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FOREWORD

I have pleasure in presenting the Council’s suite of GCSE syllabuses for examination in
Summer 1998.

The Council (CCEA) has a statutory responsibility for the provision of examination
syllabuses and the conducting of examinations based on these syllabuses. CCEA provides a
comprehensive examination service to schools and colleges throughout Northern Ireland
and beyond and is committed to ensuring that this service is of the highest quality.

CCEA courses are designed to ensure equivalence of standards with those set by examining
boards in England and Wales. All CCEA syllabuses have been revised to satisfy the
Northern Ireland Regulations and Criteria and, in the relevant subjects, satisfy the revised
Programmes of Study for Key Stage 4.

CCEA will continue to consult fully with schools and colleges with the aim of producing
syllabuses that meet the needs of teachers and pupils in Northern Ireland. I would like to
express my appreciation of, and acknowledge the input made by, the teaching profession to
the development of our syllabuses and hope that this co-operation will continue in the
future.

i e el

Catherine Coxhead (Mrs)
Chief Executive
June 1996
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ACCOUNTING

Candidates in this examination will be assessed on the the accounting techniques and procedures appropriate

accurate use of spelling, punctuation and grammar. Details to them;

REGOM fimg the g zte.na,.and Geummonenis of t.he examinalion | 3 6 develop a knowledge and understanding of the

to which the criteria will be applied, will be issued annually. terminology, concepts, conventions and procedures in

accounting appropriate to the syllabus;

Lol s ook e 2.7 develop the skills of numeracy, literacy, research, and

1.1  This syllabus has been designed so that candidates may be presentation and interpretation of accounting
given opportunities to consider the context of accounting information.
activity. Through a study of the syllabus candidates should
develop an awareness of the purpose of Accounting for | 3 ASSESSMENT OBJECTIVES
:ﬁ;ﬁ;‘gmfngti;z% (l)llitrin%c?ir\l/(iiﬁiss 2 fp :ll;[uosfntgsz pcisign- The assessment objectives indicate the essential skills and

o & 2 : abilities which will be assessed through the examination.

1.2 This syllabus has been designed to meet the The inter-relationship between the assessment objectives
requirements of the Northern Ireland GCSE and the examination components is shown in Table 4.1
Regulations and subject criteria for Accounting. Feloro

1.3 A course based on this syllabus will help to facilitate | 31  The assessment objectives have been organised within
the further study of accounting at a more advanced the two categories listed below:
level, . [ s - Knowledge and understanding (assessment

1.4 Indeveloping schemes of work for, and in the delivery objectives 3.2, 3.3, 3.4);
olf & ctourse based 2 this syliabus, teacthertshmust}futllf]'l ! — Application of knowledge, interpretation, analysis,
e n, CLEC R S [P S el e evaluation and judgement (assessment objectives
teaching of contributory subjects, the objectives of the 3.5, 3.6 and 3.7) ? [
educational (cross-curricular) themes. e " .

s D e AR e AR o R bl In relation to knowledge and understanding,

Y e e Al MR e candidates will be assessed on their ability to:
from political, ethnic, gender, religious or other forms 121 e
. 3.2 demonstrate knowledge and critical understanding in
of bias. ! :
relation to the specified syllabus content;
2 AIMS 3.3 demonstrate the ability to explain the specified terms,
: ’ s concepts and conventions;
Tf}.“; ?;ms ey belovs{ descnbettihe ecsiucatloril:a;lhpurpqses 3.4 demonstrate a knowledge and critical understanding of
B - e the limitations of accounting information.
are reflected in the assessment objectives, whilst others In relati h licati pi2lonpl ) Ivsi
are not because they cannot be readily assessed. n relation fo the application of knowledge, analysis
i U and judgement candidates will be assessed on their
The aims of the syllabus are to enable candidates to: ability to:

2.1 develop a knowledge and understanding of the context, | 3.5 demonstrate the ability to apply the knowledge
purposes and limitations of both accounting data and (referred to in 3.2 above) in written, numerical,
accounting techniques; graphical and other conventionally accepted forms;

2.2 gain an awareness of the uses of accounting in | 3.6 organise, select, interpret and apply accounting data to
everyday life; the solution of business situations, using information

2.3 develop a knowledge and understanding of the technology (IT) resources where appropriate;
environment within which business activity takes place | 3.7 make reasoned judgements about accounting
and of the way in which changes in that environment information through interpretation, analysis and
influence accounting needs, techniques and practices; evaluation, and to communicate these judgements in an

2.4 gain an awareness of how the main types of businesses accurate and logical manner.
and non-trading organisations are assisted and
controlled through accounting procedures; 4 SCHEME OF ASSESSMENT

2.5 develop a knowledge and understanding of the aims | 4.1 The scheme of assessment consists of a terminal exam-
and activities of business organisations, together with ination (80%) and the asstssment coursework (20%).

Table 4.1  Relationship of the Assessment Objectives to the Examination Components

Component Knowledge and Understanding | Application, Analysis and Judgement Component Weighting
AOs 3.2,33and 34 AOs 3.5,3.6and 3.7 %
% %
Paper 1 10-12 28-32 40
Paper 2 10-12 28-32 40
Coursework S i5 20
Totals 25-29 71-79 100
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4.2

4.3

4.3.1

432

433

Differentiation
Terminal Examination

Differentiation will be provided for through the setting
of a terminal examination, at two Tiers of entry, in
order to cater for candidates of differing abilities.
Within the examination component, differentiation will
be achieved through a combination of structured
questions and by outcome.

Coursework

In the coursework component, candidates will
undertake tasks which will allow them to demonstrate
positive achievement in accordance with their levels of
attainment and abilities.

Entry

The two Tiers of entry for the examination are as
follows:

Foundation Tier: Grades C-G;
Higher Tier: Grades A*-D (E).

Grade E may be awarded exceptionally to candidates
entered for the Higher Tier who do not achieve
grade D but who demonstrate the qualities associated
with a grade E performance.

Candidates must be entered for one Tier only at the
appropriate time of entry. In judging what is the
more suitable Tier of entry for a candidate, teachers
should consider the candidate’s performance
throughout the course. Each Tier will consist of two
examination papers. These are described below.

Within each Tier, candidates are required to sit two
written papers which are assessed externally and to
submit coursework which is assessed internally by
the teacher and moderated externally by the
Council.

Foundation Tier
Paper 1 (40%): 1Y% hours

Paper 1 will consist of ten compulsory questions
which will examine content drawn from across the
syllabus and will examine both groups of
assessment objectives. Six of the questions will be
short structured questions designed to test a range of
aspects of the syllabus. The remaining four will be
longer structured questions requiring candidates to
demonstrate their ability to apply their accounting
knowledge in a variety of contexts.

Paper 2 (40%): 1% hours

Paper 2 will consist of five compulsory structured
questions which will be drawn from content across
the syllabus and will examine both groups of
assessment objectives.

434

4.3.5

Higher Tier
Paper 1 (40%): 1v hours

The Higher Tier paper will consist of five
compulsory structured questions which will
examine content drawn from across the syllabus and
will examine both groups of assessment objectives.

Paper 2 (40%): 1Y hours

The Higher Tier paper will consist of four
compulsory structured questions which will be
drawn from content across the syllabus and will
examine both groups of assessment objectives.

Coursework (20%)

The coursework component will take the form of an
assignment set and assessed by the teacher. Each
assignment will be moderated externally by the
Council.

Each assignment should involve the candidate in
research, investigation and the use of a spreadsheet
within the context of the topic. The candidate will
be expected to provide evidence that the assessment
criteria set out in the coursework memorandum have
been addressed.

It is essential that teachers study carefully the
coursework ' memorandum  before helping
candidates to commence and carry out their
coursework assignments. Teachers will need to
consult the coursework memorandum when
assessing candidates’ work.

5 SYLLABUS CONTENT

Introduction

S8l

52

33

Teachers are encouraged to ensure that candidates have
opportunities to witness, at first-hand, the role and
practice of accounting within local businesses and non-
trading organisations. Contacts with such businesses
and organisations should not only help to enrich the
candidates’ course of study but also to enhance their
understanding of the relevance of the syllabus to
real-life situations. These contacts might also help to
support candidates’ coursework assignments.

The order in which the syllabus content is presented
does not imply a proposed teaching sequence.

Presentation of the Syllabus Content

The content of the topic areas in the left hand column
below are further clarified in the right hand column in
the form of explanatory notes. The explanatory notes
are important since they help teachers to be fully aware
of the breadth and depth of coverage required for each
topic. It is stressed that the items listed under each
topic area include only those which will be assessed.
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5.5

TOPIC AREAS

The Business Context

(i) Aims of a business
Profit
Market-share
Corporate image
Environment

(ii) Types of businesses
Sole trader

Partnership (including the essential elements of the
Partnerships Act 1890)

Private Limited Company
Public Limited Company
Non-trading organisations
(iii) Finance
Internal and external sources of finance
Short and long-term capital

(iv) Impact of information technology within
business

Accounting Concepts and Conventions
Business entity and ownership
Assumed continuity

Consistency

Prudence

Accruals

Money measurement
Materiality

Objectivity

Duality

Capital and revenue expenditure

Cost and book value of assets

Stock

Valuation cost method
net realisable method
market value
LIFO

FIFO

GCSE ACCOUNTING SYLLABUS 1998

EXPLANATORY NOTES

General knowledge of the aims of a business.

Comparisons between the methods of control, risks and
responsibilities in relation to different types of businesses.

An elementary knowledge and understanding of finance and
capital.

An awareness of how information technology is impacting
on accounting procedures in business.

An elementary knowledge of the concepts and conventions
and the ability to apply them.
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TOPIC AREAS
5.6 Sources and Records of Accounting Data
(i) Source documents
Invoice
Petty cash voucher
Cheque and counterfoil
Credit note
Wages clock card
Wages slip
Stock record card

(i) Books of original entry, including cash and trade
discount, and VAT

Three column cash book

Petty cash book

Sales day book

Purchases day book

Returns inwards day book

Returns outwards day book
(iii) The ledger

Double Entry

Partnership

Depreciation

Bad debts
5.7 Verification of Accounting Records

(i) Trial balance
(ii) Bank reconciliation statement

(iii) Incomplete records

EXPLANATORY NOTES

A knowledge and understanding of the purposes and use of
the documents and the ability to complete them.

A knowledge and understanding of the purposes and use of
the books of original entry, and the ability to complete them.

For examination purposes VAT will be Jixed at 15%.

A knowledge and understanding of the purposes and use of
the ledger and the ability to complete ledger accounts.
Candidates will also be expected to be able to explain the
sub-divisions of the ledger — general, (including three column
cash book and petty cash), purchases and sales.

The ability to prepare and interpret partners’ capital and
current accounts.

The ability to calculate and understand the significance of
depreciation including the use of equal instalment and
diminishing balance methods. Candidates will be required to
be able to enter depreciation in the accounts, including the
provision for depreciation account,

Treatment of bad debts and provision for bad debts.

Preparation of a trial balance and an understandin gofitsuses
and limitations.

Updating of cash book and preparation of bank reconciliation
statements.

Calculation of purchases and sales. Preparation of trading
and profit and loss accounts. Preparation of statement of profit
and loss, including statement of affairs,



TOPIC AREAS
5.8 Final Accounts and Balance Sheet

(1) Manufacturing account

Trading account

Profit and loss account .

Profit and loss appropriation account
Balance sheet

Treatment of:

 prepayments and accruals;

« provision for depreciation;

» provision for bad debts;

+ disposal of fixed assets;

= apportionment of expenses;

» partners’ interest on capital, salary and share of
profits. :

(ii) Non-trading organisations

(iii) Calculations in, and interpretation of, final
accounts and balance sheet
Gross profit/loss
Net profit/loss
Working capital
Liquidity ratios
Fixed, current and intangible assets
Borrowings
Capital employed
Return on capital employed
Gross profit percentage (mark-up and margin)
Net profit percentage
Rate of turnover

(iv) Company balance sheet

GCSE ACCOUNTING SYLLABUS 1998

EXPLANATORY NOTES

Treatment of prime cost, total cost, direct and indirect
expenses, work-in-progress.

Preparation of final accounts and balance sheet, in vertical
form, for sole traders and partnerships.

Preparation of receipts and payments account, trading
account, income and expenditure account and balance sheet.
Treatment of prepayments, and accruals and depreciation.
Calculation of accumulated fund.

Interpretation of and comment on the significance and
implications of the ratios and percentages for the business
concerned.

Understanding of and the ability to comment on a company
balance sheet including the capital structure:

e authorised;
* jssued;
* capital and revenue reserves;

¢ loans and debentures.
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TOPIC AREAS

5.9 Forecasting

(i) Break-even charts

(ii) Cash budgets

(iii) Forecast final accounts and balance sheet

6 GRADE DESCRIPTIONS

6.1

Grade descriptions are provided to give a general
indication of the standards of achievement likely to
have been shown by candidates awarded particular
grades. The descriptions must be interpreted in relation
to the content specified by the syllabus; they are not
designed to define that content. The grade awarded
will depend in practice upon the extent to which the
candidate has met the assessment objectives overall.
Shortcomings in some aspects of the examination may
be balanced by better performances in others.

Grade F

Candidates will demonstrate knowledge and
understanding of some aspects of the syllabus content.
They will begin to apply this knowledge and
understanding, using some terms, concepts, theories,
techniques and methods to address accounting issues.
They will show some ability to select, organise and
interpret basic accounting information. They will also
make judgements and present simple conclusions
which are sometimes supported by evidence.

EXPLANATORY NOTES

Prepare, evaluate and understand the importance of break-
even charts. Calculation of break-even point using the
contribution method.

Reasons for cash budgets.
Prepare, evaluate and understand the reason for a cash budget.

The ability to revise existing final accounts and balance sheet
in the light of projected variations on current figures.

Grade C

Candidates will demonstrate knowledge and
understanding of most aspects of the syllabus content.
They will apply this knowledge and understanding
using terms, concepts, theories, techniques and
methods to address accounting issues. They will select,
organise and interpret accounting information. They
will also make reasoned judgements and present valid
conclusions which are supported by evidence.

Grade A

Candidates will demonstrate knowledge and critical
understanding of the full range of the syllabus content.
They will apply, with confidence, this knowledge and
critical understanding, using terms, concepts, theories,
techniques and methods effectively to address a range
of accounting issues. They will also evaluate
accounting information, making relevant judgements
and presenting valid, well thought out conclusions
accurately and appropriately.
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COURSEWORK MEMORANDUM

1 INTRODUCTION

1.1

1.2

The scheme of assessment in accounting provides for
a 20% weighting for Coursework and requires each
candidate to submit one assignment which will be
assessed internally by the teacher and moderated
externally by the Council.

The coursework is intended to give candidates the
opportunity to demonstrate what they know, understand
and can do outside the constraints imposed by formal
examinations.

2 AIMS

2.1

Coursework should provide candidates with
opportunities to:

» make and record accurate observations;

« organise the collection and ordering of relevant
information;

« develop and use research skills both within and
outside the classroom;

» identify, evaluate and use a wide range of sources of
information;

» co-operate with others in an activity;

» design, conduct and evaluate a simple survey, where
appropriate, to test some hypothesis or illuminate
some accounting issue;

« demonstrate the ability to sustain a chosen study
from conception to realisation;

« use information technology (IT);

o draw conclusions, make recommendations and
justify them.

3 NATURE OF ASSIGNMENTS

3.1

32

33

34

15

Coursework for each candidate will take the form of
one assignment. It should enable the candidate to
collect and use original data and/or data from simulated
business situations. While the assignment may focus
mainly on one area of the syllabus, it may, at the same
time, draw from content across the syllabus.

The assignment should be related to an accounting
issue set in a real business context.

The assignment should involve candidates in research,
and provide scope for originality.

The assignment requires candidates to use a
spreadsheet which should be incorporated and
highlighted within the assignment, in order to assist
with the decision-making process.

Each candidate’s assignment should adopt the format
set out below.

Title

Aim

Planning

Sources of Information

Presentation of data

Conclusions/evaluation

Appendices

3.6 The assignment may be presented in either written or
printed form. All sources of information used in the
assignment should be acknowledged.

4 ASSESSMENT CRITERIA

For the purpose of assessment, the assignment will be
marked in accordance with the criteria set out below.

The assessment criteria has been divided into three main

components:

e planning (22 marks);
 presentation of investigation (40 marks);
» conclusion (18 marks).

In order to assist teachers, guidance is given below in
terms of how they might allocate the marks.

PLANNING 22 marks

Preparation of a detailed plan of
action, listing the tasks to be
completed in order of working 8 marks

0-3 marks

The candidate’s plan is vague, ill
conceived and contains only a few
tasks related to the aim of the
assignment. The candidate has not
developed a clear strategy to meet the
demands and opportunities offered by
the aim within a stated timescale.

4-6 marks

The candidate’s plan shows evidence
of clearly identified targets to be met
within a particular timescale. The
order of working is not always clear
but there is considerable detail to
show that the candidate has
developed an approach which will
meet most of the demands and
opportunities offered by the aim.

7-8 marks

The candidate has presented a
coherent plan, with an identified
order of working which is
manageable within a stated timescale.
The tasks to be completed are clearly
identified and it is obvious that the
candidate is confident about the
targets to be met in order to address
the demands and opportunities
offered by the aim.

Identification of sources to be used 4 marks
0—2 marks

Inadequate range of sources
identified and these are not directly
related to the stated aim for the
assignment. The candidate, therefore,
has little or no opportunity to

exploit the scope and demands
offered by the stated aim of the
assignment.
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3-4 marks

Imaginative identification of an
appropriate range and variety of
sources carefully selected to relate to
the stated aim of the assignment. The
candidate, therefore, has created
opportunities to exploit, very
comprehensively, the scope and
demands of the stated aim of the
assignment.

Collection, analysis and
commentary on the relevant source
material

0-3 marks

The candidate only makes a passing
reference to the range of methods of
collection of the data. There is little
or no indication of what aspects of
the data are relevant to the stated aim.
The commentary is inadequate since
it does not reflect any valid analysis
of the information obtained and does
not provide evidence that the
candidate understands how to make
effective use of the source material.

4-7 marks

The candidate outlines briefly a
limited range of methods of
collecting information. There are
indications that the candidate has
attempted to sort the collected data in
order to identify those aspects which
relate to the aim of the assignment.
The commentary reflects some valid
analysis of the collected data and
there is evidence that the candidate
has some ideas about how to make
effective use of the source material.

8-10 marks

The candidate has described, in fine
detail, an appropriately varied range
of methods of collecting data. The
candidate has, with confidence,
rationalised why only certain aspects
of the data are relevant to the stated
aim of the assignment. The
commentary reflects a sound and
thorough analysis of the data
collected and the candidate is
showing confidence as to how to use
the source material.

PRESENTATION OF INVESTIGATION 40 marks
25 marks

10 marks

Report of Findings
0-8 marks

The candidate has presented a very
basic report which offers only a
superficial coverage of the
investigation. A limited attempt has
been made by the candidate to relate
the investigation to the stated aim.

9-17 marks

The candidate has presented a well
constructed report which offers a
fairly comprehensive coverage of the
investigation. The report is quite well
written and a good attempt has been
made to relate the investigation to the
stated aim.

18-25 marks

Highly commendable report which is
well constructed and offers an in-
depth coverage of the investigation.
The whole thrust of the report is
directed towards the achievement of
the stated aim of the assignment.

Spreadsheet 15 marks

The spreadsheet must be presented as
an integral part of the report.

0-5 marks

Use an existing spreadsheet to report
information.

6—10 marks

Design a spreadsheet to suit a
particular purpose.

11-15 marks

Amend data and use formulae to
ascertain totals.

CONCLUSIONS 18 marks

Statement of conclusions drawn
from the investigation

0-3 marks 9 marks

The candidate draws very superficial
conclusions which are only tenuously
linked to the investigation.

4—6 marks

The candidate draws some substantial
conclusions and these relate fairly
closely to the investigation, and to a
large extent, meet the aims of the
assignment.

7-9 marks

Very substantial and comprehensive
conclusions drawn. These rely
heavily on the investigation and
relate very directly to the aim of the
assignment.

Justification of the Conclusions

0-3 marks

9 marks

Very limited justification of
conclusions is given by the candidate.



4-6 marks

The justification of conclusions by
the candidate is fairly substantial and
reasonably valid.

7-9 marks

Strong, valid justification for the
conclusions drawn is given by the
candidate.

GUIDANCE FOR TEACHERS

When preparing candidates for the coursework
assignment, teachers are advised to offer advice and
support on a range of issues.

(a) Initial Support

()

©

Teachers should offer support and guidance at the
commencement of the task by ensuring that:

the candidates are familiar with the format of the
assignment, and the assessment criteria which will
be used in the marking of the work;

the assignment

— has an appropriate title and a clearly specified
aim which is negotiated with the candidates,

_ arises from an identifiable area or areas of the
syllabus,

— relates to an accounting issue in a realistic
business context,

— is an appropriately challenging task to be
undertaken within a realistic timescale;

advice and guidance are available to the
candidates in relation to sources of information
including, for example, business to visit, people
who might be interviewed or other suppliers of
appropriate accounting data and the range of
methods of collecting the data, for example, letter,
questionnaire or interview;

where candidates work in groups, each candidate
must present an individual piece of work,
incorporating his or her own interpretation of the
accounting data.

Ongoing Advice

Candidates may be given assistance with unforeseen
problems which may arise in order to ensure that the
assignment remains both relevant and feasible within
the timescale.

Should candidates decide to work in groups, the
teacher will need to pay careful attention to their
activities associated with the assignment in order to
determine the relative contributions being made by
individual candidates.

It should be stressed that the onus is on the candidate to
produce the appropriate assignment. Ongoing advice
should be kept to the minimum to ensure that candidates
are in a position to complete the task in accordance with
the requirements of the coursework memorandum and the
regulations of the overall assessment procedures required
by the Council.

6.1

7.1

7.2

7.3

8.1

8.2

8.3

8.4

GCSE ACCOUNTING SYLLABUS 1998

6 ANNOTATION OF COURSEWORK

Teachers should annotate thoroughly candidates’
coursework. This will not only help to ensure that
candidates gain marks where they are merited but will
also assist with the moderating process. Annotation
should take the form of:

« summative comments either on the work, usually at
the end, and on the Candidate Record Sheet;

and

+ key pieces of evidence identified throughout the
work by annotation in the margin or text.

7 RECORDING FORMAL ASSESSMENTS

Each assignment must be marked against the criteria
listed in paragraph 4 of this memorandum and the mark
awarded to each criterion recorded in the appropriate
box of the Candidate Record Sheet.

It is desirable that teachers should keep more detailed
records than the sheets to be submitted to the Council
and individual candidate record sheets would seem
appropriate.

Any scaling required to bring the raw marks into line
with the overall 20% weighting to coursework will be
undertaken by the Council.

8 MODERATION PROCEDURES

Agreement Trials

Agreement Trials will be conducted prior to the date of
the examination (usually in the Spring Term) where
teachers will be briefed on the application of the
assessment criteria and will engage in trial marking.
Support Service and Advice

At any stage during the course, teachers may contact
the Council if they require advice, assistance or support
regarding any aspect of coursework assessment. The
Council has made provision for an Assistant
Coursework Moderator to support groups of centres.
Arrangements can be made for a moderator to contact
individual centres to discuss issues arising from the
coursework with the teachers concerned by means of a
visit if necessary.

Internal Centre Standardisation

Where there is more than one teaching group in the
subject the centre must carry out internal
standardisation of assessments before submitting them
to the Council. The purpose of this exercise is to
ensure, as far as possible, that each of the teachers has
applied the assessment criteria consistently when
making assessments. As a result of this internal
standardisation it may be necessary to adjust the
marking of individual teachers to bring their
assessments into line with those of the other teachers in
the centre and to match the standards promulgated at
the Agreement Trial. Where such an adjustment is
necessary the total/final mark recorded on the
Candidates’ Record Sheets should be amended.

Full instructions about the details of the moderation

procedures and the nature of sampling will be issued by
the Council at the appropriate time.
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ADDITIONAL MATHEMATICS

A knowledge of the GCSE High Tier (Tier R) Mathematics
will be assumed.

1 INTRODUCTION

1.1

2

1.3

1.4

L3

1.6

2ol

27

22

24

e

The examination is intended to cater for those
candidates who require knowledge beyond that
provided by the GCSE High Tier (Tier R) Syllabus in
Mathematics and who are capable of working beyond
the limits of the existing GCSE Mathematics syllabus.
The syllabus is designed to broaden the mathematical
experience of high attaining candidates. These
candidates may or may not continue their study of
Mathematics to A or AS Level.

Since the examination is aimed at the more able
mathematics students, the grades awarded will be on
the limited GCSE grade scale A*-E inclusive.
Candidates who do not achieve the standard réequired
for the award of Grade E will be Ungraded.

The scheme of examination is a broad-based scheme
of assessment in which candidates are required to take
two written papers.

Questions of a more searching nature may be set

based on the content of any part of the GCSE
Mathematics syllabus.

Candidates will be required to use electronic
calculators. The calculators should have the functions:
+, —, %, +, \, single memory, sin x, cos x, tan
x and their inverses, +, y %, log x.

This list
required.

The tables for the Area under the Normal Distribution
Curve will be provided for Paper 2.

constitutes the minimum functions

In developing schemes of work for, and in the delivery
of a course based on this syllabus, teachers must fulfil
the statutory requirement to promote, throu gh the
teaching of contributory subjects, the objectives of the
educational (cross-curricular) themes.

AIMS

The aims of a course in Additional Mathematics leading
to the examination are as follows. The course should
enable pupils to:

add to their mathematical knowledge, oral and written
skills in a manner which encourages confidence;

enhance their ability to read mathematics, and
write and talk about the subject in a variety of
ways;

develop further their feel for number, carry out
additional types of calculations and understand the
significance of the results obtained;

apply a broader range of mathematics to a variety
of situations and develop an understanding of the part
which such mathematics plays in the world around them;

solve a wider selection of problems, present the
solutions clearly, check and interpret the results;

11

2.6

2.7

2.8

25)

2.10

2.11

212

2.13

2.14

develop an understanding of additional mathematical
principles;

recognise when and how a wider range of situations
may be represented mathematically; identify and
interpret relevant factors and, where necessary, select
an appropriate mathematical method to solve the
problems arising;

enhance their use of mathematics as a means of
communication, with emphasis on the use of clear
expression;
develop further their ability to apply mathematics in
other subject areas, particularly in science and
technology;

develop further their abilities to reason logically, to
classify, to generalise and to prove;

appreciate patterns and relationships in additional
areas of mathematics;

produce and appreciate imaginative and creative work
arising from additional mathematical ideas;

enhance their appreciation of the interdependence of
different branches of mathematics;

extend the foundation from which they may
embark on a further study of mathematics and of other
disciplines.

3 ASSESSMENT OBJECTIVES

The scheme of assessment will test the ability of all
candidates to:

3.1

8

3.3

34
S
3.6

BT

3.8

)

3.10

3.11

3.12

recall, apply and interpret mathematical knowledge in
a variety of contexts;

set out mathematical work, including the solution of
problems, in a logical and clear form using
appropriate symbols and terminology;

organise, interpret and present information accurately
in written, tabular, graphical and diagrammatic forms;
perform calculations by suitable methods;

use an electronic calculator;

understand systems of measurement in scientific use
and make use of them in the solution of problems:

estimate, approximate and work to degrees of
accuracy appropriate to the context;

recognise patterns and structures in a variety of
situations, and form generalisations;

interpret, transform and make appropriate use of
mathematical statements expressed in words or
symbols;

recognise and use spatial relationships in two and
three dimensions, particularly in solving problems;

analyse a problem, select a suitable strategy and
apply an appropriate technique to obtain its
solution;

apply combinations of mathematical skills and
techniques in problem solving;
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3.13 make logical deductions from given mathematical

data;

3.14 respond to a problem relating to a relatively

unstructured situation by translating it into an
appropriately structured form.

4 RELATIONSHIP BETWEEN ASSESSMENT

OBJECTIVES AND CONTENT

The assessment of particular objectives cannot be
prescriptively linked to particular items of content. The
relationship between assessment objectives and content
must be flexible in order that use can be made of various
appropriate linkages of objectives to content, to suit the
different abilities of candidates.

The weighting given to any particular objective may
vary from year to year but no one objective will be given
disproportionate emphasis.

5 SCHEME OF ASSESSMENT

5.1

The scheme of assessment will comprise two written
papers. The time allocation and the weighting for
each component of the examination are given
as follows:

52

{53

12

Paper 1 (2'2hours):  50%
Paper2 (2'2hours): 50%
Paper 1 will examine topics in Pure Mathematics.

Section A will contain eight compulsory questions
each worth 5% of the marks for this paper.

Section B will contain six longer questions from which
the candidate will select four, each worth 15% of the
marks for this paper.

Candidates will be advised to spend approximately
one hour on Section A and one and a half hours
on Section B.

Paper 2 will examine topics in Mechanics and
Statistics.

Section A will contain eight compulsory questions
each worth 5% of the marks for this paper. Four
questions will be set on Mechanics and four on
Statistics.

Section B will contain six longer questions: three
on Mechanics and three on Statistics. Candidates will
select two from the three Mechanics questions and
two from the three Statistics questions. Each question
will be worth 15% of the marks for this paper.

Candidates will be advised to spend approximately
one hour on Section A and one and a half hours
on Section B.



6 SYLLABUS CONTENT
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The syllabus content for each of the two papers is displayed below.

Paper 1 Pure Mathematics

Content

Addition, subtraction, multiplication and division of
rational algebraic expressions with linear denominators.

Formation and solution of equations in
(a) one variable
(b) two or three variables.

Matrices — addition, subtraction and
multiplication.

Simple matrix properties.

Association of 2 x 2 matrices with simple
transformations in a plane.

The determinant of a 2 x 2 matrix.

Inverse of non-singular 2 X 2 matrix.
Solution of simple matrix equations.

The function y = log,, x — its definition and graph.
The properties of logarithms (base 10 only).

Solution of equations of the form a*=b

(a, b constants).

Use of log graphs to evaluate constants a and n in
relations of the form y = ax" where a set of values
for x and y are given.

Radian measure.
Trigonometric ratios for angles of any magnitude.

The six trigonometric ratios and the relationships
between them.

Solution of simple
between —180° and +180°.

trigonometric  equations

Solution of triangles including their areas.

Application  of to

involving triangles.

trigonometry problems

Differentiation of
n=0,123
Differentiation of powers and sums of powers
of x.

Application of the derivative
tangents and maxima and minima.

ax" from first principles for

to gradients,

Elementary curve sketching.

10 Integration of powers and sums of powers of x.

Application of definite integration to find areas
under curves.

13

Comment

Simple and quadratic
Linear simultaneous

Matrix multiplication is non-commutative.
Enlargements, reflections and rotations.
Includes rotations through angles between + and ~360°.

Its use as an “area enlargement factor” in related
transformations.

log AB=log 4 +log B;
log A/B =log A —log B;
log A" =nlog 4.

Its use to find arc length and sector area of a circle.

Only the fundamental relations.

and sin? 8+ cos? 8= 1

tan 8 = g
4 cos 6

will be required in this context. Double and

compound angle formulae need NOT be known.

Cosine rule, sine rule (including the ambiguous case)
and use of Jab sin C.

Including 3-dimensional
right-angled triangles only.

problems which involve

Including a sum of two of these terms.
Including negative and fractional powers.

Including problems where a variable has to be
maximised or minimised.

Including fractional and indices but

excluding [ x' dx.

negative
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Paper 2 Mechanics and Statistics

Content

Concept of a vector and its representation by a
directed line segment.

Multiplication of a vector by a scalar.

Sum and difference of vectors.

Vectors in 2 dimensions, components, unit vectors.

Force as a vector and the units of force.
Resolution of forces into components.

Moments and the principle of moments.

Resultant of a set of forces acting at a point.
Resultant of parallel forces.

Equilibrium of a particle; triangle of forces.
Equilibrium of a rigid body.

Friction.

Displacement/time and velocity/time graphs and
their uses.

Constant acceleration formulae.

Application of differentiation and integration to
simple problems in kinematics.

10 Newton’s laws of motion.
Application of F = ma to problems including motion

of connected bodies.

11 The meaning of the following terms; Population,

Sample, Discrete variable and Continuous variable.

Class limits; Class boundaries; Class width;
mid-value of class; age distribution.
Lay-out of histograms; varying class width.

12

13 Averages and measures of dispersion: mean, median,
mode, range, interquartile range, standard deviation and
variance — calculation of these from data which may be

given in the form of a grouped frequency distribution.

14 Probability tree diagrams.

Conditional probability; use of the laws

p(A and B) = p(A) * p(B|A)

p(A or B or both) = p(A) + p(B) — p(A and B).
Independent events; mutually exclusive events.

15
16

Binomial distribution. Use of (g + p)™.

Use of Normal Distribution and Normal Areas from
tables.

17 Time series; seasonal variation, cyclic variation, random

variation, secular trend.

Use of moving average graphs; extrapolation.

14

Comment
Candidates should be familiar with the notation AB and aor
bold type.

a
The forms (b) and ai + bj are both required.

Using both analytical and graphical methods.

Candidates should appreciate concurrency property for three
non-parallel forces.

Problems involving more than four forces will not be set.
Limiting friction = uN;

tan 6 = u where 8is cntical angle at which sliding occurs on
an inclined plane — the “angle of friction” concept is beyond
the syllabus.

Displacement, velocity and acceleration as functions of time.

Straight line motion only.

Note the exceptional case of age groupings when age is
given in completed years, eg 5-9 years means 5 < age < 10
years.

Candidates
appropriate.

may use an assumed mean where

Restricted to cases where n < 8
Standardisation to N(0,1).



7 GRADE DESCRIPTIONS

Grade descriptions are provided to give a general
indication of the standards of achievement likely to have
been shown by candidates awarded particular grades.
The grade awarded will depend in practice upon the
extent to which the candidate has met the assessment
objectives overall and it might conceal weakness in one
aspect of the examination which is balanced by above
average performance in some other.

Grade C candidates are likely to have shown a fair
knowledge of the subject content. They are likely to be

15
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able to apply the knowledge, processes and skills to
structured situations and show an ability to select a
correct strategy to solve a multi-concept problem.

Grade A candidates are likely to have shown
a good knowledge of the subject content. They are likely
to be able to apply the knowledge, processes and skills
to both structured and unstructured situations and show
an ability to select a mathe-matical procedure to solve a
problem in a real life context.
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ART AND DESIGN

1 INTRODUCTION

Ll

[0

2]

1.4

This syllabus has been designed to meet the
requirements of the Northern Ireland GCSE
Regulations and subject criteria for Art and Design. It
also meets the requirements of the Northern Ireland
programme of study for Key Stage 4.

A course based on this syllabus will help to facilitate
the further study of Art and Design at a more
advanced level.

In developing schemes of work for, and in the
delivery of a course based on this syllabus, teachers
must fulfil the statutory requirement to promote,
through the teaching of contributory subjects, the
objectives of the educational (cross-curricular)
themes.

This syllabus has been designed to be as free as
possible from political, ethnic, gender, religious or
other forms of bias.

2 RATIONALE

2l

22

23

24

2.5

Art and Design seeks to promote a broad range of
interdependent and inter-related creative, expressive,
inventive, imaginative, practical activities and research
through which knowledge, skills and understanding
can develop. Art and Design combines the visual
elements within a framework in which personal enquiry
and expression, the development and communication
of ideas, intentions and feelings—using specialist
vocabulary, where appropriate—and the handling of
media, materials and processes can take place. It
provides opportunities for students to research,
appreciate and relate their own work to historical,
cultural and other contextual influences and to engage
in the ongoing process of evaluation.

The syllabus has been designed to support good practice
in teaching and learning through effective assessment
procedures which will allow students to demonstrate
their knowledge, skills and understanding.

The syllabus requires that a wide variety of creative
and expressive experiences and stimuli are provided to
enable students to demonstrate knowledge, skills and
understanding so that their individual potential in Art
and Design may be realised.

The course aims to give students opportunities to
experience Art and Design and develop visual literacy
through experimenting and exploring, observing,
recording, imagining, designing, creating,
communicating and appreciating. It aims to provide a
framework in which students’ intellectual, practical,
aesthetic, as well as physical, emotional, spiritual,
moral, cultural and social sensibilities can develop.

This syllabus includes reference to appropriate
objectives of the educational (cross-curricular) themes:
cultural heritage, education for mutual understanding,
health education, economic awareness, careers
education and information technology.

17

2.6

The educational themes will not be assessed separately
and therefore formal evidence of engagement will not
be required in the coursework or Externally Set
Assignment.

[t is important that opportunities are taken through the
teaching of the syllabus to help students develop
competencies which are valued by employers. This
syllabus will help develop the ability to:

— communicate visually and verbally;
~ work independently and as a member of a group;
— undertake problem-solving activities;

— plan and complete particular tasks within time
constraints;

~ review and identify the strengths and weaknesses in
their own work and suggest improvements:

— critically appraise the work of others;

— observe, assess and analyse a given situation;
— make informed aesthetic judgements;

— handle practical tasks successfully;

— engage in imaginative and creative activities:

~ be self-motivated when undertaking work tasks.

3 AIMS

ol

887

The Aims set out below describe the educational
purposes of following a course in Art and Design.
Some of these Aims are reflected in the assessment
objectives, whilst others are not because they cannot be
readily assessed.

The Aims  are to provide students with opportunities
to:
(1)  enrich their sensory experiences and develop
aesthetic sensitivity and awareness by making
personal, visual and tactile responses to feelings,
ideas and environments;

(i) develop intellectual and practical capabilities
through participating creatively in a range of art
activities and design activities;

(1) appreciate and understand the relationship
between their work and that of artists, designers
and craftworkers in their own and in other
cultures;

(iv) recognise the value and potential of their own
ideas in exploring and communicating a variety
of ways of seeing and responding both
independently and co-operatively;

(v) be selective, discriminating, economic and safe in
their use and exploration of materials, processes
and technology in both two- and three-dimensions;
(vi) experience a sense of enjoyment, achievement
and self-confidence by developing ideas through
to completion and evaluating the effectiveness

of their work;
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(vii) develop a clear understanding of links between
art and design qualifications at Key Stage 4 and
opportunities in post-16 education, training and
employment;

(viil) beaware of the history, culture and social aspects
of the European Community and the influences
and contributions of other communities to it

(ix) articulate their ideas, opinions and preferences

using a developed specialist vocabulary.

4 ASSESSMENT OBJECTIVES

4.1

4.2

43

4.4

4.5

The Assessment Objectives indicate the skills and
abilities which will be assessed.

The two Assessment Objectives listed below, are clearly
integrated and interdependent. While both must be

- assessed, eachobjective will notbe considered inisolation.

Assessment Objective 1: INVESTIGATING

Students should develop their ability to investigate the
real or “outer” world and the visualisation of the
imaginary or “inner” world. Students should assemble,
generate, develop and evaluate ideas, thoughts and
feelings by researching, recording, experimenting and
analysing a wide variety of references and resource
materials, sources and stimuli, including the work of
artists, designers and craftworkers. Students should
understand that personal or group investigations are
more effective when they are explored within a variety
of contexts and cultures, including their own.

In Assessment Objective 1, four strands for assessment
are identified. Students will be assessed on their ability to:
(i) use and experiment with a variety of media,
materials, processes and techniques to explore
and record ideas and observations from first-
hand experience, memory and imagination;

(1) evaluate and make decisions about their on-
going work;

(1ii) explorearange ofreference and resource material
to help establish and develop ideas for their
work; and

(iv) make reference to, and imaginative use of,

approaches adopted by artists/designers/
craftworkers from their own and/or others’
contexts and cultures.

Assessment Objective 2: REALISING

Students should develop their ability to express their
work in creative, imaginative and considered ways to
produce mainly visual and tactile outcomes in both two
and three dimensions. In realising their thoughts, ideas
and feelings, they should demonstrate an appropriate
and competent use of visual elements, media, materials,
tools, techniques, processes and technology. Students
should demonstrate that they can evaluate critically
their own work and that of artists, designers and
craftworkers, within a broad contextual and cultural
framework, and understand that this is an important
part of the creative process.

18

46 In Assessment Objective 2, four strands for

assessment are identified. Students will be assessed on
their ability to:

(i)  useand combine elements of visual language in
appropriate ways to realise their intentions;

(i) select and manipulate appropriate media,
materials, processes, tools and techniques to
realise their work in two and/or three
dimensions;

(iif) evaluate and describe their on-going work from
initial ideas through various developmental
stages, to completion; and

(iv) compare and contrast their finished work with
that of artists/designers/craftworkers in their own
and/or others’ contexts and cultures.

5 SYLLABUS CONTENT

5.1

52

The Syllabus Content is based on ideas and concepts
linked to detailed requirements which are delivered
through materials, media-and processes.

Detailed Requirements

The detailed requirements set out the focus and context
for learning experiences in Art and Design and are
presented below related to each of the two Assessment
Objectives.

() Detailed requirements Linked to Assessment
Objective 1: INVESTIGATING

Students should have opportunities to:

* experiment with various ways of using a wide
range of media and techniques with sensitivity
andaccuracy in theirwork, and develop specific
skills for recording from direct experience of
natural and made environments;

* experiment with and combine a wide range of
media and techniques in two and three
dimensions, to explore, express and
communicate ideas and feelings, and give
meaning to their work;

* Uuse memory and imagination in the initiation,
development and transformation of their ideas;

¢ exploreand experiment with the characteristics,
properties and applications of a wide range of
two and three-dimensional materials, tools and
processes;

* experiment with the properties and
characteristics of colour and use it expressively
and with meaning in their work;

* examine and analyse surfaces and experiment
with ways of using texture in effective and
imaginative ways;

* experiment with and use imaginatively and
effectively, qualities of line and form in their
images and objects;



(i)

explore, evaluate and develop possible solutions
for a given or self-generated brief, and
communicate ideas visually and verbally;

explore and investigate the use and impact of
images, signs, symbols and letter forms and use
their findings in the development of their work;

investigate ways in which systems and
technology, including computer-aided design
and computer-aided manufacture, can be used
to develop and communicate ideas and
information in their own work and that of
others;

collect and organise information, record
personal observations and investigations, and
develop ideas for their work;

collect, study and experiment with a range of
reference and resource materials to help
establish, inform and develop ideas for their
work;

use appropriate art and design vocabulary and
technical terms to describe the development of
ideas in their work, and make comparisons with
those produced by other students;

investigate, analyse, evaluate and appreciate
the ways in which artists, designers and
craftworkers work in different contexts and
cultures, and use the outcome of their
investigations to develop and refine their own
ideas.

Detailed requirements linked to Assessment
Objective 2: REALISING

Students should have opportunities to:

select, combine and use the formal elements of
the visual language including colour, texture,
form and line in their images and objects in
creative, imaginative and coherent ways;

use a wide range of media and techniques,
including, where appropriate, overlap, linear
and aerial perspective, for recording from direct
experience of the natural and made
environments;

use a wide range of media and techniques in
experimental, creative and imaginative ways to
realise theirideas and express their feelings and
intentions;

use and adapt a wide variety of different
materials, tools and processes to make images
and objects which realise effectively their
desired intentions;

respond intuitively to a stimulus and develop
visual interpretations which combine a variety
of media, materials and processes to realise
their images and objects;

use appropriate art and design vocabulary and
appropriate technical terms to evaluate,
appreciate, describe and draw conclusions about
their work and that of other students;

recognise the affinity between their own work
and that of artists/designers/craftworkers from
their own and/or others’ cultures and explain
their application and relevance.

19
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Materials, Media and Processes

This section forms the basis for work associated with
both Assessment Objectives.

Students should have opportunities to use:
(1) Drawing and Graphic Media
—including a range of brushes and grades of
drawing pencils, colouring pencils, charcoal,
poster paints, tempera/powder paints, acrylic
paints, sprayed paints, inks, oil pastels, chalk
pastels, pens and crayons;
(ii) Prntmaking Media
— including mono, relief and screen printing
methods, and
— a selection of inks and dyes;
(iii) Lens-based Media
— including a single-lens reflex camera with a
variety of lenses and filters,
— darkroom facilities to enable monochrome
film to be developed and printed, and
—a camcorder;
(iv) Information Technology
— including a computer with word processing,
graphic and computer-aided design (CAD)
software;
— computer hardware to enable imagery to be
scanned and digitised, and
— a printer;
(v) Textiles
—including a wide variety of processes, fabrics
and accessories, and
— hand, machine and computer facilities for form-
ing, joining, decorating and finishing fabrics;
(vi) Rigid Materials
— including wood, metal and plastics, which
could be shaped and joined using specialist
tools;

(vii) Semi-rigid Materials
— including wire, card and scrap materials;
(viii) Moulded Materials
—including plaster, and
— plastics, which could be moulded and joined
using hand or machine processes;
(ix) Soft Materials
— including those which can be shaped and
joined by hand and machine;
(x) Ceramic Materials
— including a clay body to which grog or other
ceramic materials can be added,
— a variety of glazes and oxides, and
— having access to a kiln suitable for stoneware
and earthenware firings.
Visits
Visits to museums, workshops, galleries and other
locations form an important part of the experience of
students in art and design.
Students should have opportunities:
— to visit museums, workshops, galleries, industrial/
commercial locations and the outdoor environment;
—to meet artists/designers/craftsworkers in the
classroom.
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SioS)

References

Access to a wide variety of reference material is an
essential resource for students following courses in art
and design.

Students should have opportunities:

—to access a wide variety of art, design and craft
artefacts/objects both original and in the form of
reproductions; and

— to view a wide variety of appropriate teaching and
learning audio-visual computer resources including
books, magazines and slides/films/video materials.

6 SCHEME OF ASSESSMENT

6.1

6.2

6.3

The Scheme of Assessment that follows describes each
component of the examination, its weighting and
details of the assessment methods to be used.

The Scheme of Assessment is designed to enable
students to demonstrate the levels of attainment they
have achieved in relation to both Assessment
Objectives, combining evidence from the coursework
component with that produced through the Externally
Set Assignment;

Students must show evidence of engagement in each
of the four strands of both Assessment Objectives. As
it is likely that the focus of each unit of coursework
will vary, it is envisaged that the emphasis placed on
each strand within the Assessment Objectives will also
vary. Overall the three units of coursework
presented for assessment should show evidence of
all strands having been addressed. It will be the
responsibility of the teacher to ensure that this
balance of coverage is clearly evident.

In the Externally Set Assignment students will be
required to show evidence of all four strands in both
Assessment Objectives.

Coursework and the Externally Set Assignment will be
marked by the student's teacher. This marking will be
subject to moderation by visiting moderators appointed
by the Council.

(1) The allocated weighting for each component is
as follows:
Coursework 60%
Externally Set Assignment 40%

(i) The allocated weighting for each unit in the
coursework is as follows:
Coursework Unit 1 20%
Coursework Unit 2 20%
Coursework Unit 3 20%

Coursework Component
(1) (a) one of the three coursework units must
demonstrate the student's ability to

create an art outcome;

(b) one of the three coursework units must
demonstrate the student’s ability to
create a design outcome.

Students will be required to submit 3 units of
coursework.

20

6.4

(i)

The requirements for each unit of coursework is
as follows:

Coursework Unit1 a  two-dimensional
activity

a three-dimensional
activity

Coursework Unit 2

Coursework Unit 3
EITHER

(a) an additional activity that is not in the same
area within the Materials, Media and
Processes section of syllabus content as
Coursework Unit 1 or Coursework Unit 2;

OR

(b) a visual workbook which should contain
predominantly visual work supported by
brief verbal comments and observations.
The visual workbook should be used in a
self-directed and personal way. It should
include:

— first-hand observed studies in a variety of
media;

— visual experiments using a variety of
media and techniques; and

—related contextual and historical
information;
OR

(¢) afocused study which should be in the form
of a verbal presentation supported by related
visual material. The focused study may take
the form of:

either
—a written study (hand written, typed or
word-processed) of about 1,000 words

withappropriate visual material; complete
with investigative material:

or

— an audio/visual presentation of a similar

size; complete with investigative material.

(i) It is expected that both Assessment Objectives
will be addressed by all three coursework units
takenas a whole and by the terminal examination.

(iv) The Memorandum on Internal Assessment and
External Moderation details the framework for
assessment.

(v)  Appendix 1: Notes for Guidance defines some of

the terms used above.
Externally Set Assignment
Students will be required to produce one unit of work:

(1)  TheExternally Set Assignment will be distributed
to students on, or near to, 1 March in the year of
assessment.

(ii)  Schools must provide a supervised period of

twelve hours, which will be detailed within a

specified week in the Council's examinations

timetable within which the final outcome should
be realised.

(iif) All work carried out in completing the final

outcome of the Externally Set Assignment must

be done within the centre and must be supervised
by the teacher.



(iv) Investigatory work associated with Assessment
Objective 1: Investigating may be undertaken as
and where appropriate and need not be personally
supervised by the teacher. However, the teacher
should be satisfied that, to the best of his/her
knowledge, all investigatory work presented for
assessment is the work of the student.

(v) All work for the final outcome for the
Externally Set Assignment must be kept within
the school under proper security arrangements
at all stages of its completion. It will be the
responsibility of the school to ensure that no
work is damaged, or in any way tampered with,

prior to the arrival of the visiting moderators.

7 DIFFERENTIATION
7.1 In their responses to the Externally Set Assignment
and in coursework completed for assessment, students
will have opportunities to demonstrate knowledge,
skills and understanding by undertaking prdctical
tasks. The students’ work will be assessed on the
basis of rewarding positive achievement throughout
the mark range.

Differentiation in Art and Design will be achieved by
outcome only in both the coursework and Externally
Set Assignment components.

V.2

8 MARKING

8.1 The mark scale

Each of the three Coursework Units and the Exter-
nally Set Assignment, is assessed on a fifteen point
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mark scale on which the best quality work will be
awarded a mark of fifteen.

Criteria for the award of marks

Given the great diversity in terms of types of work
undertaken by students in the coursework and
Externally Set Assignment it is not possible to specify
criteria for the award of marks in detail, relating to
specific qualities in the work. The syllabus contains
mark descriptions summarising the likely achievement
of students awarded each mark.

Mark criteria

Mark descriptions are provided to give a general
indication of the standards of achievement likely to
have been shown by students awarded a particular
mark. The mark awarded will depend in practice upon
the extent to which the student has met the
Assessment Objectives overall. Weakness in one
strand of one Assessment Objective may be offset by
higher achievement in a strand of the other. The mark
criteria formarks of 1, 3, 5,7, 9, 11, 13, 14 and 15 are
presented below.

Students may be awarded marks in the full mark
range 0-15. Work awarded 2, 4, 6, 8, 10 or 12 will
not quite satisfy the criteria for the next mark above
(for example 13) but may more than satisfy the cnteria
for the mark immediately below (for example 11). A
mark of 12 would, therefore, be awarded in this
example.

ASSESSMENT OBJECTIVE 1: INVESTIGATING

The work demonstrates that the student has been
able to:

ASSESSMENT OBJECTIVE 2: REALISING

The work demonstrates that the student has been
able to:

a experiment with a variety of media/materials to
record ideas and observations from first-hand

An inconsistent response showing limited handling of materials to produce a minimal performance.

a identify and combine elements of the visual L
language to realise their intentions;

i experience/memory/imagination; |
| b describe their ideas and intentions and suggest b use, with understanding, the properties and
. variations; characteristics of a range of two and/or three-
dimensional media, materials and tools to
make images and objects;
¢ collect reference and resource materials to ¢ describe their finished work and relate |
stimulate their ideas; outcome to intention;
d make use of the work of artists/designers/ d describe the work of artists/designers/
craftworkers in their work. craftworkers and make connections with
their finished work.
|
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I
ASSESSMENT OBJECTIVE 1: INVESTIGATING ,
l

The work demonstrates that the student has been
able to: ’

ASSESSMENT OBJECTIVE 2: REALISING

The work demonstrates that the student has been
able to:

1
l
I
|
( produce a basic performance.

a select and experiment with a variety of media/ l

f materials/methods to record ideas and

’ observations from first-hand experience/
memory/imagination;

describe their ideas and methods of
’ investigation;

collect and organise a range of reference and
resource materials to stimulate their ideas;

experiment with methods adopted by artists/
designers/craftworkers from theirown and other I

cultures. ’
=t v

A straightforward response with some competence shown in the organisation of the visual elements and use of processes to

combine and organise elements of the visual
language (including colour, texture, form and
line) to make images and objects;

produce finished work which demonstrates the
characteristics, properties and combination of
arange of media, materials, tools and techniques
in two and/or three dimensions;

evaluate their finished work using
appropriate criteria;

recognise how artists/designers/craftworkers
work in different contexts and cultures and
compare outcomes with their finished work.

a select and experiment with a variety of media/

materials/methods/processes to develop ideas

’ . and record observations from first-hand
experience/memory/imagination;

a

evaluate their ideas, investigations and b

i
’ experiments;

classify information from a range of reference
and resource materials to develop their ideas;

adapt methods used by artists/designers/
| craftworkers from their own and other cultures.

Show signs of response, understanding and competence in the basic handling of the visual elements,

materials and processes.

combine elements of the visual language in
imaginative ways to realise their intentions:

select and manipulate a range of media,
materials, tools, techniques and processes in
two and/or three dimensions to realise ideas;

make judgements about their finished work:

recognise links between their finished work
and that of artists/designers/craftworkers in
another context or culture.

Evidence of personal response with a growing understanding and competence

' visual elements, materials and processes.

a experiment with a variety of media/materials/
methods/processes to develop ideas/record
observations/explore personal perceptions from

first-hand experience/memory/imagination;

evaluate their ideas/observations/investi-
gations/experiments and modify some to
generate new ideas;

explore a limited range of reference and resource
material to help establish and develop ideas;

show some understanding of how similar ideas
or problems have been approached by at least
one otherartist/designer/craftworker from either
their own or another culture and use this
understanding to develop methods related to
their own ideas.

displayed in the control and manipulation of

combine elements of the visual langauge
imaginatively and with some discrimination to
realise their intentions;

select and manipulate media/materials/tools/
techniques/processes with some degree of
control to realise their ideas in two and/or three
dimensions;

make judgements and a straightforward
appraisal of their own work:

recognise the links between their finished work
and that of artists/designers/craftworkers in
various contexts or cultures,
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ASSESSMENT OBJECTIVE 1: INVESTIGATING

The work demonstrates that the student has been
able to:

ASSESSMENT OBJECTIVE 2: REALISING

The work demonstrates that the student has been
able to:

A personal, competent response resulting from investigation of resources, understanding of the visual elements and their
application to produce an average performance.

a
A
b
3
i
W
% )
H
£ ©
d

experiment with ideas in a personal way using
a range of media/materials/methods/processes
to develop ideas, observations and perceptions
from first-hand experience/memory/
imagination;

evaluate, modify and develop ideas,
investigations and experiments and show
evidence of having made decisions;

explore a fairly wide range of reference and
resource material to establish and develop an
idea or theme;

develop personal methods and make
imaginative use of methods and approaches of
artists/designers/craftworkers from other
contexts and cultures.

combine elements of the visual language in a
controlled and personal way to realise their
intentions;

show control and some understanding when
manipulating a range of media/materials/tools/
techniques/processes, in two and/or three
dimensions;

evaluate, appreciate and briefly communicate
the meaning of their finished work;

compare and evaluate their finished work to
that of artists/designers/craftworkers working
in different contexts and cultures and
recognise that there may be different
interpretations.

A significant, personal and informed response with competence and understanding shown in the appropriate use of the visual
elements, materials and resources to produce an above average performance.

a

'y
e

investigate ideas in a personal way, using a
range of media/materials/methods/processes,
recording observations and perceptions from
first-hand  experience, memory and
imagination;

evaluate ideas, analyse their investigations
and experiments, and make informed
decisions;

research a wide variety of reference and
resource materials and select information to
establish and develop an idea or theme;

experiment with, and make imaginative use of,
methods and approaches of artists/designers/
craftworkers from other contexts and cultures,
in exploring and developing their ideas.

a

combine elements of the visual language in
considered and personal ways to realise their
intentions;

show control and understanding when
manipulating a variety of media, materials,
tools, techniques and processes to realise their
chosen ideas, in two and/or three dimensions;
evaluate, appreciate and describe the
meaning of their finished work;

evaluate and compare their finished work to
that of artists, designers and craftworkers
working in different context and cultures, and
understand why there may be different
interpretations.
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I
| ASSESSMENT OBJECTIVE 1: INVESTIGATING

The work demonstrates that the student has been

ASSESSMENT OBJECTIVE 2: REALISING

The work demonstrates that the student has been

i able to: able to:
A sustained personal response displaying a sound understanding through a variety of approaches and independendent
Judgements in the imaginative use of materials and resources to produce a skilful and confident performance.

a investigate 1ideas in a personal and ' a combine elements of the visual language in
imaginative way, using a wide range of media/ confident, imaginative and fluent ways to
materials/methods/processes/approaches, express their intentions;
including recording observations and
perceptions from first-hand experience,
memory and imagination;

b evaluate ideas, analyse their investigations and select, manipulate and control two and/or
experiments and develop alternatives; three-dimensional media, materials, tools,

techniques and processes with competence and
confidence in realising their ideas;

¢ research independently, a wide variety of | evaluate, appreciate, make informed

; reference and resource materials to extend | judgements about and describe the meaning
their ideas, analyse findings and select and { of their finished work;
record relevant information; |
d show understanding of how similar topics or demonstrate understanding of the relationship

problems have been approached by artists/
designers/craftworkers from other contexts
and cultures, and make imaginative use of
approaches in exploring their ideas.

I

between their own finished work and that of
artists, designers and craftworkers working in
different contexts and cultures and recognise
that all work is subject to a variety of
interpretations.

RS

A clearly self-motivated response, sustaining and extending thinking by exploiting the visual elements, materials and resources
to produce a very skilful, personal interpretation of the world around them.

a experiment with ideas in a personal and combine elements of the visual language in
independent way, using a wide variety of personal, imaginative and fluent ways to express
recording methods and approaches including their intentions;
from first-hand experience, memory and
imagination;

b analyse their investigations, make informed select, manipulate and exploittwo and/or three-
| judgements about their explorations and | dimensional media, materials, tools, techniques
| experiments and develop alternatives; | and processes in a competent and confident

manner in the making of their images and
objects;

¢ research and analyse independently, an appreciate, evaluate, make informed
| extensive variety of reference and resource Jjudgements about and describe the meaning of

materials and stimuli to inform and extend their their work and its impact upon others in the
ideas and record relevant information; community;

d show, through research and development, an demonstrate an understanding of the
understanding of how similar topics or problems relationship between their own finished work
have been approached by artists, designers and and that of artists, designers and craftworkers
craftworkers from their own and other cultures, working in different contexts and cultures;
and develop approaches to extend their own show some understanding of the relationship
ideas. between art and design and society.
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ASSESSMENT OBJECTIVE 1: INVESTIGATING

The work demonstrates that the student has been
able to:

ASSESSMENT OBJECTIVE 2: REALISING

The work demonstrates that the student has been |
able to:

8.4

8.5

a experiment with and interpret ideas in a
personal, sustained and independent way,
using a wide variety of recording methods and
approaches, including from first-hand
experience, memory and imagination;

b analyse and develop their ideas, investigations
and experiments to extend thetr thinking and
perception;

¢ research independently, an extensive range of
reference and resource materials and different
types of stimuli, and understand the implications
of their research and record relevant
information; g

d show through independent research and
development, an understanding of how similar
topics and problems have been approached and
dealt with by artists, designers and craftworkers
from other contexts and cultures, and use
findings to inform and extend their ideas.

A highly creative, original, sensitive response, indicating a developing perception and critical awareness, all of which is
evidenced in an outstanding performance.

sensitive, personal, imaginative and fluent ways

a combine elements of the visual language in \
I
in their work; |

b select,manipulate and exploittwo and/or three- |
dimensional media, materials, tools, techniques
and processes in competentand confident ways, |
to realise quality outcomes in the making of
their images and objects;

¢ appreciate, evaluate and draw conclusions about
their work, and describe its meaning,
effectiveness and impact upon the wider
community;

d demonstrate an understanding of the
relationship between their finished work and |
that of artists, designers and craftworkers
working in different contexts and cultures;
show an understanding of the relationship
between art and design and society.

System of marking

The coursework and Externally Set Assignment
should be presented for assessment by the students’

teacher. Details on how teachers should complete the |

Candidate Record Sheet and mark the work can be
found in paragraph 5.3 of the  Assessment
Memorandum which accompanies this syllabus.

Grade Descriptions

Grade descriptions are provided to give a general
indication of the standards of achievement likely to be
shown by candidates awarded particular grades. The
grade awarded will depend in practice upon the extent
to which the candidate has met the two assessment
objectives. Shortcomings in some aspects of the
examination may be balanced by better performance
in others.

Grade F

Candidates select and record observations and present
ideas and feelings in visual form. They collect visual
evidence and information to support their work and
experiment with source material showing develop-
ment of ideas. They experiment with and use
materials, tools and techniques with some control and
expression. They select media and visual elements
appropriate to their intentions and show some ability
to modify and refine their work.

In the development of their practical work, they
identify methods and approaches used in a range of
images and artefacts and relate these to the time and
place in which they were created. Candidates describe
the characteristics of works of art, craft and design and
show some ability to support their opinions, using a
specialist vocabulary.

055

Grade C

Candidates record and analyse observations,
expressing ideas and feelings and communicating
meaning in visual form. They select and organise
information relevant to their work. They experiment
with materials, images and ideas and work
independently to develop and sustain a chosen 1dea.
They apply a broad understanding of the
characteristics of materials, tools and techniques. They
select from and interpret visual elements, modifying
and refining their work to realise their intentions.

In the development of their practical work, candidates
assess images and artefacts critically. They identify
the characteristics of works from a range of styles and
traditions and recognise features of continuity and
change across time and place. They distinguish
between methods and approaches used showing
knowledge of conventions used in different times and
places. They justify opinions and preferences using a
specialist vocabulary.

Grade A

Candidates explore and interpret observations
creatively. They express ideas and feelings skilfully,
fluently and imaginatively, in visual form. They make
effective and sustained use of a wide range of source
material and analyse methods and outcomes to
develop their own investigations. They make coherent
use of visual elements, planning and subsequently
developing their work in the light of their own
informed judgements as to its purpose and meaning.

In the development of their practical work, candidates
assess images and artefacts critically, recognising that
value and meaning is subject to different inter-
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8.6

pretations. They identify specific times and places
through a knowledge of conventions used in specific
works of art, craft and design. They show an
understanding of how and why styles and traditions
change or stay the same across time and place,
including the contribution of expert practitioners.
They articulate opinions and preferences using an
extensive and accurate specialist vocabulary.

Translation of Marks to Grades

I Translation of Marks to Grades —!

73-75 A* ]
61-72 A
51-60 B a
41-50 c
31-40 D
21-30 B |
11-20 F !
5-10 G ,'
04 U J

9 MODERATION

9.1

9.2

Standardisation in the assessment of students’ work
will be achieved by means of

—- Agreement Trials;

— internal standardisation carried out by the teachers
at each centre;

— moderation of samples of work by visiting
moderators appointed by the Council.

Agreement Trials

Agreement Trials will be conducted annually, usually
in the Spring Term, when teachers will be briefed on
the application of the assessment criteria, and engage
in trial marking.
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9.6

Internal Standardisation

Each teaching group will be moderated separately by
the Council based on a sample of the students’ work.
Centres should carry out internal standardisation of
teachers’ assessment before presenting work for
moderation. The purpose of this exercise is to ensure as
farasis possible, that each teacherin a department has
applied theassessment criteria consistently across both
Assessment Objectives. Asaresult of this, centres may
have to adjust the assessments of individual teachers,
before the moderation aligning them with those of
other teachers to match the standards set at the
Agreement Trial.

External Moderation

Visiting moderators appointed by the Council will visit
each centre and will apply the moderation procedures
set down by the Council. This will involve the scrutiny
of samples of students’ work in the centre.

The visiting moderators will seek to determine whether:
— internal standardisation has been achieved;

— the assessments are consistent across the rank order
of each teaching group;

— any adjustment is necessary to bring the assessments
into line with the standards set at Agreement Trials.

Further details can be found in the Assessment
Memorandum which accompanies this syllabus.

During the moderation visit the display areas used for
the presentation of work should be subject to the same
controls and regulations as apply to other areas used
for examination purposes.

Support Service and Advice

The Council will provide a support and advice service
to teachers. At any stage during the course teachers
may contact the Council if they require advice,
assistance or support from appointed moderators
regarding any aspect of assessment.
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MEMORANDUM ON INTERNAL ASSESSMENT AND
EXTERNAL MODERATION

1 INTRODUCTION

1.1

i)

13

This memorandum should be read in conjunction with
the GCSE Art and Design syllabus.

The Scheme of Assessment in Art and Design carries
weightings as follows:

Coursework 60%

Externally Set Assignment 40%

All components will be marked by the student’s
teacher. This marking will be subject to moderation by
the Council.

2 THE NATURE OF THE COURSEWORK

23]
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The coursework units can be undertaken in any order
and at any time throughout the course.

Students will be required to present the outcomes of
both the coursework and the Externally Set Assignment
in their centre for the purposes of assessment and
moderation.

Students should be informed that emphasis in both
coursework and the Externally Set Assignment will be
on the quality of the engagement with and the level of
understanding achieved in the chosen activity.

3 ASSESSMENT

The scheme of assessment (syllabus paragraph 6) describes
each component of the examination, the weighting for
each component and the details of the assessment methods.

Sl

3.2

Assessment Procedures

The assessment procedures place emphasis on:
(i) the assessment of each individual unit of
coursework and the Externally Set Assignment as
separate units. Each unit will be marked on the
15-point mark scale.

(i1) theadoption of an holistic approach to the viewing
of all the work of the student—that is the three
units of coursework and the Externally Set
Assignment. This will demonstrate the extent to
which the student has developed in relation to all
strands within each Assessment Objective to ensure
that all eight strands have been addressed and that
there is a balance of coverage in the coursework.

Assessment of Group Work

When a student produces a unit of coursework which
forms part of a group project it is essential that the
individual contributions are identified for assessment.
This will be the responsibility of the course teacher and
will require careful monitoring showing documented
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evidence of the student’s involvement at each stage of
the development of the project. This evidence should
be presented by the student in written and visual form.
It should clearly identify the outcomes of group debate
or discussion and focus on the student’s personal
response to the agreed solution. In order that such
group work can subsequently be moderated within the
terms of the assessment objectives, the investigatory
work and documented contributions of the group must
be available, together with the final outcome of their
combined production.

Secondary Source Material

(i) The use of secondary source material can be one
means of providing access to visual information
for Assessment Objective 1: Investigating for both
coursework and the Externally Set Assignment,
butitshould not be used as a substitute for working
directly from observation. If it is not possible to
work from direct sources then secondary source
material may be used, eg photographic material in
commercial publications, slides, films, television,
video or computer images may be acceptable
providing that it challenges and extends the
student’s own image making creatively. Students
should be advised that where possible direct
experience is desirable. Teachers should always
ensure that due acknowledgement of sources is
given.

(i) Photographicimages are a valid means of recording

visual data as part of Assessment Objective 1:

Investigating, but can also enlarge a student’s

perception of the images or objects they may wish

tomake subsequently for Assessment Objective 2:

Realising. Photographic images may also be the

legitimate equivalent of drawings, prints or

paintings when produced by the student.

(iii) A distinction must be drawn between the creative
adaptation and development or combination of
secondary images and their mere copying. While
the former canresult in work of high quality which
can be suitably rewarded, it should be noted that
straightforward copying of such material, whichis
identified as plagiarism, will gain little orrno
reward.

(iv) The Detailed Requirements of the content of the
syllabus state that students should gain an
understanding of their own work by viewing and
evaluating the approaches adopted by artists/
designers/craftworkers from their own and/or
others’ contexts and cultures. Care must be taken,
however, to avoid the production of work that
either duplicates or demonstrates superficialunder-
standing and use of these approaches. Instead
students should be encouraged to become involved
in critical research which will enlarge their own
understanding and creativity onrelated, or similar,
topics and also develop their experience in the
handling of similar materials and/or media.



GCSE SYLLABUSES 1998

4 TEACHER RESPONSIBILITY

4.1

4.2

4.3

4.4

The teacher should act as a facilitator to the student
undertaking this course. The teacher should ensure that
the tasks undertaken by the student as coursework are
appropriate and in accordance with the syllabus
requirements and can be assessed according to the
assessment objectives set out in paragraphs 4.3-4.6 of
the syllabus. The teacher must ensure that at least one
coursework unit is realised in two-dimensions and one
is realised in three-dimensions. The teacher should
also ensure that the student produces these activities
with at least one Art outcome and one Design outcome
in keeping with the requirements of the syllabus.

In respect of the Externally Set Assignment teachers
should ensure that suitable conditions and a period of
twelve hours are provided for the completion of the
realised piece(s). Teachers are responsible for ensuring

that this work is kept within the centre under proper |

security conditions at all stages of its completion.

Itisrecommended that centres should provide adequate
time for teachers to undertake assessment and internal
standardisation of coursework prior to the arrival of the
visiting moderators.

Formal assessment must be recorded in the appropriate

place on the Candidate Record Sheet supplied by the
Council. Teachers should keep more detailed records
than the sheets to be completed for the Council, making
reference to the appropriate strands of the assessment
objectives, so that the visiting moderators can be
informed of the rationale underpinning the mark
awarded by the teacher.

5 TEACHER ASSESSMENT

(i)

OF THE COURSEWORK UNITS

It is expected that over the duration of the course the
student will demonstrate:

(i) a greater understanding of visual language and an

increased competence in the use of materials, media
and processes to investigate and realise their ideas
and intentions;

an increased confidence concerning the evaluation
and direction of their work and in the selection and
manipulation of appropriate media materials and
processes, and tools and techniques to realise their
work in two-dimensions and three-dimensions;

(1i1) an increased ability to explore, research and employ

information and to evaluate and describe their work
from initiation through development to completion;

(iv) an increased understanding and appreciation of the

approachesadopted by artists/designers/craftworkers
from their own and/or others’ contexts and cultures
by engagement in investigative activities related to
such approaches.

The above points incorporate the four strands of
Assessment Objective 1 and Assessment Objective 2.
Full details can be found in paragraphs 4.3—4.6 of the
syllabus.
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The Coursework Units and the Externally Set
Assignment as outlined in paragraphs 6.3 and 6.4 of the
syllabus should be presented together in the student’s
centre or in any other location agreed with the Council.

Each unit of work should be assessed on a fifteen point
mark scale, exclusive of zero, which will be awarded if
work is missing. The marks will be determined
according to the criteria outlined in paragraph 8.3 of
the syllabus.

Completing the Candidate Record Sheet

The student’s work should be presented for assessment
by the student’s teacher. The following are details of
the procedure to be followed in the absence of any
special problems associated with the work.

Coursework and Externally Set Assignment

The regulations regarding coursework are set out in
the syllabus in paragraph 6.3.

The Candidate Record Sheet must be signed by the
student.

Award a mark on the fifteen-point scale for each unit
of work and record in the appropriate place:

(a) the mark;

(b) supporting comments, based on the mark
descriptors;

(c) the total mark, applying the appropriate weightings.
Authentication of the Student’s Work

As the final outcome of the Externally Set Assignment
is completed under supervision there should be no
reason to question the authenticity of the work. It is
appreciated that the teacher may not be in a position to
exercise the same close control over the whole of the
investigatory work for the Externally Set Assignment
or the coursework as some aspects of the work are
likely to have been done in the student’s own time. Itis
expected, however, that teachers will be involved in
monitoring their students’ progress and will be familiar
with the standard and style of their work.

All centres which enter students for this examination
must accept the obligation which the assessment
procedure places uponteachers to take every reasonable
step to ensure that the coursework and Externally Set
Assignment is the authentic work of the student.
Teachers should, therefore, only mark work which
they believe has been completed by the student.
Teachers responsible for supervising a student’s
coursework and Externally Set Assignment will be
required to sign a declaration that, as a result of
supervision throughout the course, they are satisfied
that the work presented for assessment is the student’s
own.

Teacher Assistance

Occasions may arise where the teacher has to provide
some assistance to a student. The following two
paragraphs describe the extent to which this may be
permissible. Any such assistance must be considered
when assessing the student’s work.
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5.

(i) Coursework

Unlike the other component discussed in 5.5 (ii) the
work done in this section 1s not completed entirely
for the purposes of assessment but is an integral
part of the learning process of the course. It is likely
to be the case, therefore, that there will be some
measure of assistance given by the teacher in terms
both of advice and of some limited physical help in
the preparation for the completion of the work. Itis

likely that for most students the assistance provided |

will be greater in relation to pieces done early in the
course than those at the end. Nonetheless, it must be
the case that all work submitted as coursework for
assessment is essentially the work of that student
and help by the teacher must not bring to the work
a more sophisticated quality than the student is
capable of achieving. In reviewing the marks
awarded by teachers moderators may, on occasion,
wish to have some information as to the nature and
scope of the assistance given by the teacher in the
completion of particular items of work.

(i1) Externally Set Assignment

Teacher assistance should be limited to advice for
the most part relating to the initial decisions taken
by the students in terms of the manner in which the
response to the theme should be undertaken. Such
advice should be offered only in response to
suggestions made by the students and must not take
the form of a creative input by the teacher. It might
consist, for example, of guiding a student away
from a medium of which he or she has had only
very limited experience or of asking a student to
think again abouta proposed approach which would
lead to anirrelevant response to a theme or solution
to a problem. Once the student has begun work on
the final piece, intervention by the teacher should
be limited to the prevention of material damage
either to the piece itself (because of an erroneous
application of a technique), or to the work of any
other student or of personal injury. Advice should
not be given regarding detailed execution of the
work and under no circumstances should physical
assistance be given which in any way would alter
the final piece.

Student Absence

If a student is absent for any part of the time specified
for undertaking the Externally Set Assignment, the
student’s teacher should arrange for the student to
have an equivalent period of time to undertake the
work which is missing. Details of the new
arrangements should be recorded on the Candidate
Record Sheet.

Relevance

The question of relevance arises only in relation to the
Externally Set Assignment. As outlined in paragraph
5.5 (i) it will be permissable in the initial stages for
teachers to advise students that intended approaches
may result in an irrelevant response. Nonetheless it is
inevitable that the final outcome realised by some
students will be considered inappropriate to the
assignment chosen. Students are advised that aresponse
to the Externally Set Assignment which is judged to be
largely irrelevant will receive little reward.
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Presentation of Work

The completed Candidate Record Sheet should be
presented with the coursework and the Externally Set
Assignment work.

The presentation must be easily accessible to inspection
by the moderators.

Teachers and students must ensure that all audio/visual
equipment and computer facilities, as required, are
available and in proper working order.

6 MODERATION PROCEDURES

External moderation by moderators appointed by the
Council will take place usually in the month of May. The
moderators will visit each centre and apply the procedure
as set out by the Council. This will involve the scrutiny of
samples of work and will be drawn from across the ability
range of each teaching group in the centre.

6.1

6.2

6.3

6.4

During the moderation period the display areas used
should be subject to the same controls and regulations
as to other areas used for examination purposes. The
presentation of work must be easily accessible to
inspection by the moderators.

Moderators will aim to confirm the teacher's rank
order. Should the moderators feel that the teacher has
been too lenient or too severe, in respect of certain
aspects, they will discuss the issue with the teacher and
the Head of Department and attempt to agree the mark
tobe awarded. Ifthe moderators feel that itisnecessary
to amend the teacher’s rank order this will also be
discussed with the teacher and the Head of Department.
If agreement cannot be reached on the marks to be
awarded, the teacher and/or moderator must refer the
work to the Council’s Moderation Appeals Procedure.

Appeals by centres for final moderation will only be
accepted at the time of the moderators’ visit.

MARKS AGREED DURING MODERATION
MUSTNOTBEDIVULGED TO THE STUDENTS.
Grades awarded will be issued by the Council in
August.

Final Moderation

Where agreement cannot be reached as described in
paragraph 6.2 above, the students should have their
numbers entered on the Appeals Form supplied. Centres
will be required to send to the Council all of the work of
each of the students by a date which the Council will
specify each year. The work from each centre will then be
reviewed by senior moderators (excluding the moderators
who visited the centre) and recommended marks will be
awarded onthe basis of theirassessment of the work of the
students taking into account the marks and comments
both of the teacher and the moderators. At the discretion
ofthe Council, inexceptional circumstances, arrangements
may be made for the work to remain in the centre and
senior moderators will then visit the centre in order to
carry out the final moderation. In such a situation there
will be no discussion between the senior moderators and
the teachers.

Centres will be required to retain all examination work
which is within their custody until the 31 Octoberinthe
year of the examination.
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The purpose of these Notes for Guidance is to clarify for
teachers the meaning of each of the words, phrases or issues
which follow.

@

@iD)

(2ii)

(iv)

™)

(vi)

(vii) Contextual

_ Art may be defined as the way in which practical and

APPENDIX 1
NOTES FOR GUIDANCE

Unit of Coursework

The term “Unit of Coursework” is used to describe the
final outcome and its supporting and investigative
material. It is required that all students produce realised
outcomes in two-dimensional and three-dimensional
art and design activities and that contextual studies
form an integral part of the coursework.

Art

intellectual skills and activity combine creatively and
imaginatively leading to a visual/tactile outcome(s).
Normally it will involve activities undertaken within
certain constraints, which are usually determined
personally by the artist, in order to pursue and/or
express an idea, feeling or emotion.

Design

Design may be defined as the way in which practical
and intellectual skills and activity combine creatively
and imaginatively in responding to a defined need or
opportunity resulting in a functional outcome(s).
Normally it will involve working within constraints
which are usually determined by external factors.

Craft

The level of practical manipulative skills evident in
both art activity, and design activity.

Two-Dimensional

A two-dimensional unit refers to work that has length
and breadth and has been developed on a flat plane.
Work in low relief which has been developed on a flat
surface will, for the purposes of this syllabus, be
termed two-dimensional.

Three-Dimensional

A three-dimensional unit refers to work that has length,
breadth and height and exists in its own space. Work in
high relief which has been developed on a flat surface
will, for the purposes of this syllabus, be termed three-
dimensional.

The Council will not be rigid in its interpretation of
two-dimensional = and three-dimensional where
ambiguity exists.

The contextual dimension within art, design and craft
activities is concerned with providing opportunities for
students to develop an understanding of their work by
viewing and evaluating the work of others, including
artists, designers and craftworkers.

As well as enabling students to develop understanding of
the role of art and design and relating their work to it, the
contextual dimension also encourages students to develop
an awareness of the social and environmental conditions
in which something exists, and to investigate and
integrate these conditions to give meaning to their
work.
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To understand the context of others’ work requires an
understanding of the conditions and culture in which it
was produced. Contextual activity enables students to
understand that their work is part of the development
and tradition of art, design and craft that preceded it. In
approaching their work in this way, students should be
encouraged to adopt an enquiring attitude to ideas and
values. This is best done by providing opportunities for
students to talk about and describe their work and to
compare and notice differences between it and that
produced by others. Such opportunities should enable
students to develop a vocabulary to express their ideas
and feelings and to describe their work and that of
others.

For assessment purposes evidence of the contextual
dimension might take the form of aural/written/taped/
videoed or photographic records, as appropriate to the
work realised.

(viii) The Focused Study

(ix)

The focused study should reflect specific art or design
interests of the student. It might be related to:

— more detailed study of a selected aspect of the
Detailed Requirements or Material, Media and
Processes sections of syllabus content.

For example:

— linked to the Detailed Requirements for
Assessment Objective 1 (paragraph 5.2 (i) the
student might undertake a study of the properties
and characteristics of colour and how it has been
used expressively in their own work and in the
work of an artist who has just had an exhibition in
a local venue;

linked to the Detailed Requirements for
Assessment Objective 2 (paragraph 5.2 (ii)) the
student might undertake a study of the affinity
between their own work and that of a group of
artists/craftworkers from a non-European culture;

linked to any of the Materials, Media or Processes
(paragraph 5.3) the student might undertake a study
of current developments in computer hardware
available in their school/college which enables
imagery to be scanned, digitised and manipulated;

linked to any of the Materials, Media or Processes
(paragraph 5.3) the student might undertake a study
of factors which have influenced the work of an
artist, designer or craftworker who has visited the
school/college.

Evidence for Assessment Objective 2:
Assessment Objective 2: Realising requires students to:

* evaluate and describe their ongoing work from
initial ideas, through various developmental stages
to completion; and

* compare and contrast their finished work with that
of artists/designers/craftworkers in their own and/
or others’ contexts or cultures.
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Teachers and students should note that clear evidence — annotated notes;

of evalpatmg and d.escrlbmg_ and comparing and — brief descriptions;

contrasting should be included in the supporting work. : J 3 :
This evidence might take the form of any combination — written or audio recordings of observations;
of the following: — summative statements.
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BIOLOGY: HUMAN

Candidates in this examination will be assessed on the
accurate use of spelling, punctuation and grammar.
Details regarding the criteria and components of the
examination to which the criteria will be applied will be
issued annually.

1 INTRODUCTION
1.1 Candidates offering this subject will not, at the same
time, be permitted to enter for GCSE Biology.

1.2 The syllabus has been written to meet the National

Criteria for Biology while placing emphasis on the
human perspective. It is similar to the Biology
syllabus in that it requires less knowledge of factual
information and technical terms (45%) and more
understanding of biological processes and of
techniques for studying them (55%). It differs from
the Biology syllabus in that it studies Man in
much greater detail putting the emphasis on
Man’s relationship with other forms of life and
the environment.

1.3 The syllabus incorporates a differentiated scheme of

assessment based on three written papers and
coursework. Paper 1 and coursework will be common
to all candidates and will attract an award on the
limited grade range C-G inclusive. Papers 2, 3 and
coursework are designed for candidates wishing to be

considered for an award on the full range of grades
A*-G.

Practical skills will be assessed through the internal
assessment of coursework and questions in the theory
papers.

14

L5 Further details on the scheme of assessment are given

In section 5 of the syllabus.

1.6 The syllabus complies with the statement on

“Dissection and Related Issues” issued by the GCE
Examining Boards in association with the Secondary
Examinations Council. Accordingly the syllabus does
not require candidates to undertake dissection of
whole animals. However it does include study of the
anatomy and functioning of the mammalian body and
it is for the teacher to decide whether the work should
include demonstration of a dissected mammal or
whether pupils should be given the opportunity to
investigate directly the structure of, say, a heart or an
eye. (A copy of the aforementioned statement is
available on request from the Council).

1.7 In developing schemes of work for, and in the delivery

of a course based on this syllabus, teachers must fulfil
the statutory requirement to promote, through the
teaching of contributory subjects, the objectives of the
educational (cross-curricular) themes.

2 AIMS

The aims set out below describe the educational purpose
of following a course in Biology: Human suitable for

33

candidates of both sexes of the ability range appropriate
to the GCSE examination. Some of these aims are
reflected in assessment objectives; others are not
because they cannot readily be translated into
measurable objectives.

The aims of the syllabus are:

2.1 To encourage

2.1.1  apositive attitude to health;

2.1.2  an attitude of curiosity and scientific enquiry;

2.1.3  arespect for all forms of life and their respective
environments.

2.2 To develop

2.2.1 aninterest in, and enjoyment of, the study of living
organisms;

2.2.2  an awareness of relationships between organisms
and their environment and the effect of human
activities on these relationships;

2.2.3  a knowledge and understanding of fundamental
biological concepts and principles;

2.24  arange of manipulative and communicative skills
appropriate to the subject;

2.2.5 an ability to use these skills, safely, in order to

identify and solve problems.
2.3 To promote

23.1 an appreciation of the importance of exper-
mental and investigatory work in the study of biology;
2.3.2  anawareness of the development and significance

of biology in personal, social, economic and
technological contexts.

24 To provide

24.1 aworthwhile educational experience for all pupils,
whether or not they go on to study biology beyond
GCSE Level;

242  asuitable preparation for careers which require a
knowledge of biology;

2.4.3  asuitable framework for studies above the GCSE
level in biology and related disciplines.

3 ASSESSMENT OBJECTIVES

The assessment objectives listed below reflect such
aspects of the educational aims as appear to be
measurable. The objectives are organised within
broad groups which reflect key aspects of the
educational aims and also allow relationships with the
core content themes to be specified (see section 4).

The objectives apply to the whole syllabus and
throughout the ability range, although different
candidates’ performances will reflect the extent to which
the objectives have been met.

3.1 Knowledge and Understanding
Candidates should be able to:
3.1.1 demonstrate knowledge and understanding of

biological facts and principles, practical techniques
and safety precautions;
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3.1.2  demonstrate knowledge and understanding of the technological applications of biology in modern soc-
personal, social, economic and technological lety, with the greater emphasis being given to
applications of biology in modern society; technological considerations. These questions will be

3.1.3  use appropriate scientific terminology in set in such a way that they can only be answered from
demonstrating this knowledge. candidates’ knowledge and understanding of the

bject t tai i i .

32 Skills and Processes subject content detailed in section 6 of the syllabus

Candidates should be able to:

32 make and record accurate observations; 5 SCHEME OF ASSESSMENT

322 follow experimental instructions accurately with | 5 ; The scheme of assessment consists of coursework
proper regard to safety; assessment and a terminal examination. The papers

3.2.3  plan and conduct simple experiments to test given are in two tiers such that Tier A, consisting of papers
hypotheses; 1, 2 and coursework will attract an award on the grade

324  formulate hypotheses and design and conduct range C-G inclusive. Tier B consists of papers 2, 3
simple experiments to test them; and coufrsev&:iork zngwﬂl attract an award on the full

3.2.5 make constructive criticisms of the design of Y RS b ATy S
experiments; 5.2 The target grades of the three papers will be:

3.2.6 analyse, interpret and draw inferences from a Paper 1 Grades D-G
variety of forms of information including the Paper 2 Grades C-E
results (?f exgenments; : Paper 3 Grades A*—C

Frerrlnd RPBEY blo.l pesal knosdedee A8 hpmdosignding to 5.3 Papers | and 2 together with coursework will cover all
the solution of problems, including those of a U

MR oo e ot g VB the assessment objectives and sample the whole range
B I 2 b 892} g of the syllabus content. The standard of the papers will
nature; ’ ; :

g N8 i 3 be such as to give all candidates the opportunity to

3528 sele!:t 1an_dd orgarélse 1nf0r_mat10gl r.elgvant to show what they know, understand and can do.
particular 1deas and communicate this information . :
cogently in a variety of ways, eg continuous prose, 5.4 Paper‘3 will be more difficult thgn Papers. 1 and 2. The

: i questions will be more searching, placing a greater
diagrams, graphs, flow charts as appropriate; : s ; 4
; A a emphasis on application, analysis, experimental

329  present biological information coherently. design and evaluation.

5.5 The examination papers will be targeted at the content

4 RELATIONSHIP BETWEEN ASSESSMENT associated with each tier of entry as set out in the

OBJECTIVES, CONTENT AND MARK content section of the syllabus. However, each paper
ALLOCATIONS will contain a number of questions to allow candidates
to demonstrate achievement at one grade below the

4.1 Table 4.1 indicates mark allocations and relationships targeted grades for each tier of entry.

between the assessment objectives and the col:e In exceptional circumstances grades may be awarded
content. It is recognised that marks cannot be at either end of the stated ranges provided that there is
allocated w1§h tqtal precision to particular components clear evidence of attainment in the grade.

of the examination but it is intended that the figures Beh

should provide a clear guide to the required degrees of | 50 Examination components:

emphasis. PAPER 1 (1 hour) will contain a number of

4.2 Atleast 15% of the total marks will be for questions compulsory questions requiring short answers.

relating to the personal, social, economic and PAPER 2 (1'2 hours) will contain a number of

Table 4.1

ASSESSMENT OBJECTIVES
3.1 3:2
CONTENT Knowledge and Skills and processes Mark allocations in
understanding (including experimental and complete assessment (%)
observational skills)
6.1 Diversity of organisms — — 5%—-10%
6.2 Inter-relationships between — — 25%—-40%
Man and the environment
6.3 Organisation and
maintenance of the — — 25%-40%
individual
6.4 Development of organisms — — 15%-25%
and the continuity of life
Mark allocations in Of the order of 45% Not less than 40% —
complete assessment assessment of experimental (including 20% to the
and observational skills)
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6.1

compulsory structured questions and an element of
free response.

PAPER 3 (1'/2 hours) will contain a number of
compulsory questions. The questions will be
structured and include a larger element of free
response.

COURSEWORK will be based on practical
exercises which arise from the normal practical work
carried out during the course and will be assessed by
the candidate’s teacher and externally moderated by
the Council. A memorandum containing full details
and guidance on teacher marking on coursework
accompanies the syllabus. It is essential that teachers
carefully study the memorandum before engaging in
the assessment of coursework.

The allocation of marks to the various examination
components will be as follows:
= Tier A
(C-G)
Paper 1 Paper 2 Coursework
38 38 24
Tier B
(A*-F)
Paper 2 Paper 3 " Coursework
| 38 ! 24
SUBJECT CONTENT
Introduction

(a) Where appropriate the study of the material
incorporated in the syllabus should be supported by
practical work including the observation of living
plants and animals.

(b) The content must be related wherever possible to
human and social biology and to developments in
bio-technology.

(¢) None of the material in this syllabus should be
treated in such a way that any animal is subjected to
wounding or mutilation or to the deliberate infliction
of disease of any kind or to conditions likely to
cause pain or distress.

(d) It will be assumed that candidates will have a
working knowledge of the following mathematical
and scientific concepts for which SI units will be
used:

Theme One: Diversity of Organisms

Characteristics of living

organisms reproduction.

Range of organisms

GCSE BIOLOGY: HUMAN SYLLABUS 1998

(1) decimals, fractions, percentages, ratios, means
and probability involving a single simple
event;

(2) length, surface area and volume;

(3) line graphs, bar charts, pie charts and
histograms with equal intervals;

(4) solid, liquid, gas, solution and evaporation;

(5) elements, mixtures,
molecules and ions;

(6) acids, bases (alkalis) and pH scale;

compounds, atoms,

(7) temperature, pressure and energy.

(e) It will be assumed that candidates will have a
working knowledge of the practical use of the
following reagents:

(1) Alkaline solutions (sodium or potassium
hydroxide): absorption of CO, content of gas
mixtures.

(2) Alkaline pyrogallate: absorption of O, and
measurement of the O, content of a gas
mixture.

(3) Benedict’s reagent: test for reducing sugar.

(4) Biuret reagent (sodium or potassium
hydroxide solution plus dilute copper II
sulphate solution): test for protein.

(5) Cobalt chloride paper: test for water.

(6) DCPIP solution: comparison of relative
concentration of vitamin C.

(7) Hydrogencarbonate indicator: detection of
changes in CO, content.

(8) Iodine solution: test for starch.

(9) Universal indicator solutions and paper for
measuring pH.

(10) Lime water: test for carbon dioxide.

(11)

(12)

Methanol/ethanol: emulsion test for fats.

Methylene blue: stain for plant and animal
tissues.

(13) Soda-lime: absorption of CO,.

(14) Calcium chloride: absorption of water.

Nutrition, respiration, movement, excretion, response to stimuli, growth,

For each type of organism listed, candidates should be able to give an example

(using the common name) and identify a specimen, on the basis of the features
listed. Emphasis should be placed on the organism’s interaction with man in
terms of its role as a pathogen, a vector of disease or source of food.

The use of simple keys based on features listed below.

(a) Viruses

(b) Bacteria

Smallest living organisms, only reproduce inside living cells, fragment of DNA
within a capsule.

Unicellular, no nuclear membrane.
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(c) Animals
(d) Plants
(¢) Fungi

6.2

Arthropods (insects only): exoskeleton, three regions to body (head, thorax and
abdomen), three pair of jointed legs, two pairs of wings.

Chordates as animals with an endoskeleton.
Bony fish: gills, fins, scales.
Birds: feathers, beak, constant body temperature.

Mammals: mammary glands, hair, ear pinna, internal fertilisation and
development, parental care, constant body temperature. Relate pattern
of fertilisation and development as adaptations to their habitats.

Spermatophytes (angiosperms only): root, stems, and leaves. Flower and seed
production,

Absence of chlorophyll, spore production.

Theme Two: Relationships between Man and The Environment

Energy flow through ecosystems

Strategies in Agriculture

Cycles of matter

(a) The Carbon cycle
(b) ‘The Nitrogen cycle

(c) The Water cycle
Domestic Water Supply

Sewage disposal

Microorganisms as pathogens

Non-communicable diseases

Food chains: producers: primary, secondary and tertiary consumers:
decomposers.

Energy losses along the food chain.

Agricultural production as an energy transfer system as exemplified by
agricultural food chains of local significance. The energetics of crop
production compared with livestock production.

Within this section no knowledge of names of specific microorganisms or their
biochemical processes is required.

In terms of photosynthesis, respiration and combustion.

In terms of the role of microorganisms in providing nitrates for plants by
decomposition and nitrification. The absorption of these substances by plants
and their conversion to protein. The passage of protein through
food chains, death, decay and the return of nitrogen to the soil or atmosphere
(denitrification). Nitrogen fixation.

Fertilisers: natural (manure and compost) and artificial as a means of replacing
nitrogen in the soil.

In terms of evaporation, transpiration, precipitation and drainage.

The sources (lakes, reservoirs, rivers, springs), treatment (sedimentation,
filtration, chlorination) and fluoridation.

In terms of filtration (screening), settling, sedimentation, microbial oxidation
by biological filtration and activated sludge processes. Sludge disposal
including anaerobic sludge digestion.

For the above topics, candidates are expected to understand the biological
principles involved but a detailed knowledge of plant is not required.

Communicable diseases in terms of:

(1)  causes—viruses (Rubella, Aids), bacteria (Salmonella food poisoning),
fungi (athlete’s foot), protozoa (malaria):

(1) spread—by contact with water, food, air, insects and other animal
vectors.

(iii) control and prevention—personal hygiene, resistance of the body to
infection: vaccination: immunity (natural: artificial—active and passive):
sterilisation, pasteurisation, antiseptics, antibiotics: vector control
(mosquito).

The cause, conduct and prevention of:
(i)  metabolic disorders (diabetes);

(i)  diseases of the respiratory and circulatory systems (bronchitis, and
arteriosclerosis);

(iil) nutritional deficiency diseases (kwashiorkor, scurvy, and anaemia).
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6.3

Microorganisms beneficial in food
production and preservation

Population size:
competition and control

Human interactions with the
environment

Pollution:
The problems associated with

Parasites:
their occurrence methods of
spread and control

GCSE BIOLOGY: HUMAN SYLLABUS 1998

The health problems associated with smoking (active and passive), obesity,
drug abuse (alcohol concept of tolerance and dependence).

World Health Organisation: its role in developing health services, eradicating
diseases (smallpox), providing safe water supplies and sanitation, health
statistics.

Use of bacteria in production of yoghurt and cheese from milk: single cell
protein production. Use of fungi in baking, brewing and anitbiotic production
(penicillin).

The role of microorganisms in food spoilage.
Food handling: the need for personal hygiene.

Food preparation and preservation techniques as deterrents to microbial
spoilage. The biological principles underlying the drying, irradiation,
refrigeration and freezing of foodstuffs.

The effects of food supply, medical care and sanitation on the rate of human
population growth. Problems created by Man’s current survival rate. The
control of human population size.

Conservation of resources viewed as responsible management of the Earth’s
natural resources and redressing, where possible, past mistakes by man
(overgrazinhg of pasture). Recycling of renewable materials (paper).

The effects of agricultural practices as exemplified by soil fertility (natural
artificial fertilisers, crop rotation), the prevention of erosion (appropriate
ploughing procedures and reafforestation), monoculture factory farming, silage
production (details of techniques not required), plant and animal breeding,
pesticides herbicides.

Food and Agriculture Organisation: its role in promoting food production
programmes to eliminate starvation or malnutrition.

air: sulphur dioxide, carbon monoxide, lead, noise, radioactive fall out.

water: detergent, silage effluent, eutrophication from cattle slurry, sewage and
fertiliser run-off.

land: disposal of domestic refuse (collection techniques not required),
biodegradable (waste food) and non-biodegradable (plastic) materials.

radioactive wastes (the disposal of these).

Ectoparasites (limited to lice and athlete’s foot) and endoparasites (limited to
Plasmodium, thread worms); their spread and control.

Theme Three: Organisation and Maintenance of the Individual

Structure of plant and animal cellsas  Similarities: cytoplasm, nucleus and membranes as features common to most.

seen under the light microscope

Specialisation of cell types

Levels of organisation

Enzyme action

The principles of diffusion,
osmosis and active transport

Differences: cell wall and large vacuole as distinguishing features of most plant
cells. Chloroplasts as structures containing chlorophyll essential for
photosynthesis.

The concept of adaptation for specific functions exemplified by red blood cells,
sperm cells, nerve cells and muscle cells.

Cells as building units of tissues, organs and organ systems in Man.

The role of enzymes as biological catalysts in cellular activity involving both
(digestion of starch, protein and fat) and building up of molecules (illustrated
by reference to starch metabolism). The principle of substrate specificity: the
effects of temperature and pH on enzyme action.

Diffusion as the means by which molecules move in and out of cells.

Osmosis as a special case of diffusion where water molecules pass through a
partially permeable membrane (details of osmotic pressure, turgor
pressure and wall pressure are not required).
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Photosynthesis as a method of
transforming and storing energy

Nutritional requirements for
healthy growth in plants and
animals

Digestion leading to absorption

Transport

e

Active uptake as a process involving the expenditure of energy and the
transport of substances against a concentration gradient as exemplified by the
absorption of glucose in the ileum.

Carbon dioxide uptake and oxygen release by a green plant in the light; sugar
and starch production. (Word equation only is required). Testing of leaves for
the presence of starch.

Sensitivity and response in plants illustrated by phototropism as a growth
movement in response to light.

Mineral salts. Importance of the following in connection with functions
indicated.

Iron: haemoglobin;

Magnesium: chlorophyll;

Nitrate: amino acids;

Calcium: teeth and bones;

Phosphorus: ADP/ATP transformations.

Occurrence and function of the following organic substances.
Sugars: glucose and sucrose in green plants; glucose in animals.
Benedict’s test for reducing sugars.

Starches: plant and animal (glycogen).

Iodine test for starch.

Cellulose as the main constituent of plant cell walls.

Fats: emulsion test.

Proteins: Biuret test for protein.

Vitamins: A, B, B;, B,,, C, D.

DCPIP test for Vitamin C.

Water: Cobalt Chloride test for water.

Importance of a balanced diet: slimming, regular meals, dietary fibre.
Distinction between starvation and malnutrition.

The relative energy values of carbohydrates, proteins and fats. Food
requirements in relation to age, sex and occupation: special requirements
during pregnancy.

Tooth structure: types and functions of teeth; dental decay and oral hygiene.

The structure and function of the alimentary canal and the roles of the
associated glands (including the salivary glands, liver and pancreas) in relation
to ingestion, digestion, absorption, assimilation and egestion where
appropriate.

Function of digestion: physical and chemical; peristalsis.

Digestion, illustrated for starches, fats and proteins with respect to saliva
(mucin and amylase), gastric juice (HCl and pepsin), bile (salts) and pancreatic
juice (amylase, trypsin and lipase): villi as aids to absorption. The absorption of
water by the colon. The role of the liver in the assimilation of glucose, storage
of iron and vitamin A.

The need for transport in Man. Structure and function of the heart,
arteries, veins and capillaries. Principal blood pathways to and from the heart
(including the coronary system), lungs, kidneys, liver and intestine.

Blood pressure—principles involved in the use of the sphygmomanometer.

Factors affecting cardio-vascular system; smoking (nicotine as a contributory
factor to an irregular heart-beat and increased blood clotting), diet, exercise,
stress.

Blood: composition and functions.
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Gas exchange

Respiration as the release of
energy

Excretion—as the elimination of
metabolic by-products and the
removal of toxic materials taken in
from the environment

Sensitivity and response
Co-ordination; nervous
and hormonal

Homeostasis

Support and Movement
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Red blood cells: haemoglobin and oxygen transport; the effect of carbon
monoxide.

White blood cells: phagocytosis and antibody formation.
Platelets: their role in the conversion of fibrinogen to fibrin.
Plasma: as a transport medium.

Red bone marrow as the origin of blood cells. Relationship between plasma,
tissue fluid and lymph.

Lymph: formation; circulation; functions (return of tissue fluid to blood,
production of lymphocytes, transport of fatty acids and glycerol).

Blood groups—A, B, AB, O; Rhesus factor. Transfusion: the need for
compatability. (Understanding of mechanisms not required.)

Transplants: the need for tissue compatibility (skin grafts, bone marrow grafts,
heart, kidney and liver transplants).

Structure of human thorax and respiratory tract in relation to mechanism of
breathing: tidal air, residual air and vital capacity; characteristics of a
gas exchange surface; gaseous exchange in lungs and other tissues;
composition of inhaled and exhaled air.

Artificial resuscitation: the principle involved in the use of expired air for
ventilation.

Factors affecting breathing rate: exercise, altitude, number of red blood cells.

Tissue respiration as an oxidative process involving the transformation of
chemical energy (glucose). (Word equation only is required.) The utilisation of
energy illustrated by muscle contraction and the transmission of nerve
impulses.

Aerobic respiration compared with anaerobic respiration, fermentation in yeast
and lactic acid production in muscle. (Word equations only required.)

The origin of metabolic by-products in the tissues. Detoxification of alcohol
and deamination in the liver.

Lungs, skin, liver and kidneys as excretory organs.

The structure and function of the urinary system. Simple treatment of the
nephron (Bowman’s capsule, glomerulus, loop of Henle and tubule) in relation
to its role in ultrafiltration and selective reabsorption. Variations in the
composition of urine in relation to sweating and water intake.

Dialysis as an artificial method of filtration used in cases of kidney failure.

Human skin with respect to sensitivity to touch, temperature and regulation as
a balance between heat production and loss.

The structure and function of the eye. The principle functions of the
component parts of the eye in producing a focused image on the retina under
different light conditions. The functions of rods and cones. Eye protection
{eyelids, tears and conjunctiva). Common defects of the eye (long and short
sight) and their correction.

Outline of the structure and function of the brain (cerebrum, cerebellum,
medulla oblongata) and spinal cord including reflex action and the elements of
a simple reflex are: sensory, association and other neurones.

The endocrine origin and function of the following hormones: oestrogen,
progesterone, testosterone, adrenalin and insulin.

The concept of feedback as illustrated by sugar balance (insulin), temperature
control (skin) and the menstrual cycle (oestrogen, progesterone,
LH and FSH).

The structure and functions of the skeleton.

Names of bones limited to: cranium, vertebrae, clavicle, scapula, ribs, sternum,
pelvic girdle, humerus, radius, ulna, femur, tibia, fibula.

The structure and function of a synovial joint in terms of fibrous capsule,
synovial membrane, synovial fluid and articular cartilage.

Muscles: antagonistic pairing; good posture; the importance of exercise;
muscular work, fatigue and recovery.
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6.4 Theme Four: Development of Organisms and the Continuity of Life

Chromosomes as sites of genetic
information

Growth as cell division

Cancer as abnormal cell division

Reproduction and the cyclic
nature of life

Inheritance and Variation

Mendelian inheritance

Selection, natural and artificial

Chromosomes as the structures which carry genes: the gene as a unit of
inheritance: genes as short lengths of DNA (the term DNA simply to identify a
complex molecule which directs protein synthesis).

Cell division: mitosis as the exact duplication of chromosomes (rames of
phases and details of DNA replication not required).

Measures of growth: increase in length, mass and cell numbers.

Environmental triggers: carcinogens (smoking and lung cancer), radiation. The
meaning of the terms benign and malignant. The importance of early detection.
Scanning for breast and cervical cancers. Treatment of cancer: surgery, lasers,
radiotherapy, chemotherapy.

The structure and function of the male reproductive system in terms of testes,
scrotum, sperm ducts, prostate gland, seminal vesicles, urethra and penis.

The structure and function of the female reproductive system in terms of
ovaries, oviducts, uterus, cervix, vagina, vulva.

The menstrual cycle, ovulation, copulation, fertilisation, implantation,
gestation.

The development of the foetus in outline: the importance of the placenta and
foetal membranes.

Birth, including contraction of the uterus, dilation of the cervix, passage along
vagina and through opening. The delivery of the placenta.

Mammary glands and lactation.

Health pregnancy: the effects of Rubella, diet, smoking (carbon monoxide) and
alcohol.

Biological principles underlying the promotion (identifying time of ovulation,
hormonal treatment, “in vitro” fertilisation) and prevention (natural,
mechanical, chemical, surgical) of conception. The distinction between birth
control and contraception.

Sexually transmitted diseases; (gonorrhoea, syphilis, AIDS), their causative
agents, transmission, early symptoms, effects and treatment.

Patterns of growth; onset of puberty; development to maturity; ageing.

Continuous and discontinuous variation illustrated by height and tongue
rolling.

Inherited and acquired characteristics.

Basis of variation: meiosis as reduction division and as a process which re-
assorts the chromosomes (omitting crossing over and names of phases);
fertilisation as a means of restoring the diploid number and combining
different sets of chromosomes; mutation as a change in an inherited
characteristic, with radiation and mutagenic chemicals as possible causes.

Limited to one pair of alleles.

Dinstinctions between phenotype and genotype, heterozygous and
homozygous, dominant and recessive alleles. Use of punnett squares to
determine genotype frequencies.

Sex determination.
Sex linkage—limited to haemophilia and red green colour blindness.

Genetic abnormalities: Down Syndrome (a chromosome mutation);
haemophilia (a gene mutation). ;

Artificial selection: use in animal and plant breeding for selecting variations
having economic significance to Man including breeding for increased yield,
food value, hardiness and disease-resistance.

Natural selection: variation within phenotypes and competition for resources
leading to differential survival. The implications of natural selection for the
concept of evolution as a continuing process.
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Grade descriptions are provided to give a general indication of the standards of achievement likely to have been shown
by candidates awarded particular grades. The grade awarded will depend in practice upon the extent to
which the candidate has met the assessment objectives overall and it might conceal weakness in one aspect of
the examination which is balanced by above average performance in some other.

Grade F

Candidates achieving grade F are likely to be familiar
with a sufficient body of facts to be able to understand a
straightforward biological statement or problem and to
be able to follow routine procedural instructions.

More specifically, candidates are likely to be able
to demonstrate the ability to:

1. recall basic biological facts and principles;

2. describe a limited range of simple biological
experiments;

3. understand simple safety precautions in laboratory
work;

4. recall simple applications of biology in modern
society;

5. make simple observations from a variety of sources
(e.g. photographs, drawings, graphs);

6. draw  simple
information;

inferences from  biological

7. use a knowledge of biological processes and
principles in familiar situations;

8. suggest simple for biological

phenomena;

explanations

9. suggest and conduct simple experiment to test
hypotheses;

10. criticise the design of simple experiments;

11. use sufficient biological terms to avoid

misunderstanding when communicating information;

12. present biological information and ideas in a

straightforward manner.

Grade C

Candidates achieving grade C are likely to possess a
cohesive body of facts sufficient to allow insight into the
significance of a biological statement or problem and to
be able to plan experiments and to draw conclusions from
their results.

More specifically, candidates are likely to be able
to demonstrate the ability to:

1. recall a wide range of biological facts and principles;

2. describe a wide range of biological experiments;

3. understand simple safety precautions in laboratory
work and explain the principles underlying them;

4. recall simple application of biology in modemn society
and explain the principles underlying them;

5. make accurate and detailed observations froma variety
of sources (eg photographs, drawings, graphs);

6. analyse and interpret biological information;

7. use a knowledge of biological processes and
principles in familiar situations and apply it to
unfamiliar situations;

8. make hypotheses in testable form;

9. plan and conduct experiments to test and refine
hypotheses;

10. criticise the design of simple experiments and suggest

improvements;

11. use essential biological terms accurately when

communicating information;

12. present biological information cogently in a

variety of ways.

Items 1, 2, 3, 4 and 11 relate to knowledge and understanding.
Items 4, 5, 6,7, 8, 9, 10, 11 and 12 relate to skills and scientific processes.
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COURSEWORK MEMORANDUM

1 INTRODUCTION

1.1

il

13

1.4

The elements of Attainment Target 1 relating to
exploring and investigating in science and the use
of information technology will be teacher assessed as
part of the internal assessment of coursework. This is
to enable an assessment to be made of those skills and
abilities which are best assessed in the classroom or
during field study.

The statements of attainment at each level in each
coursework assessment category represent the criteria
against which pupils will be assessed.

Exemplar coursework material, which will assist
teachers in their assessment of statements of
attainment is published separately from this
memorandum.

The internal assessment of coursework is subject to
moderation by the Council. As all students need not be
assessed at the same time, nor when carrying out the
same experiment/investigation, the assessment should
normally be carried out as part of normal class routine.

It 1s left to teachers to decide whether or not individual
students should be informed that a particular
assessment is being made, although it would seem to
be.appropriate to inform them at the start of a course
that internal assessment of practical coursework will
be undertaken. Teachers may give feedback on the
results of assessment to their students. In such cases
students should be informed that levels are subject to
moderation and hence are subject to change.

2 AIMS AND OBJECTIVES

231

80

The GCSE Science Criteria stress the importance
of experimental work. Some of the aims in the crit-
eria deal directly with the role that experimental work
has in the development of the skills of planning and
designing experiments, carrying out investigations,
interpreting results and recording and communicating
these in a variety of ways.

Leading naturally from the aims, and contained within
the National Criteria, are a number of assessment
objectives which depend wholly or partly on skills
derived from experimental work. To satisfy these
objectives students will be expected to show with
reference to familiar and unfamiliar situations that
they can:

— understand safety procedures;

—design, conduct and interpret the results of
simple experiments;

— observe, measure and record accurately and
systematically;

— translate information from one form to another;

—extract and evaluate information from that
which is given, including evaluation of conflicting
ideas arising from experimental findings;

—present information in a precise and logical
form; and in different ways;
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— recognise mistakes, misconceptions, unreliable data
and assumptions;

— draw conclusions and formulate generalisations
from experimental data; and

— carry out exploratory tasks and work in groups and
as individuals.

It would not be feasible to attempt to assess each
of the objectives on each occasion for all students.
Consequently the objectives have been grouped into
four assessment categories described in Section 3.

ASSESSMENT CATEGORIES

Four assessment categories as listed below will be
assessed:

A Planning
B Carrying out investigations
C Interpreting

Students should develop the intellectual and practical
skills that aliow them to explore biology and to
develop a fuller understanding of scientific exploration
and investigation. This work should take place
in the context of activities that require a progressively
more systematic and quantitative approach and which
draw upon an increasing knowledge and understanding
of science.

Assessment Category A—Planning

This concerns the ability of candidates to formulate
questions which can be tested, predict the outcome
of a set of experimental procedures and devise
investigations to test their ideas. It includes the ability to
decide on what measurements to take and how to take
them and on how to control variables in order to ensure
that their investigation is valid.

Assessment Category B—Carrying out investigations

This concerns the extent to which candidates can use
apparatus and materials safely and effectively to make
observations and measurements with increasing levels of
discrimination and precision. It also involves the ability
to record data in a systematic manner using an
appropriate range of forms. At the higher levels
candidates should be aware of sources of error and limits
of accuracy.

Assessment Category C—Interpreting

This concerns the ability of candidates to recognise and
explain patterns in data, to handle data in an increasing
quantitative manner and to draw valid conclusions from
the results of their investigations. It also involves the
ability to report the complete investigation
systematically and with clarity, using scientific language
and notation as appropriate. At the higher levels
candidates should be able to account for anomalous
results, evaluate their investigation and suggest
improvements.



4 CONDUCT OF THE ASSESSMENT

4.1 Assessment of categories A—C must be carried out by

the teacher in the context of a complete practical
situation/investigation. This should arise naturally out
of the normal teaching programme for a course.

Teachers should identify in advance which categories
are to be assessed within the practical situation. The
teacher must ensure that the work is that of the
student(s) being assessed.

4.2 For assessment categories A—C, teachers should be

aware that for levels 4-10 assessments must take place
in the context of a whole investigation. For levels
8-10 students have to engage in individual whole
investigations.

4.3 Teachers are not expected to assess all of categories

A-D in a single investigation. It is acceptable to
record a pupil’s performance in each category in the
context of different activities.

4.4 Ttis recognised that practical work is often carried out

as a group activity. When assessments are being made
during group activity the teacher will have to identify
separately the contribution made by an individual
student and care must be taken to ensure that a student
does not always adopt a more or less dominant role.

4.5 Investigations should be carried out across the full

range of contexts provided by attainment targets 4-10.

4.6 Teachers must retain evidence to support the highest

level of achievement in each assessment category, the
work to be carried out in the context of whole
investigations.

4.7 All practical work should be conducted in accordance

with current regulations and recommendations relating
to safety in the laboratory and in the field.

5 ASSESSMENT CRITERIA

5.1 Descriptions of the performance required for the
award of levels in each of the assessment categories
are set out following paragraph 5.2.

L2

For categories A-C, the assessment criteria must be
interpreted in the context of the following
requirements.

Candidates should be encouraged to develop their
investigative skills and understanding of science in
activities which:

—are set in their everyday experience and in novel
contexts, involving application of knowledge,
understanding and skills, where they need to make
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decisions about the degree of precision and safe
working required;

— encourage them to test their own ideas;

— encourage detailed planning of the activity and its
subsequent evaluation in the light of findings;

— encourage the use of secondary sources in
investigative work;

— are increasingly complex involving more than one
independent variable;

— require key variables to be controlled and for them
to recognise that need;

— require accurate measurement, with identification
of, and accounting for, experimental error and
anomalous results;

—encourage the systematic recording and
presentation of data using, as appropriate, a full
range of forms, including graphs and mathematical
relationships;

— encourage pattern searching in complex data and
use of these patterns for further predictions;

— involve the critical evaluation of data;

— promote the production of written critical accounts.

6 RECORDING ASSESSMENT
6.1 Teachers must keep a record of the assessment of the
work of their students.

6.2 The Candidate's Record Sheet must be used to
record the levels for the assessment categories being

assessed.

6.3 When submitting candidates’ work teachers must
clearly indicate those activities/investigations which
were used for assessment purposes. Assessed work
must be clearly annotated to show the extent of

assistance/advice given, if any.

6.4 In order that candidates may show what they can
do rather than what they cannot do, the individual
skills are written in positive terms rather than
negatively. Thus candidates will be rewarded for
chpositive achievements rather than negative

achievements of failures.

6.5 Assessment Category

Weighting
8%
8%

8%

A Planning

B Carrying out investigations

C Interpreting
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present and explain patterns in the findings.

Level Candidates should be able to: Aé;(;sesgrgs;t Possible Contexts
4 Construct fair tests of suggested ideas. A USE MODEL ARM AND
4 Demonstrate that science involves methodical and careful ways B RELATE THE EFFORT
2 : EXERTED BY THE BICEPS

of thinking and doing. MUSCLE TO THE LOAD
Follow written instructions and diagrammatic representations; ON THE LEVER ARM
select and use a range of measuring instruments, as appropriate,
to quantify observations of physical quantities, such as volume Increasing loads at the same
and temperature, distance from the pivot/elbow
record results by appropriate means, such as the construction of joint.
simple tables, bar charts and line graphs. Followed written instructions.

4 Draw conclusions from experimental results. @ rSeeClg:;eéc(iiand ATpEsukeld Salang b

3 i i i ted in diffi 5 ]
Explain that evidence can be interpreted in different ways Recorded: data, drew graph.and
drew conclusion.
S5 Use experience and knowledge to suggest simple questions for A IDENTIFY FACTORS
investigation. INFLUENCING THE
Design investigations to answer these questions. STRAIN/ EFFORT
5 Carry out an investigation with due regard for safety; select and B TN NP N G
ey ; 3 LIFTING A LOAD
use measuring instruments with the required degree of accuracy.
5 Make written statements of the patterns derived from the data C %L;%gesﬁna:a(issreisr:gn ,]}X(Zixt'lug;?::t]s
obtained from various sources. 1 &
Discuss clearly with others their explanation of scientific JCCHAERY. ;
h Carry out investigation safely.
PUENONEET- Produce written conclusion from
data obtained.

6 As part of a group: A CONTROLLING AN
prepare a plan for a simple investigation involving one INDEPENDENT VARIABLE
independent variable, in which the key variables are named and IN MUSCLE ACTION
details of the procedures are described; As part of a group; prepare a
identify appropriate safety precautions. plan to control one independent

6 Participate in a small group to carry out complete simple B variable in transpiration, eg, light
investigations; intensity, wind.
demonstrate his/her competence in practical skills and take Work competently and safely to
responsibility for his/her own record of data; carry out investigation.
use appropriate apparatus and materials safely and competently; Record data and process it.
record data in tables and translate into appropriate graphical Report  results and draw
forms. conclusions.

6 Communicate findings using appropriate reporting skills and a €
limited technical vocabulary.

Draw valid conclusions on the basis of the results obtained.

g/ As part of a group: A ENZYME EXPERIMENTS
prepare a written plan for an investigation involving two -
independent variables; ‘;ls R Of? Gtr.oup: e
identify appropriate variables as independent, dependent and L e B
b ST independent variables.
make decisions about the range of variation of the independent e
variables; As an mdmdual‘: ‘
identify appropriate measuring instruments; !dentlfy i gl S
identify appropriate safety procedures. SEOH and safety

. | ; procedures.

7 ?art1c1pate in a smg]l group to safely carry out complete B Work competently.
investigations involving two independent variables; Select and record data.
demonstrate his/her competence in practical skills and take Produce report to explain
responsibility for his/her own record of data; findings.
be able to assemble the apparatus to form a system;
demonstrate sound and safe manipulative skills;
select appropriate methods of recording data.

7 Produce his/her own report of a simple group investigation; C
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Level Candidates should be able to: Acszetsesgr:)l:;l ; Possible Contexts

8 Plan his/her own individual investigation involving two A INDIVIDUAL
independent variables t9 test either the pupil’s idea or one Wt ‘coivie BlletnelPIan and
suggested by the teacher;
include all aspects of the investigation as outlined in Level 7. com.petenyly gnd ~ B CEER

an investigation involving two

8 Safely carry out his/her own individual investigation involving B independent variables.
two independent variables to test either the pupil’s idea or one Produce a full and systematic
suggested by the teacher; include all aspects of the account of the investigation.
investigation as outlined in Level 7.

8 Produce his’her own report of a group investigation involving C
two independent variables;
include all aspects of the investigation as outlined in Level 7
and present these in a systematically structured and, as
appropriate, illustrated report of the entire investigation.

9 Plan his/her own individual investigation, testing his/her own A SENSITIVITY OF THE SKIN
ldea.developed in dlvscu551.0n with the teacher and involving T P SO
two independent variables; 4
include all aspects of the investigation as defined in Level 8. GRlkehes plansbadlEay oul

safely and competently an

& Safely carry out his/her own individual investigation, testing B investigation involving 2
his/her own idea developed in discussion with-the teacher and independent variables.
involving two independent variables; Appreciate the link between
include all aspects of the investigation as defined in Level 8 repeat observations and
and, in addition, be able to repeat observations and measurements and dependable
measurements to obtain dependable results. results.

9 Include all aspects of the investigation as defined in Level 8 (€ Full apd Rt cA o eOMATn o

. 147 : investigation and findings.
and, in addition, be able to: : 1 Evaluate experimental design
use a full range of methods, including graphs and

: b et W : ; and accuracy of results.

mathematical relationships, in interpreting findings;
use accurately, scientific nomenclature, symbols and
conventions in communicating findings;
evaluate the experimental design and accuracy of results.

10 In the context of a complete investigation as defined in Level A As for Level 9 and be able to
9, be able to formulate further hypotheses which may then be formulate further hypotheses and
tested. account for experimental error

10 Safely carry out his/her own individual investigation, testing B zénd anotmalqus e s t s
his/her own idea developed in discussion with the teacher and ugges PR 5
; ; ; . experimental technique.
involving two independent variables;
include all aspects of the investigation as defined in Level 8
and, in addition, be able to repeat observations and
measurements to obtain dependable results.

10 In the context of a complete investigation as defined in Level C
9, be able to:
account for experimental error and anomalous results;
evaluate critically the entire investigation in terms of sources
of unreliability and invalidity;
suggest improvements in experimental technique.

7 MODERATION or support regarding any aspect of coursework
assessment. The Council has made provision for
7.1 Agreement Trials an Assistant Coursework Moderator to support groups
Agreement trials are conducted annually usually in the tOf ce;ntrte's d‘ar'x:ii larrartlgerrtlcr(lit.s fen i rpgde
spring term where teachers are briefed on the fo cori;c e uakce;i}:et;ot 1slc1uss CRIGR arlslgg
application of the assessment criteria and engage SRS UTS CWOLK WL P e

in trial marking. means of a visit if necessary.

02 Supplementary Training Materials 7.4 Internal Standardisation

Supplementary training materials in the form of Where there 1s more than one teaching group in the
advice on assessment and exemplar materials are subject the centre must carry out internal
issued to all centres. standardisation of assessments before submitting them
e - : to the Council. The purpose of this exercise is to
pport Service and Advice ensure, as far as possible, that each of the teachers has
At any stage during the course teachers may contact applied the assessment criteria consistently when
the Council if they require advice, assistance making assessments. As a result of this internal
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(7S

standardisation it may be necessary to adjust the levels
assigned by individual teachers to bring their
assessments into line with those of the other teachers
in the department and to match the standards
promulgated at the Agreement Trial.

External Moderation

Assistant Coursework Moderators, working under the
direction of the Coursework Moderator, scrutinise
samples of coursework drawn from each centre in
accordance with instructions issued by the Council.
The Assistant Coursework Moderators determine
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whether internal standardisation has been achieved
within the centre, whether the assessments are
consistent across the levels and whether an adjustment
is necessary to bring the assessments into line with the
standard agreed at the Agreement Trials. The
recommendations of each Assistant Coursework
Moderator are summarised and are reviewed by two
other Assistant Coursework Moderators working
independently. Any cases of disagreement are referred
to the Coursework Moderator for resolution.
Following the issue of results all centres receive a
statement of the adjustments made, if any.



BUSINESS STUDIES

Candidates in this examination will be assessed on the
accurate use of spelling, punctuation and grammar. Details
regarding the criteria, and components of the examination
to which the criteria will be applied, will be issued annually.

COMPUTER LITERACY AND INFORMATION
TECHNOLOGY (CLAIT)

The support booklet IT in Business Studies, which is available
from the Council, highlights the opportunities for candidates
taking Northern Ireland GCSE Business Studies to gain a
Certificate for the information technology (IT) skills they may
develop during the course. The certificate in Computer
theracy and Information Technology (CLAIT) is awarded
to those candidates who meet the CLAIT requirements set
by the Royal Society of Arts (RSA).

1 INTRODUCTION
L1 The syllabus gives candidates opportunities to develop
knowledge and understanding of the features and
dynamics of business activity from a wide range of
perspectives, for example, from economics, sociology
and psychology, and from role-specific (for example,
the consumer, the shareholder, the employee and the
manager).

12 This syllabus has been designed to meet the
requirements of the Northern Ireland GCSE
Regulations and subject criteria for Business Studies.
It also meets the requirements of the Northern Ireland
programme of study for Key Stage 4.

I3 A course based on this syllabus will help to facilitate
the further study of Business Studies at a more
advanced level,

14 1 developing schemes of work for, and in the delivery
of a course based on this syllabus, teachers must fulfil
the statutory requirement to promote, through the
teaching of contributory subjects, the objectives of the
educational (cross-curricular) themes.

L5 The syllabus has been designed to be as free as possible

from ethnic, gender, religious, political or other form of
bias.

2 AIMS

The aims set out below describe the educational purposes
of following a course in Business Studies. Some of these
aims are reflected in the assessment objectives whilst
others are not because they cannot be readily assessed.

The aims of the syllabus are to enable candidates to
develop:
21 the ability to make rational business decisions through
the application of appropriate knowledge and
understanding;

2.2 knowledge and understanding of the language,
concepts, techniques and decision-making processes

involved in business activities;

2.3 knowledge and appreciation of the business world and
of the co-operation and inter-dependence which

participation in that world entails;

2.4 skills of numeracy, literacy, information technology,
discovery, selection, application, interpretation and

presentation of relevant sources of information;

25 an awareness of the nature and significance of
innovation and change within the context of business
activities;

2.6 knowledge, understanding and skills related to
appropriate aspects of the objectives of the statutory

educational (cross-curricular) themes.

3 ASSESSMENT OBJECTIVES

The Assessment Objectives indicate the skills and
abilities which will be assessed. The inter-relationship
between the assessment objectives and the examination
components is shown in Table 4.2 overleaf.

The assessment objectives have been organised within
two categories:

* knowledge and critical understanding (assessment
objective 3.1);

*  application of knowledge, interpretation, analysis
and judgement (assessment objectives 3.2, 3.3 and
3.4)

In relation to knowledge and critical understanding,
candidates will be assessed on their ability to:

3.1 demonstrate knowledge and critical understanding of
the specified subject content.

In relation to the application of knowledge,
interpretation, analysis and judgement, candidates
will be assessed on their ability to:

3.2 apply the specified terms, concepts, theories and
methods effectively to address problems and issues;

3.3 select, organise, interpret and use information from
various sources, using information technology as
appropriate;

3.4 evaluate evidence, make reasoned judgements and

present conclusions accurately and appropriately.

4 SCHEME OF ASSESSMENT

4.1 The Scheme of Assessment consists of the assessment

of coursework (20%) and a terminal examination
(80%).
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Table 4.2
Component Knowledge and Understanding Skills of Application, Interpretation Component Weighting
(assessment objective 3.1) Analysis and Judgement %
% (assessment objectives 3.2-3.4)
%
Paper 1 (Case Study) 6-10 20-24 30
Paper 2 10-14 36-40 50
Coursework 5 1S 20
Totals ‘ 21-29 71-79 100

4.2 Table 4.2 above, indicates the relationship between
the assessment objectives and the examination
components.

4.3 Differentiation

4.3.1  Differentiation will be achieved by the provision of
a terminal examination, at two Tiers, to cater for
candidates of differing abilities. Differentiation in
coursework will be achieved by setting tasks
appropriate to candidates’ levels of ability in order
to enable them to demonstrate positive achievement.

4352 Enitr)
There are two Tiers of entry for the examination.
Foundation Tier:  Grades C-G
Higher Tier: Grades A*-D(E)

Gradé 'E may be awarded exceptionally to
candidates entered for the Higher Tier who do not
achieve grade D but who demonstrate the qualities
associated with a grade E performance.

Within each Tier, candidates are required to sit two
written papers which are externally assessed and to
submit coursework which is internally assessed by
the teacher and externally moderated by the
Council.

43.3  Candidates must be entered for one Tier only at the
time of entry. Centres are recommended to enter for
the Higher Tier only those candidates considered
capable of achieving one of the higher grades within
the targeted grade range. In judging which is the
more suitable Tier of entry for a candidate, centres
should consider the candidate’s record of
performance during the course.

4.4 Paper 1 Case Study (30%) (1%2hours)

4.4.1  Paper 1 will be a Case Study. The Case Study
material will relate_to one or more areas of the
syllabus content which is set out in paragraph 5 of
this document. It will examine both categories of
assessment objectives,

442  Case Study material for both Tiers of entry will be
distributed to schools for issue to candidates on
1 March. The presentation of the material may
include the use of written text, graphics, statistics
and pictures.

4.4.3  From 1 March until the scheduled date of Paper 1,
candidates and teachers will be free to review the
material and investigate issues arising from it both
within the classroom and at home. This approach
permits a greater variety and quantity of stimulus
material to be used, provides candidates with
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4.4.6

4.4.7
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opportunities to collaborate with others, and enables
them to demonstrate the skills and attributes
required in a real-life business situation.

Candidates will, at the time of the examination, be
provided with a fresh copy of the Case Study
material. Neither the original copy of the Case Study
material nor any written information relating to it

may be brought into the examination room by the
candidates.

The examination will comprise a number of unseen
questions set by the Council, based on the Case
Study material together with any other minor items
of additional information which may be made
available to candidates in the examination room.

The questions based on the Case Study will assess

the skills, knowledge and understandin g required by
the syllabus content.

All questions will be compulsory.

Quest.ions will be drawn from the Case Study
material and will include the following types:

(a) selection and extraction of information from the
Case Study material;

(b) factual recall and understanding of material

from the syllabus content which relates to the
Case Study material;

(c) gnalysis, interpretation and evaluation of
information from the Case Study material;

(d) manipulation and presentation of data from the
Case Study materjal;

(e) decision-making based on the Case Study
material,

4.5 Paper2 (50%) (2 hours)

4.5.1

452

Paper 2 will examine content from across the

syllabus and all the assessment objectives using
stimulus material as appropriate.

There will be four compulsory multi-part questions.
The stimulus materjal may take a variety of forms.

4.6 Coursework

4.6.1

4.6.2

Th@ Coursework component wil] consist of one
assignment which should involve the candidate in

research and investigation, and give scope for
originality.

The assignment will be assessed internally by the

candidate’s teacher and moderated externally by the
Council.
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A memorandum containing full details on teacher
marking and notes for guidance on Coursework is
included in this document. It is essential that
teachers study carefully the memorandum before
engaging in the setting and assessment of
Coursework.

S SYLLABUS CONTENT

5.1
S.1.1

3,12

Introduction

Teaching Strategies

Business Studies is a dynamic subject and, where
possible, candidates should be involved in activities
through which they may experience, as far as is
possible, the decision-making process which is
faced by those involved in business in the real
world. Candidates, therefore, should have
opportunities to be involved in, for example:

*  case studies;

*  investigations;
*  simulations;

*  mini-enterprise.

In addition, candidates should have opportunities to
have direct contacts with businesses in their local
environment.

Recurring Themes

There are two recurring themes which relate to the
syllabus content. They cannot be categorised within
any one section. Teachers should ensure that these
themes are addressed, at appropriate points, in
their teaching programme. The two themes are
outlined below.

Social costs and benefits of business activity

Some examples of the social costs and benefits of
business activity are mentioned below. Teachers
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may wish to incorporate other examples in their
schemes of work.

Business activity brings about benefits such as the
creation of employment and the provision of goods
and services. Nevertheless, candidates need to be
aware of the potential costs such as the negative
effects of, for example, possible environmental
damage caused by particular business activity. The
increased use of technology in production, for
example, Computer Aided Manufacture (CAM)
may lead to enhanced working conditions for some
employees while it might create unemployment for
others.

Interdependence and co-operation

Interdependence and co-operation are important
factors within business activity. Some ways in which
they may be seen in operation are discussed below.

Within a business people need to work together.
One department may rely on the output from
another department. Similarly one business may be
dependent upon another for supplies. Teachers
should ensure that candidates are aware of the
concept of interdependence and co-operation not
only within a business but also between businesses.

Presentation of the Syllabus Content

For purposes of clarity, the syllabus content is
divided into sections. It is stressed, however, that,
when developing their schemes of work, teachers
should incorporate approaches which demonstrate
the integration of the different sections.

The syliabus content is set out in two columns. The
topics in the left-hand column include only those on
which candidates may be assessed. The
explanatory notes in the right-hand column specify
for teachers the extent of the coverage of the topics
which is required.
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TOPIC AREAS
5.2 BUSINESS: AIMS, TYPES AND ORGANISATION
5.2.1  Aims of businesses in the private sector
Profit

Survival

Growth

e Corporate image
*  Concern for the environment
5.2.2  Resources and assistance for a business
Resources
Land

Labour

.
.
*  Capital
*  Enterprise
Assistance

Local Enterprise Development Unit (LEDU),
Industrial Development Board (IDB), European
Union (EU), banks

5.23  Business plan

Components of a business plan:

business background;

human resources plan;

financial plan;

marketing plan.
5.2.4  Types of business organisations
Private Sector

Sole trader

Partnership

Private Limited Company

Public Limited Company

Co-operative

Public Sector
Public Corporations

Municipal Undertakings

525  Growth and decline of businesses
Ways in which businesses may grow:
* internal/organic growth;

» external growth;

— amalgamation/integration by merger or
takeover (vertical, horizontal, lateral);

— franchising.

Factors which may limit the growth of firms.

o
.

i
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Knowledge and understanding of how the aims of a business
affect its activities.

An awareness of the fundamental importance of these
resources for a business.

An awareness that advice and assistance may be obtained
from bodies such as those listed. Candidates need only have

an awareness of the European Union as a source of help to
business.

Knowledge and understanding of the reasons for the
develgpment of a basic business plan together with its
essential components and what is included in them.

Cgmpare and contrast different types of businesses in the
private sector with reference to:

* ownership;

* capital;
* risks;

control.

Candidates will only be ex

; pected to have a knowledge and
understanding of worker ¢

O-operatives.
General knowledge and understandj
organisations includin
developments such as
example, Hospital Trusts

ng of public sector
& an awareness of contemporary
the establishment of Trusts, for

Knowledge and understanding of the business orientated

activi'ties undertaken by local authorities such as the
establishment and running of leisure centres.

Knowledge and understandin
growth or decline of a busine
of business.

g of the factors influencing the
ss, and the limits to the growth
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3,350

5.3

TOPIC AREAS

Monopolies, Mergers and Restrictive Practices Act

Management structures in businesses in the
private sector

» Hierarchical

* Flat

Communications

¢ Internal

« External

» Factors influencing choice

+ Impact of IT in communications

HUMAN RESOURCES

When considering all aspects of recruitment, selection
and training, candidates should develop a knowledge
and understanding of the main elements of the Fair
Employment and Equal Opportunities legislation, and
their implications for procedures within businesses.

Recruitment, selection and training
Recruitment
 job analysis
» job description
* person specification
» contract of employment
» methods of recruiting:
— media;
— Training and Employment Agency (Job
Centres);
— private employment agencies.
« control of recruitment:
— Sex Discrimination Act;
— Race Relations Act.

Selection

Methods of selection:

* application form;

o Curriculum Vitae (CV);
» letter of application;

e testing;

 interview.

Training

Induction and further training:
* on-the-job training;

e off-the-job training.
Motivation and appraisal
Motivation

Financial:

* bonus;

e commission;

e profit sharing;
s piece work.
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EXPLANATORY NOTES

An awareness only of the existence and main purpose of the
Act.

An outline knowledge of, and the reasons for, these
management structures.

An awareness of the importance of communication both
within a business, and between a business and external bodies.

Knowledge and understanding of the purposes and content
of each of the documents listed.

Be able to identify and explain the factors which would
influence the choice of method of recruitment.

Knowledge and understanding of the methods of selection
and why they may be used.

Knowledge and understanding of methods of induction and
further training, and be able to justify the most appropriate
method in particular circumstances.

Knowledge and understanding of methods of motivation and
be able to identify the most appropriate method for particular
situations.
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TOPIC AREAS
Non-financial:
* job rotation;
* status;

* fringe benefits.

Appraisal

Methods of appraisal:

observation;
* interview.
5.3.3  Trade unions

* Role of trade unions, in relation to:

— collective bargaining;

— negotiation/ representation/industrial action.

Role of the Labour Relations Agency (LRA) in
relation to:

534

conciliation;

arbitration,

5.4 PRODUCTION
5.4.1  Types of production
* Primary

* Secondary

* Tertiary

5.4.2  Scale of production

* Small
* Large
* Economies of Scale

— marketing and technical economies.
5.43  Methods of production
Job

Batch

Flow

The implications of specialisation and division
of labour for production

The impact of technology in production
54.4  Location of produétion

Factors influencing choice of location:
~ raw materials;

transport;

labour;

incentives;

technology.
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Knowledge and understanding of the reasons for appraisal,
and its benefits for employers and employees.

Knowledge and understanding of the role of trade unions in
relation to the issues listed, but not the structure and
organisation of individual trade unjons,

Awareness only of the m

ajor role of the LRA in relation to
the stated activities.

Classification of businesses in
and an awareness of the chan
production.

terms of types of production,
ging trends across the types of

Be able to identify

examples of small and large scale
production.

Be able to explain the benefits of economies of scale.

Description of the features of, and distinction between,
different methods of production. Explanation of most
appropriate method of production in particular circumstances.

Knowledge and understandin

. g of the factors influencin g the
location of production.
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TOPIC AREAS
MARKETING
Market research
* Methods of market research:
— primary or field;
— secondary or desk.
e Sampling:
— random;
— quota.
¢ Market segmentation

The marketing mix

e Price
¢ Pricing policies:
— cost based;
— skimming;
— competitive;
— penetration;
— destroyer;
~ psychological.
* Promotion
¢ Methods of promotion:
— advertising methods;
— sales promotion methods.
+ Constraints on promotion
* Legal constraints:
— Trades Descriptions Act;
— Consumer Protection Act.
«  Work of Advertising Standards Authority;
» Independent Television Commission;
» Office of Fair Trading.
* Place

* Channels of distribution
e Trends

e Transport

s Product
e Product life-cycle:

— research and development;
— introduction;

growth;

maturity;
saturation;

decline.
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Knowledge and understanding of the methods of market
research and be able to justify the most appropriate method
in particular circumstances.

Knowledge and understanding of the inter-relationship of the
elements of the marketing mix.

Knowledge and understanding of the relationship between
price and demand.

Knowledge and understanding of those methods of
advertising and sales promotion most commonly used.

Elementary knowledge of the role of legislation and other
bodies.

Knowledge and understanding of the channels most
commonly used.

An awareness of the changing trends in the channels of
distribution.

Knowledge and understanding of the methods of distributing
goods and reasons for the choice of method.

Knowledge and understanding of the product life-cycle,
including the strategies used to extend the product life-cycle.
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TOPIC AREAS

Constraints on Products

Legal constraints:

— Sale of Goods Act;
Consumer Protection Act;
— Food Act;

Weights and Measures Act.
Work of:

—~ Consumers’ Association;

— Environmental Health Officers;
— Trading Standards Officers;

British Standards Institution.

i

Marketing abroad

5.6 FINANCE

5.6.1

5.6.2

5.6.3

Business financial needs

Start-up Capital
Additional Capital
Working Capital

Sources of finance

Internal sources:

~ owner’s own capital;

I

retained profits;

sale of fixed assets;

sale of stocks;

debt collection.

External sources:

— bank loan/overdraft;
— additional partners;
~ form a company;

— leasing assets;

~ buying on credit;

— factoring;

— government grants,

Reasons for keeping business accounts:

legal;
management and decision-making;

information for advisers, shareholders and
financial consultants.
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Outline knowledge and understandin g of the legal constraints
on production.

Outline knowledge and understanding of the work of those
listed.

Knowledge and understanding of the benefits and drawbacks
of marketing abroad.

Knowledge and understanding of the different types of capital.

Classification of finance into short and long-term.

Knowledge and understandin

g of why businesses keep
accounts.



TOPIC AREAS

564  Interpretation of accounts

Trading account

Profit and loss account

Balance sheet
Ratios:

Gross profit percentage;

Net profit percentage;

Stock turnover rate;

Return on capital employed (ROCE);

Current working capital ratio;

Acid test ratio.

5.6.5 Costing
Fixed and variable costs
Break-even

56.6  Forecasting
Cash flow

Cash flow statement

6 GRADE DESCRIPTIONS

Grade descriptions are provided to give a general
indication of the standards of achievement likely to have
been shown by candidates awarded particular grades. The
descriptions must be interpreted in relation to the content
specified by the syllabus; they are not designed to define
that content. The grade awarded will depend in practice
upon the extent to which the candidate has met the
assessment objectives overall. Shortcomings in some
aspects of the examination may be balanced by better
performances in others.

Grade F

Candidates will demonstrate knowledge and
understanding of some aspects of the syllabus content.
They will begin to apply this knowledge and
understanding, using some terms, concepts, theories,
processes and methods to address problems and issues.
They will show some ability to select, organise, interpret
and use simple information from a variety of sources.
They will also make judgements and present simple
conclusions which are sometimes supported by evidence.
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Be able to undertake simple interpretations of final accounts
and balance sheet.

Candidates will only be expected to calculate ROCE in the
following way:

Net Profit =
Net Assets (fixed assets plus working capital)

100

1

Be able to distinguish between types of costs.
Calculation of break-even both graphically and by formula.

Explanation of the significance of the break-even point for a
business.

Calculation of the margin of safety.

Knowledge and understanding of the importance of adequate
cash flow within the context of forward planning.

Be able to interpret a simple cash flow statement.

Grade C

Candidates will demonstrate knowledge and
understanding of most aspects of the syllabus content.
They will apply this knowledge and understanding, using
terms, concepts, theories, processes and methods
appropriately to address problems and issues. They will
select, organise, interpret and use information from a
variety of sources. They will also make reasoned
judgements and present conclusions which are supported
by evidence.

Grade A

Candidates will demonstrate knowledge and critical
understanding of the full range of syllabus content. They
will apply this knowledge and critical understanding,
using terms, concepts, theories, processes and methods
effectively to address problems and issues. They will
select and organise information from a wide variety of
sources and interpret and use this information effectively.
They will also evaluate evidence, making reasoned
judgements and presenting conclusions accurately and
appropriately.
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COURSEWORK MEMORANDUM

INTRODUCTION

The Scheme of Assessment in Business Studies allocates
a 20% weighting to the assessment of coursework and

" requires each candidate to submit one assignment which

2.1

27

83

24
25

2.6

3

3.1

)

will be assessed initially by the candidate’s teacher and
moderated externally by the Council.

NATURE OF ASSIGNMENTS
Coursework for each candidate will take the form of
one assignment of approximately 2500 words.
Candidates must include the use of both a database
and spreadsheet in the assignment. The use of
information technology (IT) must be shown to be part
of the process of drawing conclusions incorporated in
the assignment.
The work may be submitted in either written or printed
form. All sources of information used should be
acknowledged.
The assignment must be related to a business situation.
The candidate is expected to undertake individual desk
and field research and must submit an original piece of
work.
The assignment must adopt the format set out below.
Title
Aim
Planning
Collection and investigation of source material
Conclusions and evaluation
Bibliography
Appendices.

THE ROLE OF THE TEACHER

Teachers should ensure that the assignment:
¢ has arelevant title together with a clear aim;

* is an appropriate task for the candidate to undertake
and can be completed effectively within a
reasonable timescale;

» arises from an identifiable area or areas of the
syllabus;

¢ relates to a realistic business situation which may |

concern a particular business or a more general
business situation;

* can be marked appropriately using all of the
assessment criteria set by the Council as detailed in
paragraph 4 of the memorandum.

Candidates should be encouraged to use the teacher as
aresource, but direct intervention by the teacher should

be kept to a minimum. Such intervention must be |

reflected in the final marks awarded (see section 4). In
general, however, it is expected that the teacher will

give initial guidance to candidates on the following
matters.
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(i) Setting the task

The teacher and the candidate (or a group of
candidates) should discuss the task, its aim and
title;

(ii) Managing the task

Teachers may advise candidates on possible
approaches and sources, for example, text books,
people to consult and interview or places to visit.
Teachers may also assist candidates in relation to,
for example, ensuring that the candidate’s work is
relevant to the intended task, organisation of group
activities and arranging visits.

Candidates may work in groups although each
candidate must present an individual piece of work.

Teachers are responsible for ensuring the authenticity
of their candidates’ work.

Annotation of Coursework

In assessing the assignments teachers should annotate
thoroughly the candidates’ coursework. This will not
only ensure that marks are awarded, where merited, to
the candidates but will also assist the moderating
process. Annotation should take the form of:

* summative comments on the work usually at the end
and on the Candidate Record Sheet; and

key pieces of evidence identified throughout the
work by annotation in the margin or in the text, and
comments should relate to the degree to which the
work reflects the assessment criteria.

4 ASSESSMENT CRITERIA

Coursework is to be assessed under the three major
headings of Planning, Collection and Investigation of
Source Material, and Conclusions/Evaluation. The marks
available for each of these is shown in square brackets [ ].

Marks
PLANNING [15]
Preparation of a detailed plan of
action, listing the tasks to be
completed in order of working, 10 marks

0—4 marks

The candidate’s plan is vague, ill
conceived and contains only a few
tasks related to the aim for the
assignment. The candidate has not
developed a clear strategy to meet the
demands and opportunities offered by
the aim within a stated timescale.

5~7 marks

The candidate’s plan shows evidence
of identified targets to be met within
a particular timescale. The order of
working is not always clear but there
is considerable detail to show that the
candidate has developed an approach
which will meet most of the demands
and opportunities offered by the aim.



8-10 marks

The candidate has presented a
coherent plan, with an identified
order of working which is
manageable within a stated timescale.
The tasks to be completed are clearly
identified and it is obvious that the
candidate is confident about the
targets to be met in order to address
the demands and opportunities
offered by the aim.

Identification of sources of
information which may be used,
together with a statement of the
range of methods used for

collecting information. 5 marks

0-1 marks

Little or no evidence that the
candidate has been able to identify
relevant sources of information,
appropriate to the circumstances,
which will help to fulfil the aim of
the assignment. In addition, it is
unclear how the candidate intends to
collect the information.

2-3 marks

There is some evidence that the
candidate has been able to identify a
limited range of relevant sources of
information, appropriate to the
circumstances, which will help to
fulfil the aim of the assignment. The
candidate has begun to clarify some
of the methods of collection but not
always the most appropriate, for
accessing the sources.

4-5 marks

The candidate has identified an
imaginative and comprehensive range
of resources, appropriate to the
circumstances, which will help to
fulfil the aim of the assignment. The
candidate has set out clearly the
proposed methods of accessing the
information from the identified
sources.

COLLECTION AND INVESTIGATION
OF SOURCE MATERIAL

Reasons for choice of range of
{nethods used for collecting
Information

0-1 marks

[60]

S marks

Little or no valid reasons given by the
candidate for the choice of range of
methods for collecting information.

2-3 marks

A few valid reasons given by the
candidate and these reasons are
reasonably well explained.

57

GCSE BUSINESS STUDIES SYLLABUS 1998

4-5 marks

Comprehensive and valid reasons,
with full elaboration, are given for
the choice of range of methods for
collecting information.

Examination of information
collected and selection of
information relevant to the
assignment.

0-8 marks

25 marks

The candidate is able only to
undertake a rather superficial
examination of the information
collected. It is apparent that the
candidate is unable to synthesise
what is available and consequently
does not identify and select what is
relevant to the aim of the assignment.

When writing up the outcomes of the
examination of the information
collected, the assignment is poor in
terms of coherence, logical
reasoning, and general presentation.
The information technology element
appears contrived and does not add
significantly to the explanation of the
data collected or enhance its analysis.

9-17 marks

The candidate is able to show
evidence of a more perceptual and in-
depth examination of the information
collected. It is apparent that the
candidate, in the main, is able to
synthesise the information available,
and consequently, can identify a
substantial amount of what is relevant
to and supports the aim of the
assignment.

When writing up the outcomes of the
examination of the information
collected, the assignment 1s quite
good in terms of coherence, logical
reasoning and general presentation.
The information technology, in the
main, is reasonably substantial, and is
quite well integrated into the
assignment. The IT helps to further
elucidate the comments being made
and helps to enhance the explanation
of the data collected and its analysis.

18-25 marks

The candidate shows evidence of a
thorough grasp of the information
collected. Consequently the candidate
is able to probe effectively what is
available and pinpoint, with
confidence and accuracy, what is
relevant to and supports the aim of
the assignment.
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When writing up the outcomes of the
examination of the information
collected, the assignment is succinct,
coherent and the ideas and reasoning
are presented clearly and logically.
The information technology has been
carefully considered and planned in
the context of the assignment so that
it integrates fully with the
assignment. The IT is substantial and
is used to impressive effect to
enhance the explanation of the data
collected, and its analysis.

Spreadsheet

Use of existing spreadsheet to input
or amend information

0-5 marks

or '

Creation of a spreadsheet using a
given design

6-10 marks

or

Design of a spreadsheet appropriate

to the investigation and making use
of formulae

11-15 marks
Database

Use of existing database to select
information selecting on one criterion

0-5 marks
or

Creation of a database using given
fields to record data

6—10 marks
or

Design a database appropriate to the
investigation and select information
using at least two criteria

11-15 marks

CONCLUSIONS/EVALUATION

Interrogation of database and use
of spreadsheet together with a
statement of conclusions based on
it.

0—2 marks r

Little or no evidence of any
interrogation of the database or use
of the spreadsheet. Consequently
there are little or no conclusions
drawn out from the use of IT tools.

3—6 marks

The candidate shows some ability to
interrogate the database and use the
spreadsheet although there are
obvious limits to the level and scope
of the use of the IT tools. Some
conclusions have been drawn by the
candidate as a result of the use of the

max 15 marks

max 15 marks

|
|
|
[25] |

10 marks
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IT tools although, once again, these
conclusions are also limited in terms
of quality, validity and depth.

7-10 marks

The candidate shows a high level of
ability to interrogate thoroughly and
imaginatively the database and use
the spreadsheet. It is obvious that the
candidate knows how to exploit fully
these IT tools as an aid in the
business context. The conclusions
drawn are comprehensive, valid and
show a depth of analysis which is
evidence of a very competent
candidate.

Draw conclusions based on
relevant information.

0—4 marks

In the context of the entire
assignment only one or two
conclusions drawn. The validity of
these conclusions is questionable
mainly because either they do not
relate directly to the aim of the
assignment or they are based on
obscure or irrelevant information.
Little or no direct connection is made
with the results of the interrogation of
the database and spreadsheet.

5-7 marks

In the context of the entire
assignment some valid conclusions
are drawn. The conclusions are
somewhat limited both in terms of the
use of the information, reasoning and
explanations included in the earlier
parts of the assignment. The
conclusions are fairly superficial but
there are some apparent connections
made with the results of the
interrogation of the database and
spreadsheet. In general, a good
attempt has been made to address the
aim of the assignment,

8-10 marks

Wide ranging, substantial, and valid
conclusions are drawn by the
candidate who shows a matyre
understanding and overal] grasp of
the reasoning and thinking which is
evident throughout an impressive
assignment. The aim of the
assignment has been exploited fully
and addressed. The conclusions are
both penetrating and sound ang
effective connections have been made
with the outcomes of the
interrogation of the database.

10 marks



5

5.1

5.2

Justification of the above
conclusions

0—1 marks

The conclusions lack any real
justification and are simply stated.

2-3 marks

Some attempt has been made to
Justify the conclusions although the
Justification is weak and
unconvincing.

4-5 marks

The conclusions have been justified

in a thorough and convincing manner.

Total

MODERATION PROCEDURES

Agreement Trials

5 marks

[100]

Agreement Trials will be conducted annually, prior to
the date of the examination (usually in the Spring
Term) where teachers will be briefed on the application
of the assessment criteria and will engage in trial

marking.

Support Service and Advice

At any stage during the course teachers may contact the
Council if they require further advice, assistance
or support regarding any aspect of Coursework
assessment. The Council has made provision for an
Assistant Coursework Moderator to support groups of
centres and arrangements can be made to contact
individual centres to discuss issues arising from the
Coursework with the teachers concerned by means of
a visit if necessary.
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Internal Centre Standardisation

Where there is more than one teaching group in the
subject the centre must carry out internal
standardisation of assessments before submitting them
to the Council. The purpose of this exercise is to
ensure, as far as possible, that each of the teachers has
applied the assessment criteria consistently when
making assessments. As a result of this internal
standardisation it may be necessary to adjust the
marking of individual teachers to bring their
assessments into line with those of the other teachers in
the centre and to match the standards promulgated at
the Agreement Trial. Where such an adjustment is
necessary the total/final mark recorded on the
Candidates’ Record Sheets for that Tier of entry should
be amended.

External Moderation

Assistant Coursework Moderators, working under the
direction of the Coursework Moderator, will scrutinise
samples of Coursework from each centre in accordance
with instructions issued by the Council. The Assistant
Coursework Moderators will determine from the
evidence available whether internal standardisation has
been achieved within the centre, whether the
assessments are consistent across the rank order of
candidates and whether any adjustment is necessary to
bring the assessments into line with the standards
agreed at the Agreement Trials. The recommendations
of each Assistant Coursework Moderator are
summarised and reviewed by two other Assistant
Coursework Moderators working independently. Any
cases of disagreement are referred to the Coursework
Moderator for resolution. Following the issue of results
all centres will receive a statement of the adjustments
made, if any.

Full instructions about the details of the moderation
procedures and the nature of sampling will be issued by
the Council at the appropriate time.
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CLASSICAL CIVLISATION

Candidates in this examination will be assessed on the | 3 ASSESSMENT OBJECTIVES
dccurate use of spelling, punctuation and grammar. Details

regarding the criteria and components of the examination The assessment objectives indicate the skills and abilities
to which the criteria will be applied will be issued annually. which will be assessed.
3.1 In relation to the specified works of literature in
1 INTRODUCTION translation candidates will be assessed on their ability
to:

1.1 The purpose of the course is to provide an 31.1
understanding of some elements of the literature,
civilisation and history of the Greeks and Romans
which have had great influence on our own; to | 3.1.2  understand literary, social and historical
stimulate interest in and enthusiasm for the study of significance;
them and to fire imagination and develop experience.
It specifically aims to provide both a satisfying
experience in itself and a sound basis for further study. | 3.2 In relation to specified source materials and topics,

demonstrate knowledge of content, literary form and
contexts;

3.1.3  interpret, evaluate and respond to literature.

12 The syllabus has been designed to meet the candidates will be assessed on their ability to
requirements of the Northern Ireland GCSE demonstrate:
Regulations and subject criteria for Classical | 32,1  knowledge of the society, politics and culture of the

Civilisation. classical world;
1.3 A course based on this syllabus will help to facilitate
the further study of Classical Civilisation at a more

advanced level.

14 1In developing schemes of work for, and in the delivery | 3.2.3  the ability to interpret motives and attitudes,
of a course based on this syllabus, teachers must fulfil evaluate achievements and draw comparisons
the statutory requirement to promote, through the between classical and later times.
teaching of contributory subjects, the objectives of the
educational (cross-curricular) themes.

3.2.2 understanding of the causes, consequences and
relationships;

This study must be in the context of archaeological,

historical and literary evidence.
1.5 This syllabus has been designed to be as free as

possible from political, ethnic, gender, religious or

erberfoms;of bigs, 4 RELATIONSHIP BETWEEN THE ASSESSMENT

OBJECTIVES AND CONTENT
2 AIM
2 The weighting of the objectives will be:

The aims set out below describe the educational purposes Paper 1: Testing Assessment Objective 3.1 — 40%
of following a course in Classical Civilisation. Some of : ; e

these aims are reflected in the assessment objectives, Paper 2: Testing Assessment Objective 3.2 - 40%
whilst others are not because they cannot be readily Coursework: Testing Assessment Objective 3.1 — 10%
assessed. The aims of the syllabus are to: and Assessment Objective 3.2 — 10%.

acquire some understanding, in their historical
context, of the civilisations of the Greeks and
Romans, studied through literature and other

3 5 DESCRIPTION OF EXAMINATION
evidence;

COMPONENTS
read, understand, appreciate and make a personal

response to some literature in translation; Paper 1: Literature in Translation
understand, appreciate and respond to some
achievements of the Greeks and Romans in areas
such as art, architecture and technology; Paper 1

Paper 2: History and Civilisation

acquire an awareness of the differences and
similarities between the classical civilisations and
our own; and of the contributions of those

* Homer: Odyssey, D C H Rieu Penguin revised
translation, Books 5, 6, 9, 10, 12;

civilisations to one’s own ideas and culture; *  Herodotus: The Persian War, W Shepherd (CUP)
* encourage the ability to consider, select and analyse Chapters 3-10;

relevant 1nf9r'matlon from various sources, f?.mlllar *  Virgil: Selections from the Aeneid, G Tingay (CUP)

and unfamiliar; to detect bias or prejudice; to Books 1. 2. 4. 6:

develop an awareness of others’ motives and natatetes

attitudes; and to set down information and ideas in a * Plautus: The Pot of Gold and The Swaggering

logical and concise manner. Soldier, (The Pot of Gold and Other Plays, Penguin).
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Paper 2, Part 1 Understanding - 30%

Athenian Democracy in its historical context. e ability to comment on, compare and interpret sources

The Roman Republic: The Age of Pompey and Caesar. both prescribed and unprescribed;

ability to explain and comment on central ideas or

The Life and Achievements of Alexander the Great. Pacts:

Aspects of the Roman Conquest of Britain 43—-84 AD.
Paper 2, Part 2
Social Life in Athens in the 5th century BC.

a'bility to understand styles and techniques in
literature, technology etc.

Evaluation and Response — 40%
Social Life in Rome in the 1st century AD. *  ability to show insight into aspects of style, character,
etc;

6 SCHEME OF ASSESSMENT ability to make personal and imaginative responses;

ability to form and express opinions logically.

i ist of two written papers and 3 y !
The assessment will consis pap Specification Grid

coursework. There will be two tiers of assessment:

Foundation Tier: for students entering for grades C-G. Knowledge, understanding and evaluation
Higher Tier: for students entering for grades gss_eSSl.nent 31 3.2 Totals
A*-D(E) jective/

y Paper
Grade E may be awarded exceptionally to candidates 311
entered for the Higher Tier who do not achieve grade D :1.1]3:1.213.1313.2.11322|3.23
but who demonstrate the qualities associated with a Paper 1 12| 12| 16 . b " 40
grade E performance. Paper 2 % i 3 82 lsi® bovte o
Paper 1 — 40% Coursework il e 23,5535 20
Literature in Translation:  Two texts — 20% each Total 15 [155 [ 19.5 15 |15.5 | 19.5 100
Paper 2 - 40%
History and Civilisation: ~ Part 1 —20% 9 CONTENT

Part 2 - 20%

Coursework — 20%.

TECHNIQUES OF ASSESSMENT

Paper 1 - Literature in Translation

Candidates will be expected to answer questions on two
texts. Within each text there will be two source based
questions and an essay question.

Within the Foundation Tier the essay question will be
replaced by structured questions.

Paper 2 — History and Civilisation

Within Paper 2 there will be two source based and one
essay question on each topic. Candidates must answer
one topic from Part 1 and one topic from Part 2. If
candidates choose a Greek topic in Part 1 of Paper 2, they
must choose a Roman topic in Part 2 of Paper 2 and vice
versa.

Within the Foundation Tier the essay question will be
replaced by structured questions.

WEIGHTING OF SKILLS WITHIN THE
ASSESSMENT OBJECTIVES

Knowledge and Use of Information - 30%

Ability to make statements of basic facts which are
adequate, relevant and accurate and to make use of
original source material.
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Paper 1: Literature in Translation
Homer: Odyssey, Books 5,6,9, 10, 12 (Penguin).

Main the;nes; Homer as an oral poet: the hero’s code;
characterisation of Odysseus; literary technique.

Herodotus: The Persian War W Sh

Chapters 3—10. , e
Main themes; Herodotus as an historian; his views of
Greeks and Persians; his literary technique.

Virgil: Selections from the Ae id i

Books 1, 2, 4, 6. el
Main themes; Virgil’s aims; his portrayal of character and
of the gods; his literary technique.

Plautus: The Pot

of Gold and The S . ’
(The Pot of Gold e Swaggering Soldier

and Other Plays: Penguin).

Main themes; Plautus as a comic
characters; dramatic devic
technique.

playwright; stock
es and conventions; his literary

Paper 2, Part 1

Athenian Democracy in its Historical Context

GROWTH OF ATHENIAN DEMOCRACY

Solon’s class system.

Cleisthenes’ tribal reorganisation.

Further democratic reforms und :
. e E d
Pericles, decline of the oligarchs, e

Influence of demagogues.



WORKINGS OF ATHENIAN DEMOCRACY

* Citizenship, rights and duties of citizens, status of
women, metics and slaves.

* Ecclesia, Boulé, Law courts.

* Strategoi, archons, other officials.

* Military service, ostracism, Areopagus.
CONSEQUENCES OF THE GROWTH OF DEMOCRACY

* Formation and development of the Delian League.

* The manipulation of the League and maritime
expansion.

* Extension of Athens’ power in mainland Greece;
conflict with Sparta and the Greek states.

* Thirty Years Peace.
* Outbreak of the Great Peloponnesian War.

* The death of Pericles and the emergence of the
demagogues.

Within this section it is not necessary to have a
knowledge of military campaigns after 429 BC.

The Roman Republic: The Age of Pompey and Caesar
THE GOVERNMENT OF ROME

* Citizenship: nobles, equites, plebs, clientela.

* Legislation: Senate, Assemblies.

* Magistrates and officials: consuls, praetors, aediles,
quaestors, tribunes; elections.

* Provinces and armies: appointment of governors;
organisation and recruitment of armies; armies and
their generals.

* The legacy of Sulla: the law courts, restrictions on
tribunes, provincial governors and other officials.

THE RiSE oF PoMpEY AND CICERO

* Pompey’s commands down to 70 BC; the first
consulship with Crassus.

* The early career of Cicero.

* Pompey’s commands 67—-62 BC; the settlement of the
East.

* Rome in Pompey’s absence 67-62 BC; Catiline.
Tue Power oF CAESAR

* The formation of the First Triumvirate and Caesar’s
first consulship; the views of Cicero.

* The principal figures and events of the fifties: Clodius,
Cato, the exile of Cicero, the Conference of Luca, the
death of Crassus, Pompey and the Senate: the
significance (not the military history) of Caesar’s
command in Gaul.

* The causes and course of the Civil War between
Caesar and Pompey.

* The Dictatorship of Caesar; his murder.
The Life and Achievements of Alexander the Great
ConNquesTs

* His campaigns in: Europe, Asia, Syria, Egypt, Persia
and the Far East.

* The scale and significance of his conquests.
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ALEXANDER AS GENERAL

* His abilities as a soldier, general and conqueror.
e Major battles, tactics and strategies; sieges.
ALEXANDER: AIMS AND ACHIEVEMENTS

* Reasons for his conquests.

* The nature (apart from military) of his campaigns; his
efforts at administration.

* Hellenisation, mixing of races, etc, reaction of his own
men.

» Changes in Alexander’s character, his views on
religion; conspiracies and revolts; plans for the future;
his death.

Aspects of the Roman Conquest of Britain 43-84 AD
EARLY STAGES

* Earlier contacts; motives for conquest.

* Claudius’ invasion and initial settlement,

e Caractacus and Ostorius: fuﬁher expansion.

FroM Boubpicca To AGRICOLA

* Boudicca: flaws in Roman government; the outbreak
of revolt; defeat and aftermath.

» Tacitus’ views on Roman policy: his attitude to
Agricola, and comparison with other governors.

* Agricola: the policy of expansion; conquests in
Scotland; the recall of Agricola.

RoMANIZATION: TowNS AND COMMUNITIES
* Roman provincial government: officials.
* Creation and development of different types of towns.

* Typical town plans, with examples: function and
layout of various public buildings.

* Local organisation: officials and bodies.
Paper 2, Part 2

Social Life in Athens in the 5th Century BC
HoME AND WORK

* Houses: clothes, food, women and children, daily
activities.

* Work: agriculture, industry and crafts, trade and
shipping, commerce.

» Slaves: origins, types of work, treatment.
RELIGION

* Major gods and goddesses.

* Public and private ceremonies; marriage; death.
LEISURE AND EDUCATION

* Baths, gymnasia, symposia, the agora, theatre, games,
festivals, palaistra.

* Teachers, various stages, sophists.
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Social Life in Rome in the 1st Century AD \

Home AND WORK

o Houses: (insulae, domus), clothes, food, women and
children, paterfamilias, daily activities.

« Work: public and private employment, trade and
commerce.

« Slaves: origins, of work,

types treatment,

RELIGION

» Major gods and goddesses.

« Public and private ceremonies; marriage; death.
LEISURE AND EDUCATION

« Baths, dinner parties, amphitheatres, Circus Maximus,
theatres.

« Schools, teachers, various stages.

10 DIFFERENTIATION

11

Differentiation will be achieved by the use of outcomes
in tiered structures in the examination papers. |
Differentiation will be achieved through the setting of
coursework appropriate to candidates varying abilities. |

GRADE DESCRIPTIONS

Grade descriptions are provided to give a general
indication of the standards of achievement likely to have |
been shown by candidates awarded particular grades.
The descriptions must be interpreted in relation to the
content specified by the syllabus; they are not designed to
define that content. The grade awarded will depend in
practice upon the extent to which the candidate has met
the assessment objectives overall. Shortcomings in some
aspects of the examination may be balanced by better
performances in others.
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Grade F

In relation to specified works of literature, candidates
demonstrate a basic knowledge and understanding of the
prescribed texts by identifying simple narrative aspects
and by offering some personal response at a basic level.

In relation to specified source material and topics,
candidates demonstrate some knowledge and
understanding of the customs, institutions, events and/or
achievements of the classical world. They show some
awareness of evidence and draw simple conclusions.
Where appropriate, they make simple comparisons
between classical and later times.

Grade C

In relation to specified works of literature, candidates
dcmon.strate a sound knowledge and understanding of the
px:escr}bed texts, with an awareness of their social and
historical context. They identify narrative aspects,

appreciate literary techniques and offer a personal
response, evaluation or interpretation.

In re}ation to specified source material and topics,
candidates demonstrate a sound knowledge and
und_erstanding of the customs, institutions, events and/or
ac}‘nevementS of the classical world. They evaluate
ev1denc'e and draw relevant conclusions. Where
appropriate, they make reasoned comparisons between
the classical world and later times.

Grade A

In relation to specified works of literature, candidates
demonstraye a detailed knowledge and understanding of
the prescribed texts within their social and historical
context. They offer an informed evaluation and

mterpretation of the author’s ideas, opinions and literary
techniques.

In re}ation to specified source material and topics
candidates demonstrate a good knowledge anci
undprstanding of the customs, institutions, events and/or
acl_nevemqnts of the classical world. They evaluate
evidence in depth and draw informed conclusions.

Where appropriase they make perceptive comparisons
between the classical world and later times.
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COURSEWORK MEMORANDUM

INTRODUCTION

Coursework involves teacher assessment of two
assignments which are the original work of a candidate.
This coursework must be designed to develop the more
subjective skills which are not adequately assessed by
terminal written papers, and to recognise more fully the
range of work undertaken by a candidate during the
course. It excludes dictated notes, tests of recall,
statements copied from textbooks and exercises based on
regurgitation of memorised material.

FORM OF COURSEWORK

Candidates will be required to complete two assignments.
Each assignment may consist of one piece of work or a
number of structured tasks.

Assignment A — This assignment should relate to
literature in translation (Paper 1).

Assignment B — This assignment should relate to the
study of source material from any section of the course
other than Paper 1.

Over the two pieces the total number of words used
should be not less than 1500 words and not more than
2000. Within the assignment however, use can be made
of diagrams, models, illustrations etc.

Teachers must submit to the Council brief details of the
assignment including the titles which their candidates are
proposing to offer for coursework before 31 March in the
first year of the course.

AUTHENTICATION

Each teacher will be required to sign a declaration that the
coursework presented is the work of the candidate.

TEACHER’S ROLE

Teachers may:

discuss with candidates a suitable choice of topics
which should allow each candidate to develop his or
her own particular interests; teachers should not
prescribe specific topics which candidates should
study, but should ensure that the topics chosen will
allow all the assessment objectives to be met and that
they are within the ability range of the candidate.

discuss the general organisation and treatment of the
proposed topics and direct their candidates to sources
of information.

encourage candidates during their work not simply to
gather information but to develop skills of selection,
analysis and presentation of ideas.

ensure that a full reference list of source material
consulted is compiled. Teachers, however, must not
draft work for the candidates to copy or directly assist
them with the compilation and presentation of
coursework.
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ANNOTATION

Teachers must show clearly how marks have been
awarded in relation to the marking criteria defined
under Paragraph 7 of the syllabus.

It is expected that teachers should provide meaningful
comment on both the candidate record sheet and on the
written assignment.

Annotation should be clear and unambiguous and
enable a moderator to check easily the application of
the marking criteria to the marking.

DETAILS OF ASSIGNMENTS

Some examples are provided for guidance: they are in no
way prescriptive or exclusive. Candidates will not be
expected to give a comprehensive survey of all the
aspects in a suggested topic but to concentrate on a few
and place them in the wider context.

Assignment A

This assignment which relates to Assessment Objective
3.1 will require candidates to demonstrate their ability to
undertake a study of some aspect(s) of the literature they
have read in translation. They will be expected to show
that they can relate their knowledge of the immediate text
to the wider historical context, can comment on central
ideas and facts and can appreciate the literary techniques
of the author in general terms. They will also be expected
to present some personal opinions and evaluation of the
subject they have studied.

Teachers should encourage their pupils to compare the
information and opinions given in the texts with those of
other sources — literary, archaeological, and visual
wherever possible and to make some judgement on their
relative value.

Examples of topics

Homer: The Odyssey as a collection of travellers
tales, possible sources and locations for the
adventures, eg Scylla and Carybdis, the Siren’s Rock
etc comparison with the archaeological evidence.

Individuals in Herodotus: biographical details; part
played in campaign; evidence of bias; contrast with
other sources (eg Themistocles in Thucydides,
Plutarch etc).

Virgil and religion: part played by gods and
goddesses in the Aeneid; the idea of fatum; the
importance of Aeneas’ visit to the Underworld: “pius
Aeneas”, Virgil’s aims in relation to the policy of
Augustus.

Plautus: Plautus and his plots, his obligation to
earlier models, contrived happy endings, later use of
his themes, audience reaction.

Assignment B

This assignment which relates to Assessment Objective
3.2 will require candidates to demonstrate their ability to
undertake the study of some aspect(s) of the topics on
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Paper 2. The assignment should be based on source
material such as translated passages from authors,
archaeological evidence, scenes from vases, coins etc,
Candidates will be expected to show that they can gather
evidence about aspects of the classical world, compare
and interpret different types of sources and make relevant
use of them. They will also be expected to understand
and evaluate some of the achievements of the Greeks and
Romans, and to make a personal response to the
information they have gathered in a logical and concise
manner.

The piece of coursework can be chosen from any of the
options within Paper 2. It need not be restricted to the
topic chosen in the examination paper.

Examples of topics

¢ Roman roads; improvement in Roman Empire;
choosing and surveying a route; surveying equipment
(perhaps construct a groma); materials used; stages
of building; comparison with modern methods;
compile a week’s log book of the manager of a
mansio detailing his guests.

*  Women in Athenian Society; sex differentials in
upbringing and education; family position and
responsibilities; rights and social status; comparison
with women in modern society.

* The Roman Army in Britain during the conquest:
limits, recruitment, tactics, camps, leisure activities;
effect on civilian population.

e Life of a farmer in Attica/of a craftsman in Athens:
living conditions, work, leisure, religion.

CRITERIA FOR THE AWARD OF MARKS

Each of the skills identified in the appropriate assessment
objectives should be assessed on four bands of
performance. Teachers should decide which band is most
appropriate to a candidate’s ability and award marks in
the range indicated.

Each assignment will be marked out of 80. Within each
assignment the weighting of marks must be indicated.
Final marks should be out of 160, the mark will be scaled
by the Council to provide a score of 20% for the overall
marks for the examination.

Knowledge and use of information — 24 marks (6%)

Band 1 (0-5 marks) The candidate can present some
selected items of information reasonably
accurately, some of which are relevant: can
locate appropriate source/sources, extract
some specific information from it/them, and
make some relevant use of it/them, with
guidance.

Band 2 (6-11 marks) The candidate can present a
range of selected information accurately, most
of which will be relevant, in a manner which
shows some connection: can locate
appropriate source(s), extract information
from it/them, and make some relevant use of

it/them, with minimum guidance.

Band 3 (12-18 marks) The candidate can present a

wide range of selected information accurately,
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most of which will be relevant, in a connected
manner: can locate a range of sources, extract
appropriate information from them and record
the findings in a coherent pattern.

(1_9—24 marks) The candidate can present a
wide range of selected information in a
connected and consistent manner: can locate
?.ll readi_ly available sources and extract
information which will fully satisfy the
demands of the subject.

Understanding — 28 marks (7%)

Band 4

Band 1 (0-6 marks) The candidate can make basic
comments on the material(s) and there will be
Some attempt at an interpretation of it/them.
There will be some evidence of
comprehension of the wider aspects of the
topic.
Band 2 (7-13 marks) The candidate is able to make
adequate comments on the material(s) and
make a reasonable attempt at interpreting
it/them. There will be satisfactory evidence of
comprehension of the wider aspects of the
topic. !
Band 3 (14—_21 marks) The candidate is able to make
pertinent comments on the material(s) and
make a good attempt at interpreting it/them.
There will be clear evidence of
comprehension of the wider aspects of the
topic.
Band 4 (22-28 marks) The candidate is able to make
carefully assessed comments on the
materlal(s) and show considerable skill in
Interpreting it/them. There will be a high
degree of comprehension of the styles and

techniques involved, presented in a coherent
manner,

Evaluation and Response — 28 marks (7%)

Band 1 (0-6 marks) There will be some evidence of
eyaluatnon of the material and of the ability to
give a personal response, at a basic standard.

(7—'13 marks) There will be evidence of a
sat.ls‘factory evaluation of the material and the
ability to draw some relevant conclusions.
The bersonal response wij show some
imagination and logical thought.

Band 2

Band3 (14-21 marks) There will be clear evidence

of comprehension of the material and the
ability to draw coherent ang relevant
conclusions. The personal response will show
considerable imagination and logical thought.
(22-28 marks) There will be
comprehension and of €
coherent manner, The
show a high standard

Band 4
a high degree of

valuation in a
personal response will
of imagination.

MODERATION

Moderation will be b

: Y inspecti : :
according to procedy PECtion on a sampling basis

res laid down by the Council.



CRAFT, DESIGN AND TECHNOLOGY:

Design and Realisation

Candidates in this examination will be assessed on the
accurate use of spelling, punctuation and grammar in
Paper 1 only. Details regarding the criteria and
components of the examination to which the criteria will be
applied will be issued annually.

1 INTRODUCTION

1.1  Craft, Design and Technology is a generic term to
cover the activities required to exercise control over
the man-made environment. The common core of
activity can be identified as designing and
communicating, making, testing and evaluating.
Within this context, CDT: Design and Realisation is
principally concerned with design and problem-
solving processes leading to the making and
evaluation of artefacts. Further details on how the
syllabus promotes these processes are given in
Section 6.

1.2 The scheme of assessment, common to all candidates,
consists of three components: coursework, a design
paper and a theory paper. Coursework will be
internally assessed by the candidate’s teacher and
externally moderated by the Council. Further details
on the scheme of assessment are given in Section 5.

1.3 The scheme of assessment is intended to discriminate
across the full range of grades A*-G. Differentiation
will be achieved through:

(i) differentiated questions in the theory paper;

(i1) the use of open-ended questions in the design
paper to differentiate by outcome;

(iii) ensuring that in coursework, candidates are
presented with tasks appropriate to their ability.

1.4 In developing schemes of work for, and in the delivery
of a course based on this syllabus, teachers must fulfil
the statutory requirement to promote, through the
teaching of contributory subjects, the objectives of the
educational (cross-curricular) themes.

2 AIMS

The aims set out below describe the educational
purposes in following a course in CDT: Design and
Realisation suitable for candidates of both sexes of
the ability range appropriate to the GCSE examination.
Some of these aims are reflected in assessment
objectives; others are not because they cannot readily be
translated into measurable objectives.

The aims of the syllabus are to:

2.1  foster awareness, understanding and expertise in those
areas of creative thinking which can be expressed and
developed through investigation and research,
planning, designing, making and evaluating, working
with materials and tools;
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encourage the acquisition of a body of knowledge
applicable to solving practical/technological problems
operating through the processes of analysis, synthesis
and realjsation;

stimulate the development of a range of
communication skills which are central to design,
making and evalution;

stimulate the development of a range of making skills;

encourage students to relate their work, which
should demand active and experiential learning based
upon the use of materials in practical areas,
to their personal interests and abilities;

promote the development of curiosity, enquiry,
initiative, ingenuity, resourcefulness and
discrimination;

encourage technological awareness, foster attitudes
of co-operation and social responsibility, and
develop abilities to enhance the quality of the
environment;

stimulate the exercising of value judgments of an
aesthetic, technical, economic and moral nature.

ASSESSMENT OBJECTIVES

The assessment objectives listed below reflect those
aspects of the educational aims as appear to be
measurable.

Candidates should be able to:

describe and apply facts, principles and concepts
related to artefact and/or systems design, realisation
and evaluation;

demonstrate graphical and other communication skills
necessary to give, in a clear and appropriate form,
information about an artefact or system;

identify problems which can be solved through
practical/technological activity;

analyse problems which they have identified, or which
have been posed by others, and produce appropriate
design specifications taking into account technical and
aesthetic aspects;

1dentify the resources needed for the solution of
practical/technological problems;

identify the constraints imposed by knowledge,
resource availability and/or external sources which
will influence proposed solutions;

gather, order and assess the information relevant to the
solution of practical/technological problems;
produce and/or interpret data (eg diagrams, flow
charts, graphs, experimental results);

generate and record ideas as potential solutions to
problems;

3.10 appraise solutions to a design problem relative to the

initial specification;
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31k

312
3.13

3.14

315

3.16

3.17

select and develop a solution after consideration of the
constraints of time, cost, skill and resources;

plan the production of the selected solution;

demonstrate appropriate skills, make or model the
artefact or system;

propose or make modifications to a product or system
both during manufacture, and after completion and
evaluation;

compare and evaluate the performance of an artefact
or system against its specification,;

satisfy all mandatory and other necessary safety
requirements during the planning and making of an
artefact or system;

describe the inter-relationship between design/
technology and the needs of society.

4 RELATIONSHIP BETWEEN ASSESSMENT
OBJECTIVES AND CONTENT

4.1

4.1.1
412

4.13
4.2

The assessment objectives are organised into three
broad categories.

Design skills (3.1, 3.3-3.7, 3.9-3.11, 3.14-3.15);

The subject related skills of making and application
of knowlédge about techniques and pro-
cesses when using materials (3.1, 3.2, 3.4, 3.6-3.8,
3.11-3.16);

Knowledge (3.1, 3.4-3.6, 3.11, 3.14-3.17).

The allocation of marks to each of the above
categories will be:

Design skills 40%
Subject related skills 40%
Knowledge 20%

5 SCHEME OF ASSESSMENT

ol

5.2

5211

5.2.0

523

5.3
3L

The scheme of assessment, common to all candidates,
will be comprised of three components: coursework, a
design paper and a theory paper.

The scheme of assessment is designed to ensure
proper discrimination across the ability range so that
candidates can show what they know, understand and
can do through:

a combination of short answer questions and
structured questions in the theory paper;

the use of open-ended questions in the design paper
to differentiate by outcome of response;

ensuring that in coursework, candidates are
presented with tasks appropriate to their ability.

Examination Components

PAPER 1 (THEORY)—2 hours, will consist of two
sections.
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Section A will contain a number of compulsory
short answer questions. Candidates will be

advi_sed to spend approximately 45 minutes on this
section.

Sectiqn B will contain 3 compulsory structured
questions. Ea{ch question will be designed to be
of about 25 minutes duration and test application of

knowledge to a specific b .
situation. problem  solving

PAPER 2 (DESIGN)—2!/s
candidates to answer a single
one of five set. Each problem
brief. The rubric to accom
contain the following instruc

hours, will require
design problem from
will include a design
pany the paper will
tions to candidates.

For the one problem

_ you select, present your
answer in the following P i

manner.

1 @ Ma_ke a.ser‘ies of notes and/or sketches
which indicate that you have fully
analysed five relevant factors which

should be included in ;
solution. an appropriate

(b) Prodgce a range of freehand sketches
showing that you have considered three

alternative solutions. Evaluate each idea
proposed.

(¢) Select one of the solutio
Consideration sh
following:

ns and develop it.
ould be given to the

function, materials,

. construction,
aesthetics, finish.

(i1) On a new sheet of
chosen solution by an
to clearly illustrate ¢
dimensions, construction and finish.

Releyant BSI recommendations should be
applied where appropriate.

paper draw your
appropriate means
etails of materials,

Coursework

11}0 :r;eemo}:andgm containir}g full details and guidance
achers in the marking of coursework accom-

fl?nles the syllabus. It is essential that teachers study
1S memorandum before tommencing assessment.

school workshop an
Workmanship.

The allocation of marks to

; the varioy nati
components will be as follo R o il

Wws:
Coursework 509

Theory Paper 25%
Design Paper 259



GCSE CRAFT, DESIGN AND TECHNOLOGY: DESIGN AND REALISATION SYLLABUS 1998

5.6 The percentage weightings of the grouped assessment

objectives within each of the components will be:

Design Subject Knowledge | Total
Skills related
skills
Coursework 20 30 (making) — 50
Theory pr-3s
Paper S 5 (principles) 15 25
Design T}
Paper 15 5 (principles) S 25
Total 40 40 20 100
6 CONTENT
Introduction

(a) The subject content is intended to promote the

teaching of design and realisation through design
and problem-solving processes leading to the
making and evaluation of artefacts. It requires
candidates to have imagination and an under-
standing of materials and technologies. It also
demands active workshop experience and leads to
the appreciation and production of work of quality.

Students will be expected to have a fundamental
knowledge of wood, metal and plastic but it is
not intended to restrict candidates to these
materials. It will be possible in coursework for

(®)

(©

candidates to use other materials in everyday use
and new materials as they develop. It is also
recognised that in some cases it may be either
difficult or inappropriate for students to have
hands-on workshop experience in a range of
materials. The syllabus will provide for such cases
by allowing them to specialise in a single material
in their coursework and the design paper.

It is intended that the theoretical work in the
syllabus should not be taught in isolation but
will arise in association with candidates’ practical
work undertaken during the course.

Throughout the course candidates should be made
aware of the possible dangers involved in using
workshop equipment.

Safe working practices should be emphasised in all
practical work.

The subject content on the subsequent pages is
arranged under the following headings:

6.1 Design

6.2 Communication
6.3 Technology

6.4 Materials

6.5 Planning

6.6 Making

Under each of the headings the topics are described
in terms of objective outcomes and accompanied
by notes for guidance.

Notes for guidance

6.1 Design
Topic Objectives
6.1.1  General problem area Candidates should be able to

6.1.2

6.1.3

Identification
research

Possible solutions

Recognise problems and within them
identify particular needs which can be
solved through practical activity.

Analyse problems which have been
self-identified or posed by others and
produce a design specification.

Write defined design task/brief which
sets parameters.

Identify the resources needed for the
solution of practical problems.

Identify the constraints imposed by
knowledge, resource availability and/or
external sources which influence
proposed solutions.

Gather, order and assess information
relevant to the solution of practical
problems.

Generate and record ideas as potential
solutions to identified problem or need.

Appraise solutions to a design problem
relative to the initial specification.

Select and formulate design proposal.
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Specify exact need.

Candidates should show an awareness
of factors upon which a solution will
depend.

Analyse design brief, research and
collect data.

List attributes required and constraints
encountered.

Resources used to help develop a
solution which include sketches,
models, mock-ups, photography,
calculations and discussions. Access to
sources of assistance inside and outside
the school should be encouraged.
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6.1.4 Optimum
Solution

6.1.5  Evaluation Testing

Diagnosis

Critical appraisal

6.2 Communication

6.2.1 Initiation,
development and
recording of ideas
and information

622 Communication of
ideas

6.3 Technology

6.3.1 Structures

6.3.2 Energy

6.3.3 Mechanisms

6.3.4  Control

Select a solution stating reasons for
choice.

Develop chosen solution reverting
back to an earlier stage if necessary.

Discriminate and establish criteria for
assessing the extent to which their own
solutions meet the initial specification.

Devise simple tests to identify faults
and weaknesses in their own solutions
and artefacts.

Criticise their own work with the need
to modify or rethink ideas and
methods; demonstrate the ability to
gauge the efficiency of a designed
system.

Extract relevant information from
sources (written, graphical, oral);

Demonstrate graphical and other
communication skills necessary to give
in a clear and appropriate form, infor-
mation about an artefact or system.

Demonstrate a qualitative understand-
ing of the technological principles and
terminology which underlies their
design and realisation work.

Demonstrate knowledge and under-
standing of the factors influencing the
design of a structure (situation, mater-
1als, constructional methods and struc-
tural principles) and how they relate to
the form of a structure.

Demonstrate knowledge and under-
standing of alternative forms of energy.

Demonstrate understanding of kinetic
potential and heat energy.

Demonstrate knowledge and under-

standing of basic mechanical
movement.

Apply knowledge of simple control
techniques to the solution of practical
problems.
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The choice of solution should be based
on consideration of factors such as
time, cost, skill, resources, etc.

Candidates should test an artefact with
reference to the original need.

Assess relevant factors such as
technical, aesthetic, economic, safety,

durability, marketability, environ-
mental or social effects.

Us_e technical vocabulary and number
sl.qlls and produce sketches, models,
dlagrgms, drawings (such as per-
spective, isometric, orthographic, etc)
and written materials which com-

municate their ideas with precision and
clarity.

Working drawings to be fully dimen-
sioned with consideration given to
relevant British standards.

Produce and/or interpret data, eg
dlagrgms, flow charts, graphs,
expenmental results with respect to
6.3.1-6.3.5 below.

Calculations will not be required.

Analyse and identify the nature of the
following effects of forces acting
In structure: tensile, compressive,
shear, torsional, bending. Fundamental
consideration of equilibrium.

Awarene'sg of the various sources of
energy: wind, water, solar, coal, gas
and oil.,

Appreqlate simple energy trans-
formation and be aware of the main

forms in which energy is used and
conserved.

Use of springs, elastic bands, clock-
work motors etc,

Kno'wledg.e of four basic kinds of
motlon:. linear, reciprocation, rotary
and oscillating.

Components should be worked as
mput,.output_or conditioning devices.
Electrical switching in circuits.
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Ergonomics and
Anthropometrics

Design & Safety

Materials

Apply knowledge about human dimen-
sions and physical attributes to design
problems.

Demonstrate knowledge and under-
standing of the effect of design and
technological activity on social,
environmental and economic issues.

Candidates should be aware of stan-
dard sources of information. Mock-ups
and information should be used as
design aids and simple tests carried out
to check ergonomic factors.

Case studies could be taken for group
discussion, eg the microelectronics
revolution.

This section should be studied with an emphasis placed on the applications and uses of materials in practical problem
solving situations. Candidates should be able to have a reasonable selection of suitable materials for a stated

application.
Topic
Timbers

Identification

Metals

Identification

Plastics

Identification

Matenals selection and use

Structure of materials

Working properties

Sources of materials

Objectives

Demonstrate knowledge and under-
standing of the basic differences
between natural and manufactured
forms of timber including the differ-
ences between hardwoods and
softwoods.

Distinguish between ferrous and non
ferrous metals. Identify each of the
following metals: iron, aluminium,
copper, tin, lead and their alloys.

Demonstrate knowledge and under-
standing of the effect of carbon content
on the working properties of steels.

Identify and state the basic differences
between thermoplastic and thermo-
setting materials. Demonstrate a work-
ing knowledge of vacuum forming
plastic coating GRP, use of acrylics
and injection moulding.

Demonstrate knowledge and under-
standing through the applications of
the above named materials (timbers,
plastics, metals and alloys) in practical
problem solving situations.

Demonstrate a working knowledge of
the physical properties and charac-
teristics of the above named materials.

Demonstrate a knowledge of the
sources and availability of the above-
named materials.  Relationships
between material, size and form in
particular problem solving situations.
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Notes for guidance

Basic differences in hard and soft-
woods for one named hardwood and
one named softwood normally found in
school workshops. A working know-
ledge of one of the following manu-
factured boards: plywood, block board,
chipboard or hardboard, m.d.f.

Alloys restricted to carbon steel, stain-
less steel, solder.

To include hardening and tempering.

Candidates must be able to name one
example of a thermoplastic and one
example of a thermoset. Available
forms and working properties.

To select materials in relation to their
properties and characteristics.

To make basic comparisons between
these materials in relation to tensile
and compressive strength, hardness,
toughness, stiffness, density, weight,
plasticity, conductivity, durability and
aesthetic qualities.

To include the shapes, sizes (general
not particular) and sections in which
these materials are available and a
comparative knowledge of their cost.



GCSE SYLLABUSES 1998

6.4.7  Surface degradation and
protection

6.4.8 Conservation

649  Safety

6.5 Planning
6.5.1 Planning

6.6 Making
6.6.1 Implementation and
realisation

Select appropriate materials for a stated
environmental condition and suggest
methods of protection. Select suitable
protective finishes.

Demonstrate a knowledge and under-
standing of the need to consider the
conservation of resources in the design
of a project.

Demonstrate a knowledge and under-
standing of the hazards associated with
processing and storage of materials in
the school workshop.

Demonstrate the ability to plan a
practical development through se-
quence of operations and ensure its
completion. Present both the sequence
and details in the form of a simple
flow-chart.

Candidates should be able to demon-
strate competence in the skilful and
safe use of materials and processes as
appropriate to the material(s) they have
used.

2

Show awareness of the effects of en-
vironmental conditions on the degra-
dation of materials,

To include preservation and common
workshop applied coatings.

A proper regard for all mandatory and
other necessary safety precautions
relevant to the use of tools, machines,
materials and other resources.

Specification of both the sequence of
operations and the most appropriate
materials, tools and equipment for
design realisation is important.

The proper procedure for the pre-
paration of materials. The correct and
accurate use of marking out, measuring
and testing tools. The skilful use of
processes for shaping, forming, cutting,
joining, fitting, assembling and
finishing. The correct and skilful use of
hand and machine tools and
cquipment. A proper regard for all
mandatpry and other necessary safety
Precautions relevant to the use of tools,
machines, materials and  other
Iesources. A concern for economy in

the use of materials, time, energy and
other resources.
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7 GRADE DESCRIPTIONS

Grade descriptions are provided to give a general
indication of the standards of achievement likely to have
been shown by candidates awarded particular grades.
The grade awarded will depend in practice upon the
extent to which the candidate has met the assessment
objectives overall and it might conceal weakness in one
aspect of the examination which is balanced by above
average performance in some other.

Grade C
Design

The candidate will have identified a problem and made a
clear statement of the design brief. Investigation and
analysis of the most important aspects will have led to
the generation of a range of ideas as possible solutions to
the problem. There will have been some evidence of first
hand collection of relevant information and an
application of knowledge of materials, components and
constructions. The candidate’s powers of discrimination
will have enabled reasons to be given for the selection/
rejection of those details considered in arriving at a
preferred solution, and a valid evaluation will have been
made on the basis of simple criteria.

Making

The candidate will have shown evidence of good
workmanship and sound construction in the material(s)
used. When an artefact was realised, fitting parts will
have located well, the finished item will have been
constructionally sound and functional. Where
appropriate, suitable finishing techniques will have been
used and “finishes” will have been successfully applied.

Communication

The candidate will have demonstrated a range of com-
munication skills sufficient to initiate and develop ideas
and to convey them to others. He will have written a
factual and accurate report, shown oral competency and
been able to use freehand and other graphical
techniques.

Knowledge

This will have reflected an understanding of technical
and scientific principles, materials, components,
constructions, tools and machines sufficient to solve

problems and realise solutions which meet identified |

criteria. Knowledge of processes will have enabled
sufficient planning and sequencing to ensure that work
was effectively carried out to a good standard. A sound
understanding of safety require-ments will have been
shown together with an awareness of the need for
conservation of energy and other resources.
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Grade F
Design

The candidate will have made a limited investigation
of a problem posed by others and adopted by him. He
will have listed the main features without a detailed
analysis but may have collected relevant information
from one source. Only one possible solution will usually
have been offered although there may have been simple
variations suggested and any evaluation will have been
in the light of one or two elementary criteria. Some
appreciation will have been shown related to the choice
of materials, constructions and components with reasons
or observations related to choice in at least one area.
Making

The candidate will have demonstrated limited
manipulative skills with at least one material but these
will not have been of the order to enable him to avoid
difficulties with constructional operations. When an
artefact was realised, fitting parts will have located
adequately and the solution will have been functional.
Where appropriate, there will have been evidence of the
use of a suitable finish.

Communication

The candidate’s oral and written communication will
have been restricted and his graphic skills limited.
Incomplete or poor drawings will have shown some of
the information required for making an artefact or
control system, and there are likely to have been only a
few dimensions.

Knowledge

This will, in the main, have been superficial and the
understanding of technical and scientific principles,
materials, components, constructions, tools and
machines will have been limited to breadth. The
candidate will have stated the important properties of
some materials or had a more detailed knowledge of one
and been able to apply this to appropriate common uses
and most frequently used working processes. Difficulties
will have been experienced in planning the detailed
sequential operations necessary for effective realisation.
An awareness of the importance of good safety practice
will have been shown, together with a modest grasp of
simple facts related to the conservation of energy and
other resources.

PROHIBITED COMBINATIONS

Students taking this subject are not constrained in the
choice of other CDT/Technology and Design subjects
which may be taken in the same series of examinations.
They may therefore take the following in combination
with CDT: Design and Realisation:

— GCSE CDT: Design and Communication;

— GCSE Technology and Design, or
Technology (Product and Systems Design).

GCSE
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COURSEWORK MEMORANDUM

1 INTRODUCTION

1.1

The scheme of assessment in CDT: Design and
Realisation carries a 50% weighting for coursework. It
will be internally assessed by the candidate’s teacher
and externally moderated by the Council.

2 BACKGROUND

23

242

2
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One of the prime aims of the syllabus is to encourage
students to become involved with design and problem-
solving processes leading to the making and
evaluation of artefacts.

The purpose of the coursework is to give students the
opportunity to demonstrate what they know,
understand and can do in these areas without the
constraints imposed by formal examinations.

The coursework of each student will be assessed in
terms of the following four areas:

ability to analyse and investigate the problem;

ability to generate alternative solutions and to select
and detail an appropriate solution;

ability to produce a finished artefact together with
any special tools, jigs and moulds which may be
required;

ability to evaluate the finished artefact.

The detailed criteria for the award of marks to
each of the above areas is given in paragraph 4
of this document.

3 NATURE OF COURSEWORK

Sial

3.2

s
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For the purposes of assessment, coursework is the
work carried out by the candidate normally during
five terms leading to the examination, and
representative of the quality expected of a candidate in
the final stages of the GCSE examination.

Candidates should present their best quality work,
reflecting a wide range of experience and showing
evidence of involvement in the whole design and
realisation process.

Where a candidate attempts one substantial project
which displays a wide range of knowledge and skill,
this will suffice as the sole coursework submission.
Candidates who choose to do this must satisfy the
visiting moderator that all assessment objectives have
been achieved within the single project.

Teachers should advise candidates on the selection of
appropriate coursework. It is expected that substantial
evidence of related design and realisation will be
presented by the candidates. Teachers will be expected
to ensure that coursework can be appropriately
marked using the assessment criteria.

Design studies can be realised in any suitable material
or combination of materials in the school workshop

|
{
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3.5

3.6

3.7

3.8
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an.d shoulc! reflect the highest standard of craftman-
ship of which the candidate is capable.

C_andidates should produce a design portfolio for each
piece of coursework to be assessed. The portfolio
shoulfi contain all the investigatory work, the final
working drawings and the evaluation and suggested
modifications. Marks cannot be awarded to areas
2.3.1, 2.3.2 and 2.3 4 if this material is not present.

The emphasis should show that the candidate has been
involved in design and realisation as an integrated
process. However, in certain circumstances the
content generated through a topic may not adequately
demonstrate the candidate’s ability to meet the full
range of subject-related skills as set out in para. 4.1.2
of the syllabus. In such circumstances other' w'or.k

completed. during the course may be taken into
consideration.

Althqugh normally. the coursework will be an
1nd1v1dua}l-b:ased.actxvity, a group approach to design
and realisation is not excluded. In order to assess

group coursework, the contribution of indivi
must be clearly identifiable. B sy dual

}‘{esearch investigations, which form part of the

problem solving” process, are a necessary element of
any design and realisation project and evidence of this
research should be submitted, Technology and theory
notes which form part of the learning process are not
required for coursework assessment,

Coulr(sework carries a 50% weighting towards the total
mark of the examination. Within the coursework

component, the allocation of mark. i
subject related skills will be: MY el

Design Skills: 20% (areas 2.3.1,2.3.2 and 234
Subject related skills (making): 30%

The breakdown of marks
will be:

(area 2.3.3)

to each of the above areas

— ability to analyse and investigate the problem

bili (5 marks)
—ability to generate alternative g
; solut

select and detail an appropriate soluriolr(:ns §23

(10 marks)

d artefact together
d moulds which may
K (30 marks)
—ability to evaluate the finished artefact (5 marks)

The abpve mark allocationg
of design and making withj

and hence in accordance wit
syllabus.

— ability to produce a finishe
with any special tools, jigs an
be required

ensure that the ratio
n coursework is 2:3
h paragraph 5.4 of the

4 ASSESSMENT PROCEDURES

For each of the qualities
specified below in terms of 1

is asked to apply the criteria

0 be assessed criteria are
anges of marks. The teacher
as specified and draw the

ERRDNN
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fine distinction within each range on the basis of the
standard of work presented. In each assessment area it is
likely that some students will need guidance from the
teacher in order to complete the assignment.
Assessments should, therefore, take account of this and
where students require such guidance the marks which
can be awarded must be restricted.

A zero mark should only be awarded in the following
extreme cases:

(i) a student refuses to tackle an activity which
would allow the skill(s) to be assessed;

(ii) a student is totally devoid of the skill(s) in
question.

Ability to analyse and investigate the problem
(0—5 marks).

4-5 Gives a clear statement of problem
demonstrating understanding. Selects a full list
of appropriate factors affecting design and gives
a full analysis of each factor. Produces a clear
and full specification based on the factor
analysis.

3 Has a sound understanding of the problem but
may miss one or two of the factors involved or
select an inappropriate factor: analysis is not as
full as for top marks. Specification produced is
not entirely relevant to the factor analysis.

2 Lists most of the factors but is weak in critical
analysis. Produces an incomplete specification.

1 Produces an inadequate list of appropriate
factors only.

Ability to generate alternative solutions and detail an
appropriate solution (0—10 marks).

8-10 Generates a range of imaginative ideas.
Evaluates each idea against the specification.
Selects the most appropriate ideas and develops
these through sketching and/or modelling to a
point where they become possible solutions.
Selects the most appropriate solution and
develops it to produce a final solution. Details a
final solution. Produces a working drawing.

5-7 Generates a range of ideas. Evaluates each idea
against the specification. Selects appropriate
ideas and shows evidence of development.
Chooses an idea and completes most of the
potential development stage towards the final
solution. Details a final solution. Produces a
working drawing.

3-4 Generates a range of ideas and shows some
evidence of evaluation. Selects an idea and
completes some of the potential development
stage towards the final solution. Produces a
working drawing.
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1-2  Produces a solution from limited range of ideas.
Shows little or no ability to develop the solution.
Attempts to produce a working drawing.

Working Drawing: The working drawing may vary
in complexity according to the solution arrived at. The
main criteria for judging the working drawing are that
it should be capable of being fully understood by a
third person and that, where appropriate, it
should satisfy the British Standards Institution’s
recommendations.

43 Ability to produce a finished artefact together
with any special tools, jigs and moulds which may
be required (0—30 marks).

Artefact: When assessing the artefact which has been
made, the main criterion is that of craftsmanship.

23-30 Work displaying high quality craftsmanship in
all or most aspects.

16-22 Work of good standard just lacking the
quality in craftsmanhip required for top marks.

8—15 Acceptable work in most aspects or work
showing a limited range of making skills.

1-7  Poor work or work showing few making skills.
4.4  Ability to evaluate the finished artefact (0—5 marks)

4-5  Well documented critical assessment of the
artefact against the specification with
consequent suggestions for modifications
which may be sketched or modelled.

2-3  Evidence to suggest attempt made to evaluate
the artefact against the specifica-
tion but little attempt made to suggest
modification.

1 Judgements made unrelated to original
specification.

S RECORDING FORMAL ASSESSMENTS

5.1 Teachers must keep their own detailed record of each
candidate and a suggested format for this is available
from the Council on request.

5.2 The final mark of each candidate should be recorded
on the Council’s Mark Sheet which must be
forwarded to the Council by a specified date in the
year of the examination.

6 MODERATION OF THE ASSESSMENT

The procedures will be in accordance with the Council’s
general policy on coursework monitoring and
moderation.
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DRAMA

Candidates in this examination will be assessed on the
accurate use of spelling, punctuation and grammar.,
Details regarding the criteria, and the components of the
examination to which the criteria will be applied, will be
issued annually.

1 INTRODUCTION

1.1 This syllabus has been designed to meet the
requirements of the Northern Ireland Regulations
GCSE. It also meets the requirements of the Northern
Ireland outline programme of study for Drama at

Key Stage 4.

It seeks to consolidate and extend the knowledge and
skills developed in the earlier key stages and will
facilitate further study at a more advanced level.

1.2

1.3 In developing schemes of work for, and in the delivery of
a course based on this syllabus, teachers must fulfil the
statutory requirement to promote, through the teaching of
contributory subjects, the objectives of the educational

(cross-curricular) themes.

1.4 The syllabus has been designed to be as free as
possible from ethnic, gender, religious, political or

other form of bias.

2 RATIONALE

2.1 The syllabus has been designed to support good
practice in teaching and learning through effective
assessment procedures which will allow students
to demonstrate what they know, understand and can

do.

The course aims to give students the opportunity to
enjoy the experience of exploring drama through the
programmes of study which provide emotional
challenge and intellectual satisfaction.

A

3 AIMS

3.1 The aims set out below describe the educational
purposes of following a course in Drama. Some of the
aims are reflected in the assessment objectives, whilst

others are not because they cannot be readily assessed.
3.2 The aims of the syllabus are to develop:
3.2.1 an awareness of self and others and the world

around us in a dramatic context;

322 self-confidence and mutual respect in a dramatic
context;

3.2.3  the ability to express ideas and emotions;

3.24  negotiation skills, concentration and control;

3.2.5  an appreciation, understanding and enjoyment of
the drama process and live theatre;

3.2.6  an appreciation and understanding of dramatic texts.

4 ASSESSMENT OBJECTIVES

4.1 The assessment objectives indicate the skills and

abilities which will be assessed.
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4.2 The assessment objectives listed below, under each
component, are clearly interdependent and interrelated.
Whilst all must be assessed it is not envisaged that each
objective will be tested in isolation.

Making

Within Drama, Making means creating or using drama
forms and competencies in order to understand and
express ideas about the world. It generally means
becoming involved with other people and employing
such processes as negotiating, experimenting,
problem-solving, refining, shaping and performing.

43

4.4 Candidates will be assessed on their ability to:

4.4.1 use drama to explore relationships, their own and
others’ attitudes, beliefs and emotions about the

: world in which we live;
442

adopt, develop and sustain a role;

4.4.3  work productively as part of a group in and out
of role;

444 use dramatic skills appropriate to audience,

context, purpose and task.

4.5 They must therefore be provided with opportunities to
develop their competence and confidence in the
Making attainment target through engagement with a
range of situations, audiences and activities.

Appraising

4.6 Within drama, Appraising involves applying the skills
of reflection, analysis and evaluation to the process of
Making, in order to enhance understanding of how
meaning may be made and expressed through the use
of dramatic skills. Appraising involves seeing the
work within a context of knmown forms and
conventions so that its effectiveness may be judged.
Appraising should occur during and after the drama,
both in and out of role.

4.7 Candidates will be assessed on their ability to

demonstrate:

4.7.1 an understanding of the development process
involved in the making of meaning and the ability

to evaluate critically the meaning made;

4.7.2  acritical understanding in written and non-written

form of their own work and that of other people;

473  a critical knowledge of dramatic context and the
ability to analyse and evaluate drama forms,

theatrical genres and conventions;

4.8 They must therefore be provided with opportunities to
develop their competence and confidence in the
Appraising through engagement with a range of
situations, audiences and activities.

5 SYLLABUS CONTENT
5.1 In both Making and Appraising in drama, students
should have opportunities to come to terms with
themselves and the world in which they live; to
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5.4

develop intellectually, emotionally and imaginatively
and as a member of a society or culture. Their work
should take place both in role and out of role. They
should develop knowledge of and the ability to apply
dramatic forms, performance and technical skills and
strategies.

Although not all work undertaken will be for an
audience, where appropriate, students should have
opportunities to present their work to a range of
audiences including their peers and an outside
audience. They should develop an understanding of
and employ specialist or technical vocabulary.

Making
Students should have opportunities to:

— bring their experience of life to the drama in order
to develop its action and meaning;

—look at problems in a new way and experiment
with language to express what they feel;

— see their own and others’ ideas take shape;
— explore a range of human cultural issues;
— respond to and negotiate with others;

— interpret their own and others’ experiences and
emotions in a structured way by choosing the
appropriate drama form;

— adopt a range of roles;

— deepen a belief in the fiction through their ability to
develop and sustain a role;

—take part in improvisation using a variety of
strategies;

— employ sign, symbol, metaphor and image;
—respond to a variety of texts;

— devise their own texts;

— engage in movement in mime and dance;

—develop knowledge of and competence in stage
management skills.

In addition where facilities and resources are
available students might also be given the
opportunities to:

— explore characterisation through the use of masks;

— use puppets to present improvised, devised and
scripted drama;

— research, devise, script, present and record their
own dramas using video. equipment where
available;

— to become competent in the use of electronic media
where possible and should be guided towards an
understanding of the potential of these media in
relation to their work in drama.

Appraising
Appraising should occur continuously during and after

the drama, both in and out of role. Students should
have opportunities to:

— assess what they are doing and why they are doing
it;

—deepen their understanding of character and
situation;
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5.6

—make judgements about their own and others’
progress and work;

—reflect on, analyse and evaluate the stage of
development of the drama so that they can continue
to learn from the process.

Students should also have regular opportunities to
make choices about the kind of appraisal they wish to
apply. It is important that all pupils have opportunities
to undertake appraising in practical, oral and written
forms throughout their study of drama.

Students should have opportunities to:

— use strategies such as hot-seating, thought-tracking,
conscience-alley, tableaux, freeze-frame, ritual and
ceremony and character transfer;

— ask and answer questions, in and out of role;

— reflect on, analyse and evaluate their role within the
drama;

— reflect on, analyse and evaluate how the imagined
context relates to the real situation, drawing upon
their own ideas and those of others;

—reflect on, analyse and evaluate their work in order
to discover what they have learnt about concepts,
attitudes, beliefs and emotions;

—reflect on, analyse and evaluate the process of the
drama in terms of character development, storyline,
group inter-action, use of language, representation
of group and individual thoughts;

—reflect on, analyse and evaluate the variety of
language used in a dramatic activity in order to

evaluate the appropriateness of choice for the
circumstances;

— reﬂect. on, analyse and evaluate the effectiveness of
the s}(llls of editing and shaping material, in written
and improvised form, which have been employed

to improve the sequence and structure of the drama
in order to intensify its impact;

—- .reﬂect on, analyse and evaluate the choice of forms
in the overall structure and shape of the drama;

———rgﬂect on, analyse and evaluate their choice of
51g.n,'symbol, metaphor and image in a dramatic
activity;

—reflect on, analyse and evaluate the use and
appropriateness of acquired dramatic skills for
example, linguistic register, voice (pitch, pace,
pause, inflection), gesture, movement and stillness,
Jacial expression and technical skills (stage
management, set, sound, costume, light, make-up),

—reflect on, analyse and evaluate theatre
perfqrmancc, for example Theatre in Education,
media texts, scripted text, other drama forms, for

example mime, dance, puppets, and the opinions of
others.

6 SCHEME OF ASSESSMENT

6.1

The scheme of assessment is designed to enable
students to demonstrate achievement in Making and
Appraising combining, where appropriate, evidence
from the coursework with that produced by the
terminal examination as set out opposite.




Assessment Component Weighting
Terminal Examination (1'% hours) 30%
Answer two questions
(a) compulsory question based on

prescribed text 10%
(b) or (c) based on prescribed text 20%
Coursework 70%

— Assessment in three drama forms or
competencies in each attainment target
~ End of course assessment in Making and
Appraising in one drama form or

competence

6.2 The weightings for each component and their
distribution between coursework and terminal
examination as set out below.

Terminal
Coursework | Examination | Weighting
Making 35% 15% 50%
Appraising 35% 15% 50%
Overall 2 4 3
Weighting 70% 30% 100%

6.3 Assessment objectives will be assessed within the
various components as set out in the table below.

Coursework Terminal
Examination
Making s 44.1 442
442 444
443
444
Appraising 4.7.1 4.7.1
4.7.2 4.7.2
4.7.3 473

7 DIFFERENTIATION

Differentiation will be achieved by task and by outcome
in the coursework and practical activities and by the use
of tiered papers in the terminal examination.

8 TERMINAL EXAMINATION

8.1 Two tiers of examination targeted at distinct but

overlapping levels of attainment will be offered. Each
tier will measure achievement against the criteria for
assessment for the targeted grades. In exceptional
circumstances grades may be awarded at either end of
the stated ranges provided that there is clear evidence
of attainment in that grade.

Grades C-G

Grades A*-D(E)

Grade E will be awarded exceptionally to candidates
entered for the Higher Tier who do not achieve a

Grade D but who demonstrate the qualities associated
with a Grade E performance.

Foundation Tier
Higher Tier

8.2 Each tier of the terminal examination will comprise a
single paper carrying a weighting of 30%. Candidates
will be provided with a question paper which will contain
the stimulus material and a separate answer booklet. The
time allocated to the examination will be 1'/2 hours.
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8.3

8.4

8.5

8.6
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Candidates will be expected to answer two questions
on one prescribed text. They must answer question (a)
and either question (b) or (c) in each tier. When
answering questions the candidates should draw on
their own personal experience of and engagement
with the drama text. The format of questions for
each tier are set out below.

Tier S: answer question (a)

Candidates will be presented with an excerpt of 20-30
lines and be expected to annotate the text. In
Tier S, candidates should be able to give stage
directions for characters and include ideas for
voice, movement, gesture and facial expressions.

and either question (b)

This question will be a three part stimulus question,
again based on another and more substantial
excerpt from the prescribed text, and will require the
candidates to:

(i) list the stage properties and/or the sound effects
required for this extract and give reasons for their
decisions;

(ii) either design a costume or a set (both choices will
be offered) and to support their design with
reasons and sketches;

(iif) provide an interpretation of a character in
performance.

or question (c)

Candidates will be expected to answer an essay type
question based on character in performance.

Tier T: answer question (a)

Candidates will be presented with an excerpt of
20-30 lines and be expected to annotate the text.
In Tier T, candidates should be able to write director’s
notes which would include ideas on mood,
atmosphere and performance.

and either question (b)

This question will be a three part stimulus question,
again based on another and more substantial
excerpt from the prescribed text, and will require the
candidates to:

(i) either design a costume or a set (both choices will
be offered) and to support their design with
reasons and sketches;

(if) provide an interpretation of a character in
performance; :

(iii) suggest appropriate rehearsal methods and justify
their choices.

or question (c)

Candidates will be expected to answer an essay type
question which would detail how a theme or character
in the prescribed text might be explored in rehearsal or
realised in performance.

Candidates will be permitted to bring clean copies
of prescribed texts into the examination. No additional
sheets, pages or annotations may be included in the
texts. The prescribed texts for both tiers are:

Macbeth Shakespeare
She Stoops to Conquer Goldsmith
*The Italian Straw Hat Labiche
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The Importance of Being Earnest  Wilde
Juno and the Paycock O’Casey
The Crucible Miller
Tea in a China Cup Reid
Lovers Friel
'Our Day Out Russell

*Last year as a prescribed text.
IThe stage version of this text should be used.

9 COURSEWORK COMPONENT

All work which is internally set and assessed by the
teacher is classified as coursework. Evidence of
attainment in coursework will be demonstrated through
continuous monitoring in Making and Appraising in
three drama forms or competencies and in an end of
course assessment in one form or competence. The
Coursework Memorandum sets out the forms to be
assessed within the Drama course.

10 MODERATION

The work of candidates in each component should be
internally standardised and will be moderated according
to the procedures set down by the Council and outlined
in the Coursework Memorandum.

11 GRADE DESCRIPTIONS

11.1

11.2

Grade descriptions are provided to give a general
indication of the standards of achievement likely to
have been shown by candidates awarded particular
grades. The descriptions must be interpreted in
relation to the content specified by the syllabus: they
are not designed to define that content. The grade
awarded will depend in practice upon the extent to
which the candidate has met the assessment objectives
overall. Shortcomings in some aspects of the
examination may be balanced by better performances
in others.

Subject Grade
Grade F
Making

Students demonstrate the ability to use drama
effectively to show how events, issues and texts of
varying complexity may be interpreted differently.
They invent and develop a range of appropriate roles
for specific situations. In their work in drama, they
develop and define a role through exploring different
dramatic forms using a range of strategies to structure
their work appropriately. They make competent use
technical effects to enhance their work.

Appraising

Pupils demonstrate the ability to analyse effectively
explicit and implicit meaning in and out of role and to
describe clearly how forms and strategies may or may
not help develop a role. In their work in drama, they
can assess accurately the use of technical effects to
enhance meaning and atmosphere and demonstrate a
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clear understgnding of how the skills of editing and
shaping material may improve sequence and structure.

Grade C
Making

Students demonstrate the ability to explore,
independently and in depth, through a range of
dramatic forms, ideas, beliefs, relationships and
motivation. They use drama in an original and
1nnov_ative way to explore and present complex
meaning to an audience. In their work in drama, they
Interpret, create and sustain, independently and in a
valid and controlled way, a variety of roles integrating
sound, silence, light and darkness, movement and
stillness to make effective use of space. They use

appropriate theatrical genres and conventions
according to context.

Appraising

Students will demonstrate the ability to understand
how people’s ideas, beliefs, relationships, emotions
and motivations are related to their experiences and
circumstances. They can analyse how the use of
different drama forms or strategies may be used to
explore complex situations and texts and evaluate their
own, and others comments, on aspects of their
characterisation thus providing a rationale for
consequent modifications. In their work in drama, they
evaluate performance and analyse how effective their
range of technical effects has been in enhancing
meaning and effect. They assess the effectiveness of

the use of technical skills in a range of theatrical
genres and conventions.

Grade A
Making

Students demonstrate the ability to use drama
independently, in original and innovative ways, to
explore complex meaning and present a common
understanding to an audience. They use an extensive
range of practical drama skills to explore, develop and
create a coherent presentation of their own work to an
audience. In their work in drama, they create,
independently, a controlled development of a complex

role or roles'taking account of character, purpose,
form and audience.

Appraising

Students demonstrate the ability to understand that
there may be alternative interpretations of meaning
which have equal validity and negotiate a common
understanding and presentation of complex issues and
texts throx.lgh drama. They evaluate independently
how theatnpal genres and conventions, dramatic forms
and strategies can be employed in making meaning in
a peﬁognance in their work in drama, they can present
a considered rationale for the interpretation of
character, choice of dramatic form, structure and

technical skills taking into account purpose and
audience.
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COURSEWORK MEMORANDUM

The term coursework refers to the range of activities
and processes in Making and Appraising content
which are undertaken by the student and assessed by
the teacher during Key Stage 4. These activities should
be embedded in classroom practice and arise naturally
from a planned process of teaching and learning.

The syllabus, through coursework, seeks to support
good practice and to encourage creative approaches to
the delivery and assessment of drama. It should
therefore be a feature of this course that teaching,
learning and assessment should normally be
carried out during activities which involve the
individual student working in a group.

The assessment of coursework will be carried out by
the teacher. This process should not be regarded as an
additional burden but as the formalisation of good
practice. For the purposes of standardisation, however,
the Council requires certain procedures to be followed
in the assessment of processes and activities which
contribute to drama.

Teachers should take the opportunity to assess pupils
regularly in each component throughout the course
using the criteria provided in Appendix B. The criteria
should be applied holistically allowing for
compensation between strengths and weaknesses in
achievement.

Each formally assessed task should be awarded a mark
based on an impression of how the student has
fulfilled the criteria, realising that the individual
appropriateness of each criterion will vary from task to
task. The mark should reflect the teacher’s overall
judgement of the student’s achievement.

For summative purposes an overall mark for
coursework will then be awarded for Making and
Appraising in coursework. This mark should not
simply be an average of the individual marks awarded
but will reflect the achievement of the student and the
considered judgement of the teacher.

The candidate will authenticate his or her own work
on the candidate record sheet and the teacher will
authenticate the work of the teaching group as a whole
on the Teacher’s Coursework Record.

Pupils will be expected to keep a Record of Work
of drama activities undertaken in class. This record
should provide a brief description of the activity,
the drama form(s) or competencies used and the date
on which the activity took place. An example of such
a record is given in Appendix C. The Record of Work
will not be formally assessed.
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Written coursework will include the teacher’s
comments, corrections, annotations and a level of
performance for each task or activity formally
assessed.

4 COURSEWORK

4.1

4.2

43

4.4

4.5

For the purposes of assessment seven drama forms
and competencies have been identified and listed
below. All forms will carry equal weighting. Pupils
must be assessed in improvisation and in at least
two other forms or competencies from the full list
during the course. Details of the scope of each form
and competence are given in Appendix A.

Teachers should ensure that they fully understand
the Council’s definitions and interpretations of the
forms and competencies.

Drama Forms

» Improvisation
Acting

* Mime

* Dance Drama

Drama Competencies

» Design

» Electronic Media

* Critical and Creative Writing

The criteria set out in Appendix B will be used to
assess students within the following contexts and will
reflect as appropriate the ability to:

» work within a group
* interpret and create within drama
* structure work for presentation to others

» develop and sustain a role and to support others in
role

» reflect on and analyse the meaning made and its
communication to the chosen audience

In addition to assessments in the three forms or
competencies from the list above, all students must be
formally assessed in Making and Appraising near the
end of the course following procedures set out by the
Council in Section 5.

Continuous monitoring will involve the regular
assessment by the teacher of pupils during the course
using the criteria set out in Appendix B of the
coursework memorandum. The course must provide
equal opportunities to assess both Making and
Appraising in themes or topics negotiated by teacher
and students.

The overall mark in a particular form or competence
should be based on the three best formative
assessments in each component of the candidate
during the course and will be determined at the end of
the course. The assessments submitted may have
occurred within one unit of work or in a number of
units and over a period of time. The only criteria for
selection are that they represent the best work of the
student and cover the range of drama forms and drama
competencies.
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4.6 These overall marks should then be converted to a | 5.2 Unlike continuous monitoring the level awarded for
. summative mark taking into account the marks for Making and Appraising will be based on performance
Making and Appraising in the end of course assess- on the day. The assessment of each pupil will.have to
o "%he roformas below indicate possible profiles be completed within a two week period specified by
f tt. inmé)nt in drama. the Council. Teachers should ensure that sufficient
e time is given by the student to appraising the work
offered for assessment. Assessment should also take

5 END OF COURSE ASSESSMENT account of the same contexts as specified in 4.2.

5.1 Candidates must also be formally assess;d in one of | 5.3 In the cases of prepared improvisation, mime and
the following drama forms or competencies at a time dance drama, centres must select and prepare
specified by the Council. work based on one of three themes issued by the

| Council in December in the year prior to the
* Prepared Improvisation examination. Different activities may address different
» Acting/Performance themes. Each activity should last 10-25 minutes and
& may consist of a long piece of work or a series of
+ Mime shorter scenes and will involve 3-9 candidates.
. drama 5 5% T :
- p—" 54 A technical activity within design, eg costume, set,
+ Design make-up, lighting etc must be based on the work
Students may again be assessed in a form or being done in the drama forms by other members of
competence in which they have been assessed earlier the class. The design will be realised in real or model
in the course. However teachers should ensure that the form and be accompanied by supporting evidence of
end of course assessment provides a fresh challenge research.
for the student.
Example 1 Formative Overall
Assessment Marks
Drama 1 2 3 : st
Form/Competence i ity o - i
Improvisation Maki 24 26 25 it
i - 1111111
s it
Appraising 29 26 26 Wi 27
Mime : 7 29 i
il R 3 5" i
1i) i
Appraising 29 26 32 I 30
Dance Drama Maki 28 30 30 1
i - i
e i
Appraising 30 30 32 i 31
End of Course Assessment: : 1t i iy i
Trinimerts Making iy | e | 28 i
RN RN i
APPYRISING |y i\ i i 3
Summative Mark 28 30
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Example 2 Formative Overall
Assessment Marks
Drama . iz’
Form/Competence - 2 - B kg i T
Iribrovisation Making | 40 36 40 39 i
Appraising 85 31 ) %Z%Z 34
Electronic Media Making 4 40 41 41 %ﬁ%ﬁ
B i
Appraising 39 36 37 it »
Critical and Creative . i
Writing Making 33 34 ¥ rif 1
= i
Appraising 39 39 42 i "
End of Course Assessment: Maki 11 1 i 40 Vi
Design aKIG g | i | i i
e i i HHi i 37
Appraising | ity i [t Hinin
Summative Mark 39 38
Example 3 Formative Overall
Assessment Marks
Drama ’ L
Form/Competence 4 2 1 hinkioe Aprasing
Repggisation Making 34 31 34 33 i
Appraising 30 26 29 %Z%x 28
i i
Asting Making 12 34 31 32 el
o it
Appraising 30 26 32 Wi 29
troni ;
Electronic Media Making 12 34 135 34 ZZZ%
Appraising | 29 29 32 %%Z i
End of Course Assessment: Maki i i i 34 it
Acting Elg o it it it Hinin
xE i i i 1 31
ApPraising | yuiigyy i Hii 1t
Summative Mark 34 30

6 PRESCRIBED TEXTS AND COURSEWORK 7 MODERATION

While students are encouraged to engage with a range of
texts, the prescribed texts for the terminal examination
should be used as stimulus material for coursework
activities including the end of course assessment. The
pupil’s own dramatic text which may have been
generated in the Creative and Critical Writing
competence may also be used in other coursework
activities.

&3

7.1 Standardisation will be achieved by means of

supplementary guidance materials, examples, agreement
trials, internal standardisation carried out by the centres
and sampling of the work in each attainment target by
moderators appointed by the Council.

7.2 Supplementary training materials in the form of advice

on assessment and illustrative materials will be issued
to all centres as necessary.
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7.4

7.5

Agreement trials are conducted annually usually in the
spring term when teachers will be briefed on the
application of the assessment criteria and engage in
trial marking.

Support Service and Advice

At any stage during the course teachers may contact
the Council if they require advice, assistance
or support regarding any aspect of the coursework
assessment. The Council has made provision for
an Assistant Coursework Moderator to support groups
of centres and arrangements can be made
to contact individual centres to discuss issues arising
out of the coursework component with the teachers
concerned by means of a visit if necessary.

Internal Standardisation

Where there is more than one teaching group in the
subject, centres must carry out internal stan-
dardisation of assessments across the various forms
and competencies before submitting summative marks
to the Council. The purpose of this exercise is to
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7.6

e/

ensure, as far as is possible, that each teacher in a
depaﬁment has applied the criteria consistently when
making assessments. As a result of this internal
standardisation it may be necessary to adjust the
assessment of individual teachers to bring their
assessments into line with those of other teachers and to
match the standards set at the agreement trial. Where
such adjustments are necessary all the summative marks
recorded on the Candidate’s Record Sheet for each
component should be adjusted accordingly.

External Moderation

External rpoderation will be carried out according to
the Council’s procedures. Schools will be informed of

the actual. arrangements prior to the dates allocated in
the examinations timetable.

Appeals

If a centre wishes to appeal the outcome of
moderation of either of the coursework components, a
second visit by senior moderators will be arranged.
The decisions taken on this visit will be final.
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APPENDIX A: DRAMA FORMS AND COMPETENCIES

For the purpose of this course the various drama forms
have been defined and the contexts for
assessment set out below. The criteria set out in
Appendix B will be used to assess students within
the following contexts and will reflect the ability
to:

* work within a group

* interpret and create within drama

* structure work for presentation to others

» develop and sustain a role and to support others in
role

 reflect on and analyse the meaning made and its
communication to the chosen audience

A technical activity within design, eg costume, set,
make-up, lighting etc must be based on the work
being done in the other practical activities by other
members of the class. The design will be realised
in real or model form and be accompanied by
supporting evidence of research.

DRAMATIC FORMS

The overall mark in a particular dramatic form
must be based on the three best formative
assessments in Making and Appraising of the
student’s work during the course and will be
determined at the end of the course. (See
paragraph 4.5 of the Coursework Memorandum.)

Improvisation

Improvisation is the enactment, or re-enactment,
of real or fictional situations, usually without a script,
although the stimulus for an improvisation may be
text-based. In improvisation, pupils take on roles
within a group and engage in a variety of situations,
addressing a series of problems from an adopted point
of view. Improvisations may be spontaneous or
prepared, during which pupils develop a response and
employ the skills necessary to gain insight into and
deal with the problem presented. Improvisation often
involves pupils in a number of drama strategies such
as hot-seating, thought tracking and freeze-frame.
During improvisation, pupils often develop the skiil of
structuring the improvisation to a logical conclusion
which may or may not be presented to an
audience.

Acting

Acting involves the process of exploration of text, and
of working on a piece of scripted dialogue, as though
preparing it for performance. Pupils, as part of a
group, explore a piece of written play text and address
the problems which it presents in taking it from page
to performance. The exploration of text will deepen
pupils’ understanding of situation, role, theme, style,
convention or form. Exploration will take place in
different ways, for example, through discussion,
through conventional rehearsal, through blocking
moves and developing the piece technically, as well as
through improvisation stimulated by the text. The
latter may employ such strategies as hot-seating,
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thought tracking and freeze-frame, or use of
movement Or music.

Mime

Mime is a form which employs movement without
words to represent, in a heightened and stylised way,
action in the real and imagined world. Mime explores
the significance of gesture and movement and allows
participants freedom through the use of symbolic
action. In mime, pupils may explore a theme, issue or
idea. Progression occurs as pupils refine movement
and gesture to make them more flexible, subtle and
suggestible. As with improvisation and acting, work
on a particular theme may be developed for an
audience, but the main focus is on the quality of the
exploration, the understanding achieved and the skills
developed.

Dance Drama

Dance drama uses movement and sound to express
ideas and emotions and to represent action in the real
or imagined world. In dance drama, pupils explore, in
groups, themes, issues or ideas, using sound and
expressive movement. Progression occurs as pupils
refine movement and gesture to make them more
expressive and appropriate to the theme or idea. As
with the previous forms, work on a particular theme
may be developed for an audience, but the main focus
is on the quality of the exploration, the
appropriateness of the marriage of sound and
movement, the visual quality of the work, the
understanding achieved and the skills developed.

Drama competencies
Design

Design should be taken to mean the technical process
by which improvisation, text, mime or dance drama is
visually, spatially and aurally realised for
performance. The main elements of design are:

» Set Design

» Costume Design

» Lighting

* Sound

* Make-Up

Candidates may choose one or more design elements
in which to be assessed, but each piece of work should
be closely related to the process undertaken by other
members of the class in one of the performance
competencies. The work should not be undertaken
in isolation practically or conceptually.

There may be occasions when the design work is fully
integrated into a final presentation or performance. In
such cases this should be taken into account in the
assessment. The primary object, however, of this
component is that the candidate should be given the
opportunity to refine his or her expertise through
tackling specific design problems occasioned by the
work in progress. Students should be assessed on at
least three occasions in Making and Appraising in
this competence.
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Candidates will be assessed through: |
(1) A Working Notebook

This will contain notes on the work with which
the design skill is associated, together with any
background information or research which the
candidate will have undertaken. Drafts of designs
together with indications of cost, practicability,
availability of material, etc where appropriate
will be included and there should be evidence of
the progress of thought.

(i) Practical Demonstration

This need not be a finished piece of work, but
will include a drawing or model of a set, a
drawing or portion of a made costume, an attempt
to use light to interpret a scene creating an
appropriate atmosphere and effect, a short
original sound track, an example of make-up on a
member of a group.

Electronic Media

For the purpose of assessment ‘electronic media’
should be taken to mean work with audio and video
recording facilities and students must demonstrate
competence in both within this form. Students
should, in the course of their work in electronic media
be guided towards an understanding of the potential of
these media in relation to their work in drama. Work
in these media should be distinct from work in other
forms and should not simply be a recording of work
already undertaken. Acting or improvisation should
develop with the express purpose of recording, thus
developing the creative and technical aspects of the
work simultaneously and not separately. Students
should be assessed on at least three occasions in
Matking and Appraising in this competence.

Recorded work in this competence need not be
finished. Rather, candidates should be encouraged to
experiment and work in ways which refine their
expertise. Forms in which candidates might be
encouraged to work might include:

» scripted drama

* documentary

+ advertising

» sound track for mime or dance drama

» sound track for a play.

Candidates will be assessed through:
(1) A Working Notebook

This will contain notes which record and
comment on the progress and development of the
work which the student has undertaken in this
competence and on which he or she has been
formatively assessed.

(i1) Practical Demonstration

This need not be a finished piece of work, but
will include three samples of work which the
student has addressed and on which he or she has
been assessed during the course.

Critical and Creative Writing

In this form candidates will be expected to submit
a file of written work containing three pieces.

(i) Written Account of Work Undertaken in Class

This would involve a commentary on work
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undertaken in one of the drama forms over
an extended period, eg, the exploration or
deyelopment of a theme through improvisation,
mime or dance drama or the exploration and

development of a piece of dramatic text. The
account should contain

* a description and summary of the work
undertaken;

* an evaluation of

— the skills learned and developed during the
course of lessons;

—the interpretation and development of the
themes or ideas;

—the manner in which the groups worked
and dealt with problems encountered;

—the nature of the candidate’s personal
contribution;

—the overall success of the work.
(i) Review of a Live Theatre Performance

Live theatre performance should be taken to mean
both amateur and professional performance at any
venue and may include Theatre In Education,
Street Theatre, and the School Play. Musicals,
opera and ballet may be reviewed, but not Puppet

Theatre Or any performance transmitted via the
electronic or cinematic media.

The Review should include, where relevant:
* a brief summary of the plot;

* an analysis of the staging and its suitability for
the purposes of performance, eg, set, costume,

lighting, sound, props, make-up, costume and
general staging;

an evaluation of the actors’ interpretation,
commenting on characterisation and such
technical skills as voice, movement, timing,
pace and relation to the ensemble;

a discussion of the director’s contribution

which might include comments on grouping,
ensemble movement, interpretation;

an evalluat.ion of the production’s success
In achieving the author’s intentions or
purposes;

* a reflection u

! pon the response of the
audience. g

Reviewers should include close and relevant
reference to specific scenes, incidents or
moments within the production to support

the vievy expressed. Diagrams and sketches
may be included.

(iii) Creative Writing Arising  From

Undertaken In Class %

This would include creative writing for a dramatic
purpose and context, eg

a piece written in a role undertaken by the
candidate.

piece of written play dialogue of about
10-15 minutes duration, -

Ft(?r this piece, a brief description will be required
of the context out of which the work emerged.
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APPENDIX B: GUIDANCE FOR ASSESSMENT

B.l Depending on the work to be assessed, students will which part of the mark band best represents the
demonstrate achievement in some of the criteria listed attainment of the student.
below. Other criteria may not be appropriate or pertain | g 3 [ e criteria have been fulfilled in a minimum
to the assessmnent of certain tasks and teachers are fashion, then the work is probably worth 21-23
asked to use their professional judgement to select and BT ¢ On the other hand, if the evidence
apply the criteria appropriately and fairly to the work demonstrates fulfilment of most of the applicable
of students. Compensation between higher achieve- criteria in a reasonably competent manner then the
ment in one aspect of an activity and lower work is possibly worth 24-26 marks. Where the
achievement in another is permissable and criteria are very competently fulfilled and some
encouraged. evidence of achievement of the higher mark band is

B.2 Teachers should first attempt to make broad apparent then the work may be judged to be worth
judgements by deciding which into which mark band 27 30 marks. Teachers must use their professional
attainment falls, eg Mark Band 21-30. This initial Jjudgement to determine which is the most appropriate
judgement should then be further refined by deciding mark to award.

MAKING

Mark Band 0-10

Pupils will be expected to demonstrate in drama in a simple
and straightforward way the ability to:

* create situations in an imaginative way on their own or
with others

take on a role in a fictitious context

use props to define action and character

use symbols and images to represent meaning

respond to and negotiate with others
* engage in movement.
Mark Band 11-20

Pupils will be expected to demonstrate in drama the ability
to:

use drama to begin to explore their own and others
attitudes, beliefs and issues

explore issues creatively through the use of drama

adopt a role making a conscious use of basic movement,
gesture and speech

develop and sustain a role in a limited way in a specific
situation

structure the drama to make basic meaning for the
audience

respond in a limited way to a variety of texts as a basis
for performance

develop a basic knowledge of technical skills.
Mark Band 21-30

Pupils will be expected to demonstrate in drama the ability
to:

* use drama effectively to demonstrate how events, issues
and texts of varying complexity may be interpreted
differently

87

* invent and develop a range of appropriate roles for
specific situations

develop and define a role through exploring different
dramatic forms

use a range of strategies to structure their work
appropriately

competently use technical effects to enhance their work.
Mark Band 31-40

Pupils will be expected to demonstrate in drama the ability
to:

* explore through a range of dramatic forms independently
and in depth, ideas, beliefs, relationships and motivation

use drama in an original and innovative way to explore
and present complex meaning to an audience

interpret, create and sustain independently in a valid and
controlled way a variety of roles

integrate sound, silence, light and darkness, movement
and stillness to make effective use of space

use appropriate theatrical genres and conventions
according to context.

Mark Band 41-50

Pupils will be expected to demonstrate in drama the ability
to:

* use drama independently, in original and innovative ways
to explore complex meaning and present a common
understanding to an audience

use an extensive range of practical drama skills to
explore, develop and create a coherent presentation of
their own work to an audience

create independently a controlled development of a
complex role or roles taking account of character,
purpose, form and audience.
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APPRAISING

Mark Band 0-10

Pupils will be expected to demonstrate in a simple and
straightforward way the ability to:

» understand that drama may be used to explore issues

+ recognise when participants in the drama are moving in
and out of role

« understand that taking part in the drama requires the use
of certain skills

« recognise that a dramatic activity can be changed as a
result of reflecting on it.

Mark Band 11-20

Pupils will be expected to demonstrate in drama the ability
to: 3

+ describe briefly and with some insight what they have
learned and experienced

 describe in a simple way how drama confirmed or
challenged their understanding both in and out of role

« give reasons for and support modifications to the choice
of speech, movement and gesture in a role

o show awareness of basic dramatic structures

« show some awareness of how basic technical effects may
be used in drama.

Mark Band 21-30

Pupils will be expected to demonstrate in drama the ability

to:

» analyse effectively explicit and implicit meaning in and
" out of role

+ describe clearly how forms and strategies may or may not
help develop a role

+ assess accurately the use of technical effects to enhance
meaning and atmosphere.
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demonstrate a clear understanding of how the skills of

editing and shaping material may improve sequence and
structure.

Mark Band 31-40

Pupils will be expected to demonstrate in drama the ability
to:

unde}'stand how people’s ideas, beliefs, relationships,
emotions and motivations are related to their experiences
and circumstances

analyse how the use of different drama forms/strategies
may be used to explore complex situations and texts

evaluate their own and others comments on aspects

of their characterisation providing a rationale for
consequent modifications

analy'se how effective their range of technical effects has
been in enhancing meaning and effect

analyse and evaluatq performance and the effectiveness
of the use of technical skills in a range of theatrical
genres and conventions.

Mark Band 41-50

fupils will be expected to demonstrate in drama the ability
o:

understand that there may be alternative interpretations
of meaning which have equal validity

negotiate.a common understanding and presentation of
complex issues and texts through drama

evaluatg independently how theatrical genres and
conventions, dra.matlc forms and strategies can be
employed in making meaning in a performance

present a considgred rationale for the interpretation
of character, choice of dramatic form, structure and

technical skills taking i
; g 1nto account
audience. purpose and



ECONOMICS

Candidates in this examination will be assessed on the
accurate use of spelling, punctuation and grammar. Details
regarding the criteria and components of the examination
to which the criteria will be applied will be issued annually.

1

1.1

1.2

1.3

1.4

155

2.1

22

INTRODUCTION

Economics is a branch of social enquiry in which
specialist concepts are applied in order to develop an
understanding of how resources are allocated to
produce and distribute income and wealth.

The study of Economics increases candidates’
knowledge and critical understanding of the world in
which we live. It helps them to make sense of the wide
range of economic decisions which are taken by
consumers, producers and citizens as an integral part
of everyday life and to appreciate the causes and
effects of these decisions. It develops candidates’
skills of investigation, questioning, reasoning and
evaluation in the context of a study of real economic
problems and issues and allows for consideration of
the values which underpin alternative economic
systems. As such Economics can make a major
contribution to candidates’ intellectual development
and their preparation for adult life.

The syllabus has been designed to meet the
requirements of the Northern Ireland GCSE
Regulations and subject criteria for Economics. It also
meets the requirements of the Northern Ireland
programme of study for Key Stage 4 Economics.

A course based on this syllabus will help to facilitate
the further study of Economics at a more advanced
level.

In developing schemes of work for, and in the delivery
of a course based on this syllabus, teachers must fulfil
the statutory requirement to promote, through the
teaching of contributory subjects, the objectives of the
educational (cross-curricular) themes.

This syllabus has been designed to be as free as
possible from political, ethnic, gender, religious or
other forms of bias.

AIMS

The aims set out below describe the educational
purposes of following a course in Economics suitable for
candidates across the ability range appropriate to the
GCSE examination. The course enables candidates to:

develop the ability to make effective use of
terminology, concepts and methods relevant to the
subject of Economics and to recognise the strengths
and limitations of the ideas used;

develop the ability to apply their knowledge and
understanding in a wide range of contexts,
distinguishing between facts and opinions and
evaluating data in order to make informed judgements;
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3.4

4

4.1

4.2

develop knowledge and understanding of the working
of economic systems and the interdependence and
dynamics in economic behaviour;

apply the knowledge and understanding (referred to in
2.3 above) to a range of problems and issues;

develop knowledge, understanding and skills related
to the statutory educational (cross-curricular) themes.

ASSESSMENT OBJECTIVES

The Assessment Objectives indicate the essential skills
and abilities which will be assessed through the
examination. The inter-relationship between the assess-
ment objectives and the examination components is
shown in Table 4.1 overleaf.

The assessment objectives have been organised within
two broad groups:

— those testing knowledge and

(assessment objective 4.1);

understanding

— those testing application of knowledge, analysis and
judgement (assessment objectives 4.2, 4.3 and 4.4).

In relation to knowledge and understanding,
candidates will be assessed on their ability to:

demonstrate a knowledge and critical understanding of
the specific subject content.

In relation to the application of knowledge, analysis
and judgement, candidates will be assessed on their
ability to:

apply the specified terms, concepts, theories and
methods effectively to address economic problems
and issues;

select, organise, interpret and use information from
various sources;

evaluate evidence, make reasoned judgements and
present conclusions accurately and appropriately.

SCHEME OF ASSESSMENT

The Scheme of Assessment consists of the assessment
of Coursework (20%) and a Terminal Examination
(80%).

Within each Tier of entry the scheme of assessment
will consist of two written papers and coursework.

Relationship between the Assessment Objectives
and the Examination Components

Table 4.1 (overleaf) indicates the relationship
between the Assessment Objectives and Examina-
tion Components.
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Table 4.1

Component Knowledge and Application of | Selection, Organisation Evaluation, Analysis Component
Critical Understanding | Knowledge and Interpretation Judgement and Conclusions Weighting

% g % % %

Paper 1 4-6 4-6 4-6 4-6 20

Paper 2 14-16 14-16 14-16 14-16 ] 60

Coursework™* 20

Total 25 25 25 25 100

* The allocation of percentage weightings to each of the assessment objectives for the coursework component will depend on the nature
of the assignment submitted by candidates.

4.2 Differentiation

421

422

423

Differentiation will be achieved by the provision of
Terminal Examinations to cater for candidates of
differing abilities. Differentiation in Coursework
will be achieved by setting tasks appropriate to
each candidate’s level of ability.

Entry

There are two Tiers of entry for the examination.
Foundation: Target Grades C-G

Higher: Target Grades A*-D(E)

Grade E may be awarded exceptionally to
candidates entered for the Higher Tier who do not
achieve Grade D but who demonstrate the qualities
associated with 4@ Grade E performance.

Within each Tier candidates are required to sit two
written papers, which are externally assessed, and
to submit Coursework for assessment by the
teacher and externally moderated by the Council.

Candidates must be entered for one Tier only at the
appropriate time of entry. In judging which is the
more suitable Tier of entry for a candidate, centres
should consider the candidate’s record of
performance throughout the course. Each Tier will
include two examination papers. These are de-
scribed below.

4.3 Paper 1 (20%) (1% hours)

43.1

432

433

434

Paper 1 (One hour and fifteen minutes duration)
will be a Case Study exercise, the content of which
will be drawn from one or more of the areas of the
syllabus detailed in paragraphs 5.2.2 to 5.2.7. It will
examine both groups of Assessment Objectives.

Case Study material for both Tiers of entry will be
supplied by the Council and will be based on an
economic issue, problem or event. The material
may be in a variety of forms, for example, written,
graphical, statistical, pictorial.

The Case Study material will be distributed to
schools for issue to candidates on 1st March.

From 1st March until the date of Paper 1,
candidates will be free to review the material and
investigate issues arising from it, both within the
classroom and at home. This approach permits a
greater variety and quantity of stimulus material to
be used, provides candidates with opportunities to
collaborate with others and enables them to
demonstrate the skills and attributes required in a
realistic situation.
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4.3.7
43.8

4.4.1

44.2

4.5.1

4.5.2
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Candidates will be provided with a fresh copy of
the Case Study material at the time of the
examination. Neither the copy of the Case Study
material, nor any written information relating to it,
may be brought into the examination room.

The examination will comprise a number of unseen
questions based on the Case Study material and any
other minor items of additional information which

may .be ‘made available to candidates in the
exammnation room,

All questions will be compulsory.

Questions will relate to the stimulus material

includc_td in the Case Study and will include the
following types: ‘

(a) select.ion and extraction of information from
the stimulus material;
(b)

factual recall and understanding of material

frpm the syllabus content which relates to the
stimulus material;

gnalysis,. interpretation and evaluation of
information from the stimulus material;

decisi_on—making based on the stimulus
material.

(©)
(d)

4.4 Paper 2 (60%)

Paper 2 (two hours and fifteen minutes duration)
will examine content drawn from across the

syllabus, and will examine both 5
Assessment Objectives, e

The. Foundation Tier Paper will consist of two
sections. Section A will contain approximately five
short-answer type questions. Section B will contain
two compulsory stimulus response questions.

The ngher Tier Paper will consist of two sections.
Section A will contain two compulsory stimulus-
response questions. Section B will consist of a
choice of structured €ssay type questions.

Cand_ldates will be expected to answer two
questions from a choice of five.

4.5 Coursework (20%)

Th(? coursework component will consist of one
assignment chosen by the candidates from a list of
titles set by the Council and will examine both
groups of Assessment Objectives,

The assignment should involve the candidate in
rege?rch and investigation and give scope for
onginality. Candidates will be required to
demonstrate the skills shown in the coursework

i/slsessment ctiteria (paragraph 3 of the Coursework
emorandum) included within this document.
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The assignment will be assessed internally by the
candidate’s teacher and moderated externally by
the Council.

A Coursework Memorandum containing full details
on teacher marking and notes for guidance is
included in this document. It is essential that
teachers study carefully the Coursework
Memorandum before candidates commence their
coursework. Teachers must consult the Coursework
Memorandum when assessing candidates’ work.

5 SYLLABUS CONTENT

el
5.1.1

Introduction

Teachers should encourage students to make use of
a wide variety of sources of current information,
for example, local and national newspapers,
economic publications and literature from
Government agencies in order to apply economic
concepts and theory to topical events, local
situations and contemporary issues. Teachers
should also encourage candidates to appreciate
some of the links between political processes and
the working of the economy.

A wide range of interesting and challenging
teaching strategies should be adopted to ensure full
and active participation by candidates in the
learning process. Examples of appropriate
strategies are listed below.

(i) A case study which is based on some aspect
of the local economy as a means of bringing
the outside world into the classroom.

(1)) Simulations.

(iii) Role-play which actively involves pupils in
the application of economic understanding
and problems relating to the outside world.

(iv) Economic games.

(v) Problem-solving activities.

(vi) Data response.

(vil) Individualised learning programmes.

(viii) Projects.

(ix) Fieldwork which involves direct contact with
consumers, citizens and producers.

(x) Computer-assisted learning.

5.2 Detailed content

Sl

The content is intended to introduce candidates to
fundamental economic concepts. Candidates will
be expected to demonstrate a knowledge and
understanding of these concepts, apply them to
practical economic problems and relate them to the
European and world economies, with particular
reference to the Northern Ireland economy and to
the United Kingdom (UK).

The content is set out under six main headings. The
Guidance Notes which support each of the main
headings are intended to help to clarify for teachers
what should be covered.

ol
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Resource Allocation and the Market Mechanism
The econemic problem.

The allocation of resources in a market economy
including the function of price.

Determination of market price and quantity.
Market equilibrium and disequilibrium. Move-
ments along, and shifts of market demand and
supply curves.

Factors affecting wages and share prices.
MarKket failure.

Alternative methods of allocating resources.
Guidance Notes

Candidates:

+ should be aware of how the basic economic
problem of scarcity leads to decisions having to
be made regarding resource allocation;

» should be able to apply the tools of demand and
supply analysis to price changes in product and
factor markets;

* should be aware of market failure with regard to,
for example, public goods, merit goods and
externalities;

* will require a knowledge of alternative
economic systems ie command economy and
mixed economy.

Organisation of Production
Types of business organisation.
Business costs, revenue and profit.

Differences in scale and organisation of business
units.

Location of industry.

The changing structure of the UK economy.
Guidance Notes

Candidates:

* should be aware of the types of business
organisation in both the public and private
sectors;

» will only require a basic knowledge of fixed and
variable costs and break even analysis
(including graphical presentation);

+ should be aware of how firms grow, for
example, through expansion and integration and
the reasons for growth, for example, economies
of scale, sales maximisation and the limitations
of growth, for example, diseconomies of scale,
availability of finance;

* should be aware of the factors influencing
location of industry including multinational
corporations;

* should be aware of changes in employment and
output in the different sectors of the economy.
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5.2.6

Population

The main changes in, and factors influencing,
the UK population.

The economic implications of change in the
population of the UK.

The effects of Government policies on the
geographical and occupational distribution of
the population.

Guidance Notes
Candidates:

» should be aware of the main changes in the age,
sex, occupational and geographical distribution
of the population;

» should be aware of the economic implications
with regard to occupational structure of the
working population in the different economic
sectors.

The Financial Sector
Nature, functions and types of money.

Services provided by banks and other financial
institutions.

The role of banks and other financial institutions
in the credit creation process.

The role of the Bank of England and other
regulatory authorities.

Guidance Notes
Candidates:

* will not require a knowledge of the different
ways in which the money supply is defined;

» will require a knowledge of services provided to
both the personal and business sector;

» will require only a basic knowledge of the
methods by which banks and other financial
institutions create credit;

* will require only a basic knowledge of the
functions of the Bank of England;

* should be aware of the principle of regulation
not a detailed knowledge of specific regulations.

The Role of Government in the Economy
How it affects:
* unemployment;
¢ inflation;
* economic growth, national income and its
distribution;
* balance of payments.
Taxation, Government expenditure, the Budget

and the Public Sector Borrowing Requirement
(PSBR).

Government as a regulator of private sector
activity.
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5.2.7

Guidance Notes

Candidates:

*+ will require a knowledge of the definition,
measurement, causes, effects and remedies for
unemployment and inflation;

\yill only be expected to understand the
significance of aggregate terms such as Gross
National Product and Gross Domestic Product
so that they can interpret figures. They will not
require a knowledge of the methods used to
calculate National Income. The usefulness and

limitations of National Income statistics should
be covered;

should be aware of Government fiscal policy as
announced in the Budget and its implications;

Wi!l require a knowledge of the government
objectives of promoting the efficient functioning
of markets and of controls established to help to
correct market failure, for example, environ-
mental considerations and OF TEL,;

should be aware of the possibility of policy
conflicts.

The International Economy

Reasons for and gains from international trade.
Barriers to trade.

Changes in the patterns of UK, European and
world trade.

The balance of payments.

Exchange rates.
International economic organisations.

Developed and developing economies.
Guidance Notes

Candidates:

will require a basic knowledge of the theory of
comparative advantage;

will require a knowledge of the forms of
protection and the reasons for them;

should have a knowledge of changes that have

occurred in.the structure and composition of
exports and imports;

will require a knowledge of visible and invisible
trade and capital flow;

* will require a knowledge of how exchange rates

are determined and the effects of changes in
exchange rates;

will require a knowledge of the purpose and effects
of organisations such as the European Union (EU),
The World Bank, International Monetary Fund
(IMF) and World Trade Organisation (WTO).

Candidates also re

. quire a knowledge of the
characteristics of ;

' developed and developing
countries. They should be able to compare stan-

dargls of living, patterns of trade and sources of aid
available to developed and developing countries.



6 GRADE DESCRIPTIONS

Grade descriptions are provided to give a general
indication of the standards of achievement likely to have
been shown by candidates awarded particular grades.
The descriptions must be interpreted in relation to the
content specified by the syllabus; they are not designed
to define that content. The grade awarded will depend in
practice upon the extent to which the candidate has met
the assessment objectives overall. Shortcomings in some
aspects of the examination may be balanced by better
performances in others.

Grade F

Candidates will demonstrate knowledge and understanding
of some aspects of the syllabus content. They will begin to
apply this knowledge and understanding, using some terms,
concepts, theories, processes and methods to address
problems and issues. They will show some ability to select,
organise, interpret and use simple information from a
variety of sources. They will also make judgements and
present simple conclusions which are sometimes supported
by evidence.
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Grade C

Candidates will demonstrate knowledge and critical
understanding of most aspects of the syllabus content. They
will apply this knowledge and understanding, using terms,
concepts, theories, processes and methods appropriately to
address problems and issues. They will select, organise,
interpret and use information from a variety of sources.
They will also make reasoned judgements and present
conclusions which are supported by evidence.

Grade A

Candidates will demonstrate knowledge and critical
understanding of the full range of syllabus content. They
will apply this knowledge and critical understanding,
using terms, concepts, theories, processes and methods
effectively to address problems and issues. They will
select and organise information from a wide variety of
sources and interpret and use this information
effectively. They will also evaluate evidence, making
making reasoned judgements and presenting conclusions
accurately and appropriately.
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COURSEWORK MEMORANDUM

1 INTRODUCTION

1.1

1

1.3

Coursework carries a 20% weighting and requires each
candidate to submit an assignment based on an
investigation of a problem or issue set by the Council.
The assignment will be internally assessed by the
candidate’s teacher and externally moderated by the
Council.

The coursework is designed to enable candidates to
demonstrate their knowledge and understanding of
Economics without the constraints imposed by the formal
examination.

The coursework should enable candidates to develop
and use skills (including IT where appropnate) apd
abilities which may not be developed or used whﬂe
preparing for the terminal exarpi nation. It should provide
candidates with an opportunity to:

« make and record accurate observations;

« organise the collection and ordering of pertinent
information;

+ identify, evaluate and use a wide range of sources;
« co-operate with others n an activity;

» demonstrate the ability to design, conduct .and
evaluate a simple survey to test some hypothesis or
illustrate some issue;

» demonstrate the ability to sustain a study from
beginning to end.

2 NATURE OF COURSEWORK

2]

22

253

Coursework for each candidate will take the form of one
assignment, selected from a list of options set by the
Council (seebelow). The assignment should not exceed
2,000 words. The empbhasis in the assessment of the
assignment will be on the quality of the work, not the

quantity.

The report should include the:

Title and;

Aim of Assignment.

The format for the assignment 1s set out below.
(2)
(b)
(c)
(d
(e)
®

Coursework titles.

Planning

Collection, organisation and presentation of data
Analysis of data

Evaluation and conclusions

Bibliography

Appendices

Candidates must choose one of the titles listed below:

(1) Examinethedevelopmentorproposed development
of anationalretail chainand investigate the possible
economic effects in the local community.

24
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(2) Research the rates of pay and conditions of
employment in three different occupations and

investigate the economic reasons for any differences
in their rates.

Investigate the economic costs and benefits of
developing a tourist amenity in an area of Northern
Ireland.

Coursework, which may be typed or word-processed,
should be presented on paper of A4 size. Each sheet
must be numbered and secured together and the work
identified at the front with the candidate’s name,
examination number, and centre number.

Scrap-book type material which takes the form of
cuttings from newspapers, magazines or other sources
is acceptable only if it forms an integral and relevant
part of a more extensive piece of work. Notes, copied
from books and other sources, will be of little value.
Dictated notes will be given no credit.

Coursework may provide the opportunity for candidates
to work in groups. Nevertheless it is stressed that each
candidate must produce a unique piece of work.

3

3 ASSESSMENT CRITERIA

The assessment criteria are set out in a series of stages
representing the sequence of work undertaken.

The total number of marks available for coursework is
40. They are available as follows.
Coursework is to be assessed undert

of Planning, Collection, Organisation and Presentation of
Data, Analysis of Data and Evaluation and Conclusions.
The marks available for each of
brackets.

Stage 1 Planning

Prepare a plan detailing the main courses
of action to be taken.

he four major headings

these is shown in square
(8]
(6)

Identify the main sources of information,
Stage 2 Collection, Organisation

and Presentation of Data

Collect relevant information using
appropriate research skills and techniques.
Organise information in a logical

and systematic fashion which clearly
follows the structure.

Present information neatly and

clearly using a range of appropriate
techniques and skills.

Stage 3 Analysis of Data

Analyse the information, for example,
candidates should be able to identify cause
and effect, patterns and trends.

Stage 4 Evaluation and Conclusions

Demonstrate application of economic ideas.

Evaluate the relevance of the information
collected and analysed to these ideas.

Draw conclusions based on the critical
understanding and application of
economic ideas and the reasoned
evaluation of evidence,

@)
(8]
€)

&)

@
18]

®)
[16]

®)

®)



4 ROLE OF THE TEACHER
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6 MODERATION PROCEDURES

4.1  Guidance may be given by the teacher as follows. 6.1  Agreement Trials
(2) Initial briefing Agreement Trials V\_nll be conductec'l annually, prior to
. ) 3 the date of the examination (usually in the SpringTerm)
Teachers may advise candidates on source materials, where teachers will be briefed on the application of the
forgx?mple,textbogks,pgbhshed data, institutions assessment criteria and will engage in trial marking.
to visit, persons to interview. 6.2 Support Service and Advice
(b) Ongoing advice At any stage during the course teachers may contact
Candidates may be given guidance on any problems the Council if they require advice, assistance or
encountered to ensure that the work is kept within support regarding any aspect of Coursework
reasonable bounds of relevancy. Further advice may assessment. The Council has made provision for an
be given after the submission of a short written or Assistant Coursework Moderator to support groups of
verbal report if this is considered desirable. centres. Arrangements can be made for a moderator to
(c) When making assessments during a group activity c;ontac}: uédmdual fnt_ris Lo dlscEss T arlglgg
the teacher must clearly identify the contribution g ef ot}r.se\_»f/‘or with the teachers concerned by
made by each individual candidate. However, each e L R oS s
individual candidate must presentauniquepieceof | 6.3 Internal Centre Standardisation
Worktominirpisethe dlfﬁcultyinherentinvalidatlon Where there is more than one teaching group in the
and moderation. subject the centre must carry out internal
4.2 Beyondtheinitial guidance given by teachers, the marks standardisation of assessments before submitting them
awardedto candidates at each stage should be influenced to the Council. The purpose of this exercise is to
by thelevel of teacher intervention as set out inTable 4.2 ensure, as far as possible, that each of the teachers has
below. applied the assessment criteria consistently when
; : ¢ - ! making assessments. As a result of this internal
=S Elficiletrlf vgllltl)efrt;qpllr(ed tolsijgn aclile tc}::ratlrol? tobce'rtttlg standardisation it may be necessary to adjust the
P SR to' tglr nog\f de tg?,a e marking of individual teachers to bring their
ST B ST e s assessments into line with those of the other teachers
in the centre and to match the standards promulgated
at the Agreement Trial. Where such an adjustment is
S ANNOTATION OF COURSEWORK necessary the total/final mark recorded on the
. A% Candidates’ Record Sheets for that Ti f entr
Coursework must be annotated in detail in order to w3 e e
5 3 : p should be amended.
ensure fairness for candidates and to assist with the . : ) ]
moderation process. Annotation should take the form of: | 0-4 Full instructions about the details of the moderation
" : 0 K {8l procedures and the nature of sampling will be issued
— summative comments on the work, usually at the end, by the Council at the appropriate time.
and on a Candidate Record Sheet; J Pprop
and
— key pieces of evidence identified throughout the work
by annotation either in the margin or in the text.
Table 4.2
% o Col.lectt.lon, d Analysis of Evaluation and
Planning BT B Data Conclusions
Presentation of Data
Maximum Mark Maximum Mark Maximum Mark Maximum Mark
8 8 8 16
Candidate is able to carry out
independently all/most aspects
of the work in the relevant stage 7-8 7-8 7-8 13-16
of enquiry.
Candidate is able to carry out
most aspects of the work in the
relevant stage with minimum 5-6 5-6 5-6 9-12
teacher guidance.
Candidate is able to carry out
most aspects of work in the
relevant stage but requires 34 34 34 5-8
continuing guidance.
Candidate is able to carry out
some aspects of the work in
the relevant stage but requires 1-2 1-2 1-2 1-4
extensive guidance.
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ENGLISH

1 INTRODUCTION

1.1

1:2

1.3

1.4

This syllabus has been designed to meet the
requirements of the Northern Ireland GCSE
Regulations and the subject criteria for English. It also
meets the requirements of the Northern Ireland
programme of study for Key Stage 4.

A course based on this syllabus seeks to consolidate
and extend the knowledge and processes developed in
the earlier key stages and will facilitate further study at
a more advanced level.

In developing schemes of work for, and in the delivery
of a course based on this syllabus, teachers must fulfil
the statutory requirement to promote, through the
teaching of contributory subjects, the objectives of the
educational (cross-curricular) themes.

The syllabus has been designed to be as free as possible
from ethnic, gender, religious, political or other forms
of bias.

2 RATIONALE

2.1

22

23

24

D)

The syllabus will support good practice in teaching and
learning through effective assessment procedures
which will allow students to demonstrate what they
know, understand and can do.

The course will be assessed through three components:
Talking and Listening, Reading and Writing.

The final subject grade will be awarded following the
review of performance of candidates at the end of the
course. The overall subject grade will be reported on a
scale of A*—G. The Talking and Listening component
will contribute to the overall grade and will also be
certificated separately using the same grade scale.

Reading and Writing will be assessed through a
terminal examination carrying a weighting of 60%. A
coursework element carrying a weighting of 40%
covering all three components will enable candidates to
provide evidence of achievement arising out of the
range of classroom activities and processes. Talking
and Listening will be assessed by teachers during the
course.

The syllabus has been designed to be as compatible as
possible with the CCEA GCSE English Literature
syllabus. Coursework submitted for the Reading and
Writing components may also be submitted, where
appropriate and suitable, for assessment in English
Literature. In all cases it must be assessed against the
appropriate criteria.

3 AIMS

B.1

The aims set out below describe the educational
purposes of following a course in English. Some of the
aims are reflected in the assessment objectives, whilst
others are not because they cannot be readily assessed.
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882:3

3.24

8:2:5

3.2.6

The aims of the syllabus are to:

develop the ability to express and communicate
meaning in spoken language, listen to and interpret
what others say and match style and response to
audience, context and purpose;

develop the ability to read, understand and engage
with various types of text for enjoyment and for
learning;

develop the ability to make and shape text in order
to communicate meaning in written language
appropriate to context, purpose, reader and
audience;

develop and express ideas in creative and
imaginative contexts;

develop the ability to retrieve information for
identified purposes;

appreciate themes and attitudes and the ways in
which writers achieve their effects.

4 ASSESSMENT OBJECTIVES

4.1

42

43
4.3.1

432
433
434

4.4

The assessment objectives indicate the abilities and
processes which will be assessed.

Talking and Listening

Students should continue to derive pleasure and
enjoyment from Talking and Listening; they should
continue to see Talking and Listening as an integral
part of their classroom activity and equally important
as Reading and Writing. Students will be expected to
engage in a range of activities in a variety of contexts
as specified by the programme of study for Key
Stage 4.

Candidates will be assessed on their ability to:

communicate clearly, structuring and organising
their talk and adapting it to different situations;

use standard English where appropriate;
listen to and understand varieties of speech;

participate in discussion, judging the nature and
purposes of contributions and the roles of
participants.

They must therefore be provided with opportunities to
develop their competence and confidence in Talking
and Listening through a range of situations, audiences
and activities as set out in the programmes of study.
Students should be assessed in situations where they
are working in pairs or groups. They are required to:

e explain, describe and narrate;
* explore, analyse and imagine;
» discuss, argue and persuade;

in formal and informal situations.
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4.5
45.1

452

453

454

45.5

4.6

4.7

4.8

4.8.1

482

4383

4.8.4

4.8.5

4.9

Reading
Candidates will be assessed on their ability to:

read with insight and engagement, making
appropriate references to texts and developing and
sustaining interpretations of them;

distinguish between fact and opinion and evaluate
how information is presented;

follow an argument, identifying implications and
recognising inconsistencies;

select material appropriate to their purposes, collate
material from different sources and make cross
references;

understand and evaluate how writers use linguistic,
structural and presentational devices to achieve their
effects and comment on the ways that language
varies and changes.

The syllabus, through the combination of coursework
and terminal examination, enables students to present
evidence of engagement in Reading with at least one of
each of the following:

* prose text;

e poetry text;

* drama text;

¢ media text; =

* non-fiction text.

The texts selected for study must enable students to
present written evidence of the study of one of the plays
of William Shakespeare, literature from other cultures
and traditions and at least one text written before 1900
and one text written after 1900. However it should be

noted that one text may fulfil a number of these |

requirements.

Reading should not be treated as a discrete component
but be integrated with the other components of Talking
and Listening and Writing and include as one of its
purposes reading for pleasure.

Writing

Candidates will be assessed on their ability to (drafting,
re-ordering and revising, using paper or computer
screen as appropriate):

communicate clearly, adapting their writing for a
range of purposes and audiences;

use and adapt forms and genres for specific
purposes and effects;

organise ideas into sentences, paragraphs and whole
texts;

use accurate spelling and punctuation and present
work neatly and clearly;

use the grammatical structures of standard English
and a wide vocabulary to express meanings with
clarity and precision.

Evidence for assessment must include writing which
demonstrates the ability to:

 explore imagine and entertain;

* inform, explain and describe;

* argue, persuade and instruct;

* analyse, review and comment.

Distribution of Assessment Objectives

4.10 The assessment objectives will be assessed in each
component as set out in the table below.

Paper 1 | Paper 1 I Paper 2 I Paper 2
Section A | Section B| Section A | Section B
Reading | Writing Writing Reading
Terminal 4.5.1 4.38.1 4.8.1 451
Examinati
PSS b gRgeywortd pdl bnoiys by,
| l 455 |484 | 483 |453
| 4.8.5 484 454
48.5 455
Talking | Reading | Writing |
and i
Listening
Coursework | 431 4.5.1 438.1 A
4.3.2 4.5.4 4.8.2
433 4.5.5 483
434 4.8.4
4.8.5

5 INTERDEPENDENCE OF ASSESSMENT
OBJECTIVES

The assessment objectives listed above, under each
component, are clearly interdependent and interrelated.
Whilst all must be assessed it is not envisaged that each
objective will be tested in isolation.

6 SCHEME OF ASSESSMENT

The scheme of assessment is designed to enable students
to dt?monstrate the attainment they have achieved in
relation to each component by combining evidence from
coursework with that produced by the terminal
examination. The terminal examination will consist of
two written papers. The weightings for each component
and thelr‘distribution between coursework and terminal
€Xxamination are set out in the following table.
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Coursework

Talking

and

Listening 20%
Reading 10%
Writing 10%
Overall

weighting 40%
Liwozegsn wllhans anlFame)

Terminal Examination Weighting
Paper 1 Paper 2
0% 0% 20%
15% 15% 40%
15% 15% 40%
30% 30% 100%




7 DIFFERENTIATION

Differentiation will be achieved by task and by outcome
in the coursework and by the use of tiered papers in the
terminal examination. The tiers of entry within the
examination will reflect the requirements set out in the
grade descriptions.

8 TERMINAL EXAMINATION

8.1 Two tiers, each comprising two papers, targeted at
distinct but overlapping grades will be offered.

Foundation Tier: Grades C-G
Higher Tier: Grades A*-D(E)

8.2 Grade E may be awarded exceptionally to candidates
entered for the higher tier who do not achieve Grade D
but who demonstrate the qualities associated with a
Grade E performance.

8.3 Centres must indicate at the time of entry which of the
two tiers candidates will sit. Teachers are advised to
consider carefully which tier is more appropriate. The
higher tier is targeted at pupils who are expected to
attain a Grade C or above.

Format of Examination Papers

8.4  Each tier will comprise two papers. In Paper 1 Section
A will be dedicated to Reading and Section B to

|

Writing. In Paper 2 Section A will be dedicated to l

Writing and Section B to Reading. Both sections will
carry equal weighting.

Paper 1 (2 hours: 30%)
Section A: Reading (15%)

This section will comprise a literary prose text or texts
followed by 4-6 questions which will allow candidates
to demonstrate a variety of responses based on their
reading of the text. In this section candidates will be
expected to demonstrate the ability to:

* recognise themes and ideas;

* recognise layers of meaning and trace progression
of ideas and shifts of emphasis and tone;

* empathise with characters, ideas and situations;

* recognise the intentions of the writer and the effect
of literary devices and other uses of language.

Section B: Writing (15%)

A single question will be set which will require the
candidate to analyse, review and comment on stimulus
material.

Paper 2 (2 hours: 30%)
Section A: Writing

A single question will be set on a topic which requires
either functional or practical writing. In this section
candidates will be expected to:

+ inform, explain and describe.
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Section B: Reading

A single question will be set on the reading and
interpretation of non-fiction. In this section, candidates
will be expected to demonstrate the ability to:

* locate, analyse and explicate implications;

* evaluate and synthesise information and points of
view and draw convincing conclusions;

* analyse text in terms of audience, purpose and form.

9 COURSEWORK COMPONENT

9.1

92

5.3

By the end of the course all candidates will be expected
to produce evidence of attainment in the form of
coursework in Talking and Listening, Reading and
Writing.

Evidence of Talking and Listening will be based on
teacher records. Assessment of Talking and Listening
must be based on observation of the students’ ability to
listen and talk in a variety of situations during the
whole course. The final assessment will be based on the
three best assessments within the contexts specified in
the Coursework Memorandum (See paragraph 3.1).

Each candidate will be expected to compile a
coursework folder comprising four assignments which
will provide evidence of attainment in both Reading
and Writing (two assignments for Reading and two
assignments for Writing). The Coursework Memo-
randum details the process for the assessment of the
Reading and Writing assignments.

| 10 MODERATION

!

99

The coursework of candidates in each of the three
components must be internally standardised and will be
moderated according to the procedures set down by the
Council in the Coursework Memorandum.

11 GRADE DESCRIPTIONS

1.1

L2

Grade descriptions are provided to give a general
indication of the standards of achievement likely to
have been shown by candidates awarded particular
grades. The descriptions must be interpreted in relation
to the content specified by the syllabus: they are not
designed to define that content. The grade awarded will
depend in practice upon the extent to which the
candidate has met the assessment objectives overall.
Shortcomings in some aspects of the examination may
be balanced by better performances in others.

Grade F
Talking and Listening

Candidates talk and listen in a range of contexts. Their
talk is adapted to the purpose; developing ideas,
describing events and conveying their opinions clearly.
In discussion they listen with concentration and make
contributions which are responsive to others’ ideas and
views. They use some of the core features of standard
English vocabulary and grammar appropriately.
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11.3

Reading

In responding to texts candidates show understanding
of key ideas, themes, events and characters, using
inference and deduction. They refer to aspects of texts
when explaining their views. They locate and retrieve
ideas and information from different sources.

Writing

Candidates’ writing communicates clearly, shows
liveliness and is organised. The main features of
different forms are used appropriately, beginning to be
adapted to different readers. Sequences of sentences
extend ideas logically and words are chosen for variety
and interest. The grammatical structure of simple and
some complex sentences is usually correct. Spelling is
usually accurate. Full stops, capital letters and question
marks are used correctly and other punctuation is also
used, mostly accurately. Handwriting is legible.

Grade C
Talking and Listening

Candidates match their talk to the demands of different
contexts. They use varied vocabulary and organise their
talk to communicate clearly, engaging the interest of the
listener. In discussion, candidates make significant
contributions varying how and when they participate.
They show confident use of standard English in
situations which require it.

Reading

Candidates show understanding of the ways in which
meaning and information are conveyed in a range of
literary and non-literary texts. They give personal and
critical responses to literary texts, referring to aspects
of language, structure and themes in justifying their
views. They select and summarise a range of
information from different sources.

11.4

100

Writing

pandidates’ writing engages and sustains the reader’s
interest. It shows adaptation of style and register to
different forms, including using an impersonal style
where appropriate. Candidates use a range of sentence
structures and varied vocabulary to create effects.
Paragraphing and correct punctuation are used to make
the sequences of events or ideas coherent and clear to
the reader. Spelling is accurate and handwriting is neat
and legible.

Grade A

Talking and Listening

In a range of contexts, candidates select and use
appropriate styles and registers. They vary their
sentence structure, vocabulary and expression
confidently for a range of purposes. They sustain
discussion through the use of a variety of contributions,
listening with sensitivity. They show assured use of
standard English in a range of situations and for a
variety of purposes.

Reading

Candidates articulate and sustain their responses to
texts, developing their ideas and referring in detail to
aspects of language, structure and presentation. They
¥dentify and analyse argument, opinion and alternative
1nterpreFations, making cross references where
appropriate. They make apt and careful comparison
within and between texts.

Writing

Candidates’ writing has shape and assured control of a
range of styles. Narratives use structure as well as
vocabulary for a range of effects and non-fiction is
coherent, logical and persuasive. A wide range of
grammatical constructions is used accurately.
Punctuation and spelling are correct; paragraphs are

well constructed and linked to clarify the organisation
of the writing as a whole.
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COURSEWORK MEMORANDUM

1 INTRODUCTION

1.1

1.2

The term coursework refers to the range of activities
and processes in each component arising from the
programmes of study which are undertaken by the
student and assessed by the teacher during the course.
These activities should be embedded in classroom
practice and arise naturally from a planned process of
teaching and learning. The syllabus, through
coursework, seeks to support good practice and to
encourage creative approaches to the teaching and
assessment of English.

The assessment of coursework will be carried out by
the teacher. For the purposes of standardisation,
however, the Council requires certain procedures to be
followed in the marking of assessment assignments and
activities and in the submission of this work for
assessment.

2 TASK SETTING

241

2

A

The purpose of coursework is to provide students with
the opportunity to:

* negotiate tasks, set goals and develop independence
in their studies;

= produce their own writing;

» talk about topics which interest them and listen to
opinions or interpretations which challenge their
own viewpoints;

* participate actively in the assessment process;

* show evidence of research which reflects their own
particular choices and interests;

* present considered and developed personal
responses to issues and texts which they have
encountered during their course;

* develop skills and competencies in processes which
will contribute to their preparation for the terminal
examination.

Coursework enables teachers to match tasks to the
abilities and aptitudes of individual students. The
course provides opportunities for assessment by the
setting of tasks which will challenge the student and
from which he or she can derive the satisfaction and
enjoyment of achievement.

Tasks should be accessible to students and have
sufficient structure to enable positive achievement and
differentiation. It is therefore essential that students
have:

* aclear understanding of the nature of the task;
e the criteria by which it will be assessed;
« the opportunity to evaluate their own work;

* the opportunity to discuss the ongoing work with the
teacher;

* the opportunity to engage in a collaborative learning
process.

24

255

For written coursework the Council suggest that a total
upper word limit of 2500 words for all four
assignments should provide sufficient scope for
students to demonstrate attainment in coursework.

Candidates should be advised that the emphasis will be
on the quality and suitability of their responses rather
than the quantity of material produced. Coursework in
excess of the suggested word limit should be examined
critically for its relevance to the task set.

3 FORMAT OF COURSEWORK

S

357

8.3

34

S

101

Talking and Listening

Assessment in Talking and Listening must address the
purposes and processes of the course using the
assessment criteria set out in Appendix A. Students
should be assessed in situations, where working in pairs
or groups, they address, in formal and informal
situations, tasks or activities in which they are required
to:

* explain, describe and narrate;
*» explore, analyse and imagine;
* discuss, argue and persuade.

The final mark for this component should be derived
from the three best assessments of each student. At
least two of the situations in which students will be
assessed should be informal in context and at least one
situation should be formal.

Where there is more than one teaching group in a
centre the Head of Department should ensure that there
is internal standardisation of the assessments of
teachers within a centre.

Reading and Writing

A coursework folder should be submitted comprising
two Reading (Assignments A and B) and two Writing
assignments (Assignments C and D) which will provide
written evidence of attainment in Reading and Writing.
All the assessment objectives for Reading and Writing
should be assessed across the four coursework
assignments,

The formats for the four assignments are set out below.
Assignment A

A personal response to poetry, eg students might look
at how a theme is treated in a series of poems. The
poems studied should include at least one poem written
before 1900 and another which reflects a different
culture and tradition. The task set should require the
student to:

* recognise themes and ideas;

* recognise layers of meaning and trace progression
of ideas and shifts of emphasis and tone;

* locate, analyse and explicate implications.
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3.6

Students could look at some love poetry which could
include work before 1900 and other more modern
poems by Asian or American poets. Responses could
range from a straight-forward personal reaction to the
poetry to a sophisticated comparison of style and
content.

Assignment B

The realisation of a scene or scenes from the printed
text of a Shakespeare play into another medium, eg
stage, radio, film or television. This task would involve
the student:

* recognising themes and ideas;

* recognising layers of meaning and trace progression
of ideas and shifts of emphasis and tone;

» analysing text in terms of audience, purpose and
form.

Tasks undertaken could range from reviewing a
televised or stage version of The Merchant of Venice;
planning the rehearsal of a scene in Macbeth; writing
a screenplay or teleplay of one of the scenes with the
witches in Macbeth.

Assignment C

Students must engage in a writing task which requires
them to:

e argue, persuade and instruct.

Students could write an article which attempts to
persuade people to take “green” issues more seriously.

Assignment D

Students must submit a writing task which requires
them to engage in a form of personal or creative
writing. In their writing they should:

* explore, imagine and entertain.

They could for example write a short story or poems or
a scene for a play which arises entirely from their own
imagination or might have been inspired by some event
in their lives or by something they have read. The last
might involve writing a different ending to a novel or
short story.

While work submitted for coursework may be word
processed, at least ONE assignment must be hand-
written.

4 ASSESSMENT OF COURSEWORK

4.1

Each formally assessed task in Talking and Listening,
Reading and Writing should be awarded a mark out of
50 based on how the student has fulfilled the criteria set
out in Appendix A, realising that the individual
appropriateness of each criterion may vary from task to
task. The mark should reflect the teacher’s overall
judgement of the students’ achievement and should
allow for compensation between strengths and
weaknesses in the performance of the task.

42

43

44

4.5

In Talking and Listening, teachers should keep an
ongoing record of assessments in this component. This
record should identify the primary purpose or purposes
of the task, eg explain, describe, narrate, and the
tentative grade or mark awarded for that task. This
record should be available to the moderator when the
centre is being externally moderated.

In Reading and Writing drafting will be a crucial
process within coursework. Students should be
encouraged to draft their work and present it to the
teacher and fellow students for comment and review.
Teacher comments and discussion of work should:

ensure that the original focus of the work is being
addressed,

reflect the strengths and weaknesses of the work;

pose questions about what has been attempted and
how successful the student has been;

explore the reasons why the work has been
successful or otherwise;

* indicate how the work could

1 be developed and
improved.

At no time should the teacher correct the work in
detail and return it to the student to write up a fair
copy. The responsibility for developing a piece of work
is entir.ely the student’s. Once a student has handed in
an assignment and it has been awarded a mark, that

mark is final and no further work should be carried out
by the student.

An a§sig11.ment may be submitted in both English and
English therature if it fulfils the assessment objectives
and rubric for those subjects. However it must be

reassessed using the criteria for English Literature
coursework.

5 AUTHENTICATION AND ANNOTATION

5.1

Oe

53

102

Each assignment or task recorded or included in the
coursework portfolio must be the students’ own work.
This should be authenticated by both teacher and
students. The students wil] authenticate their own work
on the Candidate Record Sheets and the teacher will
authenticate the work of the teaching group as a whole
on the Teacher’s Coursework Record which will be
included along with the Candidase Record Sheets and

samples selected from each teach;
. ching grou
moderation. g i

Written coursework will include the teacher’s
commen.ts, corrections, annotations and a mark for
each assignment assessed, Annotation must consist
of key comments or use of symbols such as ticks etc.
throughout the text and an appropriate but suitably

succinet Summative comment based on the
assessment criteria,

Whi i

Stulzlleletth'e Primary purpose of annotation is to assist

workn's In seeing the strengths and weaknesses of their
» In moderation, annotation is the most effective

:netl}l,Od of enabling a moderator to understand how a
eacher has awarded 3 particular mark,



6 EVIDENCE FOR SUMMATIVE ASSESSMENT

6.1

6.2

6.3

6.4

655

6.6

The summative mark for Talking and Listening will be
derived by aggregating the marks awarded for the three
best assessments which meet the requirements of this
component and dividing the total by three. Individual
marks should be recorded on the Candidate Record
Sheet opposite the identified task. A brief summative
comment must be included for each student indicating
how he or she has fulfilled the requirements of the
assessment criteria and addressed the assessment
objectives.

The tasks which will form the basis for determining the
final mark for Talking and Listening should be
described in sufficient detail on the Candidate Record
Sheet to illustrate how main purposes of and
assessment objectives for Talking and Listening have
been addressed.

In Reading and Writing a single overall mark for both
components will be awarded. The summative mark will
be derived by aggregating the marks awarded for each
assignment submitted and dividing the total by four.
The individual marks for each assignment should be
recorded on the Candidate Record Sheet opposite the
task identified.

All written coursework assignments should be
clearly annotated with reference to the assessment
criteria so that the awarding of marks can be
evaluated by the coursework moderators.

Where there has been an infringement of the
requirement for coursework, centres will be informed
and asked to provide the appropriate evidence of
attainment. While it is not normally the Council’s
policy to penalise students for teacher error, failure to
do so might involve the marks awarded to students
being adjusted accordingly.

Work submitted for external moderation should be
enclosed in a manila envelope or other appropriate and
secure flat binding. Ring binders, because of their bulk
and insecurity, are not an acceptable binding for the
submission of coursework.

7 MODERATION

7.1

7.2

Vs

To assist standardisation of assessments, the Council
will supply supplementary exemplar materials, conduct
agreement trials, and provide instructions on carrying
out internal standardisation within centres and by
sampling the work from each centre by moderators
appointed by the Council.

Agreement trials are conducted annually, usually in the
spring term, when teachers will be briefed on the
application of the assessment criteria and engage in
trial marking.

Supplementary exemplar materials in the form of |

advice on assessment and illustrative materials will be
issued to all centres.

7.4

7.5

7.6

7L

18

7]

103
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Support Service and Advice

At any stage during the course, teachers may contact
the Council if they require advice, assistance or support
regarding any aspect of the coursework assessment.
The Council has made provision for an assistant
coursework moderator to support groups of centres and
arrangements can be made to contact individual centres
to discuss issues arising out of the Coursework
Component with the teachers concerned by means of a
visit if necessary.

Internal Standardisation

Where there is more than one teaching group in the
subject, centres must carry out internal standardisation
of assessments before submitting them to the Council.
The purpose of this exercise is to ensure, as far as is
possible, that each teacher in a department has applied
each of the criteria consistently when making
assessments. As a result of this internal standardisation
it may be necessary to adjust the marking of individual
teachers to bring their assessments into line with those
of other teachers and to match the standards set at the
Agreement Trial. Where such adjustment is necessary
the final marks recorded on the Candidate Record
Sheet for each component will be adjusted.

External Moderation of Talking and Listening

An assistant coursework moderator will visit each
centre and assess a sample of candidates from each
teaching group. The time of the visit and the method of
selection of candidates will be determined by the
Council. The candidates will be required to engage in
group discussion on a topic chosen from six drawn up
by the Council.

Using the criteria for Talking and Listening, the
assistant coursework moderator will assess
performance of the candidates and award a mark. In the
light of these judgements, the assistant coursework
moderator, in consultation with the teacher, will review
the assessments of the teacher and decide whether the
marks awarded are appropriate or require adjustment to
bring them into line with the standards set at the
agreement trials. Teachers may appeal against the
decision of the assistant coursework moderator in
which case a second visit will be made by the
Coursework Moderator whose decision will be final.

Teachers are reminded of the necessity to keep and
have available at the time of external moderation an
ongoing record of assessments in Talking and
Listening.

External Moderation of Reading and Writing

Assistant coursework moderators, working under the
direction of the coursework moderator, will scrutinise
samples of coursework drawn from each centre. The
samples will be drawn in accordance with instructions
issued by the Council and will represent a range of
attainment. Teachers will be informed of the outcomes
of the moderation process.
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APPENDIX A: ASSESSMENT CRITERIA

Teachers should use their professional judgement to select
and apply the criteria appropriately and fairly to the work of
candidates. Each successive grade description assumes the
continued demonstration of the qualities described in the
lower grades.

Candidates should be awarded the appropriate mark within
any range on a “best fit” basis, making allowance for
balancing strengths and weaknesses within each response.
When assessing coursework assignments, teachers should
follow the procedure set out below.

o Teachers should make a broad judgement using the
general criteria, eg Grade C: 33—37 marks.

+ This initial judgement should then be further refined using
the specific criteria. If the criteria have only just been

fulfilled in minimum fashion, then the work is likely to be
worth 33-34 marks. (Bottom of mark band.)

o If 'the.as.signment demonstrates fulfilment of most of the
criteria in a reasonably competent manner then the work
is likely to be worth 35-36 marks. (Middle of mark band.)

. Wbere the criteria are very competently fulfilled and some
evidence of achievement of the higher grade / mark band
may be apparent then the work may be judged to be worth
36-37 marks. (Top of mark band.)

The GCSE grade to mark equivalents are given for
general guidance only.
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GCSE ENGLISH SYLLABUS 1998
ASSESSMENT CRITERIA: TALKING AND LISTENING

Grade GENERAL CRITERIA SPECIFIC CRITERIA
!
Mark Explain - Explore - Discuss —
Range Describe - Analyse - Argue -
Narrate Imagine Persuade
U Candidates will attempt to communicate in Talking and Listening
0-10
G Candidates talk and listen with regard to * usesome detail | * begin to follow listen and
11-16 personal interests and familiar contexts. They and and explain respond to
talk audibly and listen to others, showing some straightforward main points some points
recognition of the functions of standard English. vocabulary and ! made by others
chronology : make. geqeral | \
| contributions | occasionally
= respond to | make
general points ' contributions
express a point
l of view
F Candidates talk with some confidence inarange | * usean * are able to raise respond
17-21 of familiar contexts, communicating clearly and increasing questions appropriately to
adapting and organising talk to audience and vocabulary for t K others’
purpose. They use some of the features of defining and Eompare %y contributions
standard English vocabulary and grammar ordering events eat}l e ;
appropriately. They listen carefully to a range of ' e T g o
talk and respond appropriately. %} et G o follow the of view and
a factual Kl e occasionally
account I88F possibilities use empathetic
language
E Candidates talk confidently in different contexts, | * use * respond to listen with
22-26 showing sensitivity to situation and audience. straightforward familiar and less concentration
They generally use standard English vocabulary and appropriate familiar subject and respond
and grammar where appropriate. They listen language to fit matter with some order
with concentration to a range of talk. audience and
purpose v shg\_v some express an
ability to opinion and
* give structured develop a line make a useful
and, on of enquiry contribution
occasions, 7
developed occasmna.]ly
accounts, mqke decisive
responding to points to good
requests for g
clarification
when asked
D Candidates make relevant contributions to talk | + give ordered * present an listen and
27-32 and are able to organise speech in collaborative and, at times, interpretation of respond with
contexts, varying their style of delivery as focused central issues some
appropriate. They are increasingly aware of the accounts of 1 discrimination
need for, and use of standard English vocabulary events and Rk somg' :
and grammar. They listen carefully and make processes Jderstancigg gy oprec

responses which show some understanding.

use detailed
points of
clarification in
response to
listeners’
requests

of unfamiliar
ideas

show evidence
of deductive
empathetic
skills

others’ opinions

use language
effectively to
convey opinion
or line of
argument
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and flair where appropriate, and exhibiting a
depth of understanding of challenging content.
They are sensitive in their choice of speech style
and their use of standard English vocabulary and
grammar is mature and assured. They listen
perceptively to a range of complex speech.

of vocabulary,
information,
expression and
gesture

express irony or
detachment
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and originality
in applying and
Cross-
referencing
ideas

influential way

make thought-
provoking
contributions
through
powerful
expression and
command of the
situation

Grade GENERAL CRITERIA SPECIFIC CRITERIA '
|
T !
; s I
Mark Explain — Explore — Discuss — l
Range Describe — Analyse — Argue - i
Narrate Imagine Persuade !
& Candidates talk with fluency and make | * use varied and show order and make a |
I significant contributions to talk in a variety of l appropriate precise use of significant
st | different contexts. They show a competent use | vocabulary and vocabulary to contribution to
of standard English vocabulary and grammar in expression communicate discussion
| situations thiic‘?fdemtaggéi[é::;y s}?:‘;:lti;helr talk | P ideas and issues | Zp Wit
| S S : £ interest of the respond with others’ ideas,
judgement in their choice of style and delivery i . X
sl : : istener understanding recognising
to interest listeners. They listen closely and ) it iy
sympathetically, responding as appropriate. + showa ; fous.
i varying assumptions
consistent style R d bi
of delivery plexity and biases
are able to
promote a point
of view
B Candidates talk purposefully in a range of * respond using a analyse and manage
contexts of increasing complexity, managing the flexible range reflect collaborative
L contributions of others. They exhibit confidence of vocabulary effectively on tasks
and fluency in talk and show effective use of and real or imagined )
standard English vocabulary and grammar in a grammatical experience build on and
range of situations. They listen with some structures to - S i 42 challenge the
sensitivity and respond accordingly. | convey s atean points made by
& meaning interpret others
; a information, 1
sl developing make_prqug
| Mg} S contributions
aspects significant ; ’
' points structuring and
* manage organlslng
challenging points for
subject matter impact on
effectively audience
A ! Candidates initiate speech and take a leading * show cogency articulate and initiate and
4347 role in discussion, responding in detai].to the and explicit ? analyse T
ideas of others. They understand and discuss depth of detail complex ideas discussion
aspects of challenging content. They show an when required and information through a
assured use of standard English vocabulary and 8 ; : variety of
grammar in a range of situations and for a Eiseh;} range of identify s S
variety of purposes. They listen and respond to a degv el)(l) % priorities op sy P
range of situations and for a variety of purposes. vocabu[iar & synthesise
They listen and respond to a range of complex g 4 essential points respond
speech suit a range of M ' persuasively
: | purposes and solving R nacinely
| processes outcomes gaging
l
+ skilfully
involve
listeners
A* Candidates show an exceptionally high ability in | * show show use language in
48-50 hand]ing a wide range pf roles. Th:cy ada.pt. . Orlglpality and sophistication i oric - 2nid
readily to task and audience, showing originality flair in the use




GCSE ENGLISH SYLLABUS 1998
ASSESSMENT CRITERIA: READING

—
Grade GENERAL CRITERIA SPECIFIC CRITERIA
Mark Assignment A Assignment B
Range Response to Poetry Response to Shakespeare
U Candidates make some attempt to respond to texts
0-10
G Candidates make a response to texts. They identify some | Candidates show Candidates show
11-16 aspects of content, characters or situation. response to response to
* the poem as a whole *+ the play as a whole
* specific words and * significant characters
phrases and relationships
* the main ideas » the main events
* particular details of the
presentation
F Candidates make a personal response which shows Candidates show | Candidates show
17-21 understanding of key ideas, themes, events and awareness when awareness when
g characters. They use inference and deduction and refer describing describing
to aspects of texts when explaining their views. - _the poem’s explicit « the play’s explicit
meanings and ideas meanings and ideas
 significant features of * significant features of
the subject matter character and plot and
; their realisation
* the poet’s language
* Shakespeare’s language
* how the play is
presented in the chosen
medium
E Candidates make a personal response to texts Candidates show Candidates show
2226 commenting on key ideas, themes, events and characters. familiarity when familiarity when
They make inferences and deductions and identify some describing describing
features of language and structure. They refer to aspects . R
of the text when explaining their views. = nat,u e Fhe Fhe T B the_p]ay,
poems’ meaning and its meaning and ideas
ideas
* sequence of and
* the range and variety of presentation of events
language and variety of
 the impact on the s
reader * the impact on an
audience
* audio-visual images/
staging
D Candidates give a personal response to literary texts. Candidates show Candidates show
27-32 They show understanding of meaning and some of the understanding when understanding when
. ways in which it is conveyed. They comment on aspects discussing discussing
of structure, language and theme as well as expressing 3 hebatute and * the nature and
their views. implications of the implications of the
poem play and its structure
* structure and verse * the appeal of the play
form to an audience
* the poets’ language * Shakespeare’s
language
* use of audio-visual
images/stage effects
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Grade GENERAL CRITERIA SPECIFIC CRITERIA
Mark Assignment A Assignment B
|
Range Response to Poetry Response to Shakespeare
C Candidates give personal and critical responses to literary | Candidates show insight Candid.ates S!lOW insight
33 37 texts which show understanding of the ways in which when discussing when discussing
meaning is conveyed. They refer to aspects of language, + the nature of poetry, its * the nature of the play, its
structure and themes to support their views. implications and implication and
relevance relevance
* verse style and structure | © characters and their
and tone presentation, structure
+ the poet’s characteristic and stagecraft
use of language = Shakespeare’s use of
language
* effects of audio-visual
images/stagecraft
B Candidates develop a perceptive personal response. There Candidates show Candidates show
! 3842 is understanding of the techniques by which meaning is analyti.cal skill when analytical skill when
| conveyed and of ways in which readers may respond. They | exploring exploring
| support their responses with detailed references to ¢ the poem’s implications, | « the play’s implications,
' language, theme, structure and context. contemporary relevance contemporary relevance
' and historical context and historical context
le verse style, structure and | ¢ characterisation,
tone structure and theatri-
» the poet’s use of cality in its realisation
| linguistic devices * Shakespeare’s use of
= linguistic devices
* intended effects of
audio-visual images/
stage effects
A Candidates appreciate and analyse alternative Candidates show ana- Candidates show ana-
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