tfal jiksbu flessibbilta u kontroll fuq il-lingwa bis-sahha tal-ghazla korretta u
xierga tal-kliem; jestendu I-vokabularju taghhom; jitghallmu jsiru konx;i tal-influwenza sottili
li I-lingwa ghandha fuq is-socjeta u kif is-smigh, it-tahdit, il-qari u I-kitba huma ghodod li
jintuzaw kwazi I-hin kollu biex isiru affarijiet ohrajn.

Filwaqt li l-ewwel lingwa tat-tfal ghandha tkun rispettata, promossa u msahha, it-tfal zghar
li jikbru f’kuntest Malti jibdew il-vjagg taghhom biex jitghallmu t-tieni lingwa taghhom. Dan
hu rifless dirett tas-socjeta usa’ aktar milli necessarjament htiega immedjata tat-tfal zghar.
Madankollu, hu imperattiv li t-tfal ikunu esposti ghaz-zewg lingwi uffi¢jali ta’ pajjiz b’modi
li jaghmlu sens u li jservuhom biex jippromwovu t-taghlim u I-fehim tad-dinja li jmur lil
hinn mit-taghlim tal-lingwi nnifsu. It-taghlim tat-tieni lingwa jista’ jirnexxi jekk il-lezzjonijiet
jinghataw bl-akkwist tal-lingwa nattiva u jekk il-pedagogiji uzati fl-ambjenti aktar formali tal-
iskola jkunu mmexxijin minn principji li huma addattati ghall-grupp tal-eta specifiku.

Minbarra ghal-lingwa, sa minn eta relattivament zghira t-tfal huma esposti ghal sorsi
alternattivi ta’ access ghal komunikazzjoni li thaffef bil-kbir bl-accessibbilta mxerrda hafna
tat-teknologiji digitali. Ghaliex ged jikbru fis-seklu 21, it-tfal jehtiegu kompetenzi digitali
li jaghtuhom il-hila li jikkomunikaw b’mod aktar effettiv mhux biss mal-kuntatti mmedjati

6  ‘Hiliet fil-lingwi’ tirreferi ghal smigh, tahdit, qari u kitba. ‘hiliet fil-lingwi’ tintuza wkoll b’'mod wiesa’ ghall-
hiliet ricettivi u I-hiliet produttivi.
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taghhom izda sahansitra ma’ ohrajn. L-accessibilita ta’ u ghal sorsi differenti ta’ informazzjoni
taghti cans lit-tfal jaghmlu kuntatt ma’ u sens tad-dinja ta’ madwarhom; jinkoragguhom
ghall-komunikazzjoni u I-kollaborazzjoni, jippromwovu hiliet biex jaghmlu ricerka kif ukoll
biex isibu, jahznu u jtellghu l-informazzjoni.

Id-Dispozizzjonijiet ghat-taghlim

Ambjent iccentrat fuq it-tfal jinkoraggihom ifittxu huma stess; ihallihom jesperimentaw,
jittestjaw ipotesijiet, u jippruvaw anke jekk jistghu jizbaljaw. Bis-sahha ta’ sistema prattika
fit-tfittxija ghal twegibiet minn attivitajiet mahlugin minnhom stess, it-tfal zghar jizviluppaw
il-perseveranza u I-koncentrazzjoni. ll-funzjoni tal-adulti hi li jkunu sensittivi ghall-interessi
u l-inklinazzjonijiet taz-zghazagh li jkunu qged jitghallmu u jipprovdulhom ambjenti
stimulanti li joffru sfida godda lill-imhuh tal-istudenti fit-tfittxija ghall-informazzjoni. L-adulti
responsabbli ghat-taghlim taz-zghar jehtieg li jemmnu i t-tfal ghandhom ghatx ghall-gherf,
u meta wiehed ihallihom jaghmlu attivitajiet imsejsin fuq l-istharrig u jesploraw b’'mod
indipendenti, it-tfal iktar hemm cans li jiftakru u jithmu liema rizultati jinkisbu u kif jinkisbu.
It-taghlim imsejjes fil-prattika hu metodologija aktar effettiva milli taghlim bil-fomm. It-tfal
jehtigilhom jiehdu gost jitghallmu u li jkollhom tassew sens li altru li huma kapaci li jiksbu
u jitghallmu.

ll-Kompetenzi intellettwali

L-esperjenzi tas-snin bikrin ghandhom joffru lit-tfal il-possibbiltajiet li jimpenjaw ruhhom u
jifthmu d-dinja ta’” madwarhom. Aktar milli jsiru restrizzjonijiet fuq l-opportunitajiet tat-tfal,
ghandu jsir kull sforz biex ikun zgurat i |-attivitajiet, l-ambjenti u r-rizorsi joffru sfida u li
t-tfal jinghataw il-possibbilta i fittxu diversi ghejun ta’ informazzjoni. L-ambjenti tas-snin
bikrin huma responsabbli biex jghinu lit-tfal isiru konxii tal-hiliet u l-istrategiji mehtiega biex
jaccessaw, ifittxu, johorgu, jtellghu lura, jorganizzaw u jithmu l-informazzjoni. Mghammrin
bi strategiji addattati u sistema sana ghat-tehid ta’ riskji, it-tfal jiksbu medda ta’ hiliet konijittivi
bhal i jidentifikaw, jiddeskrivu, igieghdu f'ordni, fi gruppi jew f'sekwenza, jikklassifikaw,
jikkategorizzaw u jgabblu.

L-Ogsma tat-Taghlim gha¢-Cikli tal-Primarja u tas-Sekondarja

L-NCF jipprezenta deskrizzjoni qasira ta” kull gasam tat-taghlim billi jtiddeskrivi I-gharfien, il-
hiliet u l-attitudinijiet essenzjali li I-istudenti huma mistennija jiksbu. hafna mid-deskrizzjonijiet
huma addattati minn Key Competences for Lifelong Learning: European Reference Framework
(2006/962/KE).
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II-Matematika

Studenti li huma kapaci
jizviluppaw b’success
il-potenzjal shih taghhom billi
jitghallmu tul hajjithom kollha

L-Edukazzjoni
fl-Arti

Studenti li huma
cittadini impenjati
fost realtajiet
lokali, regjonali u
globali dejjem
iinbidlu

Studenti li huma kapaci
jsostnu ¢-¢ansijiet taghhom
fid-dinja tax-xoghol

L-Edukazzjoni
Civika

L-Edukazzjoni
Religjuza

Figura 2.4 [-Ogsma tat-taghlim

ll-Lingwi

l-Komunikazzjoni bil-lingwi hija I-hila |i wiehed jifhem, jesprimi u jinterpreta kuncetti,
hsibijiet, fatti u opinjonijiet kemm bil-fomm u kemm bil-kitba (smigh, tahdit, gari u kitba).
Din il-heffa u I-kompetenza lingwistika hi mistennija kemm fil-ingwa materna (L1) u
kemm fit-tieni lingwa (L2), i fil-kuntest Malti generalment jirreferu ghall-Malti u I-Ingliz
rispettivament, u f'gies x'aktarx ingas ghal lingwa jew lingwi barranin. It-taghlim tal-Malti,
I-Ingliz u lingwi ohrajn jaghti I-hila lill-istudenti biex jizviluppaw I-gharfien tan-natura tal-
lingwi u t-taghlim tal-lingwi, u jwessa’ I-fehim personali, socjali u kulturali taghhom. It-
taghlim tal-lingwi jaghni l-izvilupp konjittiv u affettiv taz-zghazagh, isostni I-fiducja fil-hiliet
taghhom stess u hekk jghinhom jerfghu r-responsabbilta tat-taghlim i jir¢ievu. Fil-process i
jizviluppaw kompetenza komunikattiva huma jtejbu wkoll il-hiliet li jitghallmu li ghandhom
applikazzjoni aktar generali, inkluzi |-memorizzazzjoni, it-tfittxija ghall-gherf, |-analizi, il-
hrug ta’ inferenzi u l-awtoevalwazzjoni. Waqt li z-zghazagh ikunu ged juzaw il-lingwa ghal
skopijiet differenti u f'kuntesti differenti, huma jizviluppaw gharfien u fehim tal-kultura jew
kulturi tal-poplu li jitkellem dik il-lingwa u jitghallmu jirrispettaw id-diversita kulturali, u jhejju
lilhom infushom ghad-dinja tax-xoghol u ghal edukazzjoni lil hinn minn dik obbligatorja
f'Malta u barra.
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Permezz tal-izvilupp tal-hiliet lingwistici t-tfal u zghazagh:

* juzaw il-mistogsijiet, l-informazzjoni, il-hsieb kritiku, it-tehid ta’ decizjonijiet u [-memorja
biex jorganizzaw il-hsibijiet, I-ideat, il-hsus u |-gherf;

¢ jikkomunikaw ma’ ohrajn u jirrispondu ghal kif [-ohrajn jikkomunikaw;

e jifformulaw, jesprimu u jipprezentaw l-argumenti, il-hsus u I-ideat taghhom b’manjiera
perswaziva; u

* japprezzaw u jgawdu l-wirt letterarju tal-lingwi li jitghallmu.
Bis-sahha tat-taghlim tal-lingwi, it-tfal u zghazagh jizviluppaw:

e [-attitudni pozittiva ghall-komunikazzjoni;

¢ id-dispozizzjoni ghal djalogu kritiku u kostruttiv; u

e |-apprezzament ta’ kwalitajiet estetici u rieda li jhabirku ghalihom.

L-istudenti ghandhom ikunu kapaci jinteragixxu lingwistikament b’manjieri addattati
u kreattivi fl-ambitu ta’ medda wiesgha ta’ kuntesti konnessi mas-socjeta u mal-kultura.
Huma jehtigilhom ikunu kapaci jaghzlu generi addattati, jiddistingwu bejn tipi differenti
ta’ testi u jfittxu, jigbru u jipprocessaw informazzjoni minn fost medda ta’ testi li jinkludu
sitwazzjonijiet u grajjiet u materjal stampat. L-attitudni pozittiva ghall-komunikazzjoni
tippromwovi apprezzament tad-diversita kulturali, u interess u kurzita fil-lingwi u fil-
komunikazzjoni interkulturali.

Ilt-taghlim tat-tieni lingwa (generalment |-Ingliz li hu wahda mil-lingwi uffi¢jali f'Malta),
isahhah |-akkwist tal-aktar lingwa internazzjonali importanti tal-komunikazzjoni. It-taghlim
tal-lingwa Ingliza jipprovdi wkoll access ghall-gherf u |-kultura ta’ hafna mid-dinja. Fil-waqt li
[-Malti u I-Ingliz huma I-lingwi ewlenin f'dan il-qasam tat-taghlim, I-introduzzjoni ta’ lingwi
barranin bis-sahha ta’ programm ta’ gharfien tal-lingwi ged tkun proposta ghall-ahhar snin
ta¢-Ciklu tal-Primarja’. Fid-dawl tal-kuntest politiku, geografiku u storiku tal-Gzejjer Maltin
u l-enfasi tal-UE fuq it-taghlim tal-lingwi, il-multilingwizmu (l-izvilupp ta” individwi li huma
profi¢jenti f’aktar minn lingwa wahda) jassumi importanza akbar.

It-taghlim ta’ lingwi barranin f'livell sekondarju jipprovdi ghall-akkwist ta” aktar ghodod
ta’ komunikazzjoni li huma utli ghall-apprezzament tad-diversita kulturali u ghat-thaffif tal-
interazzjoni fl-ambitu tal-kuntesti Ewropej u internazzjonali. Minbarra I-lingwi obbligatorji
(Malti u Ingliz) l-istudenti jaghzlu lingwa barranija fl-ewwel sena u jibqghu jistudjawha tul
ic-Ciklu tas-Sekondarija kollu. Jista’ jkun hemm ukoll il-possibbilta Ii l-istudenti jaghZlu t-tieni
lingwa barranija fl-ahhar snin ta¢-Ciklu tas-Sekondarja. ll-kuncett ta’ multilingwizmu, li hu

7 Il-Qafas Komuni Ewropew (Kunsill tal-Ewropa 2001) ippromwova I-htiega ta’ kapacita multilingwi.
Ghalkemm ghandu jkun hemm salvagwardija fir-rigward tal-impozizzjoni li wiehed jitghallem wisq lingwi,
it-tfal ghandhom jinghataw l-opportunita li jistudjaw mill-ingas lingwa ofra (L3) b’manjiera informali
jew semiformali tul I-ahhar snin tal-primarja. Ix-xejriet kurrenti fit-taghlim tal-lingwi f'dan il-livell jindikaw
sistema dijalogika u interattiva li permezz taghha t-tfal ikunu esposti ghat-taghlim tal-lingwa u |-kultura
permezz ta’ attivitajiet lingwistici maghzulin battenzjoni kbira.
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relatat direttament mal-opportunitajiet li wiehed ikollu fid-dinja tax-xoghol, hu inkoraggit
fie-Ciklu tas-Sekondarja.

ll-Matematika

I-hila li wiehed jizviluppa u japplika I-hsieb matematiku biex isolvi medda ta’ problemi
f'sitwazzjonijiet ta’ kuljum hija importanti ghall-istudenti kollha. Bis-sahha tal-matematika
l-istudenti jiksbu gharfien sod tal-ghadd tan-numri, il-kejl u l-istrutturi, I-operazzjonijiet
bazici u |-prezentazzjonijiet matematici bazici, fehim tat-termini u I-kuncetti matematici, u
gharfien tal-mistogsijiet li I-matematika tista” toffri twegiba ghalihom.

L-istudenti jizviluppaw hiliet biex japplikaw principji u processi bazici f'’kuntesti ta’ kuljum
u biex isegwu u jassessjaw katini ta’ argumenti, hsieb, manipulazzjoni, rappurtar u
prezentazzjoni ta’ rizultati. Huma jitghallmu jirragunaw matematikament, jithmu |-prova
matematika u jikkomunikaw f'lingwa matematika, bl-uzu tar-rizorsi addattati. Waqt li jkunu
ged jitghallmu huma ghandhom jizviluppaw attitudni pozittiva msejsa fuq ir-rispett ghall-
verita u rieda li jfittxu spjegazzjonijiet u jassessjaw il-validita taghhom.

Fil-process li jsiru aktar midhla tal-Matematika, I-istudji taghhom jaghtu liz-zghazagh
opportunitajiet li jidhlu aktar fil-fond fl-gharfien u r-ragunar matematiku, jigu f'kuntatt
aktar formali ma’ ragunar astratt u logiku, u japprezzaw ahjar u japplikaw il-possibbiltajiet
tal-komunikazzjoni li joffri I-medju tal-matematika. Huma jaslu biex japprezzaw u juzaw
medda ta’ sistemi ghall-uzu ta’ numri, kejl, ittrattar ta’ dejta, spazji u forom, u juzaw il-hsieb
matematiku logiku u kreattiv biex jinvestigaw problemi u jipproponu soluzzjonijiet.

Billi hu mistenni li I-maggoranza |-kbira taz-zghazagh se jibqghu sejrin bl-edukazzjoni lil hinn
minn dik obbligatorja, |-esperjenza tal-matematika fis-Sekondarja tassumi r-responsabbilta
li thejji u timmotiva zghazagh ghal studji postsekondarji kemm fil-Matematika nnifisha
u kemm f'ogsma ohrajn tat-taghlim. Din ghandha tkun preparazzjoni li twitti t-triq ghal
varjeta ta’ livelli ta" matematika li ghandhom x’jagsmu kemm ma’ rotot akkademici u kemm
ma’ dawk vokazzjonali.

Ix-Xjenza

ll-kompetenza fix-xjenzi hija |-hila li wiehed juza korp ta’ gherf u metodi biex jispjega d-dinja
naturali, biex jidentifika mistogsijiet, u biex jigbed konkluzjonijiet ibbazati fug evidenza.
Dawk kollha li jkunu ged jitghallmu jehtieg jiksbu gharfien ta’ kuncetti, principji u metodi
xjentifici fundamentali, I-impatt tax-xjenza fuq il-hajja ta’ kuljum, il-benefic¢ji u r-riskji ta’
certi applikazzjonijiet tax-xjenza, u wkoll uhud mil-limitazzjonijit taghha. Il-kompetenza fix-
xjenza tinvolvi wkoll fehim tal-bidliet ikkagunati minn attivita umana u r-responsabbilta
ta’ cittadini individwali. Il-konsiderazzjoni ta’ kwistjonijiet etici, ekonomici, socjali u morali
tikkontribwixxi ghal fehim aktar profond tax-xjenza u |-konnessjonijiet taghha mal-hajja
ta’ kuljum. Din id-dimensjoni ghandha tghin liz-zghazagh jintegraw gherf minn ogsma
differenti tat-taghlim u jifhmu li x-xjenza m’ghandhiex soluzzjoni ghas-sitwazzjonijiet
problematici kollha.?

It-taghlim kmieni tax-xjenza jinvolvi lit-tfal fit-tiftix ta’ hwejjeg ghalihom infushom billi

8  Qed tkun zviluppata Vizjoni ghall-Edukazzjoni fix-Xjenza fl-istess hin ma’ dan id-dokument.
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josservaw, jesploraw u jinvestigaw |-ambjent taghhom. Tul dan il-process huma jizviluppaw
sens ta’ staghgib dwar id-dinja, u jiksbu fehim ta" kuncetti xjentifici semplici u tal-vokabularju
biex jikkomunikaw dak li jsibu. Huma jibdew jitghallmu kif joperaw ix-xjenzjati u jizviluppaw
sens taghhom infushom bhala “xjenzjati zghazagh”.

Tul l-istudju taghhom tax-xjenzi, l-istudenti jiksbu wkoll hiliet li jistagsu u li jahsbu b’mod
kritiku li jwassluhom biex jaghmlu mistogsijiet addattati, joholqu metodi biex iwegbuhom,
jiksbu u jinterpretaw l-evidenza u jikkomunikaw il-konkluzjonijiet u r-ragunar li wassluhom
ghalihom. Tul l-izvilupp tal-fehim tax-xjenza z-zghazagh jitghallmu juzaw I-osservazzjonijiet
taghhom biex jispjegaw kuncetti, principji u teoriji, u juzaw il-hiliet taghhom biex jelaboraw
l-ispjegazzjonijiet bl-uzu ta’ lingwagg xjentifiku u tekniki addattati bhal tabelli, carts u metodi
matematici. Huma jitghallmu juzaw l-immaginazzjoni taghhom biex jesploraw soluzzjonijiet
kreattivi ghall-problemi xjentifici li jiltaqghu maghhom. Jiskopru wkoll kif il-fehim taghna ta’
teoriji, principji u informazzjoni xjentifika nbena tul I-istorja f'’kuntesti bijologici, kimici, fizici
u ambjentali. Huma jorbtu x-xjenza mal-hajja ta’ kuljum u mal-ambjent lokali u jizviluppaw
interess fi kwistjonijiet etici u rispett ghas-sigurta u s-sostenibbilta.

L-istudji lil hinn mill-edukazzjoni obbligatorja fix-Xjenza jaghtu lill-istudenti varjeta ta’
opportunitiajiet fid-dinja tax-xoghol.

L-Edukazzjoni Teknologika

ll-gasam tal-Edukazzjoni Teknologika jinkludi d-Disinn u t-Teknologija u |-Litterizmu Digitali.
Fid-Disinn u t-Teknologija I-istudenti jghagqdu hiliet prattici u teknologici mal-hsieb kreattiv
biex isawru prodotti utli. Fil-Litterizmu Digitali huma jitghallmu kif juzaw l-informazzjoni
digitali u t-teknologija tal-komunikazzjoni. L-edukazzjoni fid-Disinn u t-Teknologija ghandha
x'tagsam primarjament ma’ ezercizzji ta’ design and make li fihom I-istudenti jahdmu
permezz ta’ process kreattiv. Tipikament huma jiggeneraw, jizviluppaw u jikkomunikaw
ideat ghal prodotti maghzulin; jippjanaw kif igieghdu |-ideat taghhom fil-prattika; jaghzlu
I-ghodod, it-tekniki u I-materjali addattati; jesploraw il-kwalitajiet tal-materjali; jaghtu forma
u jghagqdu flimkien materjali u komponenti; japplikaw proceduri ta’ sigurta; jezaminaw
b’mod kritiku dak li jkunu ged jaghmlu; u fuq il-bazi tal-esperjenza jippjanaw biex itejbu
x-xoghol taghhom. L-esplorazzjoni tal-materjali tinkludi Materjali Rezistenti, Elettronika u
Prodotti Grafici kif proposti mill-kumitat tar-revizjoni tas-suggett ikkummissjonat mid-DQSE
(2010).

Il-process design and make fid-Disinn u t-Teknologija jaghti I-kapacita lill-istudenti matul
ic-Cikli differenti biex jintervjenu b’'mod kreattiv fid-dinja manifatturata, juzaw rizorsi
b’mod intraprenditorjali u jintegraw |-gherf minn ogsma diversi. ll-valuri tal-konsumaturi
u tal-manifatturi, flimkien mal-valuri u gudizzji tad-disinjatur, jidhlu fil-process tat-tehid ta’
decizjonijiet tad-design and make. Barra minn hekk, id-Disinn u t-Teknologija jipprovdi lill-
istudenti opportunitajiet biex jiffukaw fuq is-sahha u sigurta u fuq kwistjonijiet ambjentali.
Permezz tal-esplorazzjoni ta’ valuri, udizzji u decizjonijiet l-istudenti jkunu jistghu jiehdu
sehem fid-dibattitu teknologiku u jsiru cittadini attivi fil-komunita.

Fil-qasam tal-litterizmu digitali, l-istudenti jakkwistaw hiliet fl-uzu bil-fiducja u b’sens kritiku
tat-Teknologija tas-Socjeta tal-Informazzjoni ghall-komunikazzjoni, ix-xoghol u |-mistrieh.
Huma jiksbu hiliet bazici fl-ICT organizzati madwar erba’ ferghat magguri li jidhlu f'xulxin:
is-sorsi u I-manipulazzjoni ta’ dejta; il-komunikazzjoni u I-prezentazzjoni tal-informazzjoni;
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il-kontroll programmat; u aspetti socjali, etici u personali. Huma jiskopru u juzaw sorsi
ta’ dejta digitali, u jitghallmu jorganizzaw, jimmanipulaw u jinterrogaw id-dejta. Huma
jitghallmu jikkomunikaw u jipprezentaw informazzjoni bl-uzu ta’ prezentazzjoni multimidja;
jibaghtu ittri elettronici u fajls mehmuzin; juzaw VOIP u konferenzi bil-vidjow, u jiccattjaw
biex jikkollaboraw ma’ ohrajn. Jistghu juzaw ghodod kollaborattivi li joholqu dokumenti u
apparati programmatici biex jirrispondu ghal input bl-uzu ta’ interface ikoniku simplifikat.
Jesploraw ukoll dimensjonijiet socjali u etici ta’ teknologiji digitali u jitghallmu jipprattikaw
in-netiquette u mizuri ta’ sigurta online.

L-istudji lil hinn mill-edukazzjoni obbligatorja f'dan il-qasam jistghu potenzjalment iwittu
t-triq ghal opportunitajiet f'karrieri relatati mal-ICT.

L-Edukazzjoni ghas-Sahha

ll-gasam tal-Edukazzjoni ghas-Sahha jinkludi |-Edukazzjoni Fizika u Sport, |-Edukazzjoni
Personali, Socjali u ghas-Sahha li tinkludi aspetti tal-Home Economics. L-esperjenza tat-
taghlim i tittiehed wagqt attivitajiet ta” edukazzjoni ghas-sahha ghandha |-ghan li tghaddi lill-
istudenti I-gherf, l-attitudnijiet u I-hiliet li jkunu jehtiegu biex isostnu, jippromwovu u jtejbu
l-benesseri fiziku, emozzjonali, psikologiku u socjali tul il-hajja skolastika taghhom u bhala
persuni li jibgghu jitghallmu tul il-hajja. L-edukaturi huma mhegga biex jikkollaboraw mal-
genituri u mal-komunita usa’ biex jizguraw esperjenzi mimlijin sens u li jibqghu jinftakru fit-
tul biex iwasslu ghal fehim profond tal-‘jien’, |-‘ohrajn’ u l-impatt tal- ghazliet u l-azzjonijiet
fuq l-individwi, il-komunitajiet u I-ambjent. L-Edukazzjoni ghas-Sahha tgieghed il-pedament
vitali ghal dispozizzjonijiet necessarji ghat-taghlim tul il-hajja. Waqt li jkunu ghaddejjin
mic-Cikli tal-Primarja u tas-Sekondarja, l-impenn favur komunitajiet socjali u kwistjonijiet
ambjentali wkoll jifforma parti mill-izvilupp taz-zghazagh.

It-taghlim f'dan il-qasam jinvolvi fehim ta’ kuncetti ewlenin; |-analizzar ta’ informazzjoni,
modi ta’ mgiba u influwenzi fuq is-sahha; u I-komunikazzjoni ta’ informazzjoni, hiliet u
attitudnijiet li jippromwovu stil ta’ hajja san. L-istudenti juru u japplikaw atteggjamenti u
mgiba pozittivi |i jsostnu u jaghnu ghajxien san.

L-Edukazzjoni ghas-Sahha tittratta zewg aspetti:

Permezz tal-Edukazzjoni Fizika u L-Isports it-tfal jizviluppaw hiliet u agilita permezz ta’
esperjenzi li jinkorporaw loghob ta” gewwa u ta’ barra, l-atletika, il-ginnastika, il-moviment
ritmiku u z-zfin. Dawn l-attivitajiet jinkoraggixxu lit-tfal biex:

* jippartecipaw b’'mod entuzjastiku f'attivitajiet li jizviluppaw hiliet fizi¢i importanti
b’mod li jiehdu gost, li jinkoraggixxu l-interazzjoni socjali u jippromwovu I-gharfien
personali, l-imgiba riflessiva u [-hsieb konsegwenzjali li jikkontribwixxu ghall-
intelligenza emozzjonali u so¢jali;

* jitghallmu I-hiliet u regoli ta’ loghob kollaborattiv, I-imgiba sportiva, is-sens ta’ tmex-
xija u l-kompetittivita;

* jizviluppaw hiliet ta’ hidma bhala tim u jaghmlu esperjenza tal-benefic¢ji tal-hidma
flimkien;

* japprezzaw |-importanza ta’ gisem b’sahhtu u benesseri fiziku; u

* jsiru konxiji tal-bidliet li jsiru fizikament wagqt li jkunu ged jikbru, u japprezzawhom.
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Bis-sahha tal-Edukazzjoni Fizika, Socjali u ghas-Sahha t-tfal u z-zghazagh huma
inkoragguti jitghallmu fuq l-importanza tal-sahha tajba u |-benesseri generali. Dan isir biex
jinghata gharfien minn kmieni tal-beneficcji tal-izvilupp ta":

e approcc ghall-hajja li jkun pozittiv u jaf jadatta ruhu ghac-cirkustanzi;
e gisem b’sahhtu u stil ta’ hajja attiva; u

e fehim baziku dwar x'inhi r-responsabbilta personali u socjali, u dwar kif I-ghazliet u
l-azzjonijiet jistghu jolqtu pozittivament u/jew negattivament lill-benesseri taghna stess
u tal-ohrajn, ta’ komunitajiet u tal-ambjent.

L-istudenti jizviluppaw ukoll il-predispozizzjonijiet u I-hiliet fl-ogsma importanti li gejjin: is-
Sahha Fizika; is-Sahha Emozzjonali u Psikologika, u s-Sahha Socjali u Ambjentali. Il-ferghat
li johorgu minn dawn jinkludu aspetti ta’: l-attivita fizika u s-sahha tajba, I-isport, l-ikel u
n-nutriment, it-tkabbir, il-kura u s-sigurta tal-gisem, is-sahha sesswali, l-izvilupp emozzjonali,
personali u socjali, u komunitajiet u ambjenti sani u sostenibbli.

L-Edukazzjoni Religjuza

F'Malta t-taghlim tar-religjon fl-iskejjel jitgies bhala element importanti fil-formazzjoni
integrali tal-persuna. L-Edukazzjoni Religjuza Kattolika titfa’ dawl fuq il-mistogsijiet bazici
dwar ir-relazzjoni personali ma’ Alla, it-tifsira tal-hajja, fuq kwistjonijiet ta’ natura etika, fuq
l-identita personali ta’ dak li jkun, u fuq id-dimensjonijiet differenti tad-djalogu u koezjoni
socjali f'socjeta li ged issir pluralistika bhall-bgija tal-kontinent Ewropew. L-gharfien aktar fil-
fond tat-tradizzjonijiet religjuzi differenti ghandu jaghti kontribut validu ghall-formazzjoni
socjali u civika taz-zghazagh.

Fil-kuntest Malti |-edukazzjoni religjuza bhalissa tinftiehem bhala Edukazzjoni Religjuza
Kattolika (CRE). Hi twassal lill-istudenti biex jagraw, jithmu, jinterpretaw u jikkomunikaw il-
Lingwagg Religjuz; jikkonnettjaw ma’, jirrispondu ghal, u jesprimu d-Dimensjoni Spiritwali
taghhom; jithmu, janalizzaw u jevalwaw il-Kelma ta’ Alla bil-mod li din hija espressa fl-
Iskrittura Mqaddsa u fit-Tradizzjoni Qaddisa tal-Knisja Kattolika Rumana; u jiddjalogaw u
jiffturmaw Dehra ta’ Dinja Personali msejsa fuq il-Kattolicizmu li taghtihom il-hila li janalizzaw
u jevalwaw kwistjonijiet personali, lokali u globali u japplikaw il-messagg Kristjan ghal
sitwazzjonijiet differenti. L-izvilupp tas-CRE hu r-responsabbilta tal-uffic¢ju ghall-Edukazzjoni
Religjuza tal-Konferenza Episkopali Maltija (Martin de Agar, 2000).

lI-genituri jew tuturi legali tat-tfal u z-zghazagh ghandhom id-dritt jiddeciedu li t-tfal
taghhom ma jsegwux |-Edukazzjoni Religjuza Kattolika. Fil-kaz ta’ zghazagh li jaghzlu li
ma jircevux Edukazzjoni Religjuza Kattolika hu rrakkomandat i |-qasam tat-taghlim tal-
Edukazzjoni Religjuza jkun jikkonsisti fi programm ta’ Edukazzjoni Etika li hu megjus li hu
preferibbli minn programm ta’ Edukazzjoni Religjuza komparattiva. Hu anticipat li, wara
li jkun accettat I-NCF, dan ikun wiehed mill-programmi li ghandhom ikunu zviluppati
wara diskussjonijiet mal-imsiehba. L-izvilupp tal-programm ta’ Edukazzjoni Etika jkun
responsabbilta tad-Direttorati tal-Edukazzjoni.
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It-taghlim tal-Edukazzjoni Religjuza jgieghed sfida lit-tfal u z-zghazagh biex imorru lil hinn
mill-gharfien. L-Edukazzjoni Religjuza tfittex li teduka liz-zghazagh fir-rigward tad-dinjita
tal-persuna umana u r-responsabbilta ta’ kull individwu ghall-bini ta’ socjeta u dinja ahjar.
Dan ghandu jkun process ta’ sejba personali li jizviluppa d-dimensjonijiet morali, spiritwali
u religjuzi u jikkontribwixxi ghall-kapacita tat-tfal li jivvalutaw, japprezzaw, jippercepixxu
u jinterpretaw id-dinja li jghixu fiha. It-taghlim f'dan il-qasam irawwem u jaghni sens ta’
jien spiritwali. It-tfal u z-zghazagh jizviluppaw l-identita taghhom infushom u jifhmu ahjar
l-identita kulturali taghhom. Id-dimensjoni spiritwali tal-jien ghandha tinghata appogg
bil-promozzjoni ta’ valuri li jinkludu I-gustizzja, ir-responsabbilta personali, ir-rispett, ir-
riflessjoni u [-impenn attiv fi kwistjonijiet morali. Hu importanti li kull ¢iklu tal-programm ta’
Edukazzjoni Religjuza jkun sensittiv ghad-diversi modi li bihom I-esseri umani, tul l-istorja,
esprimew id-dimensjoni spiritwali tal-umanita.

L-ghan tas-CRE hu li jdahhal lit-tfal fi tfittxija profonda tul hajjithom kollha ghall-verita u
l-valur tal-hajja u |-ezistenza minn perspettiva Kattolika. Hawn ged nitkellmu dwar is-sejba
tal-unicita taghhom infushom, f'’komunita li hija ghanja fl-esperjenzi. Permezz tas-CRE
l-istudenti jistghu jesploraw u jesperjenzjaw |-imhabba ta’ Alla, principalment permezz tal-
persuna ta’ gesu Kristu izda wkoll permezz tal-holgien u tal-hajja fil-komunita. 1z-zghazagh
jitghallmu jesprimu u jithmu ahjar il-mistogsijiet fundamentali li dejjem stagsiet I-umanita, u
jibdew jistagsu b’'mod kritiku lis-socjeta u jsibu posthom fiha.

L-Edukazzjoni Civika

“ll-kompetenza civika hija bbazata fuq I-gharfien tad-demokrazija, il-gustizzja, I-ugwaljanza, ic-
cittadinanza u d-drittijiet civili... Hija tinkudi I-gharfien dwar avvenimenti kontemporanji, kif ukoll
avvenimenti ewlenin u xejriet fl-istorja nazzjonali, Ewropea u dinjija. Barra minn hekk, ghandha
tigi zviluppata kuxjenza dwar il-miri, valuri u politiki tal-movimenti socjali u politici. Gharfien ta’
l-integrazzjoni Ewropea u ta’ l-istrutturi ta’ I-UE, ta’ -objettivi u I-valuri ewlenin huwa essenzjali
wkoll, kif ukoll kuxjenza tad-diversita u ta’ l-identita kulturali fl-Ewropa.” (2006/962/KE).

L-Edukazzjoni Civika tinkludi I-Istorja, il-geografija, I-Istudji Socjali, I-Istudji Ambjentali u
aspetti mill- Edukazzjoni Personali, Socjali u ghas-Sahha, u I-Home Economics. Dan il-qasam
jaghti lok ghall-introduzzjoni ta’ intraprenditorija u l-izvilupp tas-sens civiku. Bis-sahha tal-
istudji taghhom f'dan il-qasam, l-istudenti jiksbu hiliet li bihom igawdu drittijiet u jezercitaw
responsabbiltajiet f'diversi komunitajiet; jittrattaw il-konflitti u I-kontroversji; jaghmlu ghazliet
u jiehdu decizjonijiet infurmati, u jiehdu azzjoni, individwalment jew kollettivament, biex
jippromwovu socjeta gusta u sostenibbli li |-politiki taghha huma msejsa fuq il-gustizzja,
l-ekwita u r-rispett ghall-komunita tal-hajja.

Bis-sahha tal-istudji taghhom tal-kuncetti storici, geografici, ambjentali u so¢jali, I-istudenti
jizviluppaw il-kuncetti bazici ta’ kronologija, empatija, kawza u effett, bidla u kontinwita.
Permezz ta’ taghlim attiv u esperjenzi investigattivi u li jikxfu I-fatti, huma jiksbu fehim tar-
relazzjonijiet reciproci bejn il-popli, il-kulturi taghhom, kuntesti u |-uzu tal-art. Meta jesploraw
u jinvestigaw l-imghoddi u I|-prezent taghhom huma jizviluppaw hiliet ta’ osservazzjoni
u rekordjar u jiksbu fehim tal-importanza li jigbru evidenza. Jitghallmu jigbru flimkien,
jezaminaw u jittestjaw dejta biex jippruvaw jigbdu konkluzjonijiet sempli¢i minnhom.
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Wagqt li jkunu jizviluppaw it-taghlim taghhom f'dan il-qasam, iz-zghazagh jitghallmu
jgieghdu fil-prattika I-hiliet civici, juru sens ta’ responsabbilta lejn |-ambjent u d-dinja
taghhom, u jifhmu I-impatt tal-intraprenditorija u l-industrija fuq il-komunita lokali u globali.
Gradwalment huma jiksbu atteggjamenti pozittivi u rispett ghad-drittijiet umani; jitghallmu
jadottaw stili ta’ hajja sostenibbli; u jizviluppaw sens ta’ appartenenza fi hdan il-lokalita, il-
pajjiz, il-kkomunita Ewropea u internazzjonali. Ikunu jridu jippartecipaw fit-tehid demokratiku
ta’ decizjonijiet fil-livelli kollha biex itejbu I-kwalita ta’ hajjithom.

L-Edukazzjoni fl-Arti

L-Edukazzjoni fl-Arti tinkludi I-Arti, il-Muzika, iz-zfin u d-Drama. Dan il-qasam jipprovdi
opportunitajiet ghall-istudenti biex ikunu kreattivi uimmaginattivi, biex jesperimentaw il-ferh
u |- ispirazzjoni, u biex jizviluppaw hiliet fl-arti viziva u fl-arti drammatika. Il-partecipazzjoni
taghti okkazjoni lill-istudenti biex jesperjenzjaw u jgawdu I-energija u l-ecitament li jsawru
immagni u forom, jahdmu fuq il-palk u jaghmlu prezentazzjonijiet quddiem udjenzi
differenti, u li jkunu parti minn udjenza ghal ohrajn.

It-taghlim f'dan il-qasam jinvolvi l-izvilupp ta’ hiliet artistici u kreattivi, u |-gharfien tekniku
u prattiku permezz tal-arti drammatika u tal-arti viziva, u |-muzika. Permezz tat-tekniki
partikolari ta’ kull medju tal-arti |-istudenti jizviluppaw espressjonijiet u ideat personali;
l-apprezzament u |-evalwazzjoni tal-arti u |-kultura kemm lokali u kemm barranija; u I-hiliet
ta’ komunikazzjoni, azzjoni u interpretazzjoni. Dawn il-hiliet huma kollha trasferibbli ghal
ogsma ohrajn tat-taghlim. L-apprezzament, ir-risposta ghal u I-impenn attiv fl-espressjoni
kreattiva u immaginattiva jappoggjaw l-izvilupp tal-personalita ta’ dak li jkun. It-tfal
jitghallmu jesploraw u japprezzaw il-hsus, jikkomunikawhom permezz ta’ midja differenti, u
jizviluppaw id-dimensjoni estetika personali taghhom.

L-edukazzjoni fl-arti twassal lit-tfal u z-zghazagh biex jiksbu medda ta’ hiliet necessarji ghall-
espressjoni kreattiva. Fid-drama u z-zfin huma jitghallmu hiliet komunikattivi u teatrali;
fil-muzika jizviluppaw l-abbilta, |-apprezzament u l-espressjoni muzikali; u bis-sahha ta’
attivitajiet ta’ arti u disinn huma jitghallmu japprezzaw u jibnu xbihat vizivi, jirrispondu
ghall-hsus ji jevokaw, u jsawru artefatti. Huma jesperjenzjaw ukoll il-ferh u jikkontribwixxu
ghall-ferh ta’ nies ohrajn permezz ta’ rapprezentazzjonijiet u prezentazzjonijiet kreattivi u
espressivi. Permezz ta’ dan il-qasam huma jibdew jizviluppaw fehim tal-process kreattiv u
tal-izvilupp ta’ standards u valuri estetici, filwaqt |i japprezzaw I-Arti fl-ambitu ta” ambjenti
kulturali lokali u internazzjonali.

It-Temi Interkurrikulari

It-temi interkurrikulari li gejjin kienu identifikati bhala essenzjali ghall-edukazzjoni tal-istudenti
kollha u ghall-kisba tal-ghanijiet tal-edukazzjoni: l-eLearning (MEYE & MIT&I 2008);
|-Edukazzjoni ghall-lzvilupp Sostenibbli (United Nations, 2004, UNESCO, 2006);
|-Edukazzjoni Interkulturali (2006/962/EC); I-Edukazzjoni ghall-Intraprenditorija
(2006/962/EC) u I-Kreattivita u I-Innovazzjoni (2006/962/EC).
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L-eLearning

Waller and Wilson (2001) jiddefinixxu I-eLearning bhala |-process effettiv ta” taghlim
mahluq bit-tghaqqid ta’ kontenut fornut b’'mod digitali ma’ appogg u servizzi ta’
taghlim. Din id-definizzjoni hija wahda prattika li tirrizalta l-interazzjoni mehtiega biex
isir it-taghlim. Bis-sahha tat-teknologiji u kontenut digitali, I-eLearning fl-iskejjel primarji
u sekondarji ghandu jtejjeb il-processi tat-taghlim, I-interazzjoni fost shab li jkunu ged
jitghallmu flimkien, u interazzjonijiet bejn studenti u ghalliema.

L-eLearning fl-iskejjel primarji u sekondarji hu mmexxi mill-htiega ta’ access akbar ghal
taghlim li jista’ jithaffef permezz ta":

* bidla ghal filosofiji ta” edukazzjoni kostruzzjonista;

* caqlig minn attivitajiet mahlugin mill-ghalliem ghal taghlim iccentrat fuq l-istudent;
e access ghal rizorsi kemm lokali u kemm globali;

e uzu shih tal-potenzjal ta’ teknologiji biex it-tfal ikunu jistghu juru u joholqu I-gherf; u
e komplessita akbar ta’ xoghlijiet u uzu ta’ informazzjoni multimodali.

L-Edukazzjoni ghall-Izvilupp Sostenibbli

L-Edukazzjoni ghall-1zvilupp Sostenibbli (ESD) hi process li jaghti hila lill-istudenti biex
jizviluppaw I-gherf, il-hiliet, I-attitudnijiet u I-valuri mehtiega biex isiru partecipanti attivi,
individwalment u kollettivament, fi processi ta’ tehid ta’ decizjonijiet, kemm f’livelli lokali u
kemm f'dawk globali, li ghandhom itejbu I-kwalita tal-hajja tal-generazzjonijiet prezenti u
futuri. L-ESD tippromwovi metodu sistematiku msejjes fuq bazi ta’ gherf integrat li jistieden
lill-istudenti biex jizviluppaw vizjoni holistika tal-inhawi taghhom, jigifieri interazzjoni ta’
perspettivi estetici, ambjentali, ekonomici, politici, teknologici, kulturali u tas-socjeta. Bis-
sahha tal-ESD, l-ambjent tal-istudent (fl-iskola u barra minnha) isir rizorsa fundamentali
ta’ taghlim Ii hija lokalment rilevanti u kulturalment sensittiva. L-esperjenzi ta’ taghlim
huma strutturati madwar l-identifikazzjoni u r-rizoluzzjoni ta’ kwistjonijiet ambjentali i
jaghtu u jghammru lill-istudenti b’hiliet li jsolvu I-problemi u jiehdu d-decizjonijiet li huma
indispensabbli fil-kuntest tat-taghlim tul il-hajja. L-ESD hija dwar taghlim li:

* jaghti orjentament gdid lill-edukazzjoni biex tindirizza zvilupp sostenibbli;
e jirrispetta, jivvaluta u jippreserva kisbiet imghoddija;
* jaghti valur lir-rizorsi tad-Dinja u lill-popli taghha;

* jahdem biex ikun hawn dinja li fiha I-bnedmin kollha jkollhom access ghal ikel u iima
bizzejjed, hajja sana u produttiva, edukazzjoni bazika, u ambjent aktar sigur u gust;

e jivvaluta, jiehu hsieb u jirrestawra l-istat tal-pjaneta taghna; u

* jizviluppa cittadini li jezercitaw id-drittijiet u r-responsabbiltajiet taghhom f'livelli
lokali, nazzjonali u globali. (United Nations, 2004; UNESCO, 2006)
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L-Edukazzjoni Interkulturali

L-Edukazzjoni Interkulturali tirrispetta I-identita kulturali tal-istudent permezz ta’ edukazzjoni
ta’ kwalita kulturalment addattata u li tqis il-htigijiet ta’ kulhadd. Din tipprovdi I-gherf
kulturali lil kull min ikun qged jitghallem, u |-atteggjamenti u I-hiliet mehtiega biex hu jasal
ghal partecipazzjoni attiva u shiha fis-socjeta; b’hekk kulhadd ikun jista’ jirrispetta, jifhem
u juri solidarjeta fost individwi, fost gruppi etnici, socjali, kulturali u religjuzi, u fost in-
nazzjonijiet (UNESCO, 2006).

L-edukazzjoni interkulturali tippromwovi kultura edukattiva inkluziva u rispett ghad-diversita,
thalli lill-individwi jiffunzjonaw mal-medda kollha ta’ firdiet kulturali, u toffri pjattaforma lit-
tfal u I-komunitajiet biex jasserixxu b'fidu¢ja I-kultura u l-individwalita taghhom.

Edukazzjoni interkulturali tipproblematizza diversi processi edukattivi, bhat-tehid ta’
decizjonijiet fi hdan l-iskola, il-lingwa li fihom jinghata t-taghlim, il-metodologiji uzati,
l-interazzjonijiet tal-istudenti u r-rizorsi tat-taghlim. L-Edukazzjoni Interkulturali tizgura
l-inkluzjoni ta’ perspettivi u ilhna multipli fi hdan [-ambjent tat-taghlim, tipprovdi spazji ghal
taghlim dwar il-lingwi, l-istorja u |-kulturi ta” gruppi mhux dominanti f'socjeta, tinkoraggixxi
hidma fi gruppi u t-taghlim kooperattiv f'’kuntesti multikulturali, tghaqgad I-gherf u prattiki
tradizzjonali u lokali max-xjenza u t-teknologija avvanzata, u taghti valur lill-prattika tal-
multilingwizmu. Meta taghmel dan tkun ged tinkoraggixxi fehim ta’ kwistjonijiet globali u
l-htiega ta” ghajxien flimkien ta’ kulturi u valuri differenti.

L-Edukazzjoni ghall-Intraprenditorija

“Is-sens ta’ inizjattiva u intraprenditorija tirreferi ghall-kapacita ta’ l-individwu li jdawwar
l-ideat f'azzjoni. Tinkludi I- kreattivita, I-innovazzjoni u t-tehid tar-riskju, kif ukoll I-abbilta ta’
l-ippjanar u l-immaniggjar ta’ progetti sabiex jintlahqu I-ghanijiet. Dan huwa ta” appogg ghal
individwi, mhux biss fil-hajja ta’ kuljum taghhom fid-dar u fis-socjeta, izda wkoll fuq il-post
tax-xoghol sabiex ikunu konxji mill-kuntest tax-xoghol taghhom u sabiex ikunu kapaci li jahtfu
l-opportunitajiet, u huwa I-pedament ghal hiliet aktar specifici u I-gharfien mehtieg minn dawk
li jistabbilixxu jew jikkontribwixxu ghall-attivitajiet socjali jew kummercjali. Dan ghandu jinkludi
gharfien ta’ valuri etici u jippromwovi tmexxija tajba.” (2006/962/KE, p. 11).

L-intraprenditorija twassal biex it-tfal jizviluppaw hiliet ghall-hajja. Hi taghtihom il-hila
i jiffaccjaw l-incertezza, jirrispondu ghall-bidla u jkunu kreattivi. Tista’ ssir distinzjoni
bejn hiliet intraprenditorjali semplici li jinkludu minn naha hiliet socjali u atteggjamenti
intraprenditorjali, u min-naha |-ohra hiliet intraprenditorjali kumplessi li jiffukaw aktar fuq
l-izvilupp ta’ hiliet bhalma huma abbozzar ta’ pjan ta’ negozju.

It-tgeghid ta’ elementi ta’ mgiba intraprenditorjali (il-kurzita, l-awtonomija, il-kreattivita,
l-inizjattiva u l-ispirtu ta’ kollaborazzjoni fi grupp) jista’ jissahhah bis-sahha tal-integrazzjoni
ta’ programmi ta’ intraprenditorija, progetti u attivitajiet f'kurrikulu stabbilit ghall-iskejjel
kemm f’livell primarju u kemm f'livell sekondarju.

ll-Kreattivita u I-Innovazzjoni

II-Kreattivita u I-Innovazzjoni huma zewq aspetti li jehtieg ikunu esplorati bis-shih billi jolgtu
l-hajjiet personali taghna, il-postijiet tax-xoghol taghna u I-komunitajiet taghna. Huma
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agenti li jgibu I-bidla u jikkontribwixxu ghall-prosperita ekonomika tas-socjeta in generali, u
ghall-benesseri tal-individwu b’mod partikolari.

Kull min ikun ged jitghallem ghandu t-talenti, u I-ghan taghna hu li nohorgu mit-tifsira
tradizzjonali tal-kreattivita bhala espressjoni ta’” genju artistiku u nrawmu |-ambjent addattat
biex niskopru dawn it-talenti u nikkultivawhom. Sistema i tinvolvi I-iskola kollha jista’ jkollha
l-potenzjal li tippromwovi klima li twassal ghall-kreattivita li tikkonstitwixxi sors vitali ta’
flessibbilta, addattabbilta u |-kapacita ghall-innovazzjoni. ll-Kreattivita u I-lnnovazzjoni jfissru
l-izvilupp ta”:

¢ komunikazzjoni affettiva  ®  soluzzjoni ta’ problemi e trawwim ta’ mhuh
li jahsbu b’'mod

e tahsib laterali * tmexxija intraprenditorjali

e originalita e tgeghid ta’ mistogsijiet e ftuh ghal diversita
kulturali

*  Zvilupp emozzjonali * intuwizzjoni

* awtoespressjoni

L-ippjanar tal-kurrikulu ghandu jikkunsidra temi interkurrikulari u hekk jipprovdi ferghat
konnettivi li jintisgu ma’ ogsma tat-taghlim (ara Figura 2.5). Dan jaghti lill-ogsma tat-taghlim
koerenza, rilevanza u stabbilta li jipprovdu esperjenza holistika tat-taghlim billi jirrizaltaw
[-objettivi, il-kontenuti u I-pedagogiji komuni. L-integrazzjoni tinkiseb b’mod effettiv
permezz tal-ghazliet ippjanati apposta, darba li d-dokumenti individwali tal-kurrikulu huma
ppjanati ghal kull gasam tat-taghlim. Temi interkurrikulari ta’ din ix-xorta, fejn hu possibbli,
jixterdu ma’ kull aspett tal-kurrikulu bis-sahha ta’ sistema skolastika globali. L-izviluppaturi
tal-kurrikulu u I-ghalliema jehtieg ukoll izommu dawn it-temi interkurrikulari f'mohhhom
meta jippreparaw sillabi, skemi ta” hidma u lezzjonijiet fl-ambitu ta’ kull gasam tat-taghlim.

\-eLearning
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Figura 2.5 L-Integrazzjoni ta’ Temi Interkurrikulari ghal Skola Shiha
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Konkluzjoni

Tagsima 2 irrizaltat tlieta mis-seba’ komponenti li jikkostitwixxu I-NCF. ll-principji u l-ghanijiet
principali jinkorporaw il-pedament teoretiku tal-gafas, filwaqt li I-ogsma tat-taghlim u t-temi
interkurrikulari jipprezentaw proposta ta’ kif il-kontenut jista’ jkun organizzat bis-sens u
pprezentat lill-istudenti b’'manjiera li taghmel it-taghlim rilevanti.

It-twettiq tal-pedament teoretiku tal-NCF jista’ jinkiseb billi jittiehdu f’konsiderazzjoni
erba’ komponenti krucjali ohrajn, jigifieri: it-taghlim effettiv, I-evalwazzjoni u l-assessjar,
l-involviment tal-genituri u tal-komunita kif ukoll I-istrutturi ta” appogg. Tagsima 3 ta’ dan
id-dokument tqis rakkomandazzjonijiet ghal kull wiehed minn dawn il-komponenti biex il-
kulleggi u l-iskejjel ikunu jistghu jimplimentaw il-qafas tal-kurrikulu.
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Tagsima 3

ll-Pedagogija, il-Prattika u I-Evalwazzjoni

Dinit-tagsimatiffokafuql-erba’ komponentital-NCF lihuma mehtiega ghall-implimentazzjoni
li tirnexxi tal-qafas, jigifieri taghlim effettiv, assessjar u evalwazzjoni, involviment tal-genituri
u tal-komunita u strutturi ta’ appogg.

Principji
Generali

Ghanijiet
tal-
Edukazzjoni

Strutturi ta’
Appogg

Qafas tal-
Kurrikulu
Nazzjonali

Inv_oIviment
tal-Genituri u
tal-Komunita

Ogsma tat-
Taghlim

Taghlim u
Struzzjoni
Effettivi

Evalwazzjoni

Figura 2.1: il-Komponenti Interpendenti Magguri tal-Qafas tal-Kurrikulu Nazzjonali

It-Taghlim Effettiv

Il-Processi tat-taghlim u I-pedagogiji effettivi

Is-success tal-proposti tal-kurrikulu deskritti fit-tagsima ta’ qabel ikun jiddependi direttament
fuq il-kwalita tat-taghlim fil-klassijiet u f'ambjenti ohrajn fejn isir it-taghlim.
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It-teoriji ta’ taghlim kurrenti huma msejsa fuq perspettiva kostruttivista li tghagqgad flimkien
sistemi konjittivi u socjali ghal taghlim effettiv. Wahda mill-karatteristi¢i ewlenin tat-taghlim
kostruttivista hi li huwa process attiv li tulu l-istudenti jsawru t-tifsira ta’ dak li qed jitghallmu.
Dan hu l-aktar effettiv meta |-istudenti jimpenjaw ruhhom attivament f'hidmiet awtentici
mqeghdin f'kuntest. ll-kostruttivizmu socjali jemmen [i t-taghlim jistaghna bis-sahha ta’
taghlim kooperattiv u kollaborattiv li jippromwovi l-izvilupp tat-tahsib kritiku u I-hiliet i
wiehed isolvi problemi.

ll-fehim kurrenti ta’ taghlim... hu karatterizzat bhala ... “kostruttiv”, billi l-istudenti jibnu
attivament [|-gherf u I-hiliet taghhom,; “awtoregolat”, b’nies i juzaw attivament strategiji
biex jitghallmu; “sitwat”, kif mifhum l-ahjar f'kuntest aktar milli maqtugh mill-ambjent; u
“kollaborattiv”, mhux attivita ghal rasha. (de Corte, 2010).

It-taghlim hu l-aktar effettiv meta l-istudenti jinghataw opportunitajiet li jhaddnu s-sens ta’
gherf gdid f'’kuntest li jippermettilhom jinteragixxu mal-ghalliem u ma’ studenti ohrajn biex
jiddiskutu u jinnegozjaw flimkien dak li jifthmu. Minn dan I-aspett, pedagogija dominata
mill-ghalliem, li tirrelega lill-istudenti ghal funzjoni passiva, tenfasizza I-memorizzazzjoni
u tillimita interazzjonijiet bejn dawk li jkunu ged jitghallmu, x’aktarx li ma tasalx biex
tippromwovi taghlim effettiv.

Il-process ta’ taghlim jehtieq li joffri sfida u jimpenja lil dawk kollha Ii jkunu ged jitghallmu,
inkluzi I-aktar batuti fosthom u I-ahjar fosthom, u jghinhom jizviluppaw il-potenzjal massimu
taghhom bhala persuni li jridu jibqghu jitghallmu tul il-hajja. Il-programmi ta’ taghlim
jehtieg li jkunu bbazati fuq il-kompetenza aktar milli fug I-gherf, u jenfasizzaw il-process
tat-taghlim aktar milli s-semplici akkwist ta’ kontenut, partikolarment fil-kuntest ta’ socjeta
fejn |-gherf hu facilment accessibbli. F'termini ta’ tfassil ta’ kurrikulu dan jista’ jinkiseb billi
jitgiesu tliet dimensjonijiet:

* kontenut u padrunanza li jinvolvu li jkollok studenti jesploraw u jifhmu |-medda
shiha ta’ ideat f'qasam ta’ kontenut partikolari;

* hsieb f'livell oghla li jinvolvi analizi, sintezi u evalwazzjoni ta’ kontenut u kuncetti
f'certu fond, u I-applikazzjoni taghhom b’'modi differenti u f'kuntesti differenti; u

e uzu ta’ kuncetti u temi usa’ biex wiehed jezamina I|-kontenut tal-kurrikulu minn
lentijiet differenti, nghidu ahna bidla, sistemi, setgha, mudelli u/jew kawza u effett.

Il-programmi ta’ taghlim li ma jkunux mghobbija wisq b’gherf bla kuntest jistghu jhallu lill-
ghalliema jesperimentaw bi strategiji ta’ taghlim. Taghlim effettiv isir meta I-ghalliem:

* johrog I-gherf li diga jkollhom I-istudenti, jibni fuqu jew jimmodifikah, u jiggwida lill-
istudenti biex jithmu I-gherf gdid;

* joffri appogg lill-istudenti permezz ta’ scaffolding, jigifieri, billi juza strategiji li jghinu
l-progress ta’ individwi li jkunu ged jitghallmu;

e jippromwovi t-taghlim profond billi jenfasizza fehim u applikazzjoni tal-gherf flok
taghlim bl-enfasi fuq il-memoriji u ftakir ta’ informazzjoni;
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* jappoggja l-istudenti biex isiru jafu jsolvu |-problemi b’'mod indipendent;;

* jorganizza xoghol fi gruppi li jghin lill-istudenti jagsmu I-ideat, jibnu flimkien I-gherf u
jahdmu b’mod kollaborattiv;

* juzavarjetata’ esperjenzita’ taghlim biex jaghti lill-istudenti opportunitajiet li jipprattikaw
u japplikaw il-hiliet taghhom; u

* jaghti reazzjonijiet fil-waqt xieraq lil dawk li jkunu ged jitghallmu, imsejsa fuq medda
ta’ evidenza rilevanti, b’'mod li l-istudenti jistghu juzawhom huma stess halli jtejbu
t-taghlim taghhom u jkabbru I-gherf taghhom.

L-Ambjenti tat-Taghlim

Billi t-tfal jizviluppaw b’'mod holistiku u billi t-taghlim u l-izvilupp ma jsirux b’'mod sekwenzjali
u lineari, dawk involuti mat-tfal fis-Snin Bikrin u I|-ghalliema tal-Primarja u s-Sekondarja
huma inkoragguti biex isawru ambjenti li jappellaw ghall-interessi tat-tfal, huma rilevanti
ghall-esperjenzi ta” kuljum taghhom u jistghu jkunu esplorati b’'modi innovattivi u li joffru
sfida. Esperjenzi diretti fejn I-istudenti jaghmlu I-affarijiet huma jinkoraggixxu l-interazzjoni,
l-impenn u l-involviment |i min-naha taghhom iwasslu ghal fehim ahjar, ftakir u zvilupp
ta’ rapprezentazzjonijiet mentali. Din is-sistema tghin lit-tfal meta jkunu ghaddejjin minn
esperjenzi konkreti u tangibbli ghal nozzjonijiet simbolici u astratti. Waqt li t-tfal jizviluppaw
it-taghlim i jircievu, l-ambjenti ta’ taghlim dinamici jipprovdulhom kuntest biex jittrattaw
kwistjonijiet fil-fond u minn perspettivi multipli. L-osservazzjonijiet profondi u dettaljati,
l-analizi, |-investigazzjonijiet, |-esplorazzjoni u I-esperimentazzjoni permezz ta’ progetti,
suggetti u temi jintegraw mal-kurzita u xewqa tat-tfal u z-zghazagh biex jiskopru x'fiha
d-dinja ta’ madwarhom, u |-‘ghaliex’ u I-'kif" taghha.

It-tiswir ta” ambjenti ta’ taghlim interattivi li jappellaw ghat-tfal u z-zghazagh jitlob ippjanar
b'attenzjoni min-naha ta’ min hu involut fl-edukazzjoni biex tkun zgurata |-promozzjoni
tal-medda kollha ta’ hiliet, atteggjamenti, gherf u valuri li t-tfal jistghu jiksbu bis-sahha
ta’ attivitajiet mahsubin u pprezentati tajjeb. Hu importanti wkoll ir-rikonoxximent u
[-promozzjoni ta’ attivitijiet u mistogsijiet li jigu minn dawk li ged jitghallmu. Attivitajiet
ta’ din ix-xorta ghandhom ikunu inkoragguti ghaliex jirrikonoxxu t-taghlim bhala process
dejjem ghadde;j i fih kull min hu involut jaghti kontribut validu.

Il-Progressjoni u d-Differenzjazzjoni fit-Taghlim

lI-principji ta’ diversita u inkluzjoni huma s-sies tal-NCF li jenfasizza t-taghlim iccentrat fuq
l-istudent u jiffoka fuq metodi ta’ taghlim li juru lill-istudenti kif ghandhom jitghallmu. Din
is-sistema timplika li fl-istad;ji kollha dawk li ged jitghallmu, huma x‘inhuma I-atteggjamenti
u I-kompetenzi taghhom, ghandhom jaghmlu esperjenza ta’ success u jkollhom ukoll livell
ta’ sfida, u jiksbu l-appogg mehtieg biex isostnu l-isforz taghhom. Dawn ikunu jehtiegu
programmi flessibbli ta” taghlim li jaghtuhom esperjenzi ta’ taghlim varji li jagdu spettru
wiesa’ ta’ dawk li ged jitghallmu u jaghtu spazju ghal rati differenti ta’ progressjoni tul
iz-zmien li t-tfal u z-zghazagh ikunu ghaddejjin minnu tul is-snin skolastici taghhom. Uzu
kif ghandu jkun ta’ teknologiji bbazati fuq I-ICT jistghu jaghtu aktar appogg lit-taghlim
iccentrat fuq l-istudenti.
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Jehtiegu sistemi differenti biex jindirizzaw htigijiet differenti ta’ taghlim. Il-funzjoni tal-
ghalliem professjonali hi li jaghzel strategiji addattati biex jimpenja attivament lill-istudenti
u hekk jimmotivahom biex jaghmlu taghhom u jinternalizzaw |-esperjenzi ta’ taghlim
taghhom. Bl-iffukar dejjem akbar fuq dak li jkun qged jitghallem, u b’aktar klassijiet ta’ hiliet
imhalltin fl-iskejjel, isiru aktar importanti s-sistemi differenzjati, u |-ghalliema jehtigilhom
jibnu fuq it-taghlim li jkunu rcevew qabel l-istudenti u jghinuhom jimxu ‘I quddiem.

Il-kurrikulu propost ghac-Ciklu tas-Sekondarja ghandu ghadd ta’ karatteristi¢i mahsubin
biex ihaffef it-tqassim ta’ studenti fi gruppi li jippromwovu taghlim differenzjat. L-NCF
jirrakkomanda li I-ambjent inizjali jista’ jkun organizzat fis-suggetti tal-qofol: Malti, Ingliz
u Matematika. Fil-kaz tal-bgija tas-suggetti, it-tqassim ta’ studenti fi gruppi jehtieg ikun
organizzat b’'mod li jittiehdu f'konsiderazzjoni fatturi differenti, nghidu ahna I-ghazliet
tas-suggetti. L-NCF jirrakkomanda wkoll li eventwalment it-tgassim ta’ studenti fi gruppi
jinkludi aktar xenarji differenzjati bhal fil-kaz tal-iskejjel primarji u f'dak ta’ ghadd ta’ skejjel
sekondarji.

It-Transizzjonijiet

Filwaqt i fis-snin bikrin ta¢-Ciklu tal-Primarja |-kurrikulu jibni fuq il-pedamenti mgeghdin
fis-snin bikrin, fis-snin ahharin tal-Primarja dan jintrabat sew mac-Ciklu tas-Sekondarja biex
jizgura transizzjoni bla skossi. Bit-terminazzjoni mill-2011 tal-ezamijiet tal-junior Lyceum u tal-
Common Entrance, I-NCF jipproponi kurrikulu li jhaffef it-transizzjoni mic-Ciklu tal-Primarja
ghal dak tas-Sekondarja bis-sahha ta’ riorganizzazzjoni ta’ suggetti f'ogsma tat-taghlim u
l-progressjoni ta’ livelli ta kisbiet espressi bhala learning outcomes.

L-NCF ged jipproponi li:

* it-transizzjoni mill-iskola Primarja ghal dik Sekondarja ghandha tkun bla skossi u toffri
progressjoni b’'mod li tappoggja lill-istudenti biex jerfghu aktar responsabbilta ghat-
taghlim taghhom infushom;

e t-taghlim fic-Ciklu tas-Sekondarja ghandu jikkonsolida u jibni fuq I-esperjenzi tat-taghlim
fl-edukazzjoni primarja u jipprepara lill-istudenti ghal sfidi usa’ li se jkollhom jiltagghu
maghhom meta jispiccaw |-edukazzjoni obbligatorja taghhom;

e tinzamm ghaddejja s-sistema prezenti ta’ sentejn fl-ewwel Ciklu tas-Sekondarja segwiti
minn tliet snin fit-tieni Ciklu tas-Sekondarja ghas-settur Statali, ghalkemm skejjel ofrajn
huma hielsa li jikkunsidraw alternattivi ohrajn.

Is-snin tas-Sekondarja huma importanti ghall-izvilupp personali, u l-istudenti ghandhom
jahdmu sfiq biex ikollhom pjattaforma soda ghal taghlim lil hinn mill-edukazzjoni obbligatorja
u biex ikollhom transizzjoni tajba li twassal ghall-kwalifiki fil-livell addattat ghalihom. Fis-snin
ahharin tal-edukazzjoni sekondarja r-relazzjoni bejn il-kurrikulu u ¢-Certifikazzjoni takkwista
sinifikat mill-aktar importanti. Sa tmiem |-edukazzjoni sekondarja |-istudenti ghandhom dritt
ta’ certifikazzjoni li turi li temmew i¢-ciklu li tista’ tinkludi ¢-Certifikat tal-Iskola Sekondarja u
Profil li jiddokumentaw it-taghlim formali, informali, u mhux formali taghhom, u li ghamlu
l-ezamijiet ghas-Secondary Education Certificate (SEC), jew alternattivi taghhom, li kollha
huma rikonoxxuti mill-Kunsill Malti ghall-Kwalifiki (MQC).
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L-NCF ifittex li jaghmel tajjeb ghan-nuqqas ta’ komponent ta’ edukazzjoni vokazzjonali billi
jinkorporah fl-ambitu tal-Kurrikulu tas-Sekondarja aktar milli bhal moghdija separata fis-
sistema tal-edukazzjoni, u jipprovdi certifikazzjoni rikonoxxuta fi tmiem il-process, haga li
thaffef it-transizzjoni ghal ghazliet differenti fl-edukazzjoni post-sekondarja.

Kwistjonijiet relatati mal-Lingwa tal-Istruzzjoni

L-NCF jaghraf il-htiega ta’ politika fuq il-lingwa tat-taghlim u assessjar’ bhala parti minn
Politika Nazzjonali mgedda dwar il-Lingwa. Din il-politika hija materja kumplessa li jehtieg
li tindirizza:

*  kwistjonijiet ta’ dritt - |-istudenti kollha jehtieq li jsiru profi¢jenti fil-Malti u fl-Ingliz u
preferibilment f'lingwa ohra biex jintegraw b’mod shih socjalment, kulturalment u
ekonomikament;

* kwistjonijiet kulturali - il-post bi dritt tal-Malti bhala espressjoni tal-identita nazzjonali
taghna; il-preferenza ghall-Ingliz bhala [-ewwel lingwa ta’ minoranza tal-popolazzjoni
taghna; id-diversi nazzjonalitajiet ta’ student fl-iskejjel; li neghlbu pregudizzji jew
percezzjonijiet relatati ma’ lingwi u kulturi ohrajn;

* kwistjonijiet ta’ implimentazzjoni — l-uzu ta’ lingwa jew lingwi f'ogsma differenti tat-
taghlim; il-lingwa tal-assessjar; ir-rakkomandazzjoni tal-NMC fl-1999 i skejjel jizviluppaw
il-politika lingwistika taghhom skont il-htigijiet taghhom;

* kwistjonijiet professjonali — ghalliema li huma proficjenti kemm fl-Ingliz u kemm fil-Malti;
l-izvilupp ta’ rizorsi bil-Malti; l-izvilupp tal-Malti ghal skopijiet specifici; il-htiega li jikber
l-interess f'lingwi ohrajn u fl-access ghalihom; u

*  kwistjonijiet ekonomici - il-htiega li jkun hemm proficjenza fl-Ingliz biex ikollna
kompetittivita f'ambjent ekonomiku globalizzat; I-importanza ta’ lingwi barranin ghat-
trawwim tar-relazzjonijiet internazzjonali.

Id-Diversita tal-Istudenti

Filwaqt li I-NCF ihaddan id-diversita u jassumi li din tista’ tkun promossa bis-sahha ta’
ambjent inkluziv, hu jaghraf li dawn [-obbligi jipprezentaw sfidi ghall-izvilupp ta’ kurrikulu
addattat u kultura tal-klassi li biha I-istudenti kollha huma accettati u appoggjati biex jiksbu
l-potenzjal shih taghhom.

L-NCF jaghraf li I-kurrikulu ghandu jindirizza |-htigijiet ta”:
e l-istudenti li jkollhom htigijiet edukattivi specjali’ u li ghalihom il-kurrikulu ghandu

jinkiteb b’'mod li I-ghalliema jkunu jistghu japprezzaw kif kull student jista’ jaccessa
|-istess kurrikulu f'kull gasam ta’ taghlim u jaghti lok ghal assessjar ta’ kontinwu ta’ hila;

9 lIrreferi ghal Appendici |

10 Ir-referenza ghal htigijiet edukattivi specjali hawn tirreferi ghat-18% tal-popolazzjoni skolastika, kif maghruf
internazzjonalment, li tul il-karriera skolastika taghhom setghu kellhom ostakoli temporaniji jew permanenti
ghat-taghlim taghhom.
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e |-istudenti li jkollhom dizabilitajiet severi li fil-kaz taghhom il-kurrikulu ghandu joffri
edukazzjoni msejsa fuq kontinwu ta’ hiliet f'termini ta’ fazijiet ta’ zvilupp;

e |-istudenti li gejjin minn ambjenti socjali zvantaggjati li fil-kaz taghhom l-iskola,
f'’kollaborazzjoni ma’ msiehba ewlenin lokali u istitutuzzjonali fil-komunita, jehtigilha
tgholli I-hiliet u tappoggja lill-familji u lill-komunita lokali biex tipprovdi ambjent ghani
u stabbli mill-aspett edukattiv;

e |-istudenti li gejjin minn ambjenti socjali, kulturali u lingwistici diversi, fosthom tfal
ta’ refugjati u dawk li ged ifittxu azil, u li fil-kaz taghhom il-kurrikulu ghandu jinkludi
access ghal programm edukattiv li hu inserit fambjent |i joffri appogg emozzjonali u
psikologiku li jirrispetta ¢-cirkustanzi individwali taghhom; u

e |-istudenti li jkollhom doni u talenti, u li fil-kaz taghhom il-process tat-taghlim jehtieg i
jkun stimulant bizzejjed biex jimmotivahom biex jizviluppaw it-talenti taghhom.

L-NCF jaghraf li edukazzjoni ta’ kwalita gholja titlob infrastruttura ta’ appogg li tipprovdi
l-kondizzjonijiet u |-opportunitajiet ghal dawk kollha li jkunu ged jitghallmu biex jissodisfaw
il-potenzjal shih taghhom u biex I-ghalliema u I-amministraturi jimplimentaw il-kurrikulu
b’'mod effettiv. Din I-infrastruttura titlob appogg kostanti lill-ghalliema, inkluzi zvilupp
professjonali, servizz ghall-istudenti u rizorsi umani. B‘'mod partikolari, il-kurrikulu jehtieg
jinkiteb mill-gdid b’'mod li jaghti lok li I-ghalliema japprezzaw kif kull student jista’ jaccessa
l-istess kurrikulu f'kull suggett. Jehtieg ikunu identifikati livelli ta” kisbiet ghal kull gasam ta’
taghlim biex I-istudenti jkunu jistghu jahdmu b’passi differenti skont il-htigijiet u l-isfidi
differenti taghhom. lkunu mehtiega ‘objettivi inkluzivi’ biex |-objettivi ewlenin jitgassmu
f'passi ta’ progressjoni aktar maniggabbli billi l-istudenti kollha ghandhom id-dritt jaslu ghal
dak kollu li huma kapaci jaghmlu u |-ghalliema jehtiequ appogg biex jifthmu kif dan jista’ jsir.

Biex jitwassal kurikulu addattat ta’ din ix-xorta, I-ghalliema jkunu jehtiegu rizorsi li jkunu
disponibbli u accessibbli ghall-iskejjel kollha, possibilment permezz ta’ sistema ta’ intranet.
Ix-xoghol tal-Learning Support Assistants (LSAs) jehtieg li jkun ikkunsidrat mill-gdid, I-aktar
fil-livell tal-edukazzjoni sekondarja; f'dan il-qasam I-NCF jirrakkomanda mudelli alternattivi
ghall-iskjerament tal-LSAs (Appendici Il). Fl-ahharnett, servizzi kurrenti ghal studenti, inkluzi
servizzi psikosocjali, jehtieg li jinzammu u jissahfiu kemm centralment u kemm f'livelli ta’
kulleggi, klassijiet u individwi. Id- Direttorat ghal Servizzi Edukattivi ghandu medda ta’
servizzi mahsubin biex jizviluppaw kemm jista’ jkun il-potenzjal tal-istudenti kollha.

L-Assessjar u |-Evalwazzjoni
L-Assessjar u t-Taghlim

L-Assessjar f'ambjenti ta’ qabel l-iskola u tal-iskola jaghti kontribut essenzjali ghat-taghlim
u l-progress fil-livelli kollha. Dan ghandu jidher bhala parti integrali mill-process tat-
taghlim, u ghandu jipprovdi lill-istudenti u lill-genituri taghhom informazzjoni kontinwa,
f'waqtha u kwalitattiva dwar il-progress tat-tfal, jaghti lill-ghalliema informazzjoni fuq il-
prattika taghhom, u jipprovdi lill-iskejjel u kulleggi informazzjoni dwar l-ippjanar taghhom
tal-kurrikulu u t-taghlim. L-assessjar ghat-taghlim (assessjar ghal skopijiet formattivi) huwa
process li jizviluppa wagqt li jkun ged jinghata t-taghlim. L-istudenti u |-ghalliema taghhom
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juzaw ir-rizultati biex isiru jafu x’jafu [-istudenti u x'inhuma kapaci jaghmlu f’konnessjoni ma’
taghlim ippjanat. Huma juzaw |-informazzjoni u |-evidenza migbura biex jiehdu decizjonijiet
fuq kif jiffukaw fuq it-taghlim gejjieni u kif itejouh. L-assessjar tat-taghlim (assessjar ghal
skopijiet sommarji) generalment isir fi tmiem units jew perjodikament fi tmiem modulu,
f'nofs is-sena jew f'gheluq is-sena. Informazzjoni u qudizzji dwar it-taghlim jingabru bl-iskop
li jinghata rapport lill-genituri, u l-informazzjoni tingasam ma’ ghalliema ohrajn fil-klassi jew
fl-iskola li tkun tmiss. Jekk l-istudenti jkunu tassew konxji ta’ dak li hu mistenni minnhom
(l-intenzjonijiet tat-taghlim) u tal-kriterji ta’ success li fughom jitkejjel it-taghlim taghhom,
imbaghad jitghallmu kif jizviluppaw il-hiliet ta’ awto-evalwazzjoni li jghinhom biex ikunu
kapaci jitghallmu wahedhom.

Meta mfassal tajjeb u implimentat kif ghandu jkun, il-process tal-assessjar tal-klassi jista’:

e jkun ta’ appogg lill-istudenti biex ikejjel it-taghlim taghhom, jidentifika x’jafu, jara
x'inhuma |-htigijiet ta’ taghlim taghhom, u jara xpassi jmisshom jittiehdu;

* jinkoraggixxi lill-istudenti biex jappoggjaw lil xulxin fit-taghlim bis-sahha tal-assessjar
minn shabhom;

* jghin lill-ghalliema jifhmu ahjar kemm ged jitghallmu t-tfal, juzaw evidenza biex
jimmoniterjaw il-progress ta’ dawk li jkunu qed jitghallmu, jirriflettu fuq il-prattiki
taghhom u jaddattaw il-mod kif jghallmu ghall-htigijiet ta’ dawk li jkunu ged jitghallmu;

* jghin lill-ghalliema jippjanaw ghat-taghlim ta’ individwi u gruppi, u jizguraw li t-tfal
kollha jinghataw attenzjoni xierqa;

e jsostni lill-genituri biex jagsmu l-esperjenzi ta’ taghlim ta’ wliedhom, jinterpretaw
informazzjoni li tohrog mill-assessjar, u jsegwu I-izvilupp edukattiv tat-tfal taghhom.

L-Assessjar fl-Ambjenti tas-Snin Bikrin

L-assessjar fis-Snin Bikrin huwa mezz kif wiehed isib dak li jinteressa lit-tfal u wkoll kif isib
modi kif jirrikordja u jiddokumenta I-progress taghhom. Biex I-assessjar ikun effettiv u
jaghmel sens ghat-tfal, id-dokumentazzjoni tan-narrattiva, u rakkonti illustrati tal-kisbiet
taghhom, jistghu jipprovdu riflessjoni aktar holistika ta” dak li kull tifel jew tifla huma tassew
kapaci jaghmlu. L-assessjar fis-Snin Bikrin huwa importanti ghat-tfal dags kemm huwa
ghall-kbar, |-aktar ghal dawk involuti fl-edukazzjoni. L-assessjar ibbazat fugq osservazzjoni
attenta u atteggjament responsiv u riflettiv jaghti direzzjoni lill-prattika. L-osservazzjoni u
d-dokumentazzjoni tal-kisbiet tat-tfal jghinu lill-adulti jifhmu I-processi tat-taghlim kif ukoll
l-outcomes.

L-Assessjar fis-Snin tal-Primarja

Tul ic-Ciklu tal-Primarja sistemi formattivi ghall-assessjar ghandhom ikomplu jghinu kemm
lill-ghalliema u kemm lill-istudenti biex jirriflettu fuq it-taghlim ta’ kull tifel u tifla u biex
jippjanaw taghlim lil hinn mill-edukazzjoni obbligatorja. Is-sistemi formattivi jghinu wkoll ill-
ghalliema jivvalutaw il-prattika, jirriflettu fuq it-taghlim ta’ individwi u ta’ gruppi ta’ studenti,
u jirrikordjaw u jirrappurtaw b’'mod konsistenti fuq I-operat ta’ kull tifel u tifla. L-interazzjoni
ta’ kuljum bejn ghalliema u studenti f'’xoghol orali u bil-miktub, u attivitajiet ohrajn, u
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interazzjonijiet fost l-istudenti nfushom, jipprovdu informazzjoni siewja fuq x’jaf u x'ghandu
bzonn kull student. L-assessjar akkumulat tul is-snin jikkunsidra |-progress u Il-izvilupp
generali tat-tfal fid-dawl ta’ Learning Outcomes Framework. Din I-informazzjoni tghin lill-
ghalliem jikseb fehim ahjar tal-htigijiet tat-tfal u jippjana skont kif ikun addattat. Dan jista’
jkun skambjat ukoll ma’ genituri u kollegi, u jipprovdi informazzjoni fuq kif l-iskola tkun ged
tghin lill-istudenti jilhqu I-livelli mistennija ta’ kisbiet. Fil-kaz ta’ tfal li jkunu ghaddejjin minn
diffikultajiet fit-taghlim fl-ogsma ewlenin tal-litterizmu, in-numerizmu u I-litterizmu digitali,
I-NCF jikkunsidra I-listi tal-iccekkjar zviluppati fl-Ewwel, fit-Tieni u fit-Tielet Sena bhala parti
mill-Politika u Strategija Nazzjonali ghall-Kisba ta’ Kompetenzi Qofol fl-Edukazzjoni Primarja
(2009) bhala ghodod dijanjostici siewja biex ikun zgurat appogg mehtieg tul ic-Ciklu tal-
Primarja kollu. Studenti li jkunu jsegwu programmi ta’ taghlim individwali jistghu jkunu
valutati bl-uzu ta’ forom alternattivi ta’ assessjar. Ghandha tittiehed kura partikolari biex
ikun zgurat li s-sistemi adottati jaghtu kas tal-bini tal-fidu¢ja u l-istima personali tat-tfal,
u li programmi ta’ taghlim individwali ma jsirux programmi ta’ taghlim maqtughin ghal
rashom. Dawn il-kwistjonijiet ghandhom jitgiesu fil-politika ta’ assessjar.

Mit-Tielet sas-Sitt Sena tal-Primarja I-NCF jirrakkomanda assessjar mill-iskola li jinkorpora
l-assessjar ta’ hiliet orali u tas-smigh fl-Ingliz u fil-Malti. Il-process ta’ assessjar jipprovdi lill-
genituri, lill-ghalliema u lill-amministrazzjoni tal-iskola dehra generali tal-izvilupp ta’ kull
tifel u tifla f'termini ta’ livelli ta’ kisbiet. Mir-Raba’ Sena I|-process isir aktar formalizzat bl-
introduzzjoni ta’ ezamijiet flimkien ma’ forom ohrajn ta’ assessjar. It-tahlita ta’ sistemi
ghandha tghin lill-genituri, lill-ghalliema u lit-tmexxija tal-iskola biex jiksbu stampa aktar
cara tal-izvilupp ta’ gherf, hiliet u atteggjamenti ta’ studenti individwali fl-ogsma differenti
tat-taghlim.

[Il-moderazzjoni tal-assessjar msejsa fuq I-iskola u |-marki tal-ezamijiet ghandha tizgura li
jkun hemm konsistenza fl-applikazzjoni tal-kriterji ta” assessjar fl-iskejjel u I-kulleggi kollha.
[l-moderazzjoni tista’ tikkonsisti fil-moniteragg tal-karti tal-ezami i jsiru fl-istess skejjel jew
kulleggi, kontroll li jsir gabel mill-amministrazzjoni tal-ezamijiet, u tkun segwita minn
moderazzjoni tal-ghoti ta’ marki f'livelli ta’ skola, kullegg jew dak centrali kif ged isir diga.

Fi tmiem is-Sitt Sena, ikun iffissat livell nazzjonali ghal tmiem il-Primarja ghall-Matematika, il-
Malti u I-Ingliz, u I-marki jinghataw b’mod centrali biex ikun hemm livelli nazzjonali. Filwaqt
li dan l-assessjar huwa obbligatorju ghal tfal |i jattendu I-iskejjel Statali, l-iskejjel fis-setturi
tal-Knisja u Indipendenti jistghu jippartecipaw ukoll. Dawn il-metodi ta’ assessjar jintuzaw
biex jirregistraw il-kisbiet ta’ studenti fi tmiem ic-Ciklu ta’ edukazzjoni primarja u jipprovdu
informazzjoni importanti lill-iskejjel sekondarji fuq it-taghlim ta’ studenti individwali.

L-Assessjar fis-Snin tas-Sekondarja

II-principji generali ta" assessjar japplikaw ukoll fil-livell sekondarju. L-assessjar fil-klassi u
fl-iskola ghal skopijiet formattivi u sommarji ghandu jgharraf lil dawk kollha involuti bil-
kwalita u I-effettivita tal-isforzi taghhom biex jghinu lil dawk kollha i jkunu ged jitghallmu
jiksbu edukazzjoni ta’ kwalita. Fil-livell ta’ klassi, |-assessjar ghal skopijiet ta’ taghlim jaghti
informazzjoni fuq il-progress u jgharraf lill-istudenti u lill-ghalliema tal-klassijiet fuq il-progress
u l-azzjonijiet li jistghu jenhtiegu biex jittejjeb it-taghlim billi I-istudenti jkunu meghjuna
jiksbu I-gherf u jizviluppaw il-hiliet. L-assessjar tal-ghalliema huwa wkoll siewi biex jivvaluta
hiliet u atteggjamenti li ma jistghux jitkejlu malajr b’testijiet u ezamijiet konvenzjonali.
Evidenza ta’ taghlim tista’ tinkiseb minn xoghol miktub u prattiku, xoghol fuq progetti,
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xoghol fuq il-post, u attivitajiet simili ta’ taghlim prattiku.

L-assessjar bhala parti mit-taghlim ghandu jibga’ jkollu sehem centrali fil-process. Din hi parti
essenzjali mill-promozzjoni tal-partecipazzjoni attiva tal-istudenti u tghin biex tidentifika
studenti li jehtiegu appogg u attenzjoni. Bl-istess mod, |-assessjar tax-xoghol li jsir tul il-kors
fl-iskola taht is-supervizjoni tal-ghalliema jista’ jizgura li x-xoghol hu tassew tal-istudenti
u li studenti jinghataw appogg meta jkun mehtieg. Kemm ix-xoghol fil-klassi u kemm ix-
xoghol tul il-kors li jsir fl-iskola jippromwovi taghlim kollaborattiv u jizviluppa I-identita ta’
kull student bhala wiehed li jrid jitghallem u bhala parti minn komunita li ged titghallem.
L-assessjar tal-kisbiet tal-istudenti ghal skopijiet sommarji m’ghandux ikun dipendenti fuq
kif wiehed imur f'okkazjoni wahda ta’ test jew ezami. Hemm hafna x'wiehed jikseb meta jqis
informazzjoni miksuba permezz ta’ sistemi multipli ta” assessjar li jsir tul is-sena skolastika.
Dan iwassal ghal assessjar aktar validu ta’ gherf, hiliet u atteggjamenti f'ogsma differenti
tat-taghlim.

Ix-xoghol tal-kors i jsir barra mill-klassi tal-iskola jaghti cans lill-istudenti li jiddedikaw aktar
hin ghal ricerka u xoghol kreattiv, u jimpenjaw ruhhom f'hidmiet b’modi differenti. Ghandu
jkun hemm attenzjoni biex wiehed ma jghabbix izzejjed lill-istudenti b’xoghol i jista jkun
tant elaborat li jkun jehtigilhom ifittxu min jghinhom biex ikomplu ghaddejjin bil-hidma
taghhom. Mod wiehed kif dak li jkun jevita t-taghbija zejda hu li I-ghalliema ta’ suggetti
differenti f'gasam ta’ taghlim partikolari jikkooperaw billi jaghtu progetti bhala homework li
permezz taghhom l-istudenti juru I-gherf u |-hiliet taghhom.

L-assessjar ta’ suggetti offruti fil-qasam vokazzjonali se jkun ibbazat esklussivament fuq xoghol
tul il-kors. Il-validita ta’ dan l-assessjar u kemm wiehed jista’ joqghod fuqu inizjalment ikunu
zqgurati bis-sahha ta’ mekkanizmi ta” assikurazzjoni ta’ kwalita li jkunu parti mill-assessjar fil-
mudell tal-BTEC.

Meta jinghata xoghol tal-kors fug aktar minn suggett wiehed jew sahansitra fug aktar minn
gasam wiehed ta’ taghlim, dan iwassal ukoll ghal inqas frammentazzjoni fil-kurrikulu. Barra
minn hekk, studenti jinghataw l-opportunita li japplikaw u jittrasferixxu hiliet minn kuntest
ghal iehor. Din is-sistema titlob koordinament u moniteragg immaniggjati f'livell tal-iskola
biex il-gudizzji differenti tal- ghalliema fuq il-kwalita tax-xoghol tal-istudenti f'relazzjoni ma’
kriterji miftiehma jkunu konsistenti. Dan jista’ jkun indirizzat minn moderazzjoni mill-kullegg
li jagbel ma’ kriterji ta” success u I-moniteragg tal-applikazzjoni konsistenti taghhom ghall-
istudenti kollha. Il-komunikazzjoni u |-gbil fuq l-aspettattivi fost |-ghalliema diversi involuti
fl-assessjar tax-xoghol tal-istudenti jzidu I-livell ta" kemm wiehed jista’ joqghod fuq dan
l-assessjar. Fil-kaz tal-iskejjel Statali hu rakkomandat li tkun adottata sistema aktar flessibbli
lejn l-ezamijiet annwali b’'mod li f'xi year groups I-ezamijiet jistghu jibqghu jsiru b’mod
centralizzat filwaqt li f'kazijiet ohrajn jistghu jkunu organizzati f'livell ta” kullegg. L-istudenti li
jsegwu programmi ta’ taghlim individwali jistghu jkunu valutati bl-uzu ta’ forom ta’ assessjar
alternattivi. Dan ukoll ghandu jitgies fil-politika tal-assessjar.

L-NCF jirrakkomanda l-izvilupp ta’ politika tal-assessjar f'livell ta" skola jew kullegg biex
timmoniterja |-progress tul is-sena. ll-politika ghandha tfittex li ttejjeb il-kwalita tal-assessjar
u kif din hija komunikata lill-genituri u lil imsiehba ohrajn, bhal bordijiet ta” ezaminaturi u
min ihaddem. Din ghandha tqis ukoll il-frekwenza, it-tul u l-iffissar taz-zmien meta jsiru
hidmiet orali u dawk ta’ smigh komprensivi fil-lingwi, u xoghol prattiku u tipi ohrajn ta’
xoghol tal-kors fl-ogsma differenti tat-taghlim, fosthom is-suggetti vokazzjonali. Fil-kaz tas-
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settur Statali, il-politika ghandha tistabilixxi wkoll f'liema year groups |-ezamijiet jibqghu
jkunu ssettjati b’'mod centrali. Fil-kaz ta” dawk il-year groups fejn |-ezamijiet ikunu bbazati fil-
kullegg, |-Educational Assessment Unit jehtieglu jimmoniterja |-istandards mal-medda kollha
tal-kulleggi differenti.

L-Evalwazzjoni: Mekkanizmi ta’ Assikurazzjoni ta’ Kwalita

L-NCF jirrakkomanda li l-iskejjel ikunu inkoragguti u appoggjati biex jizviluppaw il-hin kollu
l-kapacita taghhom li jkunu komunitajiet ta’ prattika riflessivi permezz ta”:

e process ta’ ppjanar ta’ zvilupp tal-iskola li jinkludi fih innifsu mekkanizmi ghal
awtoassessjar;

e konsulenza;
* il-Performance Management and Professional Development Plan (PMPDP); u

e evalwazzjoni esterna li ssir mid-Dipartiment tal-Assigurazzjoni tal-Kwalita fid-Direttorat
ghall-Kwalita u Standards fl-Edukazzjoni (DQSE).

Qabel I-emendi tas-sena 2006 ghall-Att dwar |-Edukazzjoni diga kien hemm ghodod
importanti ghall-assikurazzjoni tal-kwalita biex l-iskejjel u I-Istat jizguraw li dawk kollha [i
jkunu ged jitghallmu jgawdu d-dritt taghhom ghall-edukazzjoni. Dawn kienu:

* School Development Plans (SDPs) li ddahhlu fis-sena 1996 u li saru obbligatorji bil-
pubblikazzjoni tal-NMC tas-sena 1999;

* [I-Performance Management Profile (PMP) uzat mill-ghalliema uimpjegati amministrattivi
kollha fl-iskejjel Statali li jidentifika I-funzjoni tal-professjonisti fl-implimentazzjoni tal-
SDP fl-iskejjel. hafna skejjel fis-setturi tal-Knisja u Indipendenti juzaw ukoll strutturi ta’
mmaniggjar tal-operat; u

* Zjajjar regolari lill-klassijiet mill-Ufficjali tal-Edukazzjoni tas-suggetti li kellhom funzjoni
kemm ta’ appogg u kemm ta’ moniteragg.

L-izgurar ta’ standards konsistentement gholjin fit-taghlim tibda fl-iskejjel infushom. L-iskejjel
jehtieg ikunu inkoragguti u appoggjati biex jizviluppaw il-hin kollu I-kapacita taghhom li

jkunu komunitajiet ta’ prattika riflessiva, jigifieri li:

* jippjanaw intenzjonalment it-taghlim skont konvinzjonijiet, kriterji u miri maqbulin
minn kulhadd;

e jimplimentaw dawn il-pjanijiet b’mod kritiku u flessibbli;
e jivvalutaw u jikkunsidraw mill-gdid prattiki u titjib fid-dawl ta’ standards iffissati; u
e jikkunsidraw mill-gdid l-ippjanar taghhom u I-ippjanar tal-izvilupp tal-iskola skont dawn

ir-reazzjonijiet, filwaqt li jzommu f'mohhhom il-possibbilta li jikkunsidraw mill-gdid il-
konvinzjonijiet, kriterji u miri magbulin minn kulhadd.
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Fil-mudell i ged jevolvi ta’ assikurazzjoni ta’ kwalita, I-iskejjel jibqghu jinghataw appogg
fil-kapacita taghhom li jizviluppaw u jimplimentaw il-Pjanijiet ghall-Izvilupp tal-Iskola (SDP)
li ghandhom mekkanizmi mibnijin fihom infushom ghall-awtoassessjar. Dan il-komponent
ta’ awtoassessjar jiffoka fuq kemm mill-azzjonijiet ipprogettati jkunu saru. L-SDP jibni fuq il-
progress li jkun sar u jinkorpora prijoritajiet u realtajiet ohrajn li jridu jkunu indirizzati.

zewg ghodod importanti accessibbli ghall-iskejjel Statali fl-appogg ghall-isforzi taghhom li
jkunu komunitajiet ta’ prattiki riflessivi huma I-mentoring, u |-Performance Management and
Professional Development Programme (PMPDP). L-istrutturi ghall-mentoring saru possibbli
bis-sahha tal-emendi tas-sena 2006 ghall-Att dwar I-Edukazzjoni, u jfissru li [-ghalliema jkunu
jistghu jinghataw appogg professjonali f'punti kritici tal-karriera taghhom, li jibda mid-dahla
taghhom fil-professjoni u fl-iskola jew kullegg skont il-htiega. Il- PMPDP hu zvilupp tal-PMP
u hu mahsub bhala ghodda li tiddokumenta l-isforzi dejjem ghaddejjin tal-ghalliema biex
isostnu u jtejou I-prattika professjonali taghhom f'konformita mal-htigijiet tat-taghlim tul
il-hajja kollha u I-kontribut taghhom ghall-Pjan ta’ Zvilupp tal-Iskola.

II-mizuri interni ta” assikurazzjoni ta’ kwalita deskritti hawn fuq huma komplementati minn
mizuri esterni mahsubin biex jizguraw appogg u validazzjoni esterna kif ukoll kontabbilta.
Dawn jiffukaw fuq l-effettivita tat-tmexxija u t-taghlim biex jizguraw id-dritt edukattiv tal-
istudenti f'termini tal-Pjan ta’ zvilupp tal-iskola nnifisha. L-evalwazzjonijiet esterni mhumiex
normattivi: dawn ma jkejlux l-iskejjel bil-gies ta’ xi skola ideali. L-assessjar iqis [-operat u
l-isforzi tal-iskola skont I-assessjar taghha stess tal-htigijiet taghha. Ir-rakkomandazzjonijiet
ghal iktar titjib huma mahsubin biex jinfluwenzaw il-process ta’ awtoassessjar tal-iskola
nnifisha, u jolqgtu l-ippjanar tal-izvilupp taghha.

Moniteragg Nazzjonali tal-Kisbiet

Hija r-responsabbilta tad-Direttorat ghal Kwalita u Standards (DQSE) li jevalwa
l-implimentazzjoni, I-innovazzjoni u x-xejriet emergenti tal-kurrikulu permezz ta’ assessjar
estern f'livell nazzjonali u internazzjonali, ta’ ezamijiet ta’ tmiem is-sena, moderazzjoni tal-
assessjar li jsir mill-iskola, moniteragg tal-kisbiet f'oqsma differenti tat-taghlim, benchmarks
nazzjonali, servejs ta’ litterizmu u numerizmu; ezamijiet tas-SEC, PISA", PIRLS'?, TIMSS™, u
servejs ohrajn. Assessjar fil-livell nazzjonali li juza standards miftiehmin hija essenzjali biex
ikun zgurat li d-dritt tal-istudenti ghal edukazzjoni ta’ kwalita qed ikun irrispettat.

11 PISA: Programme for International Student Achievement. Dan huwa programm ta’ assessjar standardizzat
f'livell internazzjonali li kien zviluppat b’'mod kongunt minn ekonomiji partecipanti u amministrat lil
studenti ta’ 15-il sena fl-iskejjel. 1I-PISA jassessja kemm l-istudenti li waslu grib it-tmiem tal-edukazzjoni
obbligatorja jkunu kisbu mill-gherf u hiliet li huma essenzjali ghall-partecipazzjoni shiha fis-socjeta. Fic-
cikli kollha d-dominiji tal-qari, matematika u litterizmu xjentifiku huma koperti mhux biss f'termini ta’
padrunanza tal-kurrikulu tal-iskola izda f'termini ta’ gherf u hiliet importanti mehtiega fil-hajja adulta.
Fic-ciklu PISA 2003 ddahhal dominju addizzjonali ta’ soluzzjoni tal-problemi biex jitkompla |-ezami tal-
kompetenzi interkurrikulari.

12 PIRLS: Progress in International Reading Literacy Study. Dan huwa ciklu ta’ assessjar mifrux fuq hames
snin li jkejjel xejriet fil-kisba tal-litterizmu, tal-qari tat-tfal, u politiki u prattiki relatati mal-litterizmu. II-
popolazzjoni internazzjonali tal-PIRLS tinkludi studenti fil-grad li jirrapprezenta erba’ snin ta’ skola, sakemm
l-eta medja meta jsiru t-testijiet tkun mill-ingas 9.5 snin.

13 TIMSS: Trends in International Mathematics and Science Study. Dan hu ciklu ta’ assessjar ta’ erba’ snin.
Dan ikejjel xejriet fil-kisbiet tal-istudenti fil-matematika u x-xjenza. Hu amministrat lil studenti fir-raba’ u

t-tmien gradi.
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Is-success tal-assessjar fil-livell nazzjonali jiddependi fuq ghadd ta’ rekwiziti li ghandhom
ikunu ffissati, fosthom:

l-iffissar ta’ standards fid-diversi ogsma tat-taghlim, imsejsin fuq Learning Outcomes
Framework;

I-Educational Assessment Unit (EAU) fi hdan id-DQSE jkun responsabbli ghall-assessjar
ghat-taghlim u ghall-assessjar tat-taghlim. Fost dmirijiet ohrajn, il-unit ikollu f'idejh
l-organizzazzjoni, implimentazzjoni u moniteragqg tal-assessjar fl-ogsma differenti tat-
taghlim tul is-sena skolastika biex jizgura konsistenza fl-applikazzjoni ta’ livelli nazzjonali
ta’ kisbiet, il-moderazzjoni ta’ xoghol tal-kors iffissat, u l-iffissar ta’ livell nazzjonali fi
tmiem ic-Ciklu tal-Primarja.

L-introduzzjoni ta" moniteragg estern fl-ogsma tat-taghlim kollha bl-uzu ta’ kampjuni
mehudin minn skejjel u studenti fuq ciklu ta’ hames snin.™

It-tghabbir tax-xoghol tal-kors u I-ezami ghandhom ikunu differenti ghas-suggetti
differenti, izda ghandu jkun hemm tghabbir miftiehem minn kulhadd. L-assessjar fil-
lingwi ghandu jqis it-tahdit, is-smigh, il-qari u I-kitba, filwaqt li l-assessjar f'suggetti li
jehtiegu hiliet prattici, kreattivi u li jsolvu I-problemi ghandu jinkludi l-assessjar ta” dawk
il-hiliet waqgt xoghol awtentiku moghti u mmoniterjat tul is-sens skolastika. L-uzu ta’
karti tal-ezami gradati jew karti tal-ezami ssettjati f'livelli differenti ta’ diffikulta jizgura
li l-istudenti juru fejn ikunu waslu. ll-kisbiet tal-istudenti fis-suggetti differenti jkunu
interpretati biex jiggwidaw individwi lejn ghazliet ohra ta’ suggetti u, sussegwentement,
ghazliet ta’ karrieri.

Fi tmiem i¢-Ciklu tas-Sekondarja, minbarra ¢-Certifikat tal-Iskola Sekondarja u I-Profil’s,
l-istudenti kollha ghandhom ikunu kapaci jikkwalifikaw ghal certifikati minn agenzija
esterna li juru |-kisbiet taghhom fl-ogsma tat-taghlim. Bhalissa I-ezami tas-Secondary
Education Certificate (SEC) tal-Bord tal-MATSEC jaghti certifikati li huma akkreditati
f'Livelli 2 u 3 tal-Qafas ta’ Kwalifiki ta’ Malta (MQF). Il-kwalifika BTEC fis-suggetti
vokazzjonali titgabbel mal-istess livelli tal-MQF.

Hemm ukoll il-htiega li tkun zviluppata sistema komplementari ta’ certifikazzjoni
esterna li tinkoraggixxi studenti li bhalissa jtemmu l-edukazzjoni sekondarja taghhom
bla certifikazzjoni esterna halli jiksbu kwalifiki fil-Livell 1 tal-MQF flimkien ma¢-Certifikat
tal-Iskola Sekondarja u I-Profil kif irrakkomandat mill-evalwazzjoni tal-MATSEC (Grima et
al., 2005).

L-Involviment tal-genituri'é u tal-Komunita

It-taghlim ghandu jinghata f'kuntest fl-ambitu tal-komunita tal-madwar li I-fruntieri taghha
jmorru lil hinn mill-ambjenti immedijati tal-iskola. L-istrutturi edukattivi formali ghandhom

14

15

16

62

Dettalji dwar din ir-rakkomandazzjoni huma accessibbli fid-dokument Transition from Primary to Secondary
(2008).

I¢-Certifikat tal-Iskola Sekondarja u |-Profil jinkludu l-assessjar tal-edukazzjoni formali, edukazzjoni mhux
formali, edukazzjoni informali, kwalitajiet personali u attendanza tal-istudenti (Grech, 2009a, 2009b).

Tul dan il-dokument kollu kull referenza ghall-involviment tal-genituri fl-edukazzjoni tinkludi tuturi legali
u adulti ta’ natura sinifikanti li huma maghrufin li ghandhom funzjoni ta’ genituri fil-hajja tat-tifel jew tifla.
Din id-definizzjoni qed tinghata bla pregudizzju ghall-obbligi legali tal-iskejjel.
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ikunu sensittivi u jirrispondu ghar-realtajiet u l-opportunitajiet tal-ambjent ta’ dawk li jkunu
ged jitghallmu. Barra minn hekk, il-komunita (il-genituri, in-negozji/I-industriji, il-kunsilli
lokali) — li l-istudenti jinteragixxu fi hdanha — ghandha taghraf il-funzjoni ewlenija taghha li
tinvesti f'edukazzjoni ta’ kwalita gholja u tippromwoviha. Din it-tagsima tiddiskuti |-ewwel
il-funzjoni tat-trobbija tat-tfal u mbaghad il-funzjoni tal-komunita fit-taghlim tal-iskola.

L-Iskejjel u I-genituri

Ir-ricerka turi li l-interazzjoni tal-genituri mal-iskola hija wahda mill-fatturi I-aktar importanti
ghall-izvilupp edukattiv li jirnexxi tal-istudenti (Desmond & Elfert, 2008; UNESCO Institute of
Lifelong Learning, 2008; Bastiani, 2002; Williams, Williams & Ullman, 2002; Hornby, 2000).
Sa mill-introduzzjoni tal-kunsilli skolastici fl-Att tal-1988 dwar I-Edukazzjoni, l-involviment
tal-genituri kiber fl-importanza u fil-varjeta tal-forom li jiehu. Bhalissa lokalment jezistu erba’
tipi ta’ interazzjoni tal-genituri:

Rabta bejn id-Dar u I-Iskola: Din ir-rabta tinkludi |-attendenza tal-genituri f'cerimonji
u funzjonijiet tal-iskola. Il-komunikazzjoni ssir permezz ta’ noti, Ccirkolarijiet u
korrispondenza jew pitazzi ta’ komunikazzjoni, u bl-uzu tat-teknologija digitali. Dawn
jinkludu wkoll interazzjoni diretta waqt granet ghall-genituri u lagghat ghal diskussjoni,
u l-ghazla tas-suggetti jew |-ezamijiet tas-SEC Karta A/B. Il-koordinament ta’ strategiji
ghad-dar u ghall-iskola biex jittejbu I-imgiba, ix-xoghol tad-dar u |-operat fl-iskola kollha
huma ezempji ta’ rabtiet interattivi.

* Partecipazzjoni tal-genituri: 1l-partecipazzjoni tinkludi ghajnuna f'okkazjonijiet skont kif
mitlub mill-iskola. Servizzi bhal ta” Assistenti ghal-Librerija jew fil-klassi, fi gruppi tal-
qari jew fl-organizzazzjoni ta’ attivitajiet jew hargiet tal-iskola, huma kollha ezempiji ta’
partecipazzjoni tal-genituri.

* Involviment tal-genituri: Permezz tal-involviment il-genituri jiehdu parti importanti fil-
processi ghat-tehid ta’ decizjonijiet tal-iskola, ghaliex jistghu jinfluwenzaw l-agenda li
dak li jkun jehtieg li jsir. Servizz fl-Assocjazzjonijiet ta’ genituri u Ghalliema, fil-Kunsilli
tal-Iskola, Il-Bord tal-Gvernaturi tal-Iskola, u assocjazzjonijiet lokali, nazzjonali jew
internazzjonali tal-genituri huma kollha ezempji ta” involviment tal-genituri.

* Taghlim tul il-hajja ghall-genituri:: Fit-taghlim tul il-hajja ghall-genituri, il-enituri jaghrfu
li l-iskola tista’ tkun post u/jew opportunita ghat-tkabbir personali taghhom. Il-prezenza
tal-genituri tista’ tkun jew reattiva, bhall-attendenza ghal tahditiet jew attivitajiet
edukattivi organizzati mill-iskola, jew tista’ tkun aktar proattiva. Ezempji ta’ din l-ahhar
jinkludu t-tahrig ta’ genituri biex jikkunsidraw mill-gdid I-ghanijiet ta’ hajjithom permezz
tal-Lifelong Learning Portfolio (Spiteri & Galea 2007), u t-tahrig ta’ genituri Mexxejja biex
jaghtu I-hila lil genituri ohrajn fil-komunita skolastika jew lokali (Mayo 2007) u I-korsijiet
tal-IT ghall-genituri fl-iskejjel.

Ir-Rabta bejn id-dar u l-iskola, il-Partecipazzjoni u I-Involviment tal-genituri, kif ukoll it-Taghlim
tul il-hajja ghall-genituri huma punti differenti ta’ dhul ghal-genituri li huma inkoragguti
li jikkunsidraw aktar forom u forom aktar diversi ta’ interazzjoni tal-genituri mal-iskejjel.
L-erba’ kategoriji huma importanti ghall-genituri, uliedhom u l-iskejjel biex jizguraw l|-ahjar
zvilupp edukattiv holistiku tal-imsiehba kollha involuti.
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L-NCF jirrakkomanda I-izvilupp ta’ politika nazzjonali li tkun zviluppata mid-Direttorati
ma’ msiehba ohrajn biex jifformalizzaw il-forom differenti ta’ partecipazzjoni u jsahhu
l-involviment attiv tal-genituri fl-izvilupp edukattiv taghhom infushom u ta’ wliedhom.

L-Iskejjel u I-Komunita

Ir-relazzjoni bejn I-iskejjel u I-komunita ghandha erba’ dimensjonijiet:

a)

b)

d)

ll-komunita lokali hija rizorsa siewja ghall-iskola biex tqgieghed it-taghlim f’kuncett. Dan
jista’ jsir permezz ta’, nghidu ahna:

e Zjajjar lil siti ta’ rilevanza nazzjonali;
* skejjel li jilgghu persuni jew entitajiet li ghandhom x’jagsmu ma’ taghlim kurrikulari;

* orjentament tal-kurrikulu tal-iskola biex jinkludi zjajjar lil siti,
partecipazzjoni f'okkazjonijiet u kontributi minn personalitajiet.

L-iskola tista” tkun il-lok ghal taghlim tul il-hajja ghall-komunita. Dan ged isir permezz
tal-klassijiet ta’ filghaxija u permezz ta’ programmi ta’ appogg lill-genituri u korsijiet
ta’ empowerment lill-genituri. Hekk kif ir-rizorsi accessibbli ghall-iskejjel tjiebu b’mod
sinifikanti bis-sahha tal-bini estensiv kurrenti ta’ skejjel u programm ta’ titjib fi skejjel,
il-potenzjal ghal servizz usa’ lill-komunita tjieb b’mod sinifikanti.

ll-komunita tista’ tassisti skejjel biex jippreparaw l-istudenti ghad-dinja tax-xoghol.
hafna skejjel sekondarji dahhlu esperjenzi ta’ orjentament ghax-xoghol u ged jesponu
lill-istudenti ghal ambjent realistiku tax-xoghol filwaqt li jaghtu wkoll esperjenza ta’
etika tax-xoghol u I-intraprenditorija f'kuntest. Programmi ta’ din ix-xorta ghandhom
jaghmlu parti intrinsika mill-esperjenza skolastika fl-iskejjel kollha.

L-iskejjel jirrispondu ghat-talbiet tas-socjeta permezz ta’ ffukar kurrikulari specifiku
u esperjenzi edukattivi ad hoc. Id-dibattitu fis-socjeta Civili jissuggerixxi I-htiega ta’
edukazzjoni f'ogsma ta’ kontenut specifiku biex tiddahhal bidla kulturali partikolari
f’kuntesti li ghandhom htiega urgenti ta’ titjib. Ezempiji tipici jinkludu I-kura tal-ambjent,
gharfien tas-sahha sesswali u |-htiega ta’ fiziku b’sahhtu.

Fil-fatt I-NCF jirrakkomanda li:

64

l-iskejjel jistabbilixxu rabtiet sodi mad-diversi membri, gruppi u agenziji fi hdan il-
komunita billi dan jghin l-estensjoni tat-taghlim fost il-komunita u jdahhal it-taghlim
fl-iskola jew skejjel; u

kulleggi jistabbilixxu shubija mas-setturi differeti tal-ekonomija u jesploraw forom

differenti ta’ impenn li jistghu jkunu ta’ gid kemm ghall-istudenti u kemm ghall-
edukaturi.
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L-Istrutturi ta’ Appogg

L-NCF jaghraf li edukazzjoni ta" kwalita gholja titlob infrastruttura ta’ appogg li tipprovdi
I-kondizzjonijiet u l-opportunitajiet ghall-istudenti biex jaslu ghall-potenzjal shih taghhom
u biex I-ghalliema u l-amministraturi jimplimentaw il-kurrikulu b’mod effettiv. Din
l-infrastruttura tehtieg servizzi dejjem ghaddejjin ghall-istudenti, rizorsi umani, zvilupp
professjonali, appogg u inkoraggiment lill-istudenti biex jorganizzaw it-taghlim taghhom
infushom halli jkabbru kemm jista’ jkun il-potenzjal taghhom u jizviluppaw hilithom, appogg
lill-ghalliema u tmexxija soda fil-qasam tal-edukazzjoni.

Is-Servizzi ghall-Istudenti

Ghalkemm I-ghalliema jistriehu primarjament fuq |-esperjenza u I-gharfien taghhom stess,
l-impenn favur id-diversita u l-inkluzjoni promoss minn dan I-NCF jitlob id-disponibbilta u
l-accessibbilta ghal servizzi addizzjonali fl-interessi tal-istudenti. Dawn is-servizzi jhaddnu
[-medda kollha ta’ kontinwu minn personali/pastorali sa dak kurrikulari. Nghidu ahna,
l-appogg ta’ counsellor tal-iskola jista’ jkun aktar ta’ natura personali, filwaqt li I-appogg ta’
ghalliem li jghin f'diffikultajiet specifici fit-taghlim jista’ jkun aktar ta’ natura kurrikulari'’. Is-
servizzi ghandhom jinghataw skont dawn il-principji bazici:

* Is-servizzi kollha jibdew mir-realta tal-istudent i trid tinkorpora komponent personali/
pastorali;

* Is-servizzi kollha jehtieg li jindirizzaw I-implikazzjonijiet tas-servizz partikolari fuq id-dritt
u l-izvilupp edukattiv tal-istudent;

e Dawn is-servizzi jehtieg li jinghataw fil-kuntest ta’ diversita, li jfisser li dawn jindirizzaw
il-livell kurrenti jew attwali tal-istudent fil-waqt li jindirizzaw il-progress u |-kisbiet li ghad
iridu jsehhu;

* Is-servizzi jhaffu l-access tal-ghalliema ghal informazzjoni xierga, hiliet, u provediment
kumplimentari li jaghtuhom il-hila li jindirizzaw b’mod effettiv id-dritt edukattiv tal-
istudent; u

e Is-servizzi li jehtiegu li I-istudent jinhareg temporanjament mill-klassi huma effettivi
sakemm dawn iwasslu ghar-reintegrazzjoni tal-istudent fil-klassi ewlenija, u t-tishih tal-
ghalliema tal-klassi biex tkun sostnuta din ir-reintegrazzjoni'®.

Ir-Rizorsi Umani

Matul is-snin numru ta’ ghalliema ddahhlu biex jappoggjaw il-htigijiet kurrikulari tal-
istudenti f'ogsma partikolari f'diversi skejjel. Dan il-provediment sar maghruf bhala s-servizz
peripatetiku. L-izviluppi ssuggeriti mill-NCF iwasslu ghall-htiega ta’ revizjoni ta’ dan is-servizz
bil-ghan li jappoggja lill-kurrikulu fid-diversi livelli ta’ implimentazzjoni.

17 Lista dettaljata ta" servizzi pprovduti hija inkluza f’Appendici Il

18 Is-servizzi ta’ mmanigjar ta’ mgiba li jinkorporaw Nurture Groups u Learning Support Zones huma
provedimenti li ghandhom I-ghan [i jirrijintegraw lill-istudent u jghollu I-livell tal-hiliet tal-ghalliem tal-
klassi.

Taqgsima 3: Il-Pedagogija, il-Prattika u I-Evalwazzjoni 65



L-NCF ged jaghti direzzjoni cara dwar kif ghandu jsir it-taghlim ta’” ogsma specifici. Il-qafas
jistipula li ghalliema tal-Iskola Primarja jkunu responsabbli ghat-taghlim tal-Malti, I-Ingliz, ir-
Religjon, il-Matematika, ix-Xjenza, it-Teknologija, I-Istudji Civici, u I-Edukazzjoni ghas-Sahha
li tinkludi I-Edukazzjoni Fizika. Temi interkurrikulari jkunu inseriti fil-lezzjonijiet differenti aktar
milli jidhru bhala suggetti ghalihom fl-orarju tal-lezzjonijiet. Fl-ambitu ta’ dan ix-xenarju
huma previsti erba’ livelli ta’ appogg:

* Ghalliema li joffru Appogg Kurrikulari li I-ghan taghhom huwa li jappoggjaw lill-
ghalliema ta’ klassijiet fit-taghlim tax-Xjenza, it-Teknologija, |-Edukazzjoni Fizika u I-IT.
Dawn |-ghalliema ghandhom jizguraw li t-taghlim ikun effettiv billi jghinu lill-ghalliema
tal-klassijiet fl-ippjanar tal-lezzjonijiet u, meta mehtieg, fl-ghoti tal-lezzjonijiet. Huma
ghandhom ukoll jaghmlu suggerimenti u joffru rizorsi edukattivi mahsubin biex itejbu
l-kwalita tat-taghlim fl-ogsma ta’ dawn is-suggetti. Dawn I-ghalliema specjalisti fis-
suggetti ghandhom jahdmu id f'id mal-Principali tal-Kulleggi, |-Uffi¢jali tal-Edukazzjoni
u |-Kapijiet ta’ Dipartmenti, u jkunu assenijati fi skejjel primarji specifici.

e lt-taghlim tal-arti, il-muzika, iz-zfin u d-drama, |-Edukazzjoni So¢jali u ghas-Sahha
Personali (PSHE) u I-programmi ta’ gharfien ta’ lingwi barranin, jehtigilhom hiliet specifici
li mhux I-ghalliema kollha bilfors jippossiedu. Ghalhekk it-taghlim ta’ dawn I-ogsma
jibda jsir minn Ghalliema Spedjalisti fis-Suggett li ghandhom il-hiliet, I-atteggjamenti
u l-gherf mehtiega biex jiffukaw fuq dawn l-ogsma u li jiehdu post I-ghalliem normali
tal-klassi ghal dawn il-lezzjonijiet specifici. Dawn |-ghalliema jkunu wkoll assenjati ghal
skejjel primarji specifici, generalment skont il-kulleggi.

e Temi interkurrikulari jitolbu sessjonijiet ta" ppjanar kif ukoll moniteragg u assessjar
regolari tal-prattiki fil-klassijiet. Dan it-tip ta’ appogg se jkun offrut f'livelli ta’ kulleggi u
nazzjonali, skont it-tema. Ezempji jinkludu Edukazzjoni ghal zvilupp Sostenibbli (inkluza
EkoSkola) u ghalliema li jaghtu appogg fic-Centru ghall-eLearning.

o L-iskejjel jehtigilhom appogg biex jimplimentaw politiki specifici bis-sahha holistika li
tkopri l-iskola kollha. Dan jista’ jsir minn tim ta’ ghalliema li jiffunzjona f'livell nazzjonali
u kolleggjali, li jzur l-iskejjel fuq bazi regolari biex jghin lill-iskola fl-izvilupp ta” materjal
edukattiv mehtieg biex tizviluppa u timplimenta |-politika taghha. Barra minn hekk,
dawn l|-ghalliema jghinu l-iskejjel fl-izvilupp ta’ materjal edukattiv u fit-tmexxija ta’
programmi professjonali ta’ zvilupp. Ezempiji jinkludu ghalliema li jappoggjaw it-taghlim
tal-litterizmu u tan-numerizmu.

Kemm fi¢-Ciklu tal-Primarja u kemm f'dak tas-Sekondarja, l-appogg tal-Kapijiet tad-
Dipartimenti u |-Ufficjali tal-Edukazzjoni jrid jinzamm u jissahhah.

L-1zvilupp Professjonali Dejjem Ghaddej

L-izvilupp professjonali dejjem ghaddej ta’ ghalliema biex jaggorna I|-gherf u I-hiliet
taghhom ghandu jitgies indispensabbli biex il-professjoni tibga’ tkun effettiva. L-ghalliema
professjonisti ghandhom jizviluppaw il-hidma professjonali u pedagogika taghhom mal-
istudenti fuq il-bazi ta’ perspettivi kontemporaniji ta’ ricerka, teorija, gharfien ta’ kontenut
u prattiki ta’ taghlim, u fuq kif jifhmu lill-istudenti. Huma ghandhom igisu ruhhom
bhala professjonisti kritici u riflessivi li jittrattaw teorija u prattika kontemporaniji. zvilupp
professjonali jsir f'varjeta ta’ manijieri, fosthom:
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e korsijiet ta’ induzzjoni;

* mentoring u osservazzjoni reciproka bejn professjonisti;

*  Zvilupp professjonali fil-kuntest tal-iskola;

* tahrig fuq ix-xoghol;

e korsijiet qosra;

e korsijiet li jwasslu ghal certifikat/diploma/grad/grad oghla mill-ewwel grad;
¢ djalogu formali u informali ma’ kollegi u shab;

* netwerks ta’ taghlim professjonali, fosthom assocjazzjonijiet lokali u internazzjonali
professjonali; u

* inizjattivi personali fejn I|-edukaturi jittrattaw materjal professjonali u rilevanti,
pubblikazzjonijiet recenti jew sahansitra attendenza u prezentazzjonijiet f'workshops u
konferenzi.

Il-Mentoring

I-mentoring isostni lill-professjonisti f'diversi stadji tal-karriera taghhom. Ghalliema kwalifikati
godda u ohrajn li jiffac¢jaw funzjonijiet, sfidi u responsabbilitajiet godda jgawdu hafna mill-
appogg strutturat minn shabhom li jkollhom aktar esperjenza u jkunu tharrgu apposta.
Il-mentoring jiswa ta’ gid ukoll meta ghalliem ikun ghaddej minn sfidi li jehtieu appogg
professjonali. ll-funzjoni ewlenija ta’ min jaghti dan l-appogg u inkuraggiment hija li jghin lil
individwu biex jirrifletti bis-serjeta fuq il-prattika tieghu jew taghha halli jtejjibha.

Tul dawn l-ahhar ftit snin ittiehdu diversi inizjattivi minn diversi setturi biex ghalliema
jinghataw appogg tul is-snin ta’ induzzjoni taghhom. Dawn se jkomplu jkunu zviluppati
bit-twaqqif ta’ struttura ta’ appogg u inkuraggiment kif spjegat hawn fuq u li ghandha
ssir f'livelli ta’ kulleggi u skejjel. It-titjib ta’ hiliet mehtieg biex is-servizz jinghata fuq skala
nazzjonali u l-assikurazzjoni ta’ kwalita sussegwenti jinghataw mid-Direttorat ta’ Kwalita u
Standards fl-Edukazzjoni (DQSE).

Is-Servizzi Legali u Psikosocjali ghall-Ghalliema

Sa mis-sena 2007 |-ghalliema fl-iskejjel Statali setghu juzaw servizzi psikosocjali u legali
pprovduti b’xejn mid-Direttorat ghal Servizzi Edukattivi (DES). Dawn is-servizzi kienu
popolari u d-domanda kbira ghalihom, I-aktar fl-qasam psikosocjali, wasslet biex is-servizz
kompla jikber. Xi skejjel indipendenti ukoll zviluppaw timijiet ta’ kura pastorali li jappoggjaw
ghalliema fl-isfera psikosocjali. L-NCF isahhah dawn l-istrutturi ta’” appogg.

It-Tmexxija ta’ Ghalliema f'Pozizzjoni ta’ Tmexxija
Kulhadd japprezza I-valur, htiega u importanza tat-tmexxija. Izda |-gbil isir aktar difficli meta
tibda tiddiskuti x’inhi. Hemm mijiet ta’ definizzjonijiet ta’ x’inhi tmexxija, u kull wahda

ghandha teoriji differenti dwar minn fejn giet, il-process taghha u r-rizultat li taghti. It-
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tmexxija tista’ tkun deskritta bhala I-influwenza, il-process ta’ perswazjoni jew ezempju li
bih individwi jew timijiet iwasslu grupp jew organizzazzjoni biex isegwu objettivi identifikati
minn qgabel. lt-tmexxija ghaldagstant tista’ tingabar fil-qosor bhala |-operat ta’ azzjonijiet li
bih dawk li jiendu sehem f’komunita jkunu kapaci jizvolgu |-potenzjal taghhom f'ambjent
ta’ fiducja, jistaqsu x'jigri fil-prattika, joholqu stejjer, jifhmuhom u jevalvawhom, u joholqu
xi ffissru.

Id-definizzjoni ta’ tmexxija tinkorpora ‘skop’, ‘direzzjoni’, ‘individwi’, ‘gruppi’, ‘kultura u
valuri’, ‘vizjoni strategika komuni’, ‘prijoritajiet’, u ‘ippjanar tal-bidla’. Il-vizjoni li ged tixref
tat-tmexxija hija wahda kostruttivista fejn it-tmexxija hi rikonoxxuta bhala process reciproku
li jaghti hila lill-partecipanti f’komunita edukattiva biex jikkostruwixxu tifsiriet li jwasslu ghal
skop komuni ta’ kif titmexxa skola. It-taghlim u t-tmexxija huma marbutin flimkien, ghaliex
dawn il-kuncetti jirrizultaw minn fehim ta’ x’inhu li tkun uman. Li tkun uman hu i titghallem
u li titghallem hu li ssawwar it-tifsir u [-gherf.

F'kuntest fejn il-bidla hija process permanenti, I-ahjar organizzazzjoni hija dik fejn jinsab
mezz mhux biss kif wiehed ilahhaq mal-bidla izda wkoll biex juzaha bhala forza i twassal
ghall-eccellenza. Lashway (2006) jiddeskrivi organizzazzjonijiet ta’ taghlim bhala surfers:
filwaqt li ma jistghux jikkontrollaw il-mewga pozittiva li ghaddejjin minnha, huma I-hin kollu
jaddattawha u juzaw l-energiji taghhom biex twassalhom fejn iridu jmorru. F'dan il-process,
hu krugjali li jkun hemm vizjoni. Organizzazzjonijiet jistghu ma jaslu gatt fejn jahsbu i jridu
jaslu, izda li jkollhom vizjoni hi haga li zzommhom iffukati tul kif tizvolgi |-mixja taghhom.
Fil-kuntest lokali, I-organizzazzjoni tal-iskejjel Statali f'netwerks ta’ kulleggi tista” tizviluppa
f'entitajiet effettivi li jsostnu l-innovazzjoni u l-izvilupp.

Netwerks jippromwovu t-tixrid tal-prattiki tajbin, itejbu I-izvilupp professjonali tal-ghalliema,
iservu ta’ medjaturi bejn strutturi centralizzati u decentralizzati, u jghinu I-process ta’
ristrutturazzjoni u rikulturazzjoni ta’ organizzazzjonijiet u sistemi edukattivi (Hopkins, 2003,
p.154).

L-NCF jinkoraggixxi mudell ta’ tmexxija li jippromwovi forom distribwiti ta’ tmexxija.
F'kuntest ta’ din ix-xorta, filwaqt li mexxejja ta’ skejjel jagdu funzjoni kemm ta’ vizjoni u
kemm strategija, huma jehtigilhom ukoll jiffukaw fuq I-izvilupp ta’ kultura kollaborattiva i
taghmel uzu mill-medda shiha ta’ hiliet u esperjenzi professjonali li hemm fost il-membri
tal-organizzazzjoni. Jistghu jinholqu opportunitajiet varji fl-ambitu tas-sistema tan-netwerk
ta’ kulleggi u f'setturi ohrajn biex |-edukaturi jkunu jistghu jiehdu sehem f'diskors kritiku,
jindirizzaw materji kurrikulari u jtejbu I-kwalita ta’ taghlim. ll-mudell ta’ tmexxija jista’ jkun
applikat b’modi differenti fis-Snin Bikrin u fi¢-Cikli tal-Primarja u tas-Sekondarja.

L-Appogg ghall-1zvilupp u I-Implimentazzjoni tal-Kurrrikulu

Id-DQSE, bi ftehim mal-kulleggi, I-iskejjel u I-Fakulta tal-Edukazzjoni, ghandu funzjoni
ewlenija fl-izvilupp ulterjuri u l-implimentazzjoni tal-NCF li tinkludi I-izvilupp ta:

* ogsma tat-taghlim;
* learning Outcomes Framework li jinvolvi |-kitba mill-gdid tas-sillabi ezistenti;

o deskritturi ta’ livell li jikkorrispondu maghhom.
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e strategiji ta’ taghlim li jhaddnu d-diversita;
* proceduri ta’ assessjar li jizguraw progressjoni individwali ta’ taghlim; u
e assessjar summattiv marbut ma’ livelli nazzjonali ta’ kisbiet.

Id-decizjonijiet marbuta mal-kurrikulu, il-pedagogija, -ghazla ta’ materjali ghat-taghlim,
taghmir u rizorsi ghandhom jittiehdu dejjem izjed bhala rizultat tal-kollaborazzjoni bejn
min ghandu responsabbilta fid-DQSE ghall-izvilupp kurrikulari, is-Senior Management Teams
u I-ghalliema fl-iskejjel. 1d-DQSE jappoggja kulleggi u skejjel fl-zvilupp ta’ korsijiet kemm
imfasslin apposta u kemm in-house li jindirizzaw htigijiet specifici, kif ukoll tahrig li jindirizza
prijoritajiet nazzjonali. Id-DQSE hu wkoll responsabbli ghall-moderazzjoni u I-kontroll ta’
assessjar li jsir mill-iskejjel u l-izvilupp u/jew moniteragg tal-assessjar sommattiv fil-kulleggi
u l-iskejjel.

Konkluzjoni

Dan id-dokument ipprezenta |-konsiderazzjonijiet teoretici flimkien mas-seba’ komponenti
tal-NCF biex jaghti lill-qarrejja informazzjoni dettaljata dwar il-koncettwalizzazzjoni u
l-implikazzjonijiet tal-bidla mahsuba li ssir bhala rizultat tal-proposti u rakkomandazzjonijiet.

Is-seba’ komponenti tal-NCF ma jistghux jitgiesu ghal rashom, izda kull komponent ghandu
kontribut distint u uniku x’jaghti ghall-izvilupp u implimentazzjoni ta’ kurrikulu li ma johlogx
problemi u gafas koerenti li jhaddan I-esperjenzi ta’ |-istudenti mis-Snin Bikrin sa tmiem
l-iskola sekondarja.

Id-dokument i jmiss jipprezenta proposta ghall-interpretazzjoni tal-qafas f'kull wiehed mit-

tliet ¢ikli ta’ edukazzjoni li jghaddu minnhom it-tfal f'Malta, jigifieri s-Snin Bikrin, i¢-Ciklu
tal-Primarja u ¢-Ciklu tas-Sekondarja.
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Appendici I:
Il-Bzonn ta’ Politika Nazzjonali dwar il-Lingwa

ll-Kuntest

[I-Malti u I-Ingliz huma t-tnejn lingwi uffi¢jali mnizzlin fil-Kostituzzjoni taghna, filwaqt li
[-Malti hu wkoll il-Lingwa Nazzjonali. It-tnejn jintghallmu tul il-kors kollu tal-edukazzjoni
obbligatorja. Madankollu, fi tmiem |-edukazzjoni sekondarja percentwali tal-istudenti kollha
ghadhom s’issa ma jirnexxilhomx jghaddu I-ezamijiet tas-SEC f'dawn il-lingwi jew imqar
jippruvaw jaghmluhom™. Hemm ukoll thassib fuq il-profi¢jenza kemm fil-Malti u kemm
fl-Ingliz f'istituzzjonijiet ta’ edukazzjoni postsekondarji u oghla fejn hemm il-percezzjoni i
I-profi¢jenza fiz-zewq lingwi nagset mas-snin.

L-istatus ‘inferjuri’ li I-Malti kellu ghal mijiet ta’ snin sas-seklu 19 kellu |-vantagg li jippreser-
va u jipprotegi I-lingwa milli tinqgered. Izda I-prezz ta’ din il-preservazzjoni kien li I-lingwa
zviluppat f'ghadd ristrett ta’ registri u kuntesti. Dan il-wirt ta’ pozizzjonar u limitazzjoni
ghadu jidher fil-mod kif il-Malti jintuza fl-iskejjel taghna. Fil-fatt hemm varjeta ta’ man-
jieri kif u meta jintuzaw il-Malti u |-Ingliz. Fil-parti |-kbira tal-iskejjel il-Malti generalment
jintuza bhala medju ta’ taghlim, komunikazzjoni u interazzjoni socjali, filwaqt li f'xi skejjel
il-medju preferit hu I-Ingliz. Il-kotba tal-iskola, I-assessjar kontinwu u |-ezamijiet fil-parti |-
kbira tas-suggetti tal-kurrikulu huma bl-Ingliz. L-ghalliema jhobbu jaqilbu mill-Malti ghall-
Ingliz b’'mod komplementari wagqt li jkunu ged jispjegaw fil-klassi. Dan ged iwassal ghas-
sitwazzjoni li fiha I-parti kbira tat-termini teknici huma studijati bl-Ingliz, bir-rizultat li I-Malti
la ged ikun zviluppat fi grad gholi u langas ged jintuza biex jizviluppa registri godda fis-
suggetti jew ogsma differenti tat-taghlim.

Ghalkemm tul is-snin il-Malti twessa’ fl-uzu ghal medda dejjem tikber ta’ sitwazzjonijiet
formali u informali, I-Ingliz jibga’ I-lingwa dominanti tal-ekonomija u I|-passaport taghna
ghall-komunikazzjoni mal-bicca I-kbira tad-dinja. Madankollu, |-espozizzjoni ghall-Ingliz u
l-uzu tieghu nbidlu wkoll matul is-snin. Il-varjeta ta’ Ingliz uzat mill-parti I-kbira tal-adulti
Maltin ikkristallizzat ruhha f'Malti-Ingliz postkolonjali dejjem aktar lokalizzat. Il-Malti-Ingliz
ghandu karatteristici distinti fir-rigward tal-grammatika, intonazzjoni u vokabularju, izda ma
jinkludix glib minn kodici ghal iehor jew tahlit ta’ kodicijiet.

Fl-istess hin Malta mhix barranija ghall-implikazzjonijiet lingwistici tal-globalizzazzjoni.
Forom dejjem aktar diversi ta’ ‘Ingliz’ ged jolqtu b’mod sinifikanti l-aspettattivi u mgibiet
tal-komunikazzjoni taz-zghazagh Maltin, |-aktar permezz tal-midja elettronici kemm bhala
spettaturi u kemm b’mod interattiv. Apparti mill-kwazi-egemonija tal-Ingliz Amerikan fic-
c¢inema, in-netwerking socjali bl-SMS u elettroniku ged jiddefinixxu mill-gdid id-distinzjoni

19 Ir-ricerka turi li dan hu parzjalment dovut ghall-istrutturi skolastici taghna li gabel ir-riformi recenti tat-
transizzjoni mill-primarja ghas-sekondarja, kienet tifred I-istudenti taghna kmieni wisq u spiss wisg. Dan
irrizulta f'distribuzzjoni mhix ekwa ta’ rizorsi u awtostima mhassra li wasslu ghal Cikli rigressivi ta’ self-
fulfilling prophecy (Grima & Farrugia, 2006). Izda tista’ tkun ukoll parzjalment htija ta’ nuqqgas ta’ bazi
bilingwi xierqga fi¢-ciklu tal-primarja tat-taghlim fl-iskola.
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bejn kodici formali u informali, bejn kitba u tahdit, u ged jisfidaw in-nozzjoni nnifisha ta’
‘korrettezza’ tal-komunikazzjoni. Id-drawwiet ta’ gari ged jinbidlu b’mod sinifikanti billi I-qa-
ri bl-Ingliz gieghed dejjem u dejjem aktar isir f'’kuntesti elettronici bhalma huma loghob, siti
u blogs. Din id-demokratizzazzjoni tal-origini tal-kontenut fethet possibilitajiet godda u vasti
ta’ komunikazzjoni, izda fl-istess hin taghmel aktar tqila I-kwistjoni ta’ x’jigifieri tkun ‘litterat’.

II-kwistjoni tal-Malti u |-Ingliz bhala midja ta’ struzzjoni kienet indirizzata mill-NMC tal-1999.
Dan kien gasam is-suggetti f'zewq settijiet u rrakkomanda li: (1) il-Malti, I-Istudji So¢jali, I-
Istorja, ir-Religjon u I-PSD jkunu mghallmin bil-Malti, filwaqt li (2) I-bgija jkunu mghallmin
bl-Ingliz. Il-Kunsill Nazzjonali tal-llsien tal-Malti jemmen li din ir-rakkomandazzjoni sahhet
bla ma riedet l-idea li I-lingwa ta’ prestigju hija I-Ingliz (Dec 2009)%. Barra minn hekk, [-NMC
fl-1999 halla jsir taqlib ta’ kodici ghal skopijiet pedagogici. L-obbligu mnizzel mill-NMC li
l-iskejjel kollha ghandhom jifformulaw politika lingwistika u li din ghandha tkun suggett
fil-Pjan ta’ zvilupp tal-Iskola ma kinitx segwita b’mod konsistenti mill-iskejjel kollha. Langas
il-programmi kollha ta’ konsolidament mahsubin ghal studenti b’diffikultajiet fil-Malti u fl-
Ingliz mill-NMC ma kienu implimentati fl-iskejjel kollha jew b’effettivita ugwali.

20 [-Bilingwizmu fl-Edukazzjoni ta’ Pajjizna: X'inhu l-ahjar ghal uliedna? Seminar organizzat b'mod kongunt
mill-Kunsill Nazzjonali tal-llsien Malti u d-DQSE. 5ta’ Dicembru 2009.
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Appendici Il:

Is-Servizzi ta’ Appogg u Inkluzjoni

A. Is-Servizzi ta’ Appogg

|d-Dipartiment tas-Servizzi ghall-Istudenti fid-Direttorat ghal Servizzi Edukattivi ghandu u
jikkoordina |-operazzjoni ta’ ghadd ta’ servizzi li jizguraw li I-htigijiet tal-istudenti ged ikunu
sodisfatti kif ukoll jizgura access ghall-Kurrikulu Minimu Nazzjonali. L-izvilupp ta’ aspetti psi-
kosocjali tal-istudenti tul -edukazzjoni formali kollha taghhom jaga’ taht id-dominju tas-ser-
vizzi psikosocjali fi hdan l-istess dipartiment. L-ghoti ta’ servizzi jsehh f'livelli diversi, u |-aktar:

F’livell centrali permezz ta’ servizzi migburin fid-Dipartiment tas-Servizzi
ghall-Istudenti

* L-istudenti ghandhom access ghall-Communication and Technology Unit (ACTU) li
permezz tieghu jinghata appogg lil diversi msiehba, fosthom l-istudenti, I-ghalliema,
[-LSAs , il-genituri, il-professjonisti tas-sahha, I-SMTs u ohrajn biex isibu mod li jkabbar il-
komunikazzjoni jew ikun ta" alternattiva ghall-istudenti b’diffikultajiet ta’ komunikazzjoni
serji, kif ukoll access ghat- teknologija, |-aktar biex ikun hemm access ghall-kurrikulu.

e [t-tim tal-Autism Spectrum Support jghin il studenti b’dizordnijiet tal-autism spectrum u
wkoll lill-genituri jew il-carers taghhom, |-ghalliema tal-klassijiet, u |-LSAs. It-tim jipprovdi
appogg fid-dar u fl-iskola, u jaghti pariri fuq rizorsi skont il-htigijiet individwali.

e L-ghalliema peripatetici li jaghtu appogg b’servizz ta’ intervent bikri jahdmu
specifikament mat- tfal mit-twelid sakemm ikollhom hames snin li jkollhom diffikultajiet
ta’ zvilupp, medici, psikologici, fizici, ta’ taghlim u ta’ xi xorta ohra. Huma jaghtu
appogg lill-genituri jew il-carers fl-ippjanar u l-implimentazzjoni ta’ programm edukattiv
li hu strutturat skont il-htigijiet individwali tat-tifel jew tifla.

* L-ghalliema peripatetici ghal studenti li joatu minn vista difettuza joffru servizzi fl-iskejjel
skont il-htigijiet tal-kaz specifiku u esigenzi ohrajn. F'kull kaz jitgiesu I-hiliet partikolari u
I-htigijiet ta’ kull student, |-eta tieghu jew taghha, |-opinjonijiet ta’ professjonisti ohrajn,
u x-xewqat u fehmiet kemm tal-genituri u kemm tat-tfal.

e L-ghalliema peripatetici ghal studenti li jbatu mis-smigh joffru servizzi fl-iskejjel. Safejn
hu possibbli, dawn is-servizzi jippromwovu u jheggu l-inkluzjoni shiha tal-istudenti li

jbatu mis-smigh, b’xi aggustmenti skont il-htiega.

e L-ghalliema li jghallmu fid-djar jaghtu appogg lill-istudenti ta’ bejn il-hames u s-sittax-il
sena li, htija ta” mard jew kondizzjonijiet medici li jtulu, ma jistghux jattendu I-iskola.

e [s-Servizzi ghas-Sigurta tat-Tfal (Child Safety Services) jipprovdu servizzi ta’ intervent u
prevenzjoni lill-istudenti, il-genituri u l-iskejjel ghal tfal li jkunu gew abbuzati.
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Is-Servizz kontra abbuz minn sustanzi (Anti-Substance Abuse Service) jipprovdi ghajnuna
lill-iskejjel kull meta jkun hemm kazijiet ta’ abbuz allegat ta’ sustanzi. Barra minn hekk,
l-ghalliema fis-servizz jaghtu informazzjoni fuq l-uzu illegali u mhux addattat ta’ sustanzi.

Is-Servizz favur Imgiba Tajba u kontra |-ibbuljar (Good Behaviour and Anti-Bullying
Service) jipprovdi ghajnuna lill-iskejjel kull meta jkun hemm kazijiet ta’ allegazzjonijiet
ta’ bbuljar. Barra minn hekk, I-ghalliema fis-servizz jghinu biex ikun hemm sistemi
holisti¢i fl-iskejjel li jindirizzaw dawn il-bzonnijiet, u jaghtu wkoll I-informazzjoni u
t-tahrig mehtieg.

Is-Servizzi Psikologici fl-Iskejjel (School Psychological Services) jahdmu ghal ambjent
psikologiku san li jiffacilita t-taghlim u l-izvilupp tat-tfal, u I-provediment ta’ servizz
terapewtiku effettiv skont kif u meta jkun mehtieg.

It-Tagsima ta’ hidma Socjali fl-Iskejjel tahdem biex jinghata servizz effettiv ta’ hidma
socjali lill-istudenti kollha li lahqu I-eta ta’ attendenza obbligatorja fl-iskola halli jghinhom
fit-tkabbir edukattiv u personali taghhom, billi jopera fl-ambjent edukattiv, familjari u
socjali tal-istudenti.

II-Unit GhozZza jaghti servizz ta’ appogg u programm edukattiv lill-istudenti ta’ eta tal-
iskola li jkun hargu tgal biex iwassalhom halli jadottaw atteggjament pozittiv lejn il-
maternita filwaqt li jaghtihom il-hiliet mehtiega biex ikomplu fil-moghdija tal-karriera
taghhom.

Is-Servizzi tal-Medicini fl-Edukazzjoni jippromwovu stil ta’ hajja u ambjent effi¢jenti
b’risq is-sahha fis-sistema edukattiva u jirrispondu ghall-htigijiet medici tal-istudenti u
ta’ min jahdem fl-iskejjel. L-impjegati fis-servizz jiffacilitaw ukoll il-prevenzjoni primarja
u sekondarja tal-mard u d-dizabbilta.

F'livell ta’ kullegg permezz tas-servizzi moghtija lill-ghaxar kulleggi fil-Gzejjer Maltin.
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Is-servizzi ta’ gwida ghall-karrieri jaghtu gwida kurrikulari, inkluzi ghazliet ta’ suggetti u
ghazla ta’ korsijiet, u jiffacilitaw it-transizzjoni tal-istudenti mill-istituzzjonijiet edukattivi
tal-Primarja ghal tas-Sekondarja, minn tas-Sekondarja ghal tal-post-sekondarju, u mill-
post-sekondarju ghal istituzzjonijiet edukattivi ohrajn u/jew ghax-xoghol.

Is-servizzi ta’ counselling jipprovdu servizz ghaddej il-hin kollu li jwassal ghall-izvilupp
holistiku tal-istudenti.

[I-Koordinaturi tal-Inkluzjoni (INCOs) jippartecipaw fl-izvilupp u I-provediment ta’
politika ghal htigijiet Edukattivi Specjali (SEN) ghall-kullegg f’kollaborazzjoni mal-SMT
u I-Principal tal-Kullegg. Huma jizguraw I-implimentazzjoni effettiva u I-moniteragg ta’
din il-politika u azzjonijiet relatati maghha biex jizguraw access ekwu ghall-kurrikulu
rilevanti fil-kaz ta’ studenti bi htigijiet Edukattivi Individwali (IENs) kif ukoll billi jissorveljaw
l-implimentazzjoni u |-evalwazzjoni tal-lEPs fost ohrajn.

Twaqqfu Nurture Groups u Learning Support Zones u centri ta’ appogg ghat-taghlim ghal

studenti b’diffikultajiet socjali u emozzjonali, b'iffukar car ghar-riintegrazzjoni kemm
jista’ jkun malajr ta’ dawk li juzaw is-servizz.
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F'livell tal-klassi tal-iskola

e |l-Learning Support Assistants (LSAs) f'livell ta’ klassi jappoggjaw u jikkollaboraw mal-
ghalliem tal-klassi u kollegi ohrajn u, taht il-gwida tal-ghalliema, jghinu fl-edukazzjoni tal-
istudenti kollha fil-klassi, |-aktar dawk bi htigijiet edukattivi individwali biex ikun zgurat
li jgawdu d-dritt kurrikulari individwali taghhom u li I-htigijiet ta’ taghlim taghhom
ikunu sodisfatti. L-LSAs ukoll ghandhom funzjoni importanti fil-partecipazzjoni shiha,
fost hwejjeg ohra, fil-pjanijiet tal-MAPs, 1EPs u Transizzjoni Individwali.

Fil-livell individwali

e L-istudenti li jkunu identifikati li jkollhom dikjarazzjoni ta’ htigijiet mill-iStatementing
Moderating Panel huma eligibbli ghal IEP. Dan hu zviluppat ghall-istudent b’dizabbilta
u jiddeskrivi I-modifiki u addattamenti ghall-programm edukattiv tal-istudent u ghas-
servizzi mehtiega biex ikun zgurat access shih ghad-dritt edukattiv. Dan hu skont il-
Politika ta’ Edukazzjoni Inkluziva fir-rigward ta’ studenti b’dizabbilta (Ministeru tal-
Edukazzjoni, 2000).

e L-arrangamenti specjali ghal ezamijiet ghal studenti b’diffikultajiet fit-taghlim isiru bl-
appogg tas-Servizzi Psikologici ghall-Iskejjel u s-Servizz ghad-Diffikultajiet Specifici fit-
Taghlim (SpLD) .

B. L-Inkluzjoni u I-NCF

Il-Filosofija tal-Inkluzjoni

II-kuncetti ta’ diversita u inkluzjoni evolvew mas-snin. Il-Kurrikulu Minimu Nazzjonali (1999)
ipprezenta l-inkluzjoni bhala wahda mill-karatteristici principali tas-sistema skolastika f'Mal-
ta. F'dak id-dokument kienet |-aktar mifthuma bhala mainstreaming, fejn hu possibbli, tal-
istudenti li jkollhom htigijiet specjali jew xi dizabbilta, ghall-benefic¢ju edukattiv holistiku
tal-istudenti involuti. Min-naha l-ohra, id-diversita kienet I-aktar mifhuma f'termini ta’ rik-
kezza u accettazzjoni ta’ sfondi so¢jali u kulturali differenti.

l-paradigma prevalenti ta’ inkluzjoni wasslet ghal enfasi fuq I-identifikazzjoni ta’ htigijiet
mill-iStatementing Moderating Panel u |-prowvista ta’ facilitators, illum imsejhin Learning
Support Assistants (LSAs).

Ir-Rapport Spiteri (2005) fetah il-problema ta’ din iz-zieda drammatika fin-numru ta’ LSAs li
ma kienx necessarjament jirrizulta dejjem f'taghlim ahjar ghall-istudenti involuti. Dan esplo-
ra kuncett usa’ ta’ inkluzjoni u I-implikazzjonijiet taghha ghall-izvilupp tal-kurrikulu ghal
dawk kollha li jkunu qed jitghallmu. Fil-kaz tal-NCF propost, id-diversita ged tinftiehem
bhala karatteristika principali tal-kurrikulu ghaliex hija karatteristika principali ta” dawk stess
li jkunu ged jitghallmu.

Appendici Il 79



Id-Diversita tal-Istudenti

Bhalissa ahna ghandna sistema ta’ zewq binariji fir-rigward tal-politika tal-inkluzjoni. Filwaqt
li I-parti I-kbira ta’ dawk li ged jitghallmu jirc¢ievu I-edukazzjoni taghhom fi skejjel mainstre-
am, numru zghir taghhom jattendu Centri ta’ Rizorsi?' fejn il-htigijiet edukattivi individwali
taghhom huma sodisfatti bl-ahjar mod f'dawn is-siti mghammrin apposta.

Minbarra din ir-realta, illum qed naghrfu li t-totalita tal-istudenti ta’ Malta hija tassew wahda
diversa, u ged jizdiedu l-isforzi biex ikunu esplorati sistemi pedagogici li jirrispondu ghad-
differenzi, fosthom ta’ sfond kulturali, ta’ hiliet, religjuzi, lingwistici u so¢joekonomici. Jehtieg
tinholoq kultura ta’ klassi li bis-sahha taghha studenti, huma x’inhuma I-hiliet, klassi u sfond
kulturali jew lingwistiku taghhom, jappertienu ghaliha u huma appoggjati biex jinghataw
l-ahjar opportunitajiet biex jitghallmu.

Fir-rigward ta’ studenti minn sfondi so¢jali zvantaggjati, u f'kollaborazzjoni ma’ msiehba
importanti lokali u istituzzjonali fil-komunita, l-iskola ghandha fuq kollox tfittex i ttejjeb
il-hiliet tal-familji u tappoggjahom, u komunita lokali ghandha tipprovdi ambjent Ii jkun
ghani u stabbli kemm jista’ jkun mill-aspett edukattiv. Fl-istess hin, bl-gharfien li sforzi ta’ din
ix-xorta mhux se jkunu bizzejjed ghal uhud mit-tfal, hi ghandha tfittex li tizviluppa strutturi
u mekkanizmi i jikkompensaw bil-ghan li jimlew, bl-ahjar mod possibbli, il-vojt kritiku i
jinholoq meta t-tfal ma jkollhomx ambjent edukattiv stimulanti u stabbli fid-dar. Dan jista’
jimplika i wiehed jindirizza htigijiet bazici bhall-ikel u [-mistrieh, jipprovdi ambjent i jraw-
wem u jindirizza l-immaniggjar tal-imgiba, u juza mekkanizmi ta’ taghlim alternattivi ghal
dawk tradizzjonali u li huma bbazati fuq ix-xoghol tad-dar.

Jehtieg tinghata attenzjoni ugwali lill-istudenti moghnija b'talenti. Il-process tat-taghlim
jehtieg joffri sfida bizzejjed biex jimpenjahom u jghinhom jizviluppaw il-potenzjal massimu
taghhom. F'termini ta’ tfassil ta’ kurrikulu, dan jista’ jsir billi jikkunsidraw prattiki effettivi fi
tliet dimensjonijiet:

* kontenut u padrunanza li jinvolvu li jkollok studenti jesploraw u jifhmu I-medda
shiha ta’ ideat f'gasam ta’ kontenut partikolari;

* hsieb f'livell oghla li jinvolvi analizi, sintezi u evalwazzjoni ta’ kontenut u kuncetti
f'¢ertu fond, u l-applikazzjoni taghhom b’modi differenti u f'kuntesti differenti; u

e uzu ta’ kunéetti u temi usa’ biex wiehed jezamina I-kontenut tal-kurrikulu minn
lentijiet differenti, nghidu ahna bidla, sistemi, setgha, mudelli u/jew kawza u effett.

Realta ohra f'livell lokali tinvolvi studenti li ghandhom sfondi socjali u kulturali diversi, fo-
sthom studenti li huma wlied refugjati u dawk li jfittxu azil. Appogg lil dan il-grupp ta’
studenti jinkludi access ghall-edukazzjoni u transizzjoni ghad-dhul fl-iskejjel mainstream,
l-ippjanar ta’ programm edukattiv ghall-istudenti skont il-htigijiet individwali taghhom u

21 Qabel it-tnedija tar-Riforma Specjali tal-Iskejjel fl-2010, dawk li kienu qged jitghallmu u kellhom htigijiet
edukattivi specjali (SEN) kienu moqdijin minn Skejjel Specjali li originarjament kienu differenzjati skont
il-grad u t-tip ta’ appogg li dawk li kienu ged jitghallmu kienu jehtiegu. Ir-Riforma ttrasformat I-Iskejjel
Specjali f'Centri ta’ Rizorsi li ghandhom jaghtu appogq lill-iskejjel mainstream u jipprovdu lil dawk li jkunu
ged jitghallmu u ghandhom htigijiet edukattivi specjali bl-esperjenza ta’ transizzjoni minn skola ghal ohra
wagqt li ged jikbru, b’'mod analogu ghal taghlim fi skola mainstream.
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skont il-year group, l-identifikazzjoni ta’ strategiji biex jinghelbu barrieri lingwistici, u wkoll
appogg emozzjonali u psikologiku.

Id-Direttorat ghal Servizzi Edukattivi ghandu medda ta’ servizzi mahsubin biex ikabbru
kemm jista’ jkun il-potenzjal fil-livelli kollha ta’ hiliet tal-istudenti. Informazzjoni dettaljata
ged tinghata f'Tagsima A ta’ dan |-Appendici.

ll-Kollaborazzjoni bejn I-Ghalliema u |-Learning Support Assistants

Ir-relazzjoni fuq il-post tax-xoghol bejn |-LSAs u |-ghalliema tal-klassi tinvolvi li I-LSAs jikkolla-
boraw ma’ u jappoggaw I-ghalliema biex:

jghinu fl-edukazzjoni ta’ dawk kollha li jkunu qged jitghallmu fil-klassi, b’'mod partikolari
ta’ dawk li ghandhom htigijiet edukattivi specjali biex id-dritt taghhom ghal kurrikulu
individwali jkun zgurat u |-htigijiet tat-taghlim taghhom ikunu sodisfatti;

jizviluppaw u jimplimentaw Programm Edukattiv Individwali (IEP) billi jadattaw I-iskemi
ta’ xoghol mainstream, pjanijiet ta’ lezzjonijiet, u rizorsi;

jippreparaw u jiktbu d-dokument tal-IEP ghal kull student b’dikjarazzjoni fil-klassi;

jghinu fil-preparazzjoni ta” materjal edukattiv u jaghtu sehem attiv fil-komponenti kollha
tal-process edukattiv fil-klassi, taht id-direzzjoni tal-ghalliem tal-klassi; u

jippartecipaw fil-process ta’ osservazzjoni, assessjar u dokumentazzjoni tal-operat u
mgiba ta’ dawk li jkunu ged jitghallmu.

II-livell ta” kollaborazzjoni bejn LSAs u |-ghalliem jiddependi wkoll fuq il-livell ta” appogg de-
terminat mill-iStatementing Moderating Panel individwalment ghal min ikun ged jitghallem.
Hemm erba’ livelli ta’ appogg:

1.

Appogg Shih fuq bazi ta’ Attenzjoni Individwali: L-LSA ghandu jiddedika I-hin
kollu tieghu biex jghin il dak li jkun ged jitghallem.

Appogg Shih: L-istudent jehtieg l-appogg shih tal-LSA izda mhux fuq il-bazi ta’
attenzjoni individwali. L-LSA ikun prezenti fil-klassi tul il-gurnata kollha u jista’ jghin
aktar minn student wiehed (jew wahda) fl-istess klassi sakemm student wiehed biss ikun
jehtieg appogg full-time.

Appogg maqsum fl-Istess Klassi: L-istudent jehtieq l-appogg maqgsum tal-LSA li jkun
fil-klassi tul il-gurnata kollha. Dan ix-xorta ta’ appogg hu determinat mid-dikjarazzjoni tal-
istudenti. Il- Learning Support Assistant jista’ jaghti appogg li massimu ta’ zewg studenti
fl-istess klassi.

Appogg Maqsum: (appogg ghal nofstanhar) Dak li jkun ged jitghallem ma jkunx jehtieg
appogg tul il-gurnata kollha. Dan ix-xorta ta’ appogg hu determinat mid-dikjarazzjoni.
L-LSA jista’ jkun assenjat jew bir-responsabbilta ta’ sa tliet studenti li jkunu ged jitghallmu
u li jkunu fl-istess klassi u/jew sa zewq student li jkunu jehtiegu appogg magsum izda ma
jkunux fl-istess klassi. F'dan |-ahhar kaz hi rakkomandata |-ekwita.
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Fi tmiem i¢-Ciklu tal-Primarja r-relazzjoni bejn I-LSA, I-ghalliem u l-istudent necessarjament
tghaddi minn bidla. Dan kemm minhabba I-htigijiet ta’ zvilupp u so¢joemozzjonali li jinbidlu
tal-istudent, u kemm minhabba r-realta tat-taghlim fi skola sekondarja i jinvolvi ghadd ta’
ghalliema. Ghaldagstant, I-istudenti li jkollhom dikjarazzjoni tal-htigijiet taghhom, u jkunu
se jghaddu ghal skola sekondarja, jghaddu minn programm ta’ transizzjoni u IEP li jiddeskri-
vi fid-dettall il-hiliet u I-htigijiet tal-istudent. L-iskola sekondarja mbaghad hija responsabbli
ghall-implimentazzjoni tar-rakkomandazzjonijiet kif imnizzlin fid-dikjarazzjoni ta’ htigijiet’.

Is-sistema prezenti ta’ appogg fi skejjel sekondarji ghandha |-vantaggi u l-izvantaggi taghha.

[l-vantaggi huma li LSAs:

* jappoggjaw lill-istudenti identifikati u hekk ikunu jistghu jaghtuhom l-attenzjoni shiha
taghhom;

* jizviluppaw relazzjoni ta’ xoghol tajba mal-istudenti assenjati lilhom, u mal-familji
taghhom;

e jiddedikaw aktar hin biex jippreparaw programmi individwalizzati, immoniterjati mill-
ghalliema tas-suggett partikolari, ghall-istudenti li ma jkunux jistghu jsegwu I-kurrikulu

tal-klassi;

* jikkoncentraw fuq il-holgien ta’ rizorsi mehtiega minn dak jew dawk I-istudenti li jkunu
taht il-kura taghhom;

* jippreparaw skedi ghal kull gurnata li juru x-xorta ta’ modifiki mehtiega wagqt id-diversi
lezzjonijiet; u

* jaggornaw regolarment il-fajls tal-istudenti.

L-izvantaggi huma li:

* meta |-istudenti jizviluppaw f'adulti zghazagh huma ma jhossuhomx komdi li jkunu
akkumpanjati I-hin kollu u meghjuna mil-LSAs rispettivi taghhom;

e l-istudenti spiss jirritaw ruhhom li jkunu ttimbrati minn shabhom;
* |-hiliet indipendenti jistghu ma jkunux inkoragguti;

e jkunu zviluppati hiliet li jaghmluhom dipendenti u hekk ma jkunux ged jippreparaw lill-
istudenti biex jiffaccjaw I-isfidi li ggib maghha I-hajja ta’ wara I-edukazzjoni obbligatorja;

e |-istudenti jsibuha difficli jfendu ghal rashom meta |-LSA ma jkunx l-iskola bil-
konsegwenza li ma jippartecipawx fil-lezzjonijiet;

o f'Certi klassijiet, nghidu ahna klassijiet ta’ hiliet Bazici, xi skejjel ged jispiccaw bi tliet jew

erba’ adulti fi klassi ta’ tnax-il student. Dan mhux accettabbli billi I-appogg ikun ged jigi
duplikat u I-LSAs ma jkunux qed jigu utilizzati bl-ahjar mod possibbli;

82 Dokument Konsultattiv 2: Ir-Raguni Fundamentali u I-Komponenti



e |-istudenti ma jkunux ged ikunu offruti l-opportunita li jahdmu ma’ adulti jew LSAs
differenti billi jkunu ged jahdmu dejjem mal-istess persuna (sentejn, gieli aktar) u
mbaghad isibuha iebsa jahdmu ma’ adult jew LSA iehor;

* |-LSAs gatt m’ghandhom hin jispecjalizzaw f'suggett principali wiehed jew aktar (Malti,
Ingliz u Matematika) billi jkollhom jappoggjaw lill-istudenti fis-suggetti kollha;

e Xxi drabi jkun hemm Zzewg LSAs jew aktar fi klassi (klassijiet ta’ Suggetti b’Ghazla jew
hiliet Bazici); u

e |-istudenti mhumiex qed ikunu inkoragguti jappoggjaw lil shabhom Ii jkunu ged
jitghallmu maghhom.

Biex ikunu indirizzati d-diffikulatjiet identifikati fil-qaghda prezenti jehtieg li jkun hemm kon-
siderazzjoni mill-gdid tal-appogg fl-iskejjel sekondarji. Qed ikun propost li LSAs jkunu ‘mar-
buta’ jew ma’ ghalliema ta’ suggetti jew ma’ ambjenti jew klassijiet ta’ suggetti partikolari.
M’hemm ebda mudell preskritt billi kull skola sekondarja ghandha r-realtajiet taghha. Hawn
taht qed ikunu ssuggeriti zewg mudelli li jaghtu lill-Kapijiet tal-Iskejjel il-liberta li jadottaw
il-mudell |-aktar addattat ghall-iskola taghhom

Zewg mudelli ghall-izvilupp tal-LSAs fl-iskejjel sekondarji
Mudell 1

L-LSA marbut ma’ Settijiet

Dan il-mudell jista’ jintuza f'dawk I-iskejjel sekondarji fejn hemm settijiet ta’ suggett tal-qofol
mal-medda kollha tal-year groups. Dan fifisser li s-settijiet kollha fejn I-istudenti jkollhom di-
kjarazzjoni tal-htigijiet taghhom ikollhom fl-istess hin suggett identifikat. Huwa mmaterjali
kemm ikun hemm settijiet ghaliex [-LSA jista’ primarjament ikun marbut mas-sett fejn |-
istudenti jkollhom dikjarazzjoni ta’ htigijiet.

F'settijiet fejn ikun hemm studenti li jkollhom dikjarazzjoni ta’ htigijiet, I-LSA responsabbli
ghall-appogg fl-ambitu ta’ dak is-sett jipprepara r-rizorsi mehtiega ghal dak jew dawk li jkunu
ged jitghallmu, u skeda tal-gurnata komuni ghal dawk kollha li jkunu qged jitghallmu. (Wara
din tinghata lil-LSA responsabbli mill-htigijiet ta’ taghlim tal-istudenti f'suggetti ohtajn)

Fil-kaz tal-bqgija tas-suggetti, I-LSAs ikunu marbuta ma’ studenti ‘identifikati’, kif inhu I-kaz
tax-xenarju bhalissa, responsabbli ghall-IEPs u ghall-aggornar tal-fajl tal-istudent. L-LSAs
ghandhom joffru appogg sa massimu ta’ 18-il lezzjoni, billi hames lezzjonijiet fil-gimgha
jkunu identifikati bhala perjodu ta’ preparazzjoni ghal-LSAs (preferibbilment wagqt suggetti
fejn l-istudenti ma jehtigux appogg).
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Xenarju

Skeda ta’ | 37 (35 lezzjoni + 2 Lezzjonijiet ta’
Lezzjonijiet tal- | Attivitajiet Wara Nofsinhar)
Iskola

Form | 1

Klassijiet | 5

Studenti | 14 (2 li minnhom jircievu appogg
b’dikjarazzjoni ta’

1-ma’-1
htigijiet )

Assistenti li jaghtu | 8
Appogg fit-Taghlim

Settijiet ghall- | 6 (is-6 settijiet ghal suggett
Malti, Ingliz, | partikolari jkollhom skeda ta’ hinijiet
Matematika | simultanja)

Klassifikazzjoni skont il-mudell prezenti:

LSA | Student/i Lezzjonijiet
1 A+ B+ C(Klassi1.1) 37
2 D (Klassi 1.2) + L (Klassi 37

1.5)
3 E* (Klassi 1.2) 37
4 F+ G (Klassi 1.3) 37
5 H (Klassi 1.3) 37
6 I +J (Klassi 1.4) 37
7 K* (Klassi 1.4) 37
8 M + N (Klassi 1.5) 37
* appogg individwali
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Klassifikazzjoni skont mudell 1:

LSA Malti, Ingliz, Matematika | Suggetti Ohrajn Hin ghall-
Preparazzjoni
1 Sett 1 x 14 lezzjonijiet x18 lezzjonijiet x 5 lezzjonijiet
ma’ studenti A,
B, C
2 Sett 2 x 14 lezzjonijiet x18 lezzjonijiet x 5 lezzjonijiet
ma’ studenti D,
L
4 Sett 3 x 14 lezzjonijiet x18 lezzjonijiet x 5 lezzjonijiet
ma’ studenti F,
G
5 Sett 4 x 14 lezzjonijiet x18 lezzjonijiet x 5 lezzjonijiet
ma’ student H
6 Sett 5 x 14 lezzjonijiet x18 lezzjonijiet x 5 lezzjonijiet
ma’ studenti l, J
8 Sett 6 x 14 lezzjonijiet x18 lezzjonijiet x 5 lezzjonijiet
ma’ studenti M,
N
3 Gurnata Shiha ma’ student E
7 Gurnata Shiha ma’ student K
Vantaggi

®  L-LSAs ikunu ged jahdmu mal-istess grupp b'hiliet xorta fit-tliet suggetti ewlenin, u hekk
ikunilhom ehfef biex jippreparaw rizorsi u skedi ghal kull gurnata. Meta jkun possibbli
li LSA jkun marbut ma’ sett fejn ebda wiehed mill-istudenti ma jkollu ‘dikjarazzjoni ta’
htigijiet’, I-LSA ma jkunx jehtieglu jipprepara skedi ghal kull gurnata.

e L-LSAs geghdin fil-klassi biex jappoggjaw lill-istudenti billi jkunu marbuta mas-sett.

* |l-hilietindipedenti tal-istudenti huma inkoragguti permezz tar-realizzazzjoni li, |-aktar fil-
kaz tas-suggetti principali, I-LSA jkun aktar marbut mas-sett milli mal-persuna partikolari
li tkun ged titghallem.

¢ L-istudenti jidraw jahdmu ma’ adulti differenti. ‘Set” LSA ma jkunx I-istess wiehed assenjat
mal-istudent.

Dan il-mudell jista’ jkun applikat fuq bazi regolari kull sena u f'kull year group fl-iskejjel
sekondarji mal-medda tal-forms kollha. Meta n-numru ta’ LSAs ma jkunx bizzejjed biex
jappoggja grupp shih, allura I-Kap tal-Iskola jista’ jassenja LSAs lill-aktar sett jew settijiet
vulnerabbli, jew lil dawk is-settijiet li jattendu ghalihom l-istudenti u jkollhom dikjarazzjoni
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ta’ htigijiet. Dan hu mudell flessibbli hafna li jaghti cans lill-Kapijiet tal-Iskejjel biex juzawh
skont ir-realtajiet tal-iskola.

Mudell 2

L-LSAs marbuta mal-ghalliema

F'dan il-mudell I-LSA jkun assenjat ma’ ghalliem ta’ suggett principali partikolari. Dan jista’
jsir mal-medda kollha tal-iskola jew ma’ year groups partikolari, skont in-numru ta’ LSAs dis-
ponibbli (preferibilment Ingliz, Matematika u Malti, u suggett wiehed iehor).

L-istess LSAs imbaghad isiru Key LSAs ghall-istudenti li jkollhom dikjarazzjoni ta’ htigijiet.
Kull LSA jkun responsabbli minn tnejn jew tliet persuni li jkunu ged jitghallmu, kif inhu |-kaz
bhalissa.

F’dan ix-xenarju, kull LSA jkun assenjat ma’ ghalliem ta’ suggett ta’ dawk is-suggetti iden-
tifikati.

L-LSAs ghandhom jagixxu wkoll ta’ Key LSAs meta ma jkunux ged jahdmu mal-ghalliem tas-
suggett, billi jaghtu appogg lil tnejn jew tlieta li jkunu ged jitghallmu meta u skont kif ikun
mehtieg.

L-ghalliem tas-suggett u I-LSA jahdmu bhala tim u jagsmu bejniethom it-taghlim u l-appogg
ma’ dawk kollha li jkunu qed jitghallmu fil-klassi. L-LSA jipprepara rizorsi u skedi tal-gurnata
ta’ kuljum, li wara jiddahhlu fil-Fajl tal-Istudent.

ll-Key LSAs jehtigilhom jizguraw li I-Faljs tal-Istudenti jkunu aggornati u li r-rakkomandazzjoni
tal-IEP jkunu ged jigu implimentati u segwiti.

Xenarju

Orariju tal-Iskola | 37 (35 lezzjonijiet + 2 Lezzjonijiet ta’ Attivitajiet
waranofsinhar)

Ghalliema tal-Ingliz | 4

Ghalliema tal-Malti | 4

Ghalliema tal-Matematika | 4

Ghalliema tal-ICT (Ghazla tal-Iskola) | 2

Ghalliema tad-D&T (Ghazla tal-Iskola) | 4

Klassijiet | 15

Studenti b’dikjarazzjoni ta’ htigijiet | 36 (1 fuq bazi 1-ma’-1)

Learning Support Assistants | 18
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Klassifikazzjoni skont Mudell 2:

L-LSA L-Ghalliem Studenti ghal suggetti Hin ghal
ohrajn li mhumiex Preparazzjoni
Matematika, Malti, Ingliz,
ICT u D&T

1 Ghalliem tal-Matematika 1 x 20 A + B x 12 lezzjonijiet 5 lezzjonijiet
lezzjoni

2 Ghalliem tal-Matematika 2 x 20 C + D x 12 lezzjonijiet 5 lezzjonijiet
lezzjoni

3 Ghalliem tal-Matematika 3 x 25 E + F x 7 lezzjonijiet 5 lezzjonijiet
lezzjoni

4 Ghalliem tal-Matematika 4 x 25 G + H x 7 lezzjonijiet 5 lezzjonijiet
lezzjoni

5 Ghalliem tal-Malti 1 x 20 I +J x 12-il lezzjoni 5 lezzjonijiet
lezzjoni

6 Ghalliem tal-Malti 2 x 20 K+ Lx 12-il lezzjoni 5 lezzjonijiet
lezzjoni

7 Ghalliem tal-Malti 3 x 20 M + N x 12-il lezzjoni 5 lezzjonijiet
lezzjoni

8 Ghalliem tal-Malti 4 x 12-il 0 + P x 20 lezzjoni 5 lezzjonijiet
lezzjoni

9 Ghalliem tal-Ingliz 1 x 25 Q+ R x 7 lezzjonijiet 5 lezzjonijiet
lezzjoni

10 Ghalliem tal-Ingliz 2 x 25 S+ T x 7 lezzjonijiet 5 lezzjonijiet
lezzjoni

11 Ghalliem tal-3 x 20 lezzjonijiet U +V x 12-il lezzjoni 5 lezzjonijiet

12 Ghalliem tal-Ingliz 4 x 20 W + X x 12-il lezzjonij 5 lezzjonijiet
lezzjoni

13 Ghalliem tal-ICT 1 x 15-il Y + Z x 17-il lezzjoni 5 lezzjonijiet
lezzjoni

14 Ghalliem tad-D&T 1 x 16-il AA + BB x 16-il lezzjoni 5 lezzjonijiet
lezzjoni

15 Ghalliem tad-D&T 2 x 16-il CC + DD x 16-il lezzjoni 5 lezzjonijiet
lezzjoni

16 Ghalliema tal-D&T 3 x 14-il EE + FF x 18-il lezzjoni 5 lezzjonijiet
lezzjoni

17 Ghalliema tad-D&T 4 x 12-il GG + HH x 20 lezzjoni 5 lezzjonijiet
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In-numru ta’ suggetti li taghzel kull skola partikolari biex taghti appogg fihom, minbar-
ra I-Malti, I-Ingliz u |-Matematika, jiddependi min-numru ta’ LSAs disponibbli. Is-suggetti
maghzula jiddependu wkoll mill-iskola, li trid tqis il-preferenzi edukattivi ta’ dawk li jkunu
ged jitghallmu.

F'xenarju fejn ikun hemm LSAs zejda, dawn jistghu jkunu assenjati ghall-Klassijiet ta’
Litterizmu u Numerizmu biex ikunu jistghu jaghtu appogg lill-istudenti li jkollhom htiega
ta’ appogg intensiv fin-numerizmu u fil-litterizmu, taht il-gwida tal-ghalliema tal-klassijiet.
Huma jistghu jsegwu programmi suggeriti ta’ gari u ta’ numerizmu fuq bazi individwali jew
ta’ tnejn tnejn. Dawn is-sessjonijiet ikunu identifikati waqt il-laggha tal-IEP bi ftehim shih
mal-genituri, billi dan ikun ifisser li t-tfal ma jidhlux ghal xi suggett jew ghal certi suggetti.

LSAs zejda jistghu jkunu wkoll assenjati ghal klassijiet ta” appogg meta jkun hemm kazijiet ta’
problemi ta’ mgiba jew problemi ta’ SEBD, taht il-gwida tal-ghalliema tal-Learning Support
Zone (jekk ikun hemm LSZ) jew ta’ specjalisti tal-SEBD li jkunu ged jghinu lill-iskola.

Jistghu jkunu addetti wkoll ma’ ghalliema fejn it-tmexxija tal-klassi taf tkun difficli jew fil-kaz
ta’ ghalliema li jghallmu suggetti ohrajn mhux appoggjati fi klassijiet vulnerabbli.
Vantaggi

e L-ghalliem u |-LSA jahdmu id f'id biex jizguraw li dawk kollha li jkunu ged jitghallmu
jinghataw fil-fatt id-dritt edukattiv taghhom;

e L-ghalliema jkollhom bzonn biss li jagsmu Il-iskemi ta’ xoghol, tbassir, pjanijiet ta’
lezzjonijiet u rizorsi ma’ LSA wiehed;

e L-ghalliema jinghataw ghajnuna meta jaddottaw strategiji li jtejbu t-taghlim differenzjat;
e L-ghalliema jkollhom l-appogg tal-LSA meta jippreparaw ir-rizorsi;
e L-LSA jsahhah |-gherf tieghu (jew taghha) tas-suggett partikolari fil-livelli kollha;

e L-LSA ghandu jipprepara skeda ghal kull gurnata ghal kull klassi meta jkun mehtieg
(f'dawk il-klassijiet fejn ikun hemm l-istudenti li jkollhom ‘dikjarazzjoni ta’ htigijiet’);

e L-LSA ghandu jipprepara rizorsi li jintuzaw, jew li jistghu jintuzaw, f'livelli differenti;

e L-LSA se jkun jghin fl-edukazzjoni tat-tfal kollha fil-klassi, b’mod partikolari tfal bi htigijiet
edukattivi specjali, biex id-dritt kurrikulari individwali jkun zgurat u I-htigijiet ta’ taghlim
taghhom ikunu sodisfatti;

* Key LSA jappoggja tnejn jew tliet persuni identifikati |i jkunu qed jitghallmu,
preferibbilment fi klassi wahda, izomm il-fajl taghhom aggornat u jizgura li, jekk ikun
mehtieg, jinghatalhom appogg f'suggetti ohrajn li ma jkunux ged ikunu ttrattati mil-
LSAs tas-suggett;

e lkunu zviluppati I-hiliet indipendenti ta’ dawk li jkunu ged jitghallmu;
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¢ L-istudenti ma jkollhomx I-LSA ‘taghhom’ il-hin kollu, izda jkun hemm jappoggjawhom
ohrajn differenti; u

e L-istudenti jitghallmu jahdmu ma’ adulti differenti.

Ghall-bqija tal-lezzjonijiet, I-LSA jkun assenjat ma’ dawk il-klassijiet fejn ikun hemm I-istuden-
ti li jkollhom dikjarazzjoni ta’ htigijiet, u jaqdi |-htigijiet kollha tal-IEP tal-istudenti u jzomm
aggornati I-fajls tal-istudent jew studenti. L-LSA jkollu I-istudenti li jrid jaqdi kif stipulat fic-
cirkolari HRD/46/2009% jew xi cirkolari ofra li tidhol flokha.

Vantaggi

e L-ghalliema jahdmu ma’ LSA wiehed u ma jkollhomx ghalfejn jagsmu I-iskemi tax-
xoghol u t-tbassir ma’ numru ta’ LSAs;

e [l-hidma f'tim titjieb;
¢ L-LSAs ghandhom isiru aktar proficjenti fis-suggett principali li jkunu qed jappoggjaw;

* L-LSAs ghandu jkollhom aktar hin biex jahdmu fuq suggetti ohrajn billi jkollhom jahdmu
fuq suggett principali wiehed biss;

¢ L-LSAs ghandhom jagixxu ta’ Key LSAs waqt suggetti sussidjarji; u

¢ L-istudenti jaddattaw lilhom infushom biex jahdmu ma’ adulti differenti, u hekk jevitaw
id-dipendenza.

Fil-kaz taz-zewg mudelli hu mill-aktar importanti li:

* qabel l-implimentazzjoni jsiru diskussjonijiet bejn |-ghalliema;

e jsiru lagghat tal-genituri biex il-genituri tal-istudenti li jkollhom dikjarazzjoni ta’ htigijiet
jinghataw pariri fuq il-bidliet u r-ragunijiet ghaliex ikunu saru;

e |-IEPs ghandhom jirriflettu b’attenzjoni |-htigijiet ta’ dawk li jkunu ged jitghallmu;

* jinghata appogg lil-INCOs li jkunu qged jitharrgu billi huma, meta jkun imisshom, jaghtu
l-appogg taghhom fir-rizorsi umani involuti; u

[-SMTs jistghu juzaw kull mudell jew mudelli skont il-htigijiet tal-iskola taghhom.

lI-Kapijiet tal-Iskejjel jistghu jadottaw kull wiehed miz-zewg mudelli, jadottawhom it-tnejn
fl-istess zmien, jew izommu x-xenarju prezenti ghal certi year groups u juzaw wiehed mill-
mudelli proposti mal-year groups li jifdal. Alternattivament, il-Kap jista’ jiddeciedi li ebda
wiehed minn dawn il-mudelli ma jista’ jahdem f'iskola tieghu u jaghzel li jzomm is-sistema
prezenti.

22  http://www.Edukazzjoni.gov.mt/edu/letter_circulars/Ic_2009pdf/hrd/HRD46.pdf
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The National Curriculum Framework

Consultation Document 2

Rationale and Components

This document provides a detailed introduction to the theoretical background against which the
proposals of the National Curriculum Framework (NCF) were conceptualised. By presenting an
overview of seminal reports and documents which highlight the local policy context together with
recent EU policy directions, this document introduces the reader to the rationale which motivated
the review of the existing curriculum. The first section concludes with a summary of the main
tenets of the NCF summarising the major changes and challenges envisaged by the framework.

The second section of this document presents the aims and general principles upon which the
NCF is developed and which can be achieved and realised through the proposed learning areas
and cross-curricular themes.

The third and final section of this document invites the reader to reflect upon the implications
which the proposed organisation of the curricular learning areas has for effective pedagogy,
practice and evaluation procedures.
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Message

Hon. Dolores Cristina
Minister

Ministry of Education,
Employment and the Family

The concept of a National Curriculum that guaranteed a minimum level of education
provision for all learners in Malta was first introduced in the 1988 Education Act. In 1999 a
new national curriculum Creating the Future Together (1999) was published. It presented a
series of aims and objectives which still guide education decisions to the present day. The
underlying philosophy focused on the holistic development of all learners, by encouraging
and supporting the professional decisions of educators in schools and thus providing quality
education with a long-term vision.

In effect, following the publication of the 1999 curriculum, a series of in-depth analysis and
discussion on key areas took place, each presenting challenges to be addressed in this review
of the national curriculum framework. These areas included Inclusive and Special Education
(2005), Absenteeism (2005), Early Childhood Education and Care (2006), Career Guidance
(2007), Transition from Primary to Secondary Schools in Malta (2007), Smart Learning: Malta’s
National eLearning Strategy 2008-2010 and Physical Education (NAO, 2010).

After a decade of experience, it is now time to appreciate what we have achieved and, in
the light of the increasing changes within and around our society, review our educational
thinking and practice to ensure that all children succeed. Moreover, this will be the first
curriculum framework to be adopted since Malta joined the EU in 2004 and hence it has
also considered policy-related documents issued by the European Commission.

Employability, quality of life and lifelong learning are at the heart of the new draft National
Curriculum Framework that aims at equipping young people with the key competences
needed to meet the challenges of Malta’s future labour market.

At a time when together with other Member States of the European Union, Malta is
overcoming the economic crisis in the context of demographic changes and social cohesion,
this curriculum framework will ensure that present and future generations acquire skills that
will enrich their lives and secure economic growth, sustainability and the foundations of a
knowledge society.

A primary goal of this Government is that all children will exit compulsory education with
acquired skills and qualifications and that schools become attractive learning environments.
Thanks to the heavy investment in information technology and student services in all col leges,



this curriculum framework review will transform the existing physical structures into
opportunities for personal and social growth, reduce early school leavers, retain learners
in formal education for as long as possible as well as give credit to informal and non-
formal learning. With the development of a National Qualifications Framework for Lifelong
Learning and its referencing to the European Qualifications Framework, this document
will facilitate access to further and higher education, work-based learning, continuous
professional development and adult learning.

| look forward to an intensive and comprehensive consultative process characterised by
healthy debate from all stakeholders on where we want our compulsory educational
provision to go, and what decisions we need to take to fulfil this vision, so as to ensure that
all our children receive the quality education they deserve, so that they may all succeed.

Dolores Cristina



Message

Prof. Grace Grima
Director General

Directorate for Quality
and Standards in Education

This curriculum review stems from Part |l of the Education (Amendments) Act, 2006 which
puts the onus on the Directorate for Quality and Standards for updating the National
Curriculum Framework, implementing it as well as reviewing the implementation process at
regular intervals. The process of reviewing and updating the National Curriculum included
representatives from the Directorates of Education, the Faculty of Education, the MATSEC
Examinations Board, and Church and Independent schools. The draft document has been
refined following feedback received by invitation from curriculum experts from the Ministry
of Education in New Zealand and Learning and Teaching Scotland. This draft document is
being presented for a national consultation process after which it will be refined, finalised
and adopted as the national curriculum framework.

The draft curriculum framework is presented in a set of four consultation documents,
namely:

Document 1: The Executive Summary

Document 2: The National Curriculum Framework - Rationale and Components
This document includes a detailed introduction to the theoretical
background against which the proposals of the national curriculum
framework were conceptualised.

Document 3: The National Curriculum Framework - The Three Cycles: The Early
Years, The Primary Years and the Secondary Years
This document presents details of how the national curriculum framework
envisages the learning programme to be offered to children and young
people in the early years, the primary years and the secondary years. This
document focuses on the application of the framework in schools and
colleges.

Document 4: The National Curriculum Framework - The Way Forward
This document summarises the recommendations of the national curriculum
framework and examines the implications of such recommendations. The
document presents ideas about the management of change which underpin
the consultation and implementation strategies the framework would
like to promote. In turn, the consultation and implementation strategies
presented are based on an understanding of a change management
process.

In essence, the updated national curriculum framework promotes these key ideas:

e the development of lifelong learners who are engaged and responsible citizens, and
active in the economy.

e the support for all learners to achieve and succeed, whatever their backgrounds, needs
and aptitudes.



a clear focus in colleges and schools on meeting the needs of all learners through
increased curricular autonomy.

the creation of active, inclusive learning communities which put learning and learners
at the heart of all that they do and are accountable to their stakeholders.

seamless progression through the early, primary and secondary years in the skills and
competences required for lifelong learning.

learning which is active, personalised, relevant, and purposeful.

learning that emphasises the application of knowledge and skills in different contexts
and settings as well as breadth of knowledge and depth of understanding.

a curriculum framework that focuses on learning areas, creating links and synergies
across traditional subjects.

assessment and evaluation which use information and feedback formatively to inform
planning for improvement.

cycles of quality assurance and evaluation which recognise that continuous professional
learning is an essential part of educational practice.

The process of consultation is crucial for the success of the updated national curriculum
framework. The consultation strategy presented in Document 4 has been designed with
the aim of enabling a wide-ranging and authentic discussion and debate which enables all
stakeholders to engage with the draft document in a positive way and participate actively
in the formulation of the final version.

The consultation process itself is divided into three phases:

Phase 1: Reflection for action May 2011 to August 2011

This phase will serve to present the updated national curriculum framework and
prepare the various stakeholders for the consultation process. The meetings with the
stakeholders will serve to highlight (i) the main recommendations of the updated
national curriculum framework; (ii) the implications arising for the various stakeholders
as envisaged by the updated national curriculum framework; and (jii) the role of the
stakeholders in the consultation process, in terms of both their personal contribution
to the process and their role in bringing together the feedback and responses of the
learning communities for which they are responsible. In addition, this phase allows all
participants sufficient time to read through the documents and consider in some detail
their content and implications.

Phase 2: Reflection in action from September 2011 to November 2011

This phase will provide stakeholders opportunities to share and consolidate their ideas
within and across different institutions. The aim of this phase is to invite and encourage
stakeholders towards actively participating in generating a national, reflective professional
discussion and debate about the updated national curriculum framework proposals,
thus initiating a process of sharing critical and constructive feedback in preparation for
the final version of the updated national curriculum framework.

Phase 3: Reflection on Action from November 2011 to December 2011

This phase will bring together all the stakeholders and the feedback offered by the various
institutions. The highlights of this phase include a two-day national conference and the
submission of written feedback. Once the working group reviews the proposed NCF in
light of the feedback received, the working group will submit a final NCF document to
the Minister for approval.

linvite all educators, parents, students and society stakeholders to participate actively in this
consultation process so that the final approved document will be a true expression of our
hopes and aspirations to provide a relevant quality education for our children which meets
the current and future needs of our country.

Grace Grima



Section 1

Background and Rationale

Introduction

In Malta we have much to be proud of in our education system. Our concern for all learners, the
strength of our communities and our desire to develop a society of lifelong learners are strengths
of our education system. Yet society is changing nationally and internationally. We need to
recognise these changes in education and look towards new scenarios to ensure that the young
people in Malta are prepared to cope with whatever the future might hold.

The Recommendation of the European Parliament and of the Council of 18" December 2006 on
key competences for lifelong learning recognises the role of education in preparing citizens to
cope with and adapt to changes:

As globalisation continues to confront the European Union with new challenges, each citi-
zen will need a wide range of key competences to adapt flexibly to a rapidly changing and
highly interconnected world. Education has a key role to play in ensuring that Europe’s citi-
zens acquire the key competences needed to enable them to adapt flexibly to such changes
(p. 5) (2006/962/EC)

In Malta we need a curriculum that prepares students not only for today but also for a demanding
and more socially active society of the future. This National Curriculum Framework (NCF) calls
for greater responsibility at all levels as educators together with other stakeholders engage to
create the essential education programme for all children to succeed. It emphasises that education
is everybody’s business. In the face of new competitive challenges Malta will thrive economically
only if our education system is willing and able to change. The intent of this NCF is to make a
powerful case for reviewing, overhauling, updating and injecting new life into our curriculum -
formal, informal and non-formal. It aims both to provoke and to challenge our thinking, whilst
providing insight and inspiration into the various challenges that await us. It presents a focus
on content and process, on programme structure, on the role of technology, on globalisation
and sustainability, and on the need to develop the habits of mind required for the 21 century.
It is our strong belief that together we can all make the difference that will go towards creating
meaning for present and future generations.

This document is one in a series of four documents designed to engage all stakeholders in the
process of change. The challenge that permeates all four documents is “What is the purpose of
education in a democracy in the 21 century? What must we do differently to leave a lasting impact
on students so that they can ultimately lead more engaging lives and have a lasting impact on
making this a better world to live in?” The NCF promotes new ways of thinking and reflecting
upon effective learning and teaching. This document:

e outlines the goals of the review,

* reflects on our starting points for change;

* challenges myths that still shape our thoughts, policies and practice; and

e presents the main tenets of the NCF.

Section 1: Background and Rationale 11



The Goals of the Review

For all Children to Succeed (2005) is the policy document that spearheaded the Education
(Amendment) Act of 2006. Its vision is also a major goal of this review. The primary
concern, always and without exception, must be the children and young people whom
teachers pledge to serve as they receive their warrant.

The contention of this document is that to prepare our young people for life in the
21st century we need to review and update our curriculum and the way it is managed
and, where necessary, create new forms of working and interacting in schools, between
schools and colleges and other entities. Our responsibility is to prepare learners for
their world and their future. The NCF presented in this document deliberately attempts
to move away from a prescriptive curriculum to a framework. In so doing, a certain
amount of flexibility is advocated thus encouraging stakeholders to have a greater say in
determining the content to suit the needs of the learners.

Moving beyond the ideas in these documents will involve different groups seeking
answers to key questions, tackling different tasks, and undertaking different initiatives
to explore how ideas might be made real in classrooms across Malta. What do we
keep? What do we review? What do we eliminate? What do we create? Interestingly but
ironically enough we will find some answers in our past. In Latin, the word curriculum
means “a path to run in small steps”. Whilst as adults at this stage we may negotiate
the paths along which students and adults should walk, we need to realise that students
will, in the end, determine how they will, or if they can, take steps in the path with
each class, each group, each teacher, and each day. For this reason the NCF challenges
us to constantly review the steps we thread; to monitor and review the decisions we
take; to engage with our students and take account of their stories, of their needs and
to place their voice at the centre of our discourse. This will help us transform the way
we engage with the curriculum and the ways we engage with others. As we turn our
schools, colleges and organisations into communities of learning we will be on our way
to creating the essential education for our changing world. However, we need to be very
aware that solutions of the past and realities of the present alone do not add up to the
transformation needed for our future.

The challenge is to match the needs of learners in a world that is changing with great
rapidity. In order to meet this challenge, the local community needs to accept and actively
promote the importance of learning throughout life — a process which acknowledges
that everyone can become a successful learner along their own path. The challenge is
not merely to endorse the importance of learning but to create opportunities for all those
who come in contact with the school to leave an impact on learning - to turn schools
into communities of learning. This is the debate that this NCF encourages. A positive
attitude towards learning implies that we can all learn from one other, that we can
create a climate where diversity of opinion is respected. Learning is about expanding our
perspectives, updating our approaches, moving beyond our comfort zones, challenging
set modes of thinking and doing. It is critical that the NCF allows educators to become
active inquirers, developers of innovation and explorers of new directions.

12 Consultation Document 2: Rationale and Components



Starting Points for Change

Malta is no stranger to change and our education system is a picture still in the making.
In this section we recognise the importance of starting from where we are and we offer an
overview of the path we have taken since 1988. We acknowledge all the work that has gone
before, the documents, the initiatives, and the commitment to create curricula that have
been central to current reforms.

Our local policy context

The 1988 Education Act introduced a number of innovative ideas including: “the right
of the State to establish a National Minimum Curriculum of studies for all schools” (Part |
section 7) introducing the concept of compliance with the National Minimum Curriculum
(NMC). Over time this involved kindergarten, primary, secondary and post-secondary levels.
Following criticism of the political nature of a national curriculum in a democratic context,
alternatives were proposed (Wain, 1991). These initiatives led to a better understanding of
what is meant by a national curriculum and the way in which it should be drawn up and
discussed.

The process of reviewing and strengthening the NMC was set in motion in 1995 with
the publication of Tomorrow’s Schools: developing effective learning cultures (Wain, Attard,
Bezzina, Camilleri, Darmanin, Farrugia, Psaila, Sammut, Sultana, Zammit, 1995). This process
continued with the 1998 publication of the draft NMC and later with the formulation of the
final document Creating the Future Together (Ministry of Education, 1999) after a nationwide
consultation process.

The process of reviewing a national curriculum has been defined as “the Will to Be ... and the
Courage to Do”'. This statement is still relevant today. Reviewing a curriculum framework is
not a neutral process. The framework presented to schools ought to reflect current needs,
challenges, opportunities and realities, but it should also create space for the educators
of the future to adapt the curriculum to their contemporary challenges, in a continuous
process of review. This is the first framework that is being proposed since Malta joined the
EU in 2004. Thus, EU targets and other documentation related to education and training
issued by the European Commission need to be reflected in the NCF in order to ensure the
educational entitlement of learners in both the local and the wider European context.

The policy document For All Children To Succeed (Ministry of Education, 2005) set out the
initial landscape for the setting up of the Directorate for Quality and Standards in Education
(DQSE) and the Directorate for Educational Services (DES), as well as different models for
the College set up in Malta and Gozo. The document proposed that the ownership of
curriculum design, management and implementation fall within the remit of the DQSE.
This policy document acted as a precursor to amendments to the Educational Act that were
discussed in parliament in 2006.

The Education (Amendment) Act (2006) heralded a different orientation to reform, especially
school reform. Innovation has been brought about through the college network system and
the still evolving relationship between Directorates and colleges. This review stems from

1 This expression was originally used in Tomorrow’s Schools: Developing Effective Learning Cultures pg 51.
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Part Il of the Education (Amendment) Act, 2006 which focuses on the constitution and
functions of the Directorates of Education; it essentially puts the onus on the Directorate for
Quality and Standards for:

e updating the National Curriculum;

e its implementation (taking into consideration issues such as syllabus design, assessment
and training needs);

e quality assurance mechanisms; and
* reviewing the implementation process at regular intervals.

The process of reviewing and updating the National Curriculum was launched in March
2008 and completed in July 2010. It included representatives from the Directorates of
Education, the Faculty of Education, the MATSEC Examinations Board, and Church and
Independent schools. The draft document has been refined following an invitation for
feedback from curriculum experts from the Ministry of Education in New Zealand and
Learning and Teaching Scotland. A draft NCF document is being presented in April 2011
for a national consultation process after which it will be refined, finalised and adopted as
the NCF.

Entitlement and quality education were key principles in Tomorrow’s Schools (1995) and
Creating the Future Together (1999).

What are considered to be the basic requirements of a quality education — one that is
meaningful, worthwhile, responsive to individuals and social needs — and does each
and every student, without fail get those requirements, requlated as these are by the
principle of entitlement? (Wain et al., 1995, p.8).

The underlying philosophy has been the holistic development of all learners, by encouraging
and supporting the professional decisions of educators in schools and thus providing quality
education with a long-term vision.

...One main characteristic is that it places the needs of the learner before anything
else. It is the child who is at the centre of all the vision, the planning and the provision.
Equally interwoven in its aims and provision is the celebration of diversity. (Vella, 1999,

p-9).

The publication of the 1999 NMC opened the gateway to further educational reform in
Malta. The year 2003 saw the start of in-depth analysis and discussion on key areas, each
presenting challenges to be addressed in this review of the NCF. These areas included:

* Inclusive and Special Education: Spiteri, Borg, Callus, Cauchi, and Sciberras (2005)
recommended that mainstream education was to become all inclusive with relevant
syllabi addressing the needs of all students.

¢ The challenges include how to ensure that learning support in mainstream schools

is provided by adequately trained personnel and the syllabi within the framework of
the national curriculum might best be adapted to meet individual students’ needs.
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Absenteeism: Clark, Borg, Calleja, Chircop and Portelli (2005) analysed the situation of
absenteeism in Malta and provided a variety of recommendations to address the issue of
absentees in a country where human resource capacity is a top priority for the development
of the national agenda.

* The challenge includes how to review the current curriculum in relation to students’
needs thus making it more appealing. This would impact on their motivation regarding
school attendance.

Early Childhood Education and Care: Sollars, Attard, Borg, and Craus (2006) concluded
that “a curriculum specifically designed for early years, linking theory and practice is absent”
(p. 9) and that “practitioners do not have any clear documentation about the content and
planning of their work or how such material can be translated to their daily practice” (p. 9).

* The challenges include how to acknowledge early years as a distinct phase and to
develop a purposely-designed curriculum as a firm foundation for primary and
secondary curricula.

Career Guidance: Debono, Camilleri, Galea and Gravina (2007) proposed a national
policy focusing on career guidance to ensure smooth transitions from one educational
phase to another and to the world of work, focusing on the individual’s needs and labour
market demands.

* The challenges include the setting up of a framework of services and operation in
thearea of career guidance that would also have implications on the curriculum.

Smart Learning: Malta’s National elLearning Strategy 2008-2010: technology
ought to support teachers in adapting to different learning styles in order to address
specific learning needs, thus personalising learning.

* Thechallengesinclude how to encourage more student-centred pedagogies promoting
autonomous learning. A fundamental shift is required in the relationship between
the teacher and the student. From one where the teacher provides and organises
most of the content, knowledge and skills, this relationship needs to become one
where the teacher guides, challenges, and monitors activities and where students are
actively participating and taking responsibility for their learning and working towards
becoming autonomous, technologically proficient learners

Religious Education: The teaching of Catholic education is guaranteed in primary and
secondary schools?.

* The challenge includes how, in the increasingly multi-cultural context of our local
schools, to cater for students who do not wish to receive an education in the Catholic
Religion.

Physical Education: Physical Education needs to be given its due importance in schools
at all levels. Between 2008 and 2009, the National Audit Office (NAO) carried out an audit

The 1989 Agreement between the Holy See and the Republic of Malta regarding Teaching and Education in
the Catholic Religion in State Schools.
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in State primary and secondary schools with a view to collecting information about the
status of Physical Education and Sport (NAO, 2010)

e The challenges include the need to consider how to implement fully the
recommendations from this report namely to place greater emphasis on the quality
of Physical Education and structured activities; to improve facilities and equipment
and to ensure that the recommended time for Physical Education in primary schools
is fully utilised.

For all Children to Succeed (2005): In this policy document, state colleges were
proposed implementing the concept of decentralisation through the concept of
networking of schools. Colleges were tasked with ensuring that all students received
their educational entitlement in a full, continuous and smooth process of education
from an early age to the end of compulsory education in the perspective of lifelong
learning and inspired by the highest human values. They were to ensure that the NCF
was translated into an appropriate curriculum implemented in all its schools, with the
best methodologies, including an extensive use of information and communication
technology as a pedagogical tool.

e The challenges include how to realise these aspirations in flexible ways. The concept
of flexibility is promoted throughout the NCF. It implies opportunities for colleges
and schools to individually address the range of needs of students. This implies
changes in pedagogy. Flexibility can also be achieved through adjustments which
can be made to timetables, choice of subjects, subjects organised in modules and the
number of lessons allocated to certain subjects/areas. However, a further challenge
is that the amount of flexibility is seriously limited by the number of subjects and
the content for each subject which students have traditionally been expected to
follow in the local context. Inevitably, working within a flexible framework requires
a rationalisation of the range and depth of content in all subjects, with a direct
impact on syllabus design, learning and teaching and the format of examinations.

Transition from Primary to Secondary Schools in Malta (2007): In spite of
the positive results obtained by high achievers, the Junior Lyceum and the Common
Entrance examinations have excluded many students from a quality education and
labelled them as failures at an early age. This result has had long-term implications with
students leaving the schooling experience with low self-esteem and no certification.
Moreover, segregation has become an accepted reality within the State education
system.

* The challenge is how to enhance transition and raise achievement for all learners.
With the termination of these examinations from 2011, this NCF proposes an
infrastructure for a curriculum which facilitates the transition from the Primary to
the Secondary years, primarily addressed through the identification of levels of
achievement expressed as learning outcomes and organised into a progression and
through collaborative partnerships that facilitate transition.

Vocational Education: Technical and vocational education has a long and varied
tradition in the Maltese educational system. Sultana (1992) identified several factors

which contributed to the failure of vocational education at the secondary level in
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Malta: for example, the difficulty of attracting status from both industry and education;
the lack of a technical culture which embraces an alternative form of schooling; the
inappropriate award structure for students who pioneer the new system; the lack of
material resources to equip the schools for the new system, and the inadequacy of
human resources to provide the expertise to enable the system to succeed. In their
report MATSEC: Strengthening a National Examination System, Grima, Camilleri, Chircop,
Mallia & Ventura (2005, p.94) suggested the introduction of certification for vocational
subjects which require the same rigorous preparation that exists for the traditional
subjects.

* The challenge is to redress the absence of a vocational education component by
incorporating it within the secondary curriculum rather than as a separate route
in the education system and providing recognized certification at the end of
the process which facilitates progression to different options in post-secondary
education. A pilot project is being implemented in a number State, Church and
Independent schools in September 2011.

The proposed NCF draws upon previous documentation in the light of changes in society,
the setting up of colleges in the state sector, the on-going transition reform and to face the
challenges set for education in Malta. In the next section of this document we look at recent
EU policy documents.

Recent EU policy context

The first two aims of the ‘Key Competences for Lifelong Learning — A European Reference
Framework’ (included in the annex of the Recommendations) (2006/962/EC) suggest that:

“... the key competences necessary for personal fulfilment, active citizenship, social
cohesion and employability in a knowledge society” need to be developed “by the end
of initial education and training to a level that equips [learners] for adult life and which
form a basis for further learning and working life.” (European Commission, 2006, p. 4)

The European Reference Framework sets out the following eight key competences:
1. Communication in the mother tongue (p. 4).
2. Communication in foreign languages (p. 5)

3. Mathematical competence and basic competences in science and technology (p. 6).

N

. Digital competence (p. 7).

(9,

. Learning to learn (p. 8).
6. Social and civic competences (p. 9).
7. Sense of initiative and entrepreneurship (p. 11).

8. Cultural awareness and expression (p. 12).
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Furthermore, the European Reference Framework lists the following themes which are
embedded in the eight key competences, namely: critical thinking, creativity, initiative,
problem-solving, risk assessment, decision-making and constructive management of
feelings. These competences will form a key underpinning element of the NCF.

More recently, the Council Conclusions on a Strategic Framework for European Cooperation in
Education and Training (ET 2020) (European Commission, 2009) recommended that:

in the period up to 2020, the primary goal of European cooperation should be to sup-
port the further development of education and training systems in the Member States
which are aimed at ensuring: (a) the personal, social and professional fulfilment of
all citizens; (b) sustainable economic prosperity and employability, whilst promoting
democratic values, social cohesion, active citizenship, and intercultural dialogue (p. 2)

In this Strategic Framework for European Cooperation (European Commission, 2009):

lifelong learning [is] regarded as a fundamental principle underpinning the entire frame-
work, which is designed to cover learning in all contexts - whether formal, non-formal
or informal - and at all levels: from early childhood education and schools through to
higher education, vocational education and training and adult learning” (p. 3)

The more recent document Europe 2020 — A strategy for smart sustainable and inclusive
growth (COM (2010) 2020) is the follow up to the Lisbon Strategy for Growth and Jobs
(Memo 06/478/12" Dec 2006) (European Commission, 2006) to help Europe emerge from
the financial and economic crisis and prepare its economy for the next decade. Two of the
targets are having less than 10% of early school leavers and 40% of the younger generation
in possession of a tertiary degree®. The proposed NCF aims to provide recommendations
that pave the way for the education system in Malta to reach these targets.

Challenging Myths

The NCF sets out to challenge particular myths that still shape our thoughts, policies and
practices with respect to education. One of the myths challenged is related to the role of
the teacher. For far too long the richness and complexity of the work teachers do has been
undervalued. The teacher has been revered as a knowledge-delivery mechanism, preparing
students for high-stakes examinations. Effective teachers are not only knowledgeable in
their subjects but also resourceful across multiple subject areas and skilful at integrating
them. They are spontaneous, alert to the teachable moments, and able to play out the
fruits of that spontaneity and plan the next steps incrementally as the lessons unfold. Such
teachers believe in the varied capabilities of their students, constantly challenging them,
creating opportunities and setting higher expectations over time. They value their students
as individuals and as social beings. Good teachers understand their students and reflect
upon, modify and adapt their teaching, thus improving their strategies in a dynamic manner.

A second myth is that teachers should think alike and, as a result, do the same thing. The
NCF does convey general direction and comfort, but it only comes to life in schools and

3 The European Council of the 25/26 March agreed to “improv[e] education levels, in particular by aiming
to reduce school drop-out rates and by increasing the share of the population having completed tertiary
or equivalent education; taking into account the Commission’s proposal, the European Council will set the
numerical rates of these targets in June 2010.

18 Consultation Document 2: Rationale and Components



classrooms through localised application of individual ideas by teachers who are grounded
in particular contexts and provoke reflection, innovation and improvement. Such teachers
do make a difference.

A third myth challenged by NCF relates to the emphasis on examinations. Assessment
should reflect what matters in learning. Within the NCF our assessment system must change
to reflect this position.

These changes in the role of the teacher are consistent with the devolution of increased
authority to the school site. The NCF envisages uniqueness through the diversity of ways
that colleges and their respective schools tackle potentially similar issues or the way they
implement national policies. This has major implications to the way college-based practices
are assessed, monitored and supported.

The critical development that will help us turn the NCF into reality is the cultivation of
habits of mind (Costa & Kallick, 2000, 2009) or habits of thought as John Dewey (1933)
called them. Shifting our mental models about what we teach, how we teach, how students
learn and how we assess students’ learning growth will take some getting used to. Such
changes require open-mindedness, flexibility, patience and courage. The NCF champions
the national educational paradigm shift and creates the structures and mechanisms that
encourage us to change our mindset and then form new habits and routines as we review
and possibly abandon old ones.

Main Tenets of the NCF

In the light of historical developments, existing documentation and challenges faced by the
local educational community, the NCF assumes:

e aparadigm shift away from a prescriptive curriculum towards a framework which allows
for some degree of internal flexibility;

* amove away from stand alone subjects to learning areas that form the entitlement of
all learners;

¢ the continuous development of all practitioners, and ongoing support to enable them
to interpret the framework and adapt it to meet the needs of their learners; and

e that all stakeholders in the State, Church and Independent sectors take responsibility
for the proposed changes.

Hence, the NCF promotes:

* a clear focus on improving the quality of education and raising the level of student
achievement;

* a readiness to depart from traditional curriculum structures and practices that may
restrict learning;
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guidelines which allow for some a greater of choice to suit the interests and capabilities
of individual learners within nationally accepted parameters;

flexible learning programmes providing diverse and integrated learning experiences
that cater for a wide spectrum of learners;

learning programmes that focus on understanding and emphasise the process of
learning and the active co-construction of meaning rather than the mere acquisition
of content;

learning programmes that empower teachers to implement innovative teaching/
learning strategies especially through the use of eLearning;

a move away from an exclusively subject-based approach that favours fragmentation
and compartmentalisation of knowledge to a more cross-curricular, thematic,
interdisciplinary and collaborative approach that reflects real life situations and
encourages transfer of skills from one learning area to another;

an assessment policy that values and assesses both the processes and the products of
learning;

initial teacher education and further opportunities for training and support in the use of
pedagogies that are inclusive in nature and cater for diversity;

professional development that is congruent with the availability of opportunities within
the extended reality of the EU; and

the development of the school as a learning community of reflective practictioners.

Conclusion

The first section of this document introduced the reader to the background and rationale
underpinning the NCF review process. It highlighted the goals of the review and the
initial considerations ahead of the changes and modifications to be proposed. The section
concluded with a summary of the main tenets of the NCF.

In the subsequent section, the general principles and aims upon which the NCF is formulated
are presented together with a proposal for grouping traditionally separate subjects into
eight key learning areas and five cross-curricular themes to facilitate the realisation of the
curriculum framework.
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Section 2

Principles, Aims and Learning Areas

The NCF has seven components:

e General Principles

* Aims of Education

* Learning Areas

¢ Effective Learning and Teaching

e Assessment and Evaluation

e Parental and community involvement

* Support Structures

General
Principles

Support
Structures

Aims of
Education

National
Ccurriculum
Framework

Parental and
Community
Involvement

Learning
Areas

Assessment Effective

Learning and
Teaching

Evaluation

Figure 2.1: Major interdependent components of the National Curriculum Framework

This section of the document focuses on the three components which establish the
theoretical framework.
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General Principles

Six General Principles form the foundation of the NCF. These principles are derived from
the values expressed in Tomorrow’s Schools (1995) and Creating the Future Together (1999)
and, affirmed in the Transition from Primary to Secondary Schools in Malta: A Review (2007)
document as well as in national and EU directives.

Principle 1: Entitlement
Within and beyond the educational community, there appears to be consensus that every
child is entitled to a quality education experience. Therefore all learners need to be supported
to achieve personal excellence. In this respect, the NCF promotes for every learner the
development of:
e fundamental values and attitudes;
e a holistic education relevant for life;
e analytical, critical and creative thinking;
* the ability to communicate in the context of bilingualism and multilingualism;
e contemporary learning approaches, including eLearning;
* individual and collective progress, success and achievement;
e smooth transitions within the system and diverse pathways for further learning; and
e the support of families and the wider community.
Principle 2: Diversity

The NCF acknowledges Malta’s growing cultural diversity, and values the history and
traditions of its people. It recognizes the heterogeneous nature of the community of
learners, thereby acknowledging and respecting individual differences of age, gender,
beliefs, personal development, socio-cultural background and geographical location.
Learners’ identities, their language competence, intellectual abilities, aptitudes, interests
and talents are recognized and supported accordingly through appropriate learning and
teaching approaches. The NCF affirms that all children can learn, grow and experience
success by:

* respecting diversity in all its forms;
e promoting an inclusive environment; and

e recommending policies and practices that address the individual and specific needs of
the learners and learning community.
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Principle 3: Continuum of Achievement

The NCF embraces a developmental approach to education. This implies that within and
across all learning areas/subjects, the curriculum meets the needs of learners according to
their stage of development. In this respect the NCF:

promotes the development of early childhood, primary and secondary education
curricula as a seamless process in order to ensure continuity in the educational paths
followed by learners; and

steers the designing of curricula towards the identification of learning outcomes to
reflect progressive development and achievement.

Principle 4: Learner-Centred Learning

The NCF promotes the development of a learner-centred approach to learning and teaching
which requires:

active and personalised learning;
relevant, meaningful and purposeful engagement on the part of the learners;
negotiation among learners and teachers; and

the development of knowledge, skills and attitudes which promote self-directed and
lifelong learning.

Principle 5: Quality Assurance

Quality education for all can be realised through a system of ongoing self-evaluation,
monitoring and review within schools complemented by an external review system that
together foster school improvement. In this respect, the NCF:

provides direction to schools and colleges about key areas of the curriculum and aspects
of school life;

facilitates the effective implementation of the curriculum;

demands and supports high-quality educational leadership at school, college and
systems level;

encourages the adaptation of the curriculum according to the particular contexts and
needs of schools and colleges; and

promotes reflective practice, mentoring and professional development for teachers,
and self-evaluation and external reviews at school level.
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Principle 6: Teacher Support

The NCF advocates the effective and efficient use of resources within and across schools and
colleges. In this respect, the NCF requires that:

e stimulating and supportive environments and resources are available and accessible for
all;

e continuous professional development programmes are organised for all practitioners
within schools and colleges;

* on-going professional development support is available to schools and colleges to
address national and strategic issues; and

e appropriate internal structures are available to provide support to meet the needs of
learners, teachers, school administrators, families and other stakeholders in schools and
colleges.

Aims of Education

In conformity with the principles outlined above, the Aims of education set out below
prepare all children to become lifelong learners, confident, successful, creative, connected
and engaged in the community and the world around them. Their education should
enable them to acquire the knowledge, skills, values and attitudes that make them capable
of sustaining their life chances in the changing world of work, and to become actively
engaged citizens. Figure 2.2 presents a more detailed description of the aims of education
proposed by the NCF setting out the desired characteristics of Malta’s young people as
actively engaged citizens and lifelong learners.
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The National Curriculum Framework
aims at developing ...

Learners who are capable of successfully developing their full potential as
lifelong learners

This will require the development of:
® personal and social skills
®* moral and spiritual development
® literacy, numeracy and digital literacies
® bilingualism and multilingualism
® science and technology competence
¢ critical and innovative thinking
® aesthetic appreciation and creative expression

Learners who are capable of sustaining their chances in the world of work

This will require capacity-building to achieve gainful employment and
sustain:
® the ability to communicate effectively and confidently
® competence in using new information and communication
technologies
® the ability to train, re-train and develop new skills
® economic stability and independence
® innovation and entrepreneurship
® the ability to readily embrace mobility and exchange
® asystems view of reality that facilitates their engagement in the
promotion of sustainable development
® active involvement in sustainable development issues

Learners who are engaged citizens in constantly changing local, regional
and global realities

They will need to:
* respect diversity and value difference
® respect and promote Maltese culture and heritage
® develop intercultural competence and appreciate their heritage within
the Mediterranean, European and global contexts
* work towards strengthening social cohesion and ensuring social justice
® uphold social justice and democratic principles

Figure 2.2: The Educational Aims of the National Curriculum Framework
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Aim 1: Learners who are capable of successfully developing their
full potential as life-long learners

This requires the development of:
* Personal and social skills

In the early years, children build their well-being and self-esteem, developing a positive
self-identity and a sense of independence and autonomy, gaining confidence in themselves
and their achievements. They need to learn to become risk-takers and develop individual
strategies which help them to cope with new challenges. As they become independent
and learn to take care of themselves, young children need to learn how to deal with their
feelings, recognise and label emotions, and learn to be comfortable with themselves. They
also need to start to develop social competences, learning how to live and grow with others.

As they move through the Primary years, children need to develop respect and value for
each other, developing a sense of community and resolving conflicts. They should start
to understand the emotions which others are experiencing and see different perspectives,
developing empathy, respect and acceptance of different points of view. They need to learn
to collaborate with peers and adults with diverse backgrounds and needs.

During the secondary years young people need to continue to develop their social and
personal skills to ensure that they leave school equipped to handle an ever-changing
social reality. The fundamental values of family, respect, inclusion, social justice, solidarity,
democracy, commitment, care, love and responsibility should be strengthened.

*  Moral and spiritual development

In the early years, as they develop social competences, young children develop a moral
identity and sense of right and wrong, distinguishing between what is acceptable or
unacceptable. They will experience and adopt values depending on how they are treated
and how they see others being treated. As they move through the Primary years, they need
to develop an awareness of the more abstract concepts of fairness, a sense of justice and
non-preferential treatment.

The Secondary years experience should help young people to strengthen and enhance
their moral and spiritual development. Through formal, non-formal and informal learning,
individual, group or classroom experiences and through personal reflection, they need to
develop the various skills that lead to moral and spiritual growth. After passing through
a period of doubt and questioning of values that normally occurs in the middle of the
secondary years with the physical and emotional changes of the teenage years, young
people will generally mature and acquire the moral and spiritual growth that will serve them
when they leave the sheltered world of school.

 Literacy, numeracy and digital literacy

During the Early Years, children gain familiarity with symbols and patterns and their use
in everyday settings, including on computers and other electronic devices. These literacy,
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numeracy and digital literacy skills form the foundations for further learning in the Primary
years. Through programmes which build on their initial skills, children should become
proficient in speaking, listening, reading and writing in both Maltese and English. They
need to develop essential numeracy skills and key numeric competences that include the
understanding of concepts, principles, and applications to support them in daily life and
allow them to develop higher order thinking and function as autonomous adults.

Availability of and accessibility to different kinds of information, including through different
media and the internet, enables learners to engage with and make sense of the world
around them and encourages them towards communication and collaboration. Becoming
digitally literate involves developing understanding of data sources and manipulation of
data; information communication & presentation; programmed control; and social, ethical
& personal aspects of the connected world.

As young people move through the secondary years, they need to further develop a range
of competences in literacy, numeracy and digital literacy, to enable them to think and solve
problems and communicate their ideas, promoting skills for conducting research as well as
representing and communicating ideas and locating, storing and retrieving information.

 Bilingualism and multilingualism

In the Early Years, children become aware of different language systems, notably their
first and second languages. In the Primary years, whilst their first language is respected,
promoted and strengthened, they begin their journey of second language learning. This is a
direct reflection of growing up in Maltese society rather than necessarily being an immediate
need. However, it is imperative that children are exposed to the two official languages of
the country in meaningful ways which serve to promote learning and understanding of
the world beyond language learning itself. Second-language teaching can be successful if
lessons are learnt from mother tongue acquisition and the pedagogies used in the more
formal school settings are driven by principles which are appropriate for the age group.
During this years awareness of foreign languages is desirable with the aim of becoming
open to other languages and cultures.

Being multilingual implies being able to communicate in speech and in writing in at least
three languages. At the secondary level young people start learning a third language with a
possibility of opting to study a fourth language. The EU’s recommendation of learning one’s
mother tongue plus two others has been a reality for a long time in our educational system,
which supports multilingualism.

* Science and technology competence

Early years experiences offer children the opportunity to engage with and understand
the world around them. Through inquiry, children develop their curiosity about natural
phenomena, leading them to question what they see and feel.

In the Primary years, developing scientific and technological competence requires an
inquiry-based approach to learning. Challenging activities, environments and resources
give children the chance to explore diverse sources of information. As they study science
and technology they need to come to grips with conceptual change and to deepen their
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knowledge and understanding of scientific and technological processes. Science and
technology are also part and parcel of the key competences that need to be developed
during the Secondary years. The aim is to ensure that learners experience a broad scientific
education that will prepare them for a society where science and technology increasingly
play a leading role.

* (Critical and innovative thinking

‘Imagination is the capacity for original thought; creativity is applied imagination’ (Robinson &
Aronica, 2009). Early years settings are responsible for helping children become aware of
skills and strategies necessary to access, look for, elicit, retrieve, organise and understand
information. Equipped with appropriate strategies and a healthy approach to risk-taking,
children acquire a range of skills that underpin critical thinking such as identifying, labelling,
sorting, grouping, sequencing, classifying, categorising, and matching.

During the Primary years children’s imagination and inquisitiveness need to be developed
as a means of investigating problems and using their imagination to explore possible
solutions. They need to experience different media and materials which allow them to
develop their own ideas and experiment with alternative ways of thinking, problem-solving
and self-expression. They need to learn to focus on systematic ways of addressing problems
by collecting, testing and analyzing information and applying their results in different
situations. They need to thus develop a range of critical skills, including labelling/identifying,
recognition, sorting, hypothesizing, predicting, comparing, sequencing, grouping. They
should also develop positive dispositions including enthusiasm & motivation, curiosity,
questioning, concentration, perseverance, imagination, and the ability to accept alternative
suggestions/criticism.

During their secondary education young people’s problem-solving and enquiry skills will be
developed and extended through practical work and through exploring ideas. The skills of
investigation, designing and making, testing and reporting are all important in this context.
Young people should develop the critical skills of exploring a particular issue from various
perspectives and be able to assess whether a particular source of information is trustworthy
or not. They are expected to be creative and innovative, to express their ideas and to allow
their imagination to run freely within set parameters.

* Aesthetic appreciation and creative expression

The skills and dispositions involved in aesthetic appreciation and expression should underpin
and enrich learning from the Early Years, through the Primary and Secondary years and
across curriculum areas. Young people’s skills are enhanced especially through the study of
art, music, dance, drama and literature.

Through exploring a range of different media as part of their learning, children develop
their personal expression and ideas. These experiences provide them with opportunities to
be imaginative and creative, to experience inspiration and enjoyment, and to appreciate,
evaluate and respond to local and foreign values and culture. They can develop skills in
communication, presentation and interpretation of others’ ideas. Actively engaging in
creative and imaginative expression helps them to explore, appreciate and communicate
feelings and develop their personal aesthetic dimension, thus supporting the development
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of their personality. They can also begin to develop an understanding of the creative process
and the development of aesthetic standards and values in society, so that by the time they
leave school they are able to participate effectively in the cultural life of their community.

Aim 2: Learners who are capable of sustaining their chances in
the world of work

This requires:
e The ability to communicate effectively and confidently

Successful personal and social development requires children to express themselves in
comprehensible and meaningful ways. Of all the means available to them, language is the
one which best facilitates communication. As children engage with and gain experiences
in using both oral and printed language, including symbols and images, their abilities to
think, understand, express themselves and extend social relations are strengthened. The
overall objectives of learning in the Early Years and Primary years should be to help children
appreciate the functions and purposes of language* and to make them capable of using
different forms of language and media to communicate effectively and confidently. They
need to interact and engage with many types of media: oral, visual and written text; gain
flexibility and control in their use of language and media; learn how to assert themselves
and get things done; and start to become aware of the subtle influence which language and
media in all their forms have on society.

As they move into the Secondary years, young people need to continue to develop their
confidence and skills in verbal, non-verbal, written, visual, physical, technical and emotional/
expressive communication. They need to learn to use and apply their communication skills
in a variety of contexts to respond and interact with situations as they occur, including the
different learning areas and everyday life situations.

e Competence in using new information and communication
technologies

In the Early Years and into the Primary years, emphasis is given to the acquisition of basic
ICT skills including issues related to safety and use. As they move through the Primary
years and into the Secondary years young people need to learn how to use a variety of
communication technologies to access and share information resources; to assess the
reliability of information resources; and to critically analyse the information obtained. They
need to be able to use the information they find to reach an informed opinion and develop
attitudes that are reflected in the choices/decisions they make.

* The ability to train, re-train and develop new skills

Throughout the Early, Primary and Secondary years, learning and teaching strategies need
to enable children to be receptive to their own strengths and weaknesses, providing them
with an ability to improve and adapt intelligently to changing realities and contexts. As they

4 ‘Language skills’ refer to listening, speaking, reading & writing. ‘Language skills” is also broadly used to refer
to receptive skills & production skills.
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grow and mature, young people need to become capable of constructive self-evaluation
and appreciate the need for lifelong learning within the context of a changing society; be
capable of identifying and possibly anticipating emergent needs in society;

identify organisations that offer training opportunities; and be flexible in adapting to new
technologies and associated skills.

* Economic stability and independence

Children’s initial understanding of the value of co-operation and collaboration from the
Early Years should be further strengthened at Primary level. Children learn to take initiative
and to become independent thinkers and participants in team-working. Through their
experiences, they need to become aware of the vital contribution of each member in society
towards the good of the community. Learning to be flexible, tenacious and resilient paves
the way for responsible citizenship.

As they move through the Secondary years, young people need to know how to use
personal, national and global resources in order to maximise their economic value. They
need to develop a socially responsible economic ethic that prioritises approaches which
promote the common good.

* Innovation and entrepreneurship

Throughout the Early and primary years children need to be encouraged to value the
processes that lead to creating and implementing new ideas. Through risk-taking, planning,
perseverance and the use of their imagination, children will understand and develop the
ability to think critically and create and value new products that help them and others adapt
to changes in society. As they develop self-belief and the ability to be useful and productive
for one’s self, one’s group of friends, class and school, they will also develop the positive
attitudes they need to contribute towards the common good as mature citizens. In the
secondary years learners are equipped to anticipate, initiate and deal with change; develop
organisational skills that lead towards individual and collaborative ventures and develop
and be proficient in the skills required for group dynamics, risk assessment and conflict
resolution.

* The ability to readily embrace mobility and exchange

Throughout the primary and secondary years, exchanges with young people from other
schools, colleges, sectors, towns and countries can promote and encourage mobility. Such
activities prepare children for the social, cultural, and economic changes that they will
experience during their lifetime. When they leave school, young people need to be prepared
to respond to emergent needs of the workforce and to be ready to change profession/
employment. They need to show flexibility, knowing how to evaluate the local and foreign
resources required for personal development; to adapt plans to include travelling abroad
to train and/or specialise in a particular field of expertise; to appreciate the value of cross
fertilization of ideas, methods, techniques and approaches; and to appreciate and be willing
to share local expertise with other social contexts.
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* A systems view of reality that facilitates their engagement in the
promotion of sustainable development

From a young age, children can appreciate and value empathy and, with appropriate
support, develop curiosity, enthusiasm and good judgment. With the aid of inquiry-based
learning, children should learn to understand that all actions may have long-lasting effects
on communities and societies. Through experiencing interdisciplinary themes, learners can
come to appreciate that reality is the sum effect of various component realities. They need to
develop skills to identify and acknowledge the complexities and interrelatedness of personal,
social, cultural, religious, political, economic, technological and environmental concerns in
any collective endeavour. They need to be sensitive to the needs of other members of society,
particularly the marginalised and disadvantaged individuals or groups; to develop a realisation
of the impact of personal decisions and actions at the local level on community and global
levels and vice versa; and to approach problem-solving by looking for links and promoting
partnerships and synergies on the basis of dialogue, negotiation and conflict resolution.

* Active involvement in sustainable development issues

Responsible citizenship results in active citizenship. Young children need to build a sense of
community through the inculcation of the value and belief systems most prevalent in their
schools and home. Through their school experiences, including cross-curricular learning,
they need to become aware of a range of plausible solutions and take action to improve their
immediate environment. They should also become aware of national and regional issues and
develop informed opinions about them. As they grow towards adulthood, young people
should become committed to improvements in the quality of life at a personal, communal,
national and global level. They need to develop critical thinking and reflective skills to evaluate
current policies and practices, and suggest alternative sustainable behaviours. They also need
to understand their own personal — not just the authorities’ — responsibility towards the
adoption of sustainable development, and develop into empowered citizens who are active
participants in decision-making.

Aim 3: Learners who are engaged citizens in constantly
changing local, regional and global realities

They need to:
* Respect diversity and value difference

In their earliest years, children discover similarities and differences around them through their
experience of different cultures and languages. In this way they begin to understand and
value diversity. The inclusive school should cater for every child irrespective of gender,
religion, race, ability and beliefs, but should also set as one of its aims the promotion of the
potential of each learner through individualised attention and support. The school ethos and
practices, in the primary and secondary years, will transmit this value to all learners, who will
achieve the aim specifically through the learning areas, through cross-curricular themes such
as multicultural education and education for sustainable development, and through
alternative curricula, depending on the aptitudes and abilities of the student population.
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* Respect and promote Maltese culture and heritage

During the Early Years and Primary years children should explore and experience the wealth
of their cultural and national heritage through visits, exhibitions and other first-hand
opportunities. Inquiry-based and active learning and viewing artefacts in context, as well as
the study of documents and multi-media texts, enable pupils to form a solid understanding
of who they are and where they come from. Children should actively engage in projects
that assist in the conservation of their regional and national heritage.

In the later years of the Primary cycle and into the Secondary cycle, young people should
continue to experience Malta’s national culture and heritage, helping them to appreciate
their own national identity and to strengthen their capacity as responsible citizens. Children
should also be encouraged to explore different cultures and ways of life through their
language programmes and a foreign language awareness programme. In particular they
need to learn to make skilful use of the Maltese language. Through the Expressive arts (art,
music, dance and drama), combined with environmental studies, history, and geography,
young people need to develop understanding of the importance of our culture and the arts
for our national identity and of Malta’s place in Europe and in the World.

e Develop intercultural competence and appreciate their heritage
within the Mediterranean, European and global contexts

Children and young people need to strengthen their ability to appreciate social, cultural,
national and geographical realities by acquiring historical and geographical knowledge
relating to the different learning areas and developing attitudes and skills which promote
intercultural understanding. The Mediterranean and European dimensions are of particular
importance to Maltese children. Participation in e-twinning, Comenius and other projects
among schools both at local and at international levels facilitate intercultural experiences.

e Work towards strengthening social cohesion and ensuring social
justice

Appreciating diversity and difference, whilst concentrating upon similarities, promotes
tolerance and the ability to recognize ways in which a community can contribute to a
more socially-cohesive society. At a class, year and school level, children need to engage
in collaborative learning strategies that promote practices which are socially inclusive.
Multicultural schools, a strong civic sense and non-discrimination in schools are the seedbed
of social cohesion. Young people need to learn how to engage in dialogue and reach
consensus with the common good in view. Voluntary work schemes should be offered
and Principles of Mediation could be part of the Personal, Social and Health Education
programme. Developing respect for diversity and valuing difference will help young people
as adult citizens to build a stable and healthy society where every individual feels valued,
respected and equal.
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* Uphold social justice and democratic principles

During the Early years, children need to develop a sense of fairness and justice in their
play and everyday lives. As they move into the Primary years, they need to learn more
about social justice and democracy and develop their understanding of individual rights
and responsibilities as they actively engage in discussions, debates and straightforward
governance practices. Cross-curricular links will reinforce the development of this crucial
aspect of learning. As they move into the Secondary years, Citizenship Education together
with initiatives which embrace democratic practices in schools are the most obvious ways
to pursue this aim. An inclusive approach will of itself promote social justice for all. Young
people need to develop their understanding of social justice and democratic principles
and assume greater responsibility for these as part of the life of the school. The school
administration should give commensurate space to the initiatives taken and co-ordinated by
the Student Council, and should consult the Student Council on matters directly affecting
the student population.

Learning Areas

One of the main purposes of the NCF is to identify what is to be learnt in the Early, Primary
and Secondary years The current system of partitioning the primary and the secondary
curricula into independent single subjects presents learners with a fragmented view of
knowledge which is not conducive to holistic education. The NCF proposes an alternative
perspective of curricular content which conceptualises learning as occurring through
meaningful and challenging experiences, drawing upon learners’ prior knowledge, interests
and dispositions. This can be best achieved through merging various subjects into learning
areas to contribute to the acquisition of a body of relevant, purposeful and connected
knowledge and skills that engage and motivate learners. This does not imply the elimination
of traditional subject content but the establishment of links between and across subjects to
reinforce learning.

Discrete learning areas are not proposed for the Early Years, where the emphasis is on the
development of skills and positive dispositions towards learning which will be developed and
extended in later years. Learning areas are introduced in the primary years and extended into
the secondary years, where learners also choose a number of optional subjects according
to their interest.

Learning in the Early Years (Figure 2.3) and the eight learning areas proposed in the NCF
as the entitlements for each young person (Figure 2.4) have been derived from the aims
outlined in Figure 2.2. It is also worth noting that similar learning areas are identified in
national curricular documentation from other countries, such as Scotland (2004, 2006,
2007, 2008) and New Zealand (2007) as well as in EU directives.

The learning areas are set out in a way which ensures that a broad-based and well-balanced
curriculum can address and achieve the aims outlined above. Learning experiences in each
area should serve to develop the important dispositions of active thinkers and learners:
“cooperation, concentration, courage, curiosity, direction, empathy, flexibility, good judgement,
humility, imagination, independence, perseverance, an open mind, precision, reflectiveness,
responsibility, risk-taking and self-discipline.” Simister (2007, p. 23).
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Once the broad outline of the NCF is agreed, subsequent guidance will be developed by
curriculum experts and content area specialists to provide more detailed and comprehensive
descriptions of each learning area and the respective learning outcomes, at Early, primary
and secondary years. These documents will in turn be translated into syllabi and programmes
of study which can be used directly in all learning and teaching contexts. Within each
learning area, for primary and secondary schools these curriculum documents will identify
the mandatory core curriculum as well as the flexible components that allow for different

learning programmes to match the individual needs of learners.

The Early Years

The hallmarks of successful, quality Early Years programmes are those which:

* embrace the socio-cultural dimension surrounding children’s learning;

e are concerned with promoting and encouraging positive learning dispositions;
e put children at the centre of the learning environment;

e allow child-initiated activities acknowledging that learning in the early years is a process
of co-construction and collaboration;

e promote activities that are related to children’s real-life experiences;
 offer children opportunities for hands-on activities; and
e draw on a variety of pedagogies which address needs of particular learners.

Thus, rather than identifying specific content knowledge associating it to subject areas, in
the early years emphasis should be given to general competences developed through cross-
curricular themes which contribute to establishing the foundations for lifelong learning. The
early years are comparable to a journey of discovery where children find out who they are
as individuals and position and establish themselves within a society as they interact with
others. To achieve both successfully, children learn about and experience ways of using
communicative tools necessary for self-fulfilment, personal development and meaningful
social engagement.

Success in promoting a love for learning and holistic development comes with suitable
pedagogies which must embrace play and experiential, joyful learning. The various types of
play children should engage in effectively meet the objectives and outcomes necessary for
quality experiences in early childhood education. Thus pretend play, imaginative, creative,
constructive, symbolic and role play as well as engagement, interaction and participation
in all forms of expressive arts constitute an integral part of children’s experiences in the
early years. Through programmes which seek children’s active involvement and experiential
learning, children are expected to acquire social, communicative and intellectual
competences in an environment which fosters personal well-being and positive learning
dispositions (See Figure 2.3).

34 Consultation Document 2: Rationale and Components



These competences can be translated into learning outcomes which young children are
expected to achieve by the time they are moving from the early years to the later primary
school years. The holistic development of children contributes to successful achievement of
all the outcomes.

Well being

Intellectual
mmg:et:emg&;.

Social

Figure 2.3: Competences in Early Childhood Education

Early Years competences
Well-being

The early years ought to offer environments where children feel safe and secure to the
extent that they have a sense of belonging; feel loved and accepted by all; and are respected
for who they are. Adults working with young children need to show and share a genuine
interest in each child and make every effort to foster warm, caring and friendly relationships.
The extent to which a child’s well-being is enhanced depends on the very attitudes and
relationships which are promoted and which prevail amongst the adult carers themselves.

An environment which offers children security is one where there is stability and consistency.
Such environments support children in building their self-esteem, developing a positive
self-identity and gaining confidence in themselves and their achievements. Within a safe
environment where they are accepted, given freedom of choice, and allowed to explore
and experiment on their own and with others, children learn to become risk-takers.
They can develop individual strategies which help them to cope with new challenges,
become autonomous, self-regulating and self-determining individuals who make progress,
overcome difficulties and feel satisfied with their endeavours. Hence, young learners become
independent.
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As they become independent and learn to take care of themselves, young children learn
how to deal with their feelings, recognise and label emotions, accept themselves and learn
to be comfortable with themselves and others. In developing socio-emotional competences,
young children acquire self-discipline as they learn to be more in control of who they are
and what they can do. In addition to their affective development, in the early years children
learn about who they are and what they can do through physical activities which can be
used to promote a healthy life.

Social competences

Apart from learning to feel comfortable with themselves, in the early years children
increasingly gain awareness of others and learn how to live and grow with others. This
means that children experience and deal with turn-taking and sharing activities, ideas,
thinking processes and achievements that will help them develop positive and authentic
relationships. In so doing, children realize what it means to respect others, value each
other and develop a sense of community. Together, children have to resolve conflicts as a
result of their learning to contribute and participate in a democracy. Empathy development
occurs when children can understand the emotions which others are experiencing and see
different perspectives.

As they develop social competences and in an atmosphere where their personal well-being
is safeguarded, young children develop a moral identity; a sense of right and wrong as they
distinguish between what is acceptable or unacceptable; as they experience and adopt
values depending on how they are treated and how they see others being treated.

Communicative competences

Successful personal and social development necessitates expressing oneself in a
comprehensible manner. Several communication tools are available to help children
understand themselves and others. The predominant tool which facilitates communication
is language. As children engage with and gain experiences in using both oral and printed
language, their abilities to think, understand, express themselves and extend social relations
are strengthened. The overall objectives of language in the early years should predominantly
focus on helping children increase their awareness of the functions and purposes of language
skills* which make them a versatile tool for any member in a society. Where language
learning is concerned, from a young age children gain flexibility and control over language
through correct and appropriate choice of words; extend their vocabulary; learn how to
assert themselves; become aware of the subtle influence which language has on society and
how listening, speaking, reading and writing are tools which are used almost constantly in
order to get other things done.

Whilst respecting, promoting and strengthening the child’s first language, young children
growing up in the Maltese context begin their journey of second language learning. This
is a direct reflection of the wider society rather than necessarily being an immediate need
young children have. However, it is imperative that children are exposed to the two official
languages of the country in meaningful ways which would serve to promote learning and

5  ‘Language skills’ refer to listening, speaking, reading & writing. ‘Language skills is also broadly used to refer
to receptive skills & production skills.
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understanding of the world which goes beyond language learning itself. Second-language
teaching can be successful if lessons are learnt from mother tongue acquisition and the
pedagogies used in the more formal school settings should be driven by principles which
are appropriate for the age group.

In addition to language, from a relatively young age, children are exposed to alternative
sources of communication, access to which has been greatly facilitated with the widespread
availability of digital technologies. Growing up in the 21 century, children require digital
competences which enable them to communicate more effectively not only with their
immediate contacts but even with others. Availability of and accessibility to different
information sources enables children to engage with and make sense of the world around
them; encourages them towards communication and collaboration, promote skills for
conducting research as well as locating, storing and retrieving information.

Learning dispositions

A child-centred environment is one which encourages children to find things out for
themselves; allows for experimentation, hypotheses testing, and trial and error. Through
hands-on approaches in pursuit of answers to self-initiated activities, young children develop
perseverance and concentration. The role of adults is to be sensitive to young learners’
interests and inclinations and to provide stimulating environments which challenge the
minds of learners in their quest for information. Adults responsible for young learners need to
believe that children have a thirst for knowledge and by allowing for inquiry based activities
and independent exploration, children are more likely to remember and understand what
and how certain results are achieved. Learning by doing is a more effective methodology
than learning by telling. Children need to enjoy learning and have a real sense that they are

more than capable of achieving and learning.
Intellectual competences

The early years experiences should offer children possibilities to engage with and understand
the world around them. Rather than restrict children’s opportunities and interests, every
effort ought to be made to ensure that activities, environments and resources are challenging
and that children are given the possibility of tapping into diverse sources of information.
Early years settings are responsible for helping children become aware of skills and strategies
necessary to access, look for, elicit, retrieve, organise and understand information. Equipped
with appropriate strategies and a healthy approach to risk-taking, children acquire a range
of cognitive skills such as identifying, labelling, sorting, grouping, sequencing, classifying,
categorising, and matching.

Learning Areas for the Primary and Secondary Years

The NCF presents a brief description of each learning area outlining the essential knowledge,
skills and attitudes which learners are expected to acquire. Many of the descriptions
are adapted from Key Competences for Lifelong Learning: European Reference Framework
(2006/962/EC).

Section 2: Principles, Aims and Learning Areas 37



Mathematics

Languages

Learners who are capable
of successfully
developing their full potential
as life-leng learners

Arts
Education

Learners who are
engaged citizens
in constantly
changing local,
regional and
global realities

Learners who are capable
of sustaining their chances
in the world of work

Citizenship
Education

Religious
Education

Figure 2.4: The learning areas

Languages

Communication in languages is the ability to understand, express and interpret concepts,
thoughts, feelings, facts and opinions in both oral and written form (listening, speaking,
reading and writing). This linguistic fluency and competence is expected in both the mother
tongue (LT) and the second language (L2), which in the Maltese context generally refer to
Maltese and English respectively, and to a somewhat lesser extent to foreign language(s).
Learning Maltese, English and other languages enables learners to develop an awareness
of the nature of language and language learning, widening their personal, social and
cultural understanding. Learning a language enhances young people’s cognitive and
affective development, nourishing confidence in their own abilities and thus helping them
to take responsibility of their own learning. As they develop communicative competence
they also improve learning skills of a more general application including memorisation,
pursuit of knowledge, analysis, drawing of inferences and self-evaluation. As young people
use language for different purposes and in different contexts, they develop an awareness
and understanding of the culture/s of the people who speak the target language and
learn to respect cultural diversity, prepare themselves for the world of work and further
education in Malta and abroad.
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Developing language skills enables children and young people to:

* use questioning, information, critical thinking, decision-making and memory to
organize thoughts, ideas, feelings, and knowledge;

e communicate with others and respond to how others communicate;

e formulate, express and present their arguments, feelings and ideas in a persuasive
manner; and

* appreciate and enjoy the literary heritage of the languages they learn.
Through learning languages, children and young people develop:

* a positive attitude towards communication;

¢ adisposition towards critical and constructive dialogue; and

* an appreciation of aesthetic qualities and a willingness to strive for them.

Learners should be able to interact linguistically in appropriate and creative ways within a
broad range of societal and cultural contexts. They need to be able to select appropriate
genres, distinguishing between and using different types of texts, and searching for,
collecting and processing information from a range of texts including situations and
events, printed materials, literary texts and ICT. A positive attitude towards communication
promotes an appreciation of cultural diversity, and an interest and curiosity in languages
and intercultural communication.

The learning and teaching of the second language (generally English, which is one
of the two official languages in Malta), reinforces the acquisition of the most important
international language of communication. English language learning further provides
access to the knowledge and culture of most of the world. Whilst Maltese and English
are core languages in this learning area, the introduction to foreign languages through
a language awareness programme is being proposed in the later years of the primary
cycle®. Given the political, geographical and historical context of the Maltese Islands and
the EU’s emphasis on language learning, multilingualism (developing individuals who are
proficient in more than two languages) assumes a greater importance.

The learning and teaching of foreign languages at secondary level provides for the
acquisition of further communication tools that are useful to appreciate cultural diversity
and to facilitate interaction within the European and international contexts. In addition to
the compulsory languages (Maltese and English), learners choose one foreign language

6  The Common European Framework (Council of Europe 2001) promoted the need for multilingual capability.
Although the imposition of learning too many languages needs to be safeguarded against, children need to

be given the opportunity to study at least one other language (L3) in an informal and semi-formal manner

during the final Primary years. The current trends in language learning at this level point to an approach
that is dialogic and interactive, wherein pupils are exposed to learn the language and the culture through
carefully selected language activities.
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in the first year and continue to study this throughout the secondary years. There could
also be the possibility for learners to choose a second foreign language in the later years of
the secondary cycle. The acquisition of multilingualism, which is directly related to one’s

opportunities in the world of work, is encouraged in the secondary years.
Mathematics

The ability to develop and apply mathematical thinking in order to solve a range of
problems in everyday situations is important for all learners. Through mathematics, learners
acquire a sound knowledge of numbers, measures and structures, basic operations and
basic mathematical presentations, an understanding of mathematical terms and concepts,
and an awareness of the questions to which mathematics can offer answers.

Learners develop skills to apply basic principles and processes in everyday contexts and to
follow and assess chains of arguments, thinking, manipulating, reporting and presenting
results. They learn to reason mathematically, understand mathematical proof and
communicate in mathematical language, with the use of appropriate resources. As they
learn, they should develop a positive attitude based on a respect for truth and a willingness
to look for explanations and assess their validity.

As they become more fluent in Mathematics, their studies increasingly provide young
people with opportunities to deepen their mathematical knowledge and reasoning, to come
more formally into contact with abstract and logical reasoning, and to better appreciate
and apply the communication possibilities that the mathematics medium offers. They will
come to appreciate and use a range of approaches to the use of number, measurement,
data handling, space and shapes and use logical and creative mathematical thinking and
modelling to investigate problems and propose solutions.

With the great majority of young people expected to continue further education, the
secondary mathematics experience assumes the responsibility of preparing and motivating
young people for further studies both in Mathematics itself as well as in other areas of
learning. It should be a preparation that paves the way to a variety of levels of mathematics
that relate to both academic and vocational routes.

Science

Competence in science is the ability to use a body of knowledge and methods to explain
the natural world, in order to identify questions and draw evidence-based conclusions.
All learners need to acquire knowledge of fundamental scientific concepts, principles and
methods, the impact of science on everyday life, the benefits and risks of certain applications
of science, as well as some of its limitations. Competence in science also involves an
understanding of the changes caused by human activity and the responsibility of individual
citizens. Consideration of ethical, economic, social and moral issues contributes to a deeper
understanding of science and its links to everyday life. This dimension should help young
people to integrate knowledge from different learning areas and understand that science
does not have a solution to all problem situations’.

7 Avision for Science Education is being developed concurrently with this document.
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Early learning in science involves children in finding things out for themselves by observing,
exploring and investigating their environment. As they do so, they develop a sense of wonder
about the world, acquiring understanding of simple scientific concepts and the vocabulary
to communicate their findings. They start to learn how scientists work and develop a sense
of themselves as “young scientists”.

Through their study of science, learners also acquire inquiry and critical thinking skills
which enable them to ask appropriate questions, devise methods for answering them,
obtain and interpret evidence and communicate the conclusions and reasoning that led
to them. As their understanding of science develops, young people will learn to use their
observations to explain concepts, principles and theories, and use their skills to elaborate on
explanations using appropriate scientific language and techniques such as tables, charts and
mathematical methods. They will learn to use their imagination to explore creative solutions
to the scientific problems they encounter. They will also discover how our understanding of
scientific theories, principles and information has been built up through history in biological,
chemical, physical and environmental contexts. They will link science to daily living and the
local environment and develop an interest in ethical issues and a respect for safety and
sustainability. Further studies in Science provide students with a variety of opportunities in
the world of work.

Technology Education

The area of Technology Education includes Design and Technology and Digital
Literacy. In Design and Technology learners combine practical and technological skills
with creative thinking to make useful products. In Digital Literacy they learn how to use
digital information and communication technologies. Design and Technology education
primarily concerns ‘design and make’ tasks, where learners work through a creative process.
They typically generate, develop and communicate ideas for chosen products; plan how
to put their ideas into practice; select appropriate tools, techniques, and materials; explore
the qualities of materials; shape and combine materials and components; apply safety
procedures; critically examine what they are doing; and on the basis of feedback, plan to
improve their work. Their exploration of materials will include Resistant Materials, Electronics
and Graphic Products as proposed by the subject review committee commissioned by the
DQSE (2010).

The ‘design and make’ process, in Design and Technology empowers learners, as they
progress through the different cycles, to intervene creatively in the manufactured world,
manage resources in an entrepreneurial manner and integrate knowledge across domains.
The values of consumers and manufacturers together with the values and judgements of the
designer come into play in the decision-making process of ‘design and make’. In addition,
Design and Technology provides learners with opportunities to focus on health and safety,
and environmental issues. The exploration of values, judgements and decisions enables
learners to join the technological debate and become active citizens in the community.

In digital literacy learners acquire skills in the confident and critical use of Information
Society Technology for communication, work and leisure. They acquire basic skills in
ICT organised around four major overlapping strands: data sources and manipulation;
information communication & presentation; programmed control; and social, ethical &
personal aspects. They will discover and use digital data sources, and learn to organise,
manipulate and interrogate data. They will learn to communicate and present information
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using multimedia presentations; send emails and attachments; use VOIP and video-
conferencing, and chat to collaborate with others. They may use collaborative authoring
tools and program devices to respond to input using a simplified iconic interface. They
will also explore social and ethical dimensions of digital technologies and learn to practice
netiquette and online safety measures.

Further studies in this area can potentially pave the way for opportunities in ICT-related
careers.

Health Education

The area of Health Education includes Physical Education and Sport, Personal, Social and
Health Education including aspects of Home Economics. The learning experiences that
take place during health education activities aim at equipping learners with the necessary
knowledge, attitudes and skills which they will need to maintain, promote and enhance
physical, emotional, psychological and social well-being throughout their school life and
as lifelong learners. Educators are encouraged to collaborate with parents and the wider
community to ensure meaningful and long-lasting experiences in order to inculcate a deep
understanding of ‘self’, ‘other’ and the impact of choices and actions upon individuals,
communities and the environment. Health Education lays the vital foundation for dispositions
necessary for lifelong learning. As they move through the Primary and Secondary years,
commitment to social communities and environmental issues also forms part of young
people’s development.

Learning in this area involves understanding key concepts; analysing information,

behaviours and influences on health; and communicating information, skills and attitudes

which promote a healthy lifestyle. Learners demonstrate and apply positive attitudes and

behaviours that maintain and enhance healthy living.

Health Education deals with two aspects:

Through Physical Education and Sports children develop physical skills and agility

through experiences incorporating indoor and outdoor games, athletics, gymnastics,

rhythmic movement and dance. These activities encourage children to:

e participate enthusiastically in activities that develop important physical skills in an
enjoyable way, encouraging social interaction and promoting the self-awareness,
reflective behaviour and consequential thinking which contribute to emotional and

social intelligence;

e learn the skills and rules of collaborative play, sportsmanship, leadership and
competitiveness;

* develop skills in teamwork and experience the benefits of working together;
e appreciate the importance of a healthy body and physical well-being; and

* become aware of and appreciate the changes that take place physically as they grow.
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Through Personal, Social and Health Education children and young people are
encouraged to learn about the importance of good health and general well-being. This is
done in order to bring about an early awareness of the benefits of developing:

* apositive and resilient approach to life;
* ahealthy body and active lifestyle; and

¢ a basic understanding of what personal and social responsibility is all about and how
one’s choices and actions may impact positively and/or negatively on the wellbeing of
ourselves, others, communities and environment.

Learners also develop the attitudes and the skills for health within the following key areas:
Physical Health; Emotional and Psychological Health, and Social and Environmental Health.
The sub-strands include aspects of: physical activity and fitness, sport, food and nutrition,
growth, body care and safety, sexual health, emotional, personal and social development,
and healthy and sustainable communities and environments.

Religious Education

In Malta the teaching of religion in schools is seen as an important element in the integral
formation of the person. Catholic Religious Education throws light on the basic questions
about one’s relationship with God, the meaning of life, on issues of an ethical nature, on
one’s personal identity and on the different dimensions of dialogue and social cohesion
in a society that is becoming pluralistic like the rest of the European continent. Deeper
knowledge of the different religious traditions should provide a valid contribution to the
social and civic formation of the young people.

In the Maltese context religious education is currently understood as Catholic Religious
Education (CRE). The development of CRE is the responsibility of the RE office of the Maltese
Episcopal Conference (Martin de Agar, 2000). CRE leads learners to read, understand,
interpret and communicate the Religious Language; connect to, respond to, and express
their Spiritual Dimension; comprehend, analyse, and evaluate the Word of God as it finds
expression in the Sacred Scriptures and in the Sacred Tradition of the Roman Catholic
Church; and engage with and form a Personal Catholic Worldview that enables them to
analyse and evaluate personal, local and global issues and apply the Christian message to
different situations.

The parents of children and young people have the right to decide that their child does
not follow Catholic Religious Education. For young people opting out of Catholic Religious
Education, it is recommended that the Religious Education learning area will consist of an
Ethical Education programme, which is preferred over a Comparative Religious Education
programme. It is anticipated that following the endorsement of the NCF, this will be one of
the programmes to be developed following discussion with stakeholders. The development
of the Ethical Education programme will be the responsibility of the Education Directorates.

Learning in Religious Education challenges all children and young people to move beyond

knowledge. RE seeks to educate young people regarding the dignity of the human being
and the responsibility of each individual towards others for the building of a better society
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and a better world. It should be a process of self-discovery, developing the moral, spiritual,
and religious dimensions and contributing towards children’s capacity to value, appreciate,
perceive and interpret the world they live in. Learning in this area nurtures and enhances a
sense of spiritual self. Children and young people develop their own identity and understand
better their cultural identity. The spiritual dimension of the self should be supported by
promoting values that include justice, personal responsibility, respect, reflection and active
engagement in moral issues. It is important that every cycle of the RE programme is sensitive
to the diverse ways in which human beings throughout history have given expression to the
spiritual dimension of humanity.

The aim of CRE is to initiate children into a profound and life-long search for truth and the
value of life and existence through a Catholic perspective. It is about discovering their own
uniqueness, in the context of a community that is rich in experiences. Through CRE pupils
may explore and experience God's love, principally through the person of Jesus Christ but
also through creation and life in the community. Young people will learn to express and
better understand the fundamental questions which have always been asked by humanity
and begin to critically question society and find their place in it.

Citizenship Education

Civic competence is based on knowledge of the concepts of democracy, justice, equality, citizen-
ship and civil rights... It includes knowledge of contemporary events, as well as the main events
and trends in national, European and world history. An awareness of the aims, values and poli-
cies of social and political movements should also be developed as well as knowledge of EU struc-
tures, objectives and values, and the diversity and cultural identities in Europe (2006/962/EC).

Citizenship Educationincludes History, Geography, Social Studies, Environmental Studies and
aspects from Personal, Social and Health Education and Home Economics. This area allows
for the introduction of entrepreneurship and the development of citizenship. Through their
studies in this area learners acquire skills in enjoying rights and exercising responsibilities in
various communities; dealing with conflict and controversy; making informed choices and
decisions, and taking action, individually or collectively to promote a just and sustainable
society whose policies are based on justice, equity and a respect for the community of life.

Through their study of historical, geographical, environmental and social concepts, learners
will develop the basic concepts of chronology, empathy, cause and effect, change and
continuity. Through active learning and investigative and fact-finding experiences, they
gain an understanding of the interrelationships between people, their cultures, contexts
and land use. Through exploring and investigating their immediate past and present, they
develop observation and recording skills and gain understanding of the importance of
collecting evidence. They learn to collate, examine and test data in an attempt to draw
simple conclusions from it.

As they develop their learning in this area, young people will learn to employ citizenship
skills, showing responsibility towards their environment and their world and understanding
the impact of enterprise and industry on the local and global community. They will gradually
acquire positive attitudes and a respect for human rights; learn to adopt sustainable lifestyles;
and develop a sense of belonging within their locality, country, European and international
community and a willingness to participate in democratic decision-making at all levels to
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improve the quality of their lives.
Arts Education

Arts education includes Art, Music, Dance and Drama. This area provides opportunities for
learners to be creative and imaginative, to experience enjoyment and inspiration, and to
develop skills in the visual and performing arts. Participation enables learners to experience
and enjoy the energy and excitement of making images and forms, performing and
presenting for different audiences and of being part of an audience for others.

Learning in this area involves the development of artistic and creative skills, technical and
practical knowledge through the performing and the visual arts, and music. Through the
particular techniques of each art medium learners develop personal expression and ideas;
appreciation and evaluation of both local and foreign art and culture; and communication,
performance and interpretation skills. These skills are all transferable to other areas of
learning. Appreciating, responding to and actively engaging in creative and imaginative
expression supports the development of one’s personality. Children learn to explore and
appreciate feelings, communicate them through different media, and develop their personal
aesthetic dimension.

Arts Education allows children and young people to acquire a range of skills necessary for
creative expression. In drama and dance they learn communicative and theatrical skills;
in music they develop musical ability, appreciation and expression; and through art and
design activities they learn to appreciate and construct visual imagery, respond to the
feelings they evoke, and make artefacts. They also experience enjoyment and contribute to
other people’s enjoyment through creative and expressive performance and presentation.
Through this area they begin to develop an understanding of the creative process and
the development of aesthetic standards and values, appreciating the Arts within local and
international cultural settings.

Cross-curricular themes

The following cross-curricular themes have been identified as essential for the education
of all students and for achieving the aims of education: eLearning (MEYE & MIT&I
2008); Education for Sustainable Development (United Nations, 2004; UNESCO,
2006); Intercultural Education (2006/962/EC); Education for Entrepreneurship
(2006/962/EC) and Creativity & Innovation (2006/962/EC).

elearning

Waller and Wilson (2001) define eLearning as the effective learning process created by
combining digitally delivered content with (learning) support and services. This definition
is a practical one that highlights the interaction required for learning to occur. Through
technologies and digital content, eLearning in primary and secondary schools ought to
enhance the teaching and learning processes, the interaction among peers, and interactions
between students and teachers.

eLearning in the primary and secondary schools is driven by the need for increased access
to learning which can be facilitated through:
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* ashift to constructivist education philosophies;
* amove from teacher to student-centred learning activities;
e accessing both local and global resources;

e making full use of the potential of technologies to enable children to show and create
knowledge; and

* anincreased complexity of tasks and use of multi-modal information.

Education for Sustainable Development

Education for Sustainable Development (ESD) is a process enabling learners to develop the
knowledge, skills, attitudes and values required to become active participants, individually
and collectively, in decision-making processes, both at local and global levels that will
improve the quality of life of present and future generations. ESD promotes a system based
approach and an integrated knowledge base that invites learners to develop a holistic view
of their surroundings, i.e. an interaction of aesthetic, environmental, economic, political,
technological, cultural and societal perspectives. Through ESD, the learner’s environment
(within and outside the school) becomes a fundamental teaching resource that is locally
relevant and culturally sensitive. Learning experiences are structured around the identification
and resolution of environmental issues that equip and empower learners with problem
solving and decision making skills that are indispensible in the context of lifelong learning.
ESD is about learning that:

* re-orients education to address sustainable development;
* respects, values and preserves past achievements;
* values the Earth’s resources and its peoples;

e strives towards a world in which all humans have access to sufficient food and water, a
healthy and productive life, basic education, and a safer and just environment;

e assesses, cares for and restores the state of our planet; and

* develops citizens who exercise their rights and responsibilities locally, nationally and
globally. (United Nations, 2004; UNESCO, 2006)

Intercultural Education

Intercultural Education respects the cultural identity of the learner through the provision of
culturally appropriate and responsive quality education for all. It provides every learner with
the cultural knowledge, attitudes and skills necessary to achieve active and full participation
in society which enable them to respect, understand and show solidarity among individuals,
ethnic, social, cultural and religious groups and nations (UNESCO, 2006).

Intercultural Education promotes an inclusive educational culture and respect for diversity,
allowing individuals to function across cultural divides, and offering a platform for children

and communities to assert their culture and individuality with confidence.

Intercultural Education challenges various educational processes, such as decision-making
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within the school, languages of instruction, methodologies used, student interactions and
learning resources. Intercultural Education ensures the inclusion of multiple perspectives and
voices within the learning environment, provides spaces for learning about the languages,
histories, traditions and cultures of non-dominant groups in a society, encourages team
work and cooperative learning in multicultural contexts, combines traditional and local
knowledge and know-how with advanced science and technology, and values the practice
of multilingualism. In doing so it encourages an understanding of global issues and the
need for living together with different cultures and values.

Education for Entrepreneurship

“Sense of initiative and entrepreneurship refers to an individual’s ability to turn ideas into ac-
tion. It includes creativity, innovation and risk taking as well as the ability to plan and manage
projects in order to achieve objectives. This supports individuals, not only in their everyday lives
at home and society, but also in the work place in being aware of the context of their work and
being able to seize opportunities, and is a foundation for more specific skills and knowledge
needed by those establishing or contributing to social or commercial activity. This should include
awareness of ethical values and promote good governance.” (2006/962/EC, p. 11).

Entrepreneurship allows children to develop skills for life. It enables young people to handle
uncertainty, respond to change and be creative. A distinction can be made between soft
entrepreneurial skills which include social skills and entrepreneurial attitudes on the one
hand, and hard entrepreneurial skills which focus more on developing business skills such
as drafting a business plan.

The embedding of elements of entrepreneurial behaviour (curiosity, autonomy, creativity,
initiative and team spirit) can be strengthened through the integration of entrepreneurship
programmes, projects and activities in the established curriculum for schools both at primary
and secondary level.

Creativity and Innovation

Creativity and Innovation are two aspects which need to be fully explored as they impact
our personal lives, our workplaces and our communities. They are agents for change and
contribute to the economic prosperity of society in general and to the well-being of the
individual in particular.

Every learner has talents and our goal is to move away from the traditional meaning of
creativity as an expression of artistic genius and nurture the right environment to discover
such talents and to cultivate them. A whole-school approach can potentially promote a
climate conducive to creativity which constitutes a vital source of flexibility, adaptability and
the capacity to innovate. Creativity and Innovation is about developing:

e affectivecommunication e problem-solving e fostering entrepreneurial mindsets
* lateral thinking e leadership * openness to cultural diversity
e originality * questioning * self-expression

* emotional development ¢ intuition
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Curriculum planning should take into account cross-curricular themes thus providing
connecting strands interwoven with the learning areas (see Figure 2.5). This gives
learning areas coherence, relevance and stability providing a holistic learning experience
by highlighting common objectives, content and pedagogies. Integration is effectively
achieved through the specific planning choices once the individual curriculum documents
are planned for each learning area. Such cross-curricular themes should, where possible,
permeate every facet of the curriculum through a whole-school approach. Curriculum
developers and teachers also need to keep these cross-curricular themes in mind when they
prepare syllabi, schemes of work and lessons within each learning area.
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Figure 2.5: The integration of whole school cross-curricular themes

Conclusion

Section 2 highlighted three of the seven components which constitute the NCF. The
general principles and aims incorporate the theoretical foundation of the framework whilst
the learning areas and cross-curricular themes present a proposal of how the content can
be meaningfully organised and presented to learners in a manner which makes learning
relevant.

The successful realization of the theoretical foundation of the NCF can be achieved by
taking into consideration another four crucial components, namely: effective learning
and teaching; evaluation and assessment, parental and community involvement as well
as support structures. Section 3 of this document considers recommendations for each of
these components towards enabling colleges and schools to implement the curriculum
framework.

48 Consultation Document 2: Rationale and Components



Section 3

Pedagogy, Practice and Evaluation

Section 2 of this Document focused on the first three components of the NCF: the general
principles, the aims of education and the learning areas. This section focuses on the
remaining four components which are required for the successful implementation of the
framework, namely effective learning and teaching; assessment and evaluation, parental
and community involvement and support structures.

General
Principles

Support
Structures

Aims of
Education

National

Curriculum
Parental and = K o
Community ramewor g
Involvement Areas

Assessment Effective

Learning and
Teaching

Evaluation

Figure 2.1: Major interdependent components of the National Curriculum Framework

Effective Learning and Teaching

Learning processes and effective pedagogies

The success of the curriculum proposals set out in the previous section will be directly

dependent on the quality of learning and teaching in classrooms and other settings where
learning takes place.
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Current theories of learning are based on the constructivist perspective which combines
cognitive and social constructivist approaches for effective learning and teaching. One of the
main features of constructivist learning is that it is an active process during which individual
learners construct their own meaning. It is most effective when learners are actively engaged
in authentic, contextualised tasks. Social constructivism holds that learning is enhanced
through co-operative and collaborative learning which promote the development of critical
thinking and problem-solving skills.

The current understanding of learning ... is characterised as ... “constructive” as learners ac-
tively construct their knowledge and skills; “self-requlated” with people actively using strategies
to learn; “situated” as best understood in context rather than abstracted from environment; and
“collaborative”, not a solo activity. (de Corte, 2010).

Teaching is most effective when learners are provided with opportunities to make sense
of new knowledge in a context which allows them to interact with the teacher and other
learners to discuss and negotiate their understanding. In this view, a teacher-dominated
pedagogy, which relegates learners to a passive role, emphasizes memorization and limits
interactions between learners, is unlikely to promote effective learning.

The process of learning needs to be challenging and engaging for all learners, including the
lowest and highest achievers, and to help them develop their maximum potential as lifelong
learners. Learning programmes need to be competence-based rather than knowledge-
based, emphasising the process of learning over the mere acquisition of content, particularly
in the context of a society where knowledge is readily accessible. In terms of curriculum
design this could be achieved by considering three dimensions:

e content and mastery which involves having students explore and understand the
whole breadth of ideas in a particular content area;

* higher order thinking which involves analysis, synthesis and evaluation of content
and concepts in some depth, and applying them in different ways and in different
contexts; and

e use of overarching concepts and themes to examine curriculum content through
different lenses, for example change, systems, power, patterns and/or cause and effect.

Learning programmes that are not over-laden with inert knowledge can allow teachers to
experiment with various teaching/learning strategies. Effective learning takes place when

the teacher:

* elicits the learners’ prior knowledge, builds on it or modifies it, and guides learners to
an understanding of new knowledge;

» offers support to learners by scaffolding, that is, by using appropriate strategies to help
individual learners progress;

e promotes deep learning by emphasising understanding and application of knowledge
instead of surface learning with its emphasis on memory and recall of information;
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e supports learners to become independent problem-solvers;

* organizes group tasks which help learners exchange ideas, co-construct knowledge and
work collaboratively;

e uses a variety of learning experiences to provide learners with opportunities to practise
and apply their skills; and

* provides timely feedback to learners based on a range of relevant evidence, that learners
can then use themselves to improve their learning and increase their understanding.

Learning environments

Since children develop holistically and because learning and development do not occur in
a sequential, linear fashion, Early Years practitioners and Primary and Secondary teachers
are encouraged to set up learning environments which appeal to children’s interests, are
relevant to their day-to-day experiences and can be explored in innovative and challenging
ways. Direct, hands-on experiences encourage interaction, engagement and involvement
which in turn lead to improved understanding, recall and the development of mental
representations. This approach supports children and young people as they move from
concrete, tangible experiences to symbolic and abstract notions. As children develop
their learning, dynamic learning environments provide a context for dealing with issues
in depth and from multiple perspectives. Thorough and detailed observations, analysis,
investigations, exploration and experimentation through projects, topics and themes fit in
with children’s and young people’s curiosity and desire to discover the ‘what’, ‘why’ and
‘how’ of the world around them.

Setting up interactive learning environments which appeal to children and young people
requires careful planning on the part of practitioners in order to ensure the promotion of the
whole range of skills, attitudes, knowledge and values which children can acquire through
well-thought and presented activities. Also important is the recognition and promotion of
learner-initiated activity and enquiry. Such activity should be encouraged as it acknowledges
learning as an on-going process where all involved make valid contributions.

Progression and differentiation in learning

Principles of diversity and inclusion underpin the NCF, which emphasises student-centred
learning and focuses on teaching methods that show learners how to learn. This approach
implies that at all stages, learners of all aptitudes and competences should experience success
as well as a level of challenge, and obtain the necessary support to sustain their effort. They
need flexible learning programmes providing diverse learning experiences that cater for a
wide spectrum of learners and allow for different rates of progression as children and young
people work through their school years. Appropriate use of ICT-based technologies can
further support student-centred learning.

Different approaches are needed to address different learning needs. The professional
teacher’s role is to select suitable strategies that actively engage learners, motivating them
to own and internalise their learning experiences. With the focus increasingly on the learner,
and with more mixed-ability classes in schools, differentiated approaches are becoming
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more important and teachers need to adopt strategies that build on pupils’ previous learning
and help them progress.

The proposed secondary years curriculum has a number of characteristics intended to
facilitate the grouping of students in a way that promotes differentiated teaching. The
NCF recommends that initially setting may be organized for the core subjects: Maltese,
English and Mathematics. In the remaining subjects the grouping of students will need to
be organized taking different factors such as subject options into account. The NCF further
recommends that eventually the grouping of students will take on more differentiated
scenarios as is the case in primary schools and in a number of secondary schools.

Transitions

While in the first two years of the primary cycle, the curriculum builds upon the foundations
laid during the early years, in the later primary years it links closely with the secondary years
to ensure a smooth transition. With the termination of the Junior Lyceum and the Common
Entrance examinations from 2011, the NCF proposes a curriculum which facilitates the
transition from the Primary to the Secondary years, in the context of the growing partnership
between primary and secondary schools that is facilitated by the Colleges in the state
sector and non-state schools with primary and secondary education provision. This is done
through the reorganisation of subjects into learning areas and the progression of levels of
achievement expressed as learning outcomes.

The NCF is proposing that:

e the transition from primary to secondary school should be smooth and offer progression
in a way which supports learners as they learn to take more responsibility for their own
learning;

* learning in the secondary years should consolidate and build on the learning experiences
of primary education and prepare learners for the wider challenges they will have to
face beyond compulsory education;

* the present system of two years in the junior secondary cycle followed by three years in
the senior secondary cycle be retained for the State sector, although other schools are
free to consider other alternatives.

The secondary years are an important period for personal development and learners
should strive to have a strong platform for later learning and for successful transition to
qualifications at the right level for them. In the later years of secondary education the
relationship between the curriculum and certification becomes of key significance. By the
end of secondary education, learners are entitled to an end of cycle certification which could
include the Secondary School Certificate and Profile documenting their formal, informal
and non-formal learning, and the Secondary Education Certificate (SEC) examinations or
alternatives, all of which are recognised by the Malta Qualifications Council (MQC).

The NCF seeks to redress the absence of a vocational education component by incorporating
it within the secondary curriculum rather than as a separate route in the education system
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and providing recognized certification at the end of the process which facilitates the
transition to different options in post-secondary education.

Issues related to the language of instruction

The NCF recognises the need for clear direction on the language of instruction and
assessment® as part of a revamped National Language Policy. Such a policy is a complex
matter which needs to address:

* entitlement issues — all students need to become proficient in Maltese and English and
preferably in another language for their full social, cultural and economic integration;

* cultural issues — the rightful place of Maltese as an expression of our national identity; the
preference for English as the first language of a minority of our population; the diverse
nationalities of students in schools; overcoming prejudices or perceptions related to
other languages and cultures;

* implementation issues — the use of language/s in different learning areas; language of
assessment; the 1999 NMC recommendation that schools develop their own language
policy according to their own needs;

* professional issues — teachers who are proficient in both English and Maltese; the
development of resources in Maltese; the development of Maltese for specific purposes;
the need to heighten interest in and access resources for other languages; and

e economic issues — the need to have proficiency in English for competitiveness in a
globalised economic environment; the importance of foreign languages for the fostering
of international relations.

Diversity of students

While the NCF embraces diversity and requires that this can be promoted through an
inclusive environment, it acknowledges that these obligations present challenges for the
development of an appropriate curriculum and a classroom culture whereby all students are
accepted and supported in achieving their full potential.

The NCF acknowledges that every learner has diverse needs to be understood and addressed.
In this context, the curriculum should address the needs of:

* learners with special educational needs’ for whom the curriculum should be written in a way
that allows the teachers to appreciate how every student can access the same curriculum in
every learning area and allows for the assessment of a continuum of ability;

* learners with severe disabilities for whom the curriculum should offer an education
based on a continuum of abilities expressed in terms of developmental phases;

8  Refer to Appendix |

9  The reference to special educational needs here refers to the internationally recognised 18% of the school
population who at some time in their school career may have a temporary or permanent barrier to their
learning
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* learners from disadvantaged social backgrounds for whom the school, in collaboration
with key local and institutional stakeholders in the community, needs to up-skill and
support families and the local community to provide an environment that is educationally
rich and stable;

e learners from diverse social, cultural and linguistic backgrounds including children
of refugees and asylum seekers for whom the curriculum should include access to an
educational programme which is embedded within an emotionally and psychologically
supportive environment that respects their individual circumstances; and

e gifted and talented learners for whom the process of learning needs to be sufficiently
challenging to engage and motivate them to develop their talents.

The NCF recognises that a high quality education requires a supportive infrastructure that
provides the conditions and opportunities for all learners to achieve their full potential and
for teachers and administrators to implement the curriculum effectively. This infrastructure
requires on-going support for teachers, including professional development, student
services and human resources. In particular, the curriculum needs to be written in such a
way that it allows teachers to appreciate how every student can access the same curriculum
in every subject. Levels of achievement for each learning area need to be identified to
enable students to work at different paces according to their different needs and challenges.
‘Inclusive objectives’” will be needed to divide the main objectives into more manageable
steps of progression, since all students have the right to achieve all they are capable of and
teachers need support to understand how this can be done.

To deliver an appropriate curriculum of this kind, teachers will need resources that are
available and accessible for all schools, possibly through an intranet system. The work of
Learning Support Assistants (LSAs) will need to be reviewed especially at the secondary
education level, where the NCF recommends alternative models for the deployment of
LSAs (Appendix II). Finally, current student services, including the psycho-social services will
need to be maintained and strengthened centrally as well as at the college, school, class and
individual levels. The Directorate for Educational Services has a range of services intended to
maximise the potential of all students.

Assessment and Evaluation

Assessment and Learning

Assessment in pre-school and school settings makes an essential contribution to learning
and progress at all levels. It should be seen as an integral part of the learning and teaching
process, providing students and their parents with continuous, timely and qualitative
feedback about children’s progress, giving teachers information about their practice, and
providing schools and colleges with information about their curriculum planning, learning
and teaching. Assessment for learning (assessment for formative purposes) is a process
carried out as learning is taking place. Learners and their teachers use the outcomes to
find what learners know and are able to do in relation to planned learning. They use the
information and evidence gathered to make decisions about how to focus and improve
future learning. Assessment of learning (assessment for summative purposes) is usually
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carried out at the end of a unit or periodically at the end of a module, mid-year or at the end
of the year. Information and judgments about learning are pulled together in a summary
form for purposes of reporting to parents and sharing information with other teachers in
the next class or school. If learners are fully aware of what is expected of them (the learning
intentions) and the success criteria against which their learning will be evaluated, they will
then develop the self-evaluation skills which will help them become self-directed learners..

Well-designed and appropriately implemented, the classroom assessment process can:

* support learners to use self-assessment to gauge their learning, identify their strengths,
their learning needs and their next steps;

* encourage learners to support one another’s learning through peer assessment;

e help teachers to understand children’s learning better, use evidence to monitor learners’
progress, reflect on their practice and adapt or match their teaching to their learners’
needs;

* help teachers plan for the learning of individuals and groups and ensure that all children
receive appropriate attention;

e support parents to share their children’s learning experiences, interpret assessment
information and follow their children’s educational development.

Assessment in Early Years settings

Assessment in the Early Years is a means of finding out what children are interested in as
well as finding ways of recording and documenting their progress. For assessment to be
effective and meaningful for young children, documenting narrative, illustrated accounts of
their achievements can provide a more holistic reflection of what each child is truly capable
of doing. Assessment in early years is as important for the children as it is for the adults,
especially for practitioners. Assessment based on careful observation and a responsive and
reflective attitude informs practices. Observing and documenting children’s achievements
helps adults to capture the learning processes as well as the outcomes.

Assessment in the Primary years

Throughout the Primary years, formative approaches to assessment should continue to
support learning, helping both teachers and the learners themselves to reflect on each
child’s learning and plan for further learning. Formative approaches also help teachers to
evaluate practice, to reflect on the learning of individuals and groups of pupils, and to record
and report on each child’s overall performance in a consistent way. Everyday interactions
between teachers and pupils in oral and written work and other activities, and interactions
among the pupils themselves, provide valuable information about each child’s strengths
and needs. Assessment accumulated over the year takes into account the children’s overall
progress and development against a learning outcomes framework. This information helps
the teacher obtain a better understanding of the children’s needs and plan appropriately.
It can also be shared with parents and colleagues and provide information about how well
the school is helping pupils reach expected levels of achievement. For children experiencing
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learning difficulties in the core areas of literacy, numeracy and digital literacy, the NCF
considers the checklists developed for Years 1, 2 and 3 as part of the National Policy and
Strategy for the Attainment of Core Competences in Primary Education (2009) as useful
diagnostic tools for ensuring the necessary support throughout the primary years. Students
following individual learning programmes may be assessed using alternative forms of
assessment. Particular care should be taken to ensure that the approaches adopted pay
attention to building children’s confidence and self esteem and that individual learning
programmes do not become isolated learning programmes. These issues should be
considered in the assessment policy.

From Years 3 to 6 the NCF recommends school-based assessment, incorporating the
assessment of oral/aural skills in Maltese and English. The assessment process provides
parents, teachers and the school administration with an overview of each child’s development
in terms of levels of achievement. From Year 4 the process becomes more formalised with
the introduction of examinations in conjunction with other forms of assessment. The
combination of approaches should help parents, teachers and school management to
obtain a clearer picture of the development of knowledge, skills and attitudes of individual
pupils in the different learning areas.

The moderation of school-based assessment and marking of examinations will ensure
consistency in the application of assessment criteria across schools and colleges. Moderation
may consist of vetting of the school/college based examination papers, which will take
place prior to the administration of the examination, followed by moderation of marking at
school, college and central levels as is already the practice.

At the end of Year 6, a national end of primary benchmark in Mathematics, Maltese and
English will be set and marked centrally to provide national benchmarks. Whilst these
asessments are compulsory for children attending State schools, schools in the Church and
Independent sectors may also participate. These methods of assessment will be used to
record the achievement of pupils at the end of the primary education years and provide
important information to receiving secondary schools about the learning of individual

pupils.

Assessment in the Secondary years

The general principles of assessment also apply at the secondary level. Classroom and school
assessment for formative and summative purposes will inform all stakeholders about the
quality and effectiveness of their efforts to help learners acquire a quality education. At the
classroom level, assessment for learning provides information about progress and informs
learners and classroom teachers about progress and actions that may be needed to improve
learning, helping learners to acquire knowledge and develop skills, including skills in self-
evaluation. Teacher assessment is also useful in assessing skills and attitudes that cannot
readily be assessed through conventional tests and examinations. Evidence of learning may
come from written and practical work, project work, field work and other similar practical
learning activities.

Assessment as part of learning and teaching should remain central to the process. This is an
essential part of promoting students’ active participation and helping to identify students
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who need support and attention. Similarly, assessment of coursework done in school under
the teachers’ supervision can ensure that it is the students’ work and that students are given
support when necessary. Both class work and coursework carried out at school promote
collaborative learning and develop each student’s identity as a learner and as part of a
learning community. Assessment of the students’ achievement for summative purposes
should not be dependent on one-off performances in tests and examinations. There is much
to gain from considering information obtained through multiple approaches to assessment
carried out over a scholastic year. This leads to a more valid assessment of knowledge, skills
and attitudes within the different learning areas.

Coursework carried out outside the classroom allows students to devote more time to
research and creative work and engage with tasks in different ways. Care should be taken
not to overload students with work that may be so elaborate that it requires them to seek
help to complete the tasks. One way of avoiding overload is for teachers from different
subjects within a learning area to cooperate in setting projects through which students
demonstrate knowledge and skills.

Assessment of subjects offered in the vocational area is based exclusively on coursework.
The validity and reliability of this assessment will initially be ensured through the built-in
quality assurance mechanisms of the BTEC model.

Setting coursework across more than one subject or even across more than one learning
area also leads to less fragmentation in the curriculum. In addition, students are given the
opportunity to apply and transfer skills across contexts. This approach requires coordination
and monitoring managed at school level, so that different teachers’ judgments about the
quality of students’ work in relation to agreed criteria are consistent. This can be addressed
by local college moderation, agreeing success criteria and monitoring their consistent
application with all students. Communication and agreement about expectations among
the different teachers involved in assessing the students’ work increases the reliability of the
assessment. For State schools, it is recommended that a more flexible approach towards
annual examinations is adopted whereby in some year groups the examinations may
continue to be organized centrally, whereas in others they may be organized at a college
level. Students following individual learning programmes may be assessed using alternative
forms of assessment. This should also be considered in the assessment policy.

The NCF recommends the development of an assessment policy at the school and college
level to monitor progress during the year. The policy should seek to enhance the quality of
assessment and how it is reported to parents and other stakeholders such as examination
boards and employers. It should also take into consideration the frequency, duration and
timing of oral tasks and listening comprehension tasks in languages, and practical work and
other types of coursework in the different learning areas, including the vocational subjects.
For the State sector, the policy should also establish in which year groups the examinations
will continue to be centrally set. For those year groups where the examinations will be
college-based, the Educational Assessment Unit needs to monitor standards across the
different colleges.
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Evaluation: Quality Assurance Mechanisms

The NCF recommends that schools are encouraged and supported to constantly develop
their capacity to be communities of reflexive practice through:

* the process of school development planning, that has inbuilt mechanisms for self-
evaluation;

* mentoring;
* the Performance Management and Professional Development Plan (PMPDP); and

e external reviews carried out by the Quality Assurance Department within the Directorate
for Quality and Standards in Education.

Prior to the 2006 amendments of the Education Act, there were already important quality
assurance tools available to schools and the State to ensure that all learners got their
educational entitlement. These were:

e School Development Plans (SDPs), which were introduced in 1996 and which became
mandatory with the publication of the 1999 NMC;

e the Performance Management Profile (PMP) used by all teaching and administrative
staff in State schools which identifies the professional’s role in implementing the schools’
SDP. Several schools in the Church and Independent sectors also use performance
management structures; and

e regular classroom visits by the subject Education Officers, which had both a supportive
and a monitoring role.

Ensuring consistently high standards in learning and teaching begins within the schools
themselves. Schools need to be encouraged and supported to constantly develop their
capacity to be communities of reflexive practice, that is to:

e plan purposefully for learning and teaching according to shared beliefs, criteria and
targets;

e implement these plans critically and flexibly;

* set standards based on the assessment and review of practice and improvement;

e review their own planning and the school’s development planning according to this
feedback, keeping in mind the possibility of reviewing their shared beliefs, criteria and
targets.

In the evolving model of quality assurance, schools continue to be supported in their capacity

to develop and implement School Development Plans (SDP) that have inbuilt mechanisms

for self-evaluation. This self-evaluation component focuses on the extent to which projected
actions have been carried out and the extent to which planned improvements have been
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achieved. The SDP builds upon progress to date and incorporates other priorities and
realities that must be addressed.

Two important tools available to State schools in support of their efforts to be communities
of reflexive practice are mentoring and the Performance Management and Professional
Development Plan (PMPDP). The structures for mentoring were made possible through
the 2006 amendments to the Education Act, and mean that teachers can be professionally
supported at critical points in their career, starting from their induction into the profession,
at school or college level according to need. The PMPDP is a development of the PMP, and
is intended as a tool that documents teachers’ ongoing efforts at sustaining and improving
their professional practice in line with their lifelong learning needs and their contribution to
the School Development Plan.

The internal quality assurance measures that have been described are complemented
by external measures aimed at ensuring support and external validation as well as
accountability. These focus on the effectiveness of leadership, teaching and learning in
fulfilling the educational entitlement of learners, in terms of the school’s own Development
Plan. External reviews are not normative: they do not measure schools against some
ideal school. The evaluation assesses the school’s performance and efforts against its own
assessment of its needs. Recommendations for further improvement are meant to inform
the school’s self-evaluation process and affect its development planning.

National monitoring of achievement

It is the responsibility of the Directorate for Quality and Standards (DQSE) to evaluate
curriculum implementation, innovation and emerging trends, through external assessment
at national and international level, through end-of-year examinations, moderation of
school-based assessment, monitoring achievement in the different learning areas, national
benchmarks, surveys of literacy and numeracy; SEC examinations, PISA', PIRLS", TIMSS'?
and other surveys. Assessment at the national level using agreed standards is essential for
ensuring that the students’ entitlement for a quality education is being respected.

10 PISA: Programme for International Student Achievement. It is an internationally standardised assessment
that was jointly developed by participating economies and administered to 15-year-olds in schools. PISA
assesses how far students near the end of compulsory education have acquired some of the knowledge and
skills that are essential for full participation in society. In all cycles, the domains of reading, mathematical
and scientific literacy are covered not merely in terms of mastery of the school curriculum, but in terms
of important knowledge and skills needed in adult life. In the PISA 2003 cycle, an additional domain of
problem solving was introduced to continue the examination of cross-curriculum competencies.

11 PIRLS: Progress in International Reading Literacy Study is a five-year cycle of assessment that measures trends
in children’s reading literacy achievement and policy and practices related to literacy. The international
population for PIRLS includes students in the grade that represents four years of schooling, providing that
the mean age at the time of testing is at least 9.5 years.

12 TIMSS: Trends in International Mathematics and Science Study is a four year cycle of assessment. It
measures trends in student achievement in mathematics and science. It is administered to students at the
fourth and eighth grades.
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The success of assessment at the national level depends on a number of requirements that
should be in place including:

assessments that closely link to the Learning Outcomes Framework of each learning
area;

The Educational Assessment Unit (EAU) within the DQSE is responsible for assessment
for learning and assessment of learning. Among other tasks, the unit is entrusted
with the organization, implementation and monitoring of assessment in the different
learning areas during the scholastic year to ensure consistency in the application of
national levels of achievement, the moderation of set coursework, and the setting of the
national benchmark at the end of the primary years.

The introduction of external monitoring in all learning areas using samples of schools
and students over a cycle of five years.".

The relative weighting of the coursework and examination could be different for different
subjects but there should be agreed weightings. Assessment in languages should assess
speaking, listening, reading and writing while assessment in subjects which require
practical, creative and problem-solving skills should include the assessment of these
skills during authentic tasks set and monitored during the school year. The use of
papers which relate to the levels of achievement. Students’ achievement in the different
subjects will be interpreted in order to guide individuals towards further subject choices,
and subsequently, career choices.

At the end of the secondary years, besides the Secondary School Certificate and Profile',
all students should be able to qualify for certificates by an external agency, which show
their achievement in the learning areas. Currently, the Secondary Education Certificate
(SEC) examination of the MATSEC Board awards certificates that are accredited at Levels
2 and 3 of the Malta Quialifications Framework (MQF). The BTEC qualification in the
vocational subjects is comparable to the same MQF levels.

There is also the need to develop a complementary system of external certification
that encourages students, who currently end secondary education without external
certification, to obtain qualifications at Level 1 of the MQF alongside the Secondary
School Certificate and Profile as recommended in the MATSEC review (Grima et al.,
2005).

Parental* and community involvement

Learning should be contextualised within the surrounding community, the borders of which
extend beyond the immediate environs of the school. Formal educational structures should
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Details about this recommendation are available in the document, Transition from Primary to Secondary (2008).

The Secondary School Certificate and Profile includes assessment of the students’ formal education, non-
formal education, informal education, personal qualities and attendance (Grech, 2009a, 2009b).

Throughout this document any reference to parental involvement in education includes legal guardians
and significant adults recognised as having a parenting role in the life of the child. This definition is without
prejudice to the legal obligations of schools.

Consultation Document 2: Rationale and Components



be sensitive and responsive to the realities and opportunities of the learners’ environment.
Additionally the community (parents, businesses/industries, local councils) — within which
learners interact — should acknowledge its major role of investing in and promoting a high
quality education. This section discusses first the role of parenting and then the role of the
community in schooling.

Schools and Parents

Research shows that parental interaction with schooling is one of the most important factors
for learners’ successful educational development (Desmond & Elfert, 2008; UNESCO Institute
of Lifelong Learning, 2008; Bastiani, 2002; Williams, Williams & Ullman, 2002; Hornby, 2000).
Since the introduction of school councils in the 1988 Education Act, parental involvement has
grown in importance and in the variety of forms it takes. Currently, four types of parental
interaction exist locally:

*  Home-school links: These links include the parents’ attendance at school ceremonies
and functions. The links are mediated through notes, circulars and correspondence or
communication notebooks, as supported by digital technology. It also includes face-to-
face interaction during parents’ days and meetings to discuss, the selection of subject
options or SEC Paper A/B examinations. Coordination of home and school strategies to
improve behaviour, homework and scholastic performance are all examples of interactive
links.

* Parental participation: Participation includes assistance in events as requested by the
school. Services such as Library or Classroom Assistants, in Reading Groups or in the
organization of school events or outings are all examples of parental participation.

* Parental involvement: With involvement, parents take a lead in the decision-making
processes of the school because they can influence the agenda of what needs to be done.
Service in Parent Teacher Associations, School Councils, School Board of Governors,
and local, national or international parent associations are all examples of parental
involvement.

* Parental lifelong learning: In parental lifelong learning, parents recognize that the school
can be a site and/or an opportunity for their personal growth. Parental presence can be
either reactive, such as attending talks or educational activities organized by the school,
or it can be more proactive. Examples of the latter include the training of parents to
review their life goals through the Lifelong Learning Portfolio (Spiteri & Galea 2007),
and the training of Parent Leaders to empower other parents within the school and local
community (Mayo 2007) and IT courses for parents in schools.

Home-School Links, Parental Participation and Involvement as well as Parental Lifelong Learning
are different entry-points for parents who are encouraged to consider more and more diverse
forms of parental interaction with schools. The four categories are important for parents,
their children and schools to ensure the most holistic educational development of all the
stakeholders concerned.

The NCF recommends the development of a national policy to be developed by the Directorates
with other stakeholders to formalise the different forms of participation and strengthen
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parents’ active involvement in their own and their children’s educational development.
Schools and the Community
The relationship between the schools and the community has four dimensions:

a) The local community is a useful resource for the school to contextualise learning. This can
be done through, for example:

* visits to sites of national relevance;
* school hosting persons or organisations related to curricular learning;

e orienting the school curriculum to include site visits, participation in events and
contribution of personalities.

b) The school can be a locus for lifelong learning for the community. This is being achieved
through evening classes and through programmes of parental support to learning and
parental empowerment courses. As the resources available to schools are significantly
enhanced through the current extensive school building and upgrading programme in
schools, the potential for greater service to the community has significantly improved.

¢) The community can assist schools to prepare learners for the world of work. Work
orientation experiences have been introduced by many secondary schools, exposing
learners to the real work environment whilst also giving a taste of the work ethic and
entrepreneurship in context. Such programmes ought to be an intrinsic part of secondary
schooling in all schools.

d) Schools respond to societal demands through specific curricular foci and ad hoc
educational experiences. Debate within civil society suggests the need for education in
specific content areas to bring about a particular culture change in contexts that are in
urgent need of improvement. Typical examples include care for the environment, sexual
health awareness and the need for physical fitness.

In effect, the NCF recommends that:

e schools establish strong ties with the various members, groups and agencies within the
community as this will help extend learning within the community and bring learning
into the school(s); and

e colleges establish partnerships with the business sector and explore different forms of
engagement that can be of benefit to students and educators alike.

Support Structures

The NCF recognises that a high quality education requires a supportive infrastructure that
provides the conditions and opportunities for all learners to develop their full potential and
for teachers and administrators to implement the curriculum effectively. This infrastructure
requires on-going student services, human resources, professional development, mentoring
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and support for teachers and strong educational leadership.
Student services

Although teachers primarily rely on their own experience and expertise, the commitment
in favour of diversity and inclusion promoted by this NCF requires the availability and
accessibility of additional services in the students’ interests. These services range along
a continuum from the personal/pastoral to the curricular. For example, the support of a
school counsellor may be more of a personal nature, whilst the support of a specific learning
difficulties support teacher may be more of a curricular nature's. The following underlying
principles govern the delivery of the services:

all services start from the reality of the learner incorporating a personal/pastoral
component;

e all services need to address the implications of the particular service on the learner’s
educational entitlement and development;

* such services need to be given in the context of diversity, implying that they address
the learner’s current/actual level of competence with a view to subsequent progress
and achievement;

e the services facilitate teachers’ access to appropriate information, skills and
complementary provision enabling them to address a learner’s educational entitlement
effectively; and

e services that require temporary withdrawal from the classroom are effective to the
extent that they lead to the reintegration of the learner into the mainstream class, and
the up-skilling of classroom teachers to ensure the sustainability of such reintegration'”.

Human resources

Over the years a number of teachers have been enrolled to support the learners’ curricular
needs in particular areas in various schools. This provision came to be known as the
peripatetic service. The developments suggested by the NCF necessitate a review of this
service with the aim of supporting the curriculum at its various levels of implementation.

The NCF is setting a clear direction as to the responsibilities of staff for the teaching of
specific learning areas is to be carried out. The framework stipulates that Primary School
teachers will be responsible for the teaching of Maltese, English, Religion, Mathematics,
Science, Technology, Citizenship, and Health Education including Physical Education. Cross
curricular themes will be embedded in the different lessons rather than appearing as discrete
subjects on the timetable. Within this scenario, four levels of support are envisaged:

16 A detailed list of services provided is included in Appendix II

17 Behaviour management services which incorporate Nurture Groups and Learning Support Zones are
provisions which aim at reintegrating the learner and up-skilling the classroom teacher.
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Curricular Support teachers whose aim is to support classroom teachers in the teaching
of Science, Technology, Physical Education and I.T.. These teachers will ensure that
learning is effective by assisting the classroom teachers in the planning of, and where
necessary, delivery of lessons. They will also provide suggestions and educational
resources aimed at improving the quality of teaching in these subject areas. These
subject specialist teachers will work together with College Principals, Education Officers
and Heads of Department and will be assigned to specific primary schools.

The teaching of art, music, dance and drama, Personal Social & Health Education
(PSHE) and the awareness programmes in foreign languages, necessitates specific skills
that not all teachers may possess. Consequently the teaching of these areas will be
taken over by Subject Specialist teachers who have the necessary skills, attitudes and
knowledge to focus on these areas and who will replace the classroom teacher for these
specific lessons. These teachers will also be assigned to specific primary schools usually
by college.

Cross-curricular themes require planning sessions as well as regular monitoring and
evaluation of classroom practice. This type of support will be offered at a college and
national level, depending on the theme. Examples include Education for Sustainable
Development (including EkoSkola) and support teachers at the eLearning Centre.

Schools need to be supported in the implementation of specific policies through a whole
school approach. This can be achieved by a team of teachers, functioning at a national
and college level, who visit schools on a regular basis to support the school in its policy
development and implementation. Moreover, these teachers will help schools in the
development of educational material and in the running of professional development
programmes. Examples include literacy and numeracy support teachers.

In both the Primary and Secondary years, the support of the Heads of Department and the
Education Officers is to be maintained and strengthened.

On-going professional development

The ongoing professional development of teachers to update their knowledge and skills-
base should be viewed as indispensable for the continued effectiveness of the profession.
Teaching professionals ought to develop their professional and pedagogical work with
learners on the basis of contemporary perspectives on research, theory, content knowledge
and teaching practices and on their understanding of the learners. They should consider
themselves as critical and reflective professionals who engage with contemporary theory
and practice. Professional development occurs in a variety of ways including:
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induction courses;
mentoring and peer observation;
school professional development;

in-service training;
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e short term courses;

o certificate/diploma/degree/post graduate courses;

¢ formal and informal dialogue with colleagues and peers;

* professional learning networks including local and international professional associations; and

e personal initiatives where educators engage with professional material and relevant,
recent publications or even through attendance and presentations at workshops and
conferences.

Mentoring

Mentoring supports professionals at various stages of their career. Newly qualified teachers
and others facing new roles, challenges and responsibilities benefit greatly from structured
support by more experienced and specifically trained peers. Mentoring is also beneficial
when a practitioner is experiencing challenges that require professional support. The
mentor’s principal role is to help an individual to reflect purposefully on his/her professional
practice in order to improve it.

Over the past few years, various initiatives across sectors have been taken in order to support
teachers during their induction years. These will be further developed through the setting-
up of a mentoring structure to be provided at college and school levels. The necessary up-
skilling for national service provision and eventual quality assurance will be provided by the
Directorate of Quality and Standards in Education (DQSE).

Legal and psycho-social services for teachers

Since 2007 State school teachers have been able to avail themselves of psycho-social and
legal services provided free of charge by the Directorate of Educational Services (DES). These
services have proved popular, and especially in the psycho-social area the great demand has
led to moves to increase the service further. Some Independent schools have also developed
pastoral care teams that support teachers in the psycho-social sphere. The NCF reinforces
such structures of support.

Leadership of key practitioners

Everyone appreciates the value, necessity and importance of leadership. However, agreement
is more tenuous when people begin to discuss what it is. There are hundreds of definitions of
leadership each having a different theory about its source, process and outcome. Leadership
can be described as the influence, the process of persuasion or example by which individuals
or teams induce a group or the organisation to pursue identified objectives. Leadership
can therefore be summarised as the performance of actions that enable participants in a
community to release potential within a trusting environment, inquire into practice, create
stories, understand and evaluate them and create meaning.

Defining leadership incorporates ‘purpose’, ‘direction’, ‘individuals’, ‘groups’, ‘culture and
values’, ‘shared strategic vision’, ‘priorities’, and ‘planning change’. The emerging view of
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leadership is a constructivist one where leadership is recognised as a reciprocal process that
enables participants in an educational community to construct meanings, leading towards a
shared purpose of schooling. Learning and leading are intertwined because these concepts
arise from understandings of what it is to be human. To be human is to learn and to learn
is to construct meaning and knowledge.

In a context where change is a permanent process the best organisations are those that find
a way not only to cope with change but to use it as a driving force for excellence. Lashway
(2006) describes learning organisations as surfers: whilst they cannot control the wave they
are riding, they continually adapt to it, using its energies to get them where they want to
go. In this process, vision is crucial. Organisations may never arrive at where they think they
are heading but having a vision keeps them focused as the journey unfolds. In the local
context, organising State schools into college networks can develop into effective entities
which support innovation and development.

Networks promote the dissemination of good practices, enhance the professional de-
velopment of teachers, support capacity building in schools, mediate centralised and
decentralised structures, and assist in the process of re-structuring and re-culturing
educational organisations and systems (Hopkins, 2003, p.154)

The NCF encourages a leadership model that promotes distributed forms of leadership.
In such a context, whilst school leaders play both a visionary and strategic role, they also
need to focus on developing a collaborative culture which draws upon the full range of
professional skills and expertise to be found among the members of the organisation. Varied
opportunities can be created within the college network system and in other sectors to
allow educators to engage in critical discourse, to address curricular matters and improve
the quality of learning and teaching. This model of leadership is applicable in different ways
in the Early Years, Primary and Secondary years.

Support for Curriculum Development and Implementation

The DQSE, in liaison with colleges, schools and the Faculty of Education has a key role in the
further development and implementation of the NCF which includes the development of:

* learning areas;

* respective learning outcomes framework which involves the re-writing of the current
syllabi;

e corresponding level descriptors;
* learning strategies that embrace diversity;
e assessment procedures that ensure individual progression of learning; and

e summative assessment pegged to national levels of achievement.
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Decisions related to the curriculum, pedagogy, choice of learning and teaching materials,
equipment and resources should become more and more the outcomes of collaboration
between DQSE curriculum development staff, Senior Management Teams (SMTs) and
teachers within schools. The DQSE supports colleges and schools in the development of
both tailor-made and in-house courses which address specific needs, as well as training
that addresses national educational priorities. The DQSE is also responsible for moderation
and monitoring of school-based assessment and the development and/or monitoring of
summative assessment in colleges and schools.

Conclusion

This document presented the theoretical considerations together with the seven components
of the NCF to provide readers with detailed information about the conceptualisation and
implications for change envisaged as a result of the proposals and recommendations.

The seven components of the NCF cannot be considered in isolation but each component
has a distinct and unique contribution towards the development and implementation of a
seamless curriculum and a coherent framework which spans learners’ experiences from the
early years through to the end of secondary school.

The subsequent document presents a proposal for the interpretation of the framework at

each of the three education cycles experienced by children in Malta, namely the Early,
Primary and Secondary years.
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Appendix I:

Need for a National Language Policy

The Context

Maltese and English are both official languages enshrined in our Constitution while Maltese
is also the National Language. Both are taught throughout the whole course of compulsory
education. Nonetheless, at the end of secondary education a percentage of the student
cohort still does not manage to pass the SEC examinations in these languages or even
attempt sitting for them'®. There are also concerns over the proficiency of both Maltese and
English in further and higher education institutions, where the perception is that proficiency
in both languages has decreased over the years.

The “inferior’ status that Maltese had for hundreds of years until the 19" century had the
advantage of preserving and protecting the language from extinction. But the price for
this preservation was that the language developed in a restricted number of registers and
contexts. This legacy of positioning and limitation is still evident in the way Maltese is used in
our schools. There are, indeed, a variety of ways in which Maltese and English are employed.
In most schools Maltese is mainly used as the medium of instruction, communication and
social interaction, whilst in some schools the preferred medium is English. Textbooks,
continuous assessment and examinations in most of the subjects of the curriculum are in
English. Teachers tend to switch from Maltese to English in a complementary way during
explanations in class. This is leading to a situation where most technical terms are learnt
in English with the result that Maltese is neither being developed to a high degree nor is it
being used to develop new registers in the different subjects/learning areas.

Although over the years Maltese has expanded its usage to an increasing range of formal
and informal situations, English remains the dominant language of the economy and our
passport to communication with most of the world. However, the exposure to and use of
English has changed as well over the years. The variety of English used by most Maltese
adults has crystallized into a post-colonial, increasingly localised ‘Maltese-English’. Maltese-
English has distinct characteristics with respect to grammar, intonation and vocabulary, but
does not include code-switching or code-mixing.

At the same time, Malta is not immune to the linguistic implications of globalization.
Increasingly diverse forms of ‘English’ are significantly impacting the communication
expectations and behaviours of Maltese young people, mainly through both spectator
and interactive electronic media. Apart from the near-hegemony of American-English in
cinema, SMS and electronic social networking are redefining the distinction between formal
and informal code, between writing and speaking, and are challenging the very notion

18 Research shows that this is partly due to our schooling structures that prior to the recent transition
reforms from primary to secondary, differentiated our students too early and too often. This resulted in an
inequitable distribution of resources and impaired self-esteem that led to regressive cycles of self-fulfilling
prophesy (Grima & Farrugia, 2006). But it may also be partly due to a lack of a proper bilingual grounding
in the primary cycle of schooling.
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of ‘correctness’ in communication. Reading habits are changing significantly as more and
more reading in English is taking place in electronic contexts such as games, sites and blogs.
This democratization of authorship has opened up vast new communication possibilities,
but at the same time sharpens the issues of what it means to be ’literate’.

The issue of Maltese and English as media of instruction was addressed by the 1999 NMC.
It had divided the subjects in two sets and recommended that: (1) Maltese, Social Studies,
History, Religion and PSD be taught in Maltese, while (2) the rest be taught in English. /-
Kunsill Nazzjonali tal-llsien tal-Malti believes that this recommendation has unintentionally
reinforced the idea that the language of prestige is English (Dec 2009)'. Furthermore, the
1999 NMC allowed code switching for pedagogical purposes. The obligation laid down by
the NMC that all schools should formulate a language policy and that this should be an item
of the School Development Plan has not been followed consistently by all schools. Neither
have the consolidation programmes envisaged for students with difficulties in Maltese and
English by the NMC been implemented in all schools or with equal effectiveness.

19 Il-bilingwizmu fl-edukazzjoni ta’ pajjizna. X'inhu I-ahjar ghal uliedna. Seminar jointly organised by the Kunsill
Nazzjonali tal-llsien Malti & DQSE. 5™ December 2009.
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Appendix Il

Support Services and Inclusion

A. Support Services

The Student Services Department within the Directorate for Educational Services hosts and
co-ordinates the operation of a number of services which ensure that student needs are
being met as well as ensure access to the National Minimum Curriculum. The development
of psycho-social aspects of students throughout their formal education, fall within the
realm of the psycho- social services within this same department. Service provision can be
identified at various levels mainly:

At central level by services hosted within the Student Services Department

e Students have access to Communication and Technology Unit (ACTU) whereby
support is provided to various stakeholders including student, teachers, LSAs , parents,
health professionals, SMTs and others to find an augmentative or alternative mode of
communication for students with severe communication difficulties as well as access to
technology especially in relation to accessing the curriculum.

* The Autism Spectrum Support team supports students with autism spectrum disorders
as well as their parents/carers, class teachers, LSAs. The team provides support at home
and at school and advice on resources according to individual needs.

e The support peripatetic teachers in the early intervention service work specifically
with children from birth to five years of age who experience developmental, medical,
psychological, physical, learning and other difficulties. They support parents/carers
in the planning and implementation of an education programme that is structured
according to the child’s individual needs.

* The peripatetic teachers for visually impaired students offer services in mainstream
schools depending on the requirements of the specific case and other exigencies.
The particular abilities and needs of each student, his/her age, the opinions of other
professionals and the wishes and views of both parents and students are taken into
consideration.

e The peripatetic teachers for hearing impaired students offer services in mainstream
schools. To the extent possible, such services promote and advocate for full inclusion of

hearing impaired students with some adjustments as necessary.

¢ The home tuition teachers support students between the ages of 5 and 16 years who
due to long term illness or medical conditions cannot attend school.

¢ Child safety services provide intervention and prevention services to students, parents
and schools for children who experienced abuse.
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The anti-substance abuse service provides assistance to schools whenever cases of
alleged substance abuse occur. In addition staff provide information on the use of illegal
and inappropriate use of substances.

The good behaviour and anti bullying service provides assistance to schools whenever
cases of alleged bullying occur. In addition, staff works towards a whole-school approach
to address these issues, and also provide relevant information and training.

The School Psychological Services work for the provision of a healthy psychological
environment that facilitates the learning and development of children and the provision
of an effective therapeutic service as and when required.

The School Social Work section works for the provision of an effective social work service
to all students of compulsory school attendance age in support of their education
and personal growth, working within the students’ educational, family and social
environment.

The Unit GhoZza provides a support service and an educational programme to school-
aged pregnant students, leading them to adopt a positive attitude towards motherhood
while empowering them to pursue their career path.

The Education Medication services promote an efficient health-promoting lifestyle and
environment in the educational system and respond to student and staff medical needs
in educational institutions. Staff also facilitate primary and secondary prevention of
disease and disability.

At College level by services provided to the ten colleges on the Maltese
Islands.
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The career guidance service provides curricular guidance including subject options and
choice of courses and facilitates transition of students from primary to secondary, from
secondary to post-secondary, from post-secondary educational institutions to other
educational institutions and/or work.

The counselling service provides on-going service leading to the holistic development
of students.

The Inclusion Co-ordinators participate in the development of a college-wide Special
Educational Needs (SEN) policy and provision in collaboration with the SMT and College
Principal. They ensure the effective implementation and monitoring of this policy and
related action in order to ensure equitable access to a relevant curriculum for students
with Individual Educational Needs (IENs) as well as overseeing implementation and
review of IEPs amongst others.

Nurture groups, and learning support zones and centres have been set up to support

students with social and emotional difficulties, with a clear focus for the reintegration of
service users are quickly as possible.
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At classroom level

* Learning Support Assistants support and collaborate with the class teacher and other
colleagues and who under the teachers’ guidance assist in the education of all pupils
in class especially those with individual educational needs so that their individual
curricular entitlement is ensured and their learning needs are catered for. LSAs also
have an important role in participating fully in MAPs, IEPs and Individual Transition
plans amongst others.

At individual level

e Students who are identified as having a statement of needs from the Statementing
Moderating Panel are eligible for an IEP. This is developed for the student with a
disability and describes the modifications and adaptations for a student’s educational
programme and services necessary to ensure full access to the educational entitlement.
This is in accordance with the Inclusive Education Policy regarding students with a
disability (Ministry of Education, 2000).

e Special examination arrangements for students with learning difficulties. This is
supported by the School Psychological Services and the Specific Learning Difficulties
Service.

B. Inclusion and the NCF

Philosophy of Inclusion

The concepts of diversity and inclusion have evolved over the years. The National Minimum
Curriculum (1999) presented inclusion as one of the core characteristics of schooling in
Malta. In that document it was mainly understood as the mainstreaming, where possible,
of learners with special needs and disabilities, for the holistic educational benefit of all
the learners involved. On the other hand diversity was mainly understood in terms of the
richness and acceptance of different social and culture backgrounds.

The prevalent paradigm of inclusion led to an emphasis on the identification of needs by
the Statementing Moderating Panel and the provision of facilitators, now called Learning
Support Assistants (LSAs).

The Spiteri Report (2005) problematised this dramatic increase in the numbers of LSAs
that was not necessarily always resulting in better learning and teaching for the students
concerned. It explored a wider concept of inclusion and its implications for curriculum
development for all learners. With the proposed NCF, diversity is being understood as a core
characteristic of the curriculum because it is a core characteristic of the learners themselves.

Diversity of students

We currently have a two-track approach with regard to the policy of inclusion. Whilst most
of the learners are receiving their education in mainstream schools, a small number of
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learners attend Resource Centres?® where their individual educational needs are best met in
these purposely equipped sites.

Beyond this reality, today we are recognising that Malta’s student cohort is a truly diverse
one, and efforts are increasing to explore pedagogical approaches which are responsive to
differences including cultural, ability, religious, linguistic and socio-economic background. A
classroom culture needs to be created whereby students regardless of ability, class, cultural
or linguistic background belong and are supported to be given the best opportunities to
learn.

With regard to students from disadvantaged social backgrounds and in collaboration with
key local and institutional stakeholders in the community, the school should primarily seek
to up-skill and support families and the local community to provide an environment that
is as educationally rich and stable as possible. Concurrently, in the knowledge that such
efforts will be less than satisfactory for some of the children, it should seek to develop
compensatory structures and mechanisms that aim at filling, in the best way possible, the
critical lacunae which arise when the child does not have an educationally stimulating and
stable environment at home. This may imply addressing basic needs such as food and
rest, providing a nurturing environment to address behaviour management, and employing
alternative learning mechanisms from the traditional one that relies on homework.

Equal attention needs to be given to gifted and talented students. The process of learning
needs to be challenging enough to engage them and help them develop their maximum
potential. In terms of curriculum design this could be achieved by considering effective
practices in three dimensions:

* content and mastery which involves having students move as rapidly as they
effectively can through a particular content area;

* higher level processing which features in-depth examination of the content related
to the subject, and

e use of overarching concepts and themes whereby students examine the subject
content through the lenses of change, systems, power, patterns and/or cause and effect.

Another reality at a local level involves students who have diverse social and cultural
backgrounds including students of refugees and asylum seekers. Support to this group
of students includes access to education and transition for entry into mainstream schools,
planning the educational programme for students according to the individual needs and
year group, identifying strategies to overcome language barriers as well as emotional and
psychological support.

The Directorate for Educational Services has a range of services intended to maximise the potential
in all ability levels of the students. Detailed information is given in Section A of this Appendix.

20 Prior to the Special School Reform launched in 2010, learners with special educational needs (SEN) were
served by Special Schools, which were originally differentiated according to the degree and type of support
the learners required. The Reform transformed the Special Schools into Resource Centres, which will
provide support to mainstream schools and provide SEN learners with the experience of transitioning from
one school to another as they grow up, in a manner analogous to mainstream schooling.
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Collaboration between Teachers with Learning Support Assistants

The working relationship of LSAs with the class teacher involves collaborating with and
supporting the class teacher in:

e assisting in the education of all learners in class, in particular with learners with special
educational needs so that their individual curricular entitlement is ensured and their
learning needs are catered for;

¢ developing and implementing an Individual Educational Programme (IEP) by adapting
the mainstream schemes of work, lesson plans and resources;

* preparing and writing the IEP document of every student with a statement in class;

e assisting in the preparation of educational materials and playing an active part in all the
components of the instructional and educational process in class under the direction of
the class teacher; and

e participating in the observation, assessment and documentation process of the
performance and behaviour of included learners.

The level of collaboration between LSAs and the teacher also depends on the level of support
determined by the Statementing Moderating Panel for the individual learner. There are four
levels of support:

1. Full-Time Support on a one-to-one basis: The LSA should dedicate all her/his
time to support that particular learner.

2. Full-Time Support: The learner requires the full support of the LSA but not on a
one-to-one basis. The LSA is present in the classroom throughout the whole day
and can support more than one student in the same class provided that only one
of the students is in need of full time support.

3. Shared in the Same Class: The student requires the shared support of the
LSA who is in the classroom throughout the whole day. This type of support is
determined by the students’ statement. The Learning Support Assistant can support
a maximum of two students in the same class.

4. Shared Support: (half day support) The learner does not require support
throughout the whole day. This type of support is determined by the statement.
The LSA may either be assigned responsibility of up to three learners who are in the
same class and/or support up to two learners who require shared support but are
not in the same class. In the latter case equity is recommended.

At the end of the primary years, the relationship between the LSA, the teacher and the
learner necessarily undergoes a change. This is both because of the learner’s changing
developmental and socio-emotional needs, as well as because of the teaching reality in
secondary schooling which involves multiple teachers. Therefore, learners with a statement
of needs moving on to secondary undergo a transition programme and an IEP, describing
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in detail the abilities and needs of the learner. The secondary school is then responsible for
the implementation of the recommendations as stated in the ‘statement of needs’.

The present system of support in secondary schools has its advantages and disadvantages.
The advantages are that LSAs:

support the identified learners enabling them to give undivided attention to the
learner/s;

develop a good working relationship with their assigned learners and their family;

devote more time to prepare individualised programmes, monitored by the subject
teachers, for the learners who are not able to follow the class curriculum;

concentrate on the creation of resources needed by the learner/s under their care;

prepare daily schedules denoting the type of modifications needed during the various
lessons; and

regularly update students’ files.

The disadvantages are that:
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as learners develop into young adults, they feel uncomfortable being constantly
accompanied and assisted by their respective LSA;

learners often resent the labelling being given to them by peers;
independent skills needed may not be encouraged;

dependant skills develop, thus not preparing the learners to face the challenges life
brings after compulsory education;

learners find difficulty coping on their own when the LSA is not at school and
consequently they do not participate during lessons;

in certain classes, for example, Basic Skills classes, schools are ending up having three
or four adults in class with twelve learners. This is unacceptable since support is being
duplicated and LSAs are not utilised in the best possible manner;

learners are not being offered the opportunity to learn to work with different adults/
LSAs as they are always working with the same LSA (2 years, sometimes more) and then

find it hard to work with another adult/LSA;

LSAs never have time to specialise in one or more core subjects (Maltese, English and
Mathematics) as they have to support the learners in all subjects;

sometimes there are two or more LSAs in class (Options or Basic skills classes); and
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* peers are not being encouraged to support fellow learners.

In order to address the difficulties identified in the present situation, support in secondary
schools needs to be re-thought. It is proposed that LSAs be ‘attached’ to either subject
teachers or subjects or particular classes/settings. There is no prescribed model as each
secondary school has its own realities. Two models are being suggested below allowing
Heads of School the freedom to adopt the model best suited to their school.

Two models for the deployment of LSAs in secondary schools
Model 1
LSA attached to Sets

This model can be used in those secondary schools where there is core subject setting
across particular year groups. This means that all the sets in which there are learners with a
statement of needs, will have the identified subject at the same time. It is immaterial how
many sets there will be because the LSA can primarily be attached to the set where there
are learners with a statement of needs.

In sets where there will be learners with a statement of needs, the LSA responsible for
support within that set, will prepare the necessary resources needed for the learner/learners
and a common daily schedule for the learners. (This will later be given to the LSA responsible
for the learning needs of the learners in other subjects)

For the rest of the subjects, the LSAs will be attached to ‘identified’ learners as in the present
scenario, responsible for the IEPs and the updating of the student’s file. LSAs will offer
support in a maximum of 18 lessons as five lessons a week will be identified as preparation
periods for LSAs (preferably during subjects where learners do not need support).

Scenario

School Timetable | 37 (35 lessons + 2 Afternoon Activity

lessons)
Form | 1
Classes | 5

Students with a | 14 (2 of whom receiving 1-to-1
statement of needs | support)

Learning Support | 8
Assistants

Sets for Maltese, | 6 (all 6 sets for a particular subject
English, Maths | timetabled simultaneously)
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Classification as per present model:

LSA Student/s

Lessons

1 A+B+C(Class 1.1)

37

2 D (Class 1.2)

+ L (Class 1.5)

37

3 E* (Class 1.2)

37

4 F+ G (Class 1.3)

37

5 H (Class 1.3)

37

6 | +J (Class 1.4)

37

7 K* (Class 1.4)

37

8 M + N (Class 1.5)

37

* 1-to-1 support

Classification as per model 1:
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LSA Maltese, English, Maths Other Subjects | Time for Preparation
1 Set 1 x 14 lessons x18 lessons with X 5 lessons
students A, B, C
2 Set 2 x 14 lessons x18 lessons with X 5 lessons
students D, L
4 Set 3 x 14 lessons x18 lessons with X 5 lessons
students F, G
5 Set 4 x 14 lessons x18 lessons with X 5 lessons
student H
6 Set 5 x 14 lessons x18 lessons with X 5 lessons
students 1, J
8 Set 6 x 14 lessons x18 lessons with X 5 lessons
students M, N
3 Whole Day with student E
7 Whole Day with student K
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Advantages

e LSAs will be working with the same ability group in all three core subjects, making it
easier for him/her to prepare resources and daily schedules. When availability permits
that an LSA is attached to a set where there are no learners ‘with a statements of needs’
the LSA will not need to prepare daily schedules.

* LSAs are in class to support all learners as they will be attached to the set.

e Learners’ independent skills are encouraged through realisation that especially for the
core subjects the LSA is more attached to the set rather than a particular learner.

* Learners will get used to working with different adults. ‘Set” LSA will not be the same one
attached to the learner.

This model can be applied on a regular basis every year and with every year group in the
secondary schools implementing setting for different subjects across the forms. When the
number of LSAs is not enough to support the whole cohort, then Heads of School can
assign LSAs to the most vulnerable set/s or those sets attended by learners with a statement
of needs. It is a very flexible model enabling Heads of Schools to use it according to the
realities of the school.

Model 2

LSAs attached to teachers

In this model an LSA will be attached to a particular core subject teacher. This can be done
across the whole school or in particular year groups, depending on the number of LSAs

available (preferably English, Maths and Maltese plus one other subject/s).

The same LSAs will then become Key LSAs for learners with a statement of needs. Each LSA
will be responsible for two to three learners as at present.

In this scenario, each LSA will be attached to the subject teacher of the identified subjects.

The LSAs will also act as Key LSAs when not working with the subject teacher, supporting
two to three learners in other subjects when and if needed.

The subject teacher and LSA will work as a team, between them teaching and supporting
ALL the learners in class. The LSA will prepare resources and Daily schedules which will then

be entered in the Student’s File

Key LSAs will need to make sure that the Students’ Files are updated and that the IEP
recommendations are being implemented and adhered to.
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Scenario

School Timetable

37 (35 lessons + 2 Afternoon Activity lessons)

Teachers of English | 4

Teachers of Maltese | 4

Teachers of Maths | 4

Teachers of ICT (School’s choice) | 2
Teachers of D&T (School’s choice) | 4
Classes | 15

Students with a statement of needs

36 (1 on a 1-to-1 basis)

Learning Support Assistants | 18

Classification as per model 2:

LSA Teacher Students for subjects other Time for
than Maths, Maltese, English, Preparation
ICT and D&T
1 Teacher of Maths 1 x 20 lessons A+ B x 12 lessons 5 lessons
2 Teacher of Maths 2 x 20 lessons C+ Dx 12 lessons 5 lessons
3 Teacher of Maths 3 x 25 lessons E+Fx 7 lessons 5 lessons
4 Teacher of Maths 4 x 25 lessons G+ Hx 7 lessons 5 lessons
5 Teacher of Maltese 1 x 20 lessons I +1Jx 12 lessons 5 lessons
6 Teacher of Maltese 2 x 20 lessons K+ Lx 12 lessons 5 lessons
7 Teacher of Maltese 3 x 20 lessons M + N x 12 lessons 5 lessons
8 Teacher of Maltese 4 x 12 lessons O + P x 20 lessons 5 lessons
9 Teacher of English 1 x 25 lessons Q+ R x 7 lessons 5 lessons
10 Teacher of English 2 x 25 lessons S+ Tx7lessons 5 lessons
11 Teacher of English 3 x 20 lessons U+Vx12lessons 5 lessons
12 Teacher of English 4 x 20 lessons W + X x 12 lessons 5 lessons
13 Teacher of ICT 1 x 15 lessons Y +Zx 17 lessons 5 lessons
14 Teacher of D&T 1 x 16 lessons AA + BB x 16 lessons 5 lessons
15 Teacher of D&T 2 x 16 lessons CC + DD x 16 lessons 5 lessons
16 Teachers of D&T 3 x 14 lessons EE + FF x 18 lessons 5 lessons
17 Teachers of D&T 4 x 12 lessons GG + HH x 20 lessons 5 lessons
1821

84

21 LSA will be attached to the student requiring 1-to-1 support and will be engaged with him/her for 37

lessons a week.
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The number of subjects that each particular school chooses to support, besides Maltese,
English and Maths, depends on the number of LSAs available. The subjects chosen also
depend on the school keeping in mind the educational preferences of their learners.

In a scenario where there are ‘extra’ LSA/s, these can be deployed to Literacy and Numeracy
classes, so that they can support learners in need of intense numeracy and literacy support
under the guidance of class teachers. They can follow suggested reading and numeracy
programmes on individual/pair basis. These sessions will be identified during the IEP meeting
with full agreement with the parents as this will mean withdrawal from certain subject/s.

The ‘extra’ LSA/s can also be deployed to support classes where there are behavioural issues/
SEBD issues, under the guidance of Learning Support Zone staff (if LSZ is available) or SEBD

specialists supporting the school.

They can also be attached to teachers where classroom management can be difficult or with
teachers who teach other unsupported subjects in vulnerable classes.

Advantages

e Teacher and LSA work together as a team ensuring that all learners are getting their
educational entitlement;

e Teachers will only need to share their schemes of work, forecasts, lesson plans and
resources with one LSA;

e Teachers will have support when adopting strategies enhancing differentiated teaching;
¢ Teachers will have the support of the LSA when preparing resources;
e LSA will strengthen his/her knowledge of that particular subject at all levels;

e LSA will prepare one daily schedule per class when needed (in those classes where there
are learners with a ‘statement of needs’);

e LSA will prepare resources which will/can be used at different levels;

e LSA will be assisting in the education of all pupils in class, in particular pupils with
special educational needs so that their individual curricular entitlement is ensured and
their learning needs are catered for;

e Key LSA will support two to three identified learners, preferably in one class, keeping
their file updated and ensuring that if needed, support is given in other subjects not

being catered for by subject LSAs;

¢ Learners’ independent skills are developed;
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Learners will not have ‘their’ LSA all the time, but different ones will be supporting
them; and

Learners will learn to work with different adults.

For the rest of the lessons, the LSA will be attached to those classes where there are learners
with a statement of needs catering for all the learners IEP needs and keeping the Students’
file updated. The LSA will have learners to cater for as is stipulated according to circular
HRD/46/2009% or any other superseding that circular.

Advantages

The teachers will work with one LSA and not have to share schemes of work and
forecasts with a number of LSAs;

Teamwork is enhanced;
LSAs will become more proficient in the core subject they will be supporting;

LSAs will have more time to work on other subjects as they will only have one core
subject to cater for;

LSAs will act as Key LSAs during subsidiary subjects; and

Learners will adapt themselves to working with different adults, thus avoiding
dependency.

In both models it is of utmost importance that:

Staff discussions are held prior to implementation;

Parental meetings are held to advise the parents of learners with a statement about the
changes and reasons behind such a move;

IEPs must carefully reflect the learners’ needs;

Trainee INCO support is provided as they will in turn support all human resources
involved; and

SMTs can use any model/models according to the requirements of their school.

Heads of Schools can adopt either model, adopt both simultaneously, or retain the present
scenario for certain year groups and use one of the proposed models with the remaining
year groups. Alternatively, the Head may decide that neither of these models can work in
his/her school and opt to retain the current system.
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http://www.education.gov.mt/edu/letter_circulars/Ic_2009pdf/hrd/HRD46.pdf

Consultation Document 2: Rationale and Components
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